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Achievement Objectives: -

[image: ]


In New Zealand Mathematical and Literacy Development are also assessed e.g.: -
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What arethesocial Why study the Learning area Achievement

sciences? social sciences? structure objectives

Learning area structure

Achievement objectives for social studies at levels 1-5 integrate concepts from one or more of four
conceptual strands:

Identity, Culture, and Organisation — Students learn about society and communities and how they
function. They also learn about the diverse cultures and identities of people within those communities and
about the effects of these on the participation of groups and individuals.

Place and Environment — Students learn about how people perceive, represent, interpret, and interact
with places and environments. They come to understand the relationships that exist between people and
the environment.

Continuity and Change — Students learn about past events, experiences, and actions and the changing
ways in which these have been interpreted over time. This helps them to understand the past and the
present and to imagine possible futures.

The Economic World — Students learn about the ways in which people participate in economic activities
and about the consumption, production, and distribution of goods and services. They develop an
understanding of their role in the economy and of how economic decisions affect individuals and
communities.

Understandings in relation to the achievement objectives can be developed through a range of approaches.

Using a social inquiry approach, students:

. ask questions, gather information and background ideas, and examine relevant current issues

. explore and analyse people’s values and perspectives

. consider the ways in which people make decisions and participate in social action

. reflect on and evaluate the understandings they have developed and the responses that may be
required.

Inquiry in the social sciences is also informed by approaches originating from such contributing disciplines
as history, geography, and economics.

Learning based on the level 1-5 social studies achievement objectives establishes a foundation for the
separate social science disciplines offered in the senior secondary school. At levels 6-8, students are able
to specialise in one or more of these, depending on the choices offered by their schools. Achievement
objectives are provided for social studies, economics, geography, and history, but the range of possible
social science disciplines that schools can offer is much broader, including, for example, classical studies,
media studies, sociology, psychology, and legal studies.




image8.png
Students will gain knowledge, skills, and experience to:

Social studies

Understand how systems of government in New Zealand operate and affect people’s lives, and how they
compare with another system.

Understand how the Treaty of Waitangi is responded to differently by people in different times and places.

Understand how cultural interaction impacts on cultures and societies.

Understand that people move between places and how this has consequences for the people and the
places.

Understand how economic decisions impact on people, communities, and nations.
Understand how people’s management of resources impacts on environmental and social sustainability.
Understand how the ideas and actions of people in the past have had a significant impact on people’s lives.

Understand how people seek and have sought economic growth through business, enterprise, and
innovation.

Understand how people define and seek human rights.
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Social sciences

What arethesocial Why study the Learning area Achievement

sciences? social sciences? structure objectives

What are the social sciences about?

Unubhia te rito o te harakeke kei whea te komako e k6?
Whakatairangitia — rere ki uta, rere ki tai;

Ui mai koe ki ahau he aha te mea nui o te ao,

Maku e ki atu he tangata, he tangata, he tangata!

The social sciences learning area is about how societies work and how people can participate as critical,
active, informed, and responsible citizens. Contexts are drawn from the past, present, and future and from
places within and beyond New Zealand.
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Social sciences

What are thesocial = Why study the Learning area Achievement

sciences? social sciences? structure objectives

Why study the social sciences?

Through the social sciences, students develop the knowledge and skills to enable them to: better
understand, participate in, and contribute to the local, national, and global communities in which they live
and work; engage critically with societal issues; and evaluate the sustainability of alternative social,
economic, political, and environmental practices.

Students explore the unique bicultural nature of New Zealand society that derives from the Treaty of
Waitangi. They learn about people, places, cultures, histories, and the economic world, within and beyond
New Zealand. They develop understandings about how societies are organised and function and how the
ways in which people and communities respond are shaped by different perspectives, values, and
viewpoints. As they explore how others see themselves, students clarify their own identities in relation to
their particular heritages and contexts.
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Effective pedagogy -

Teacher actions promoting student learning

While there is no formula that will guarantee learning for every student in every context, there is extensive, well-
documented evidence about the kinds of teaching approaches that consistently have a positive impact on student
learning. This evidence tells us that students learn best when teachers:

o create a supportive learning environment

o encourage reflective thought and action

e enhance the relevance of new learing

« facilitate shared learning

* make connections to prior learning and experience
» provide sufficient opportunities to learn

* inquire into the teaching—learning relationship.

Creating a supportive learning environment

Learning is inseparable from its social and cultural context. Students learn best when they feel accepted, when they
enjoy positive relationships with their fellow students and teachers, and when they are able to be active, visible
members of the learning community. Effective teachers foster positive relationships within environments that are
caring, inclusive, non-discriminatory, and cohesive. They also build good relationships with the wider school
community, working with parents and caregivers as key partners who have unique knowledge of their children and
countless opportunities to advance their children’s learning. Effective teachers attend to the cultural and linguistic
diversity of all their students. The classroom culture exists within and alongside many other cultures, including the
cultures of the wider school and the local community, the students’ peer culture, and the teacher’s professional
culture.
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Encouraging reflective thought and action

Students learn most effectively when they develop the ability to stand back from the information or ideas that they
have engaged with and think about these objectively. Reflective learners assimilate new learning, relate it to what
they already know, adapt it for their own purposes, and translate thought into action. Over time, they develop their
creativity, their ability to think critically about information and ideas, and their metacognitive ability (that is, their ability
to think about their own thinking). Teachers encourage such thinking when they design tasks and opportunities that
require students to critically evaluate the material they use and consider the purposes for which it was originally
created.

Enhancing the relevance of new learning

Students learn most effectively when they understand what they are learning, why they are learning it, and how they
will be able to use their new learning. Effective teachers stimulate the curiosity of their students, require them to
search for relevant information and ideas, and challenge them to use or apply what they discover in new contexts or
in new ways. They look for opportunities to involve students directly in decisions relating to their own learning. This
encourages them to see what they are doing as relevant and to take greater ownership of their own learning.

Facilitating shared learning

Students learn as they engage in shared activities and conversations with other people, including family members
and people in the wider community. Teachers encourage this process by cultivating the class as a learning
community. In such a community, everyone, including the teacher, is a learner; learning conversations and learning
partnerships are encouraged; and challenge, support, and feedback are always available. As they engage in
reflective discourse with others, students build the language that they need to take their learning further.

Making connections to prior learning and experience

Students learn best when they are able to integrate new learning with what they already understand. When teachers
deliberately build on what their students know and have experienced, they maximise the use of learning time,
anticipate students’ learning needs, and avoid unnecessary duplication of content. Teachers can help students to
make connections across learning areas as well as to home practices and the wider world.
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Providing sufficient opportunities to learn

Students learn most effectively when they have time and opportunity to engage with, practise, and transfer new
learning. This means that they need to encounter new learning a number of times and in a variety of different tasks
or contexts. It also means that when curriculum coverage and student understanding are in competition, the teacher
may decide to cover less but cover it in greater depth. Appropriate assessment helps the teacher to determine what
“sufficient” opportunities mean for an individual student and to sequence students’ learning experiences over time.

Teaching as inquiry

Since any teaching strategy works differently in different contexts for different students, effective pedagogy requires
that teachers inquire into the impact of their teaching on their students.

Inquiry into the teaching—learning relationship can be visualised as a cyclical process that goes on moment by
moment (as teaching takes place), day by day, and over the longer term. In this process, the teacher asks:

What is important (and therefore worth spending time on), given where my students are at?
This focusing inquiry establishes a baseline and a direction. The teacher uses all available information to determine
what their students have already learned and what they need to learn next.

What strategies (evidence-based) are most likely to help my students learn this?

In this teaching inquiry, the teacher uses evidence from research and from their own past practice and that of
colleagues to plan teaching and learning opportunities aimed at achieving the outcomes prioritised in the focusing
inquiry.

What happened as a result of the teaching, and what are the implications for future teaching?

In this learning inquiry, the teacher investigates the success of the teaching in terms of the

prioritised outcomes, using a range of assessment approaches. They do this both while learning activities are in
progress and also as longer-term sequences or units of work come to an end. They then analyse and interpret the
information to consider what they should do next.

See The school curriculum: design and review for a discussion of purposeful assessment.
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Social Sciences
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Students will gain knowledge, skills, and
experience to:

Snn:l Studies
Understand how systems of

government in New Zealand operate

and affect people’s lives, and how
they compare with another system.

 Understand how the Treaty of
Waitangi is responded to differently
by people in different times and
places.

 Understand how cultural interaction

impacts on cultures and societies.
* Understand that people move.
between places and how this has

consequences for the people and the

places.

 Understand how economic decisions
impact on people, communities, and

nations.

 Understand how people’s
‘management of resources impacts
on environmental and social
sustainability.

* Understand how the ideas and
actions of people in the past have
had a significant impact on people’s
lives.

* Understand how people seek and
have sought economic growth
through business, enterprise, and
innovation.

 Understand how people define and
seek human rights.
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‘Students will gain knowledge, skills, and
experience to:

Su:lll Studies
Understand that people have social,
cultural, and economic roles,
rights, and responsibilities.

* Understand how people make
choices to meet their needs and
wants.

* Understand how cultural practi
reflect and express people’s
customs, traditions, and values.

* Understand how time and change
affect people’s lives.

* Understand how places influence
people and people influence places.

* Understand how people make
significant contributions to New
Zealand's society.

* Understand how the status of Maori
as tangata whenua is significant for
communities in New Zealand.

evel oiX

Students will gain knowledge, skills, and
experience to:

Snn:l Studies
Understand how individuals,
groups, and institutions work to
promote social justice and human
rights.

 Understand how cultures adapt and
change and that this has
consequences for society.

History

 Understand how the causes and
consequences of past events that
are of significance to New
Zealanders shape the Lives of
people and society.

 Understand how people’s

perspectives on past events that
are of si ance to New
Zealanders differ.

annlv

Understand that natural and
cultural environments have
particular characteristics and how
environments are shaped by
processes that create spatial
patterns.

 Understand how people interact
with natural and cultural
environments and that this
interaction has consequences.

Eculnmu
Understand how, as a result of
scarcity, consumers, producers,
2nd government make choices that
affect New Zealand society.

 Understand how the different
sectors of the New Zealand
economy are interdependent.

evel inhree

‘Students will gain knowledge, skills, and.
experience to:

Suuil Studies
Understand how groups make and
implement rules and laws.

* Understand how cultural practices
vary but reflect similar purposes.

* Understand how people view and
use places differently.

* Understand how peaple make
decisions about access to and use
of resources.

* Understand how people remember
and record the past in different
ways.

* Understand how early Polynesian
‘and British migrations to New.
Zealand have continuing

nce for tangata whenua
‘and communities.

* Understand how the movement of
people affects cultural diversity and
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‘Students will gain knowledge, skills, and.
experience to:

Sm:lll Studies
Understand how communities and

ights in local,
national, and global contexts.

* Understand how conflicts can arise
from different cultural beliefs and
ideas and be addressed in different
ways with differing outcomes.

umuy
Understand how historical forces
and movements have influenced
the causes and consequences of
events of significance to New
Zealanders.

*  Understand how people’s
interpretations of events that are of

ngnply
Understand how the processes that
shape natural and cultural
environments change over time,
vary in scale and from place to
place, and create spatial patterns.

*  Understand how people’s
perceptions of and interactions with
natural and cultural environments.
differ and have changed over time.

Economics

* Understand how economic
concepts and models provide a
‘means of analysing contemporary
New Zealand issues.

*  Understand how government
policies and contemporary issues
interact.

Students will gain knowledge, skills, and.
experience to:

Sﬂml Studies
Understand how the ways in which
leadership of groups is acquired
and exercised have consequences
for communities and societies.

 Understand how people pass on
and sustain culture and heritage
for different reasons and that this
has consequences for people.

* Understand how exploration and
innovation create opportunities and
challenges for people, places, and
environments.

 Understand that events have
causes and effects.

 Understand how producers and
consumers exercise their rights
‘and meet their respons

* Understand how formal and
informal groups make decisi
that impact on communities.

 Understand how people participate
individually and collectively in
response to community challenges.

‘Students will gain knowledge, skills, and
experience to:

Su:lll Studies
Understand how policy changes are
influenced by and impact on the
rights, roles, and responsibilities of
individuals and communities.

* Understand how ideologies shape
society and that individuals and
groups respond differently to these
beliefs.

mm-y
Understand that the causes,
consequences, and explanations of
historical events that are of
significance to New Zealanders are
complex and how and why they are
contested.

* Understand how trends over time
reflect social, economic, and
political forces.

licugupny
Understand how interacting
processes shape natural and
cultural environments, occur at
different rates and on different
scales, and create spatial
variations.

* Understand how people’s diverse
values and perceptions influence
the environmental, social, and

economic decisions and responses
that they make.

Economics

* Understand that well-functioning
markets are efficient but that

governments may need to intervene
‘where markets fail to deliver
efficient or equitable outcomes.

+ Understand how the nature and
size of the New Zealand economy is
influenced by interacting internal
and external factors.
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Reading standard example by end of year 6

“locate™ “read”
Students search for and find
information and ideas for
specific purposes that relate to

curriculum tasks.

Students use knowledge, skills, and strategies to decode written
texts. As students gain more control of these skills, they develop
automaticity and their reading becomes more accurate and
fluent. This frees them to use more of their cognitive resources
to think about the meaning of what they read.

“evaluate”

Students consider selected
ideas and information in the text
in relation to their purpose for
reading. They generalise from
the ideas and information in the
text and make judgments about
them in the light of their own
knowledge and experience.

BY THE END OF YEAR 6
THE READING STANDARYD

Students also evaluate their
own knowledge and experience,
question it, and add to it as they
meet new ideas and information
in texts.

concrete exsmples in the test Ihat help suppert the o
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“integrate”

Each student brings ideas

and information together,
considering how they link to
other ideas, to text features or
structures, and to the student’s
own prior knowledge and
experience. Students extend
their personal knowledge as they
integrate new information and
ideas, using their conclusions to
inform their own thinking.

e st types e exampie s compler
a report)

Sertences N0t vary o beag and i struchure)
0 @Rerert ways and diferued s of

“Key characteristics of texts”

Students read a variety of texts as they engage with the
curriculum. The characteristics of these texts become more
complex from year to year. These characteristics include
content, themes and ideas, structure, and language and
literary features.

7

“respond to”

Students respond to text when
they make meaning from it.
Students are expected to respond
in ways that relate to their
purposes for reading.

“think critically about™

Students think critically about the
ideas and information in texts.
They consider authors’ purposes,
readers’ different perspectives,
and the impact of texts on
audiences.

As students continue to read,
respond to, and think critically
about texts, they develop their
knowledge and strategies and
their awareness of how to use
them. The ways they use reading
are increasingly determined by
their purposes for reading.

“atlevel 3°

Level 3 is the New Zealand
Curriculum level that relates

to years 5-7, but students are
typically expected to be achieving
at this level by the end of year 6.

“generate and answer
questions™

Students use their own questions
or those asked of them as a
focus for learning and often as

a purpose for reading. As they
read, students ask themselves
questions and question the text,
and they attempt to answer
these questions (for example,

by forming hypotheses) as they
read.
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This paragraph describes how
the illustrations show the
differences between achievement
at the end of year 5 and at the
end of year 6.
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This paragraph explains how the student uses texts in
order to carry out curriculum tasks. It describes what
the student will demonstrate as they carry out these
tasks, and it also highlights the underpinning role of the
Literacy Learning Progressions.

BY THE END OF YEAR 6
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This paragraph describes how
the text features support the
student in demonstrating their
skills and knowledge in relation
to the curriculum task.

This paragraph provides a
short overview of the text and
describes the text features
that particularly relate to the
curriculum task.

This paragraph explains the
purpose of the illustrations,
highlighting the fact that short
extracts from the text and
selected aspects of one or
more students’ tasks provide

a snapshot of the skills and
strategies students use as they
meet the reading demands of
the curriculum.

These are examples of some

of the skills, knowledge, and
strategies that the student
independently uses. These
examples show that the student
is meeting the reading standard
through the curriculum task.




image1.png
Vision
What we want for
our young people

Our vision is for young people:
«  who will be creative, energetic, and
enterprising;

« who will seize the opportunities offered by new

knowledge and technologies to secure a
sustainable social, cultural, economic, and
environmental future for our country;

« whowill work to create an Aotearoa New

Zealand in which Maori and Pakeha recognise
each other as full Treaty partners, and in which

all cultures are valued for the contributions
they bring;

« who, in their school years, will continue to
develop the values, knowledge, and

competencies that will enable them to live full

and satisfying lives;
« who will be confident, connected, actively
involved, and lifelong learners.

Confident

Positive in their own identity
Motivated and reliable
Resourceful

Enterprising and entrepreneurial
Resilient

Connected

Able to relate well to others

Effective users of communication tools
Connected to the land and environment
Members of communities

International citizens

Actively involved

Participants in a range of life contexts
Contributors to the well-being of New Zealand -
social, cultural, economic, and environmental

Lifelong learners

Literate and numerate

Critical and creative thinkers

Active seekers, users, and creators of knowledge
Informed decision makers
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Principles
Foundations of curriculum
decision making

The principles set out below embody beliefs about what
is important and desirable in school curriculum -
nationally and locally. They should underpin all school
decision making.

These principles put students at the centre of teaching and
learning, asserting that they should experience a
curriculum that engages and challenges them, is
forward-looking and inclusive, and affirms New
Zealand's unique identity.

Although similar, the principles and the values have
different functions. The principles relate to how
curriculum is formalised in a school; they are
particularly relevant to the processes of planning,
prioritising, and review. The values are part of the
everyday curriculum - encouraged, modelled, and
explored.

All curriculum should be consistent with these
eight statements:

High expectations

The curriculum supports and
empowers all students to learn
and achieve personal excellence,
regardless of their individual
circumstances.

Treaty of Waitangi

The curriculum acknowledges the
principles of the Treaty of Waitangi
and the bicultural foundations of
Aotearoa New Zealand. All students
have the opportunity to acquire
knowledge of te reo Maori me

ona tikanga.

Cultural diversity

The curriculum reflects

New Zealand's cultural diversity
and values the histories and
traditions of all its people.

Inclusion

The curriculum is non-sexist,
non-racist, and non-discriminatory;
it ensures that students’ identities,
languages, abilities, and talents are
recognised and affirmed and that
their learning needs are addressed.

Learning to learn

The curriculum encourages all
students to reflect on their own
learning processes and to learn
how to learn.

Community engagement

The curriculum has meaning for
students, connects with their wider
lives, and engages the support of
their families, whanau, and
‘communities.

Coherence

The curriculum offers all students
a broad education that makes
links within and across learning
areas, provides for coherent
transitions, and opens up
pathways to further learning.

Future focus

The curriculum encourages
students to look to the future by
exploring such significant future-
focused issues as sustainability,
citizenship, enterprise,

and globalisation.
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Values
To be encouraged,
modelled, and explored

Values are deeply held beliefs about what is important
or desirable. They are expressed through the ways in
which people think and act.

Every decision relating to curriculum and every
interaction that takes place in a school reflects the
values of the individuals involved and the collective
values of the institution.

The values on the list below enjoy widespread support
because it is by holding these values and acting on them
that we are able to live together and thrive. The list is
neither exhaustive nor exclusive.

Students will be encouraged to value:

«  excellence, by aiming high and by persevering
in the face of difficulties;

«  innovation, inquiry, and curiosity, by thinking
critically, creatively, and reflectively;

«  diversity, as found in our different cultures,
languages, and heritages;

+  equity, through fairness and social justice;

+  community and participation for the common
good;

+  ecological sustainability, which includes care
for the environment;

«  integrity, which involves being honest,
responsible, and accountable and acting
ethically;

and to respect themselves, others, and human rights.

The specific ways in which these values find expression
in an individual school will be guided by dialogue
between the school and its community. They should be
evident in the school's philosophy, structures,
curriculum, classrooms, and relationships. When the
school community has developed strongly held and
clearly articulated values, those values are likely to be
expressed in everyday actions and interactions within
the school.

Through their learning experiences, students will learn
about:
* their own values and those of others;
e+ different kinds of values, such as moral, social,
cultural, aesthetic, and economic values;
*  the values on which New Zealand's cultural and
institutional traditions are based;
«  the values of other groups and cultures.

Through their learning experiences, students will
develop their ability to:
«  express their own values;
«  explore, with empathy, the values of others;
o critically analyse values and actions based
on them;
« discuss disagreements that arise from
differences in values and negotiate solutions;
. make ethical decisions and act on them.

All the values listed above can be expanded into clusters
of related values that collectively suggest their fuller
meanings. For example, community and participation for
the common good i associated with values and notions
such as peace, citizenship, and manaakitanga.
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Unuhia te rito o te harakeke kei whea te komako e k6?
Whakatairangitia - rere ki uta, rere ki tai;

Ui mai koe ki ahau he aha te mea nui o te ao,

Méku e ki atu he tangata, he tangata, he tangata!

Il What are the social sciences about?

The social sciences learning area is about how societies
work and how people can participate as critical, active,
informed, and responsible citizens. Contexts are drawn
from the past, present, and future and from places within
and beyond New Zealand.

EE Why study the social sciences?

Through the social sciences, students develop the
knowledge and skills to enable them to: better
understand, participate in, and contribute to the local,
national, and global communities in which they live and
work; engage critically with societal issues; and evaluate
the sustainability of alternative social, economic,
political, and environmental practices.

Students explore the unique bicultural nature of New
Zealand society that derives from the Treaty of Waitangi.
They learn about people, places, cultures, histories, and
the economic world, within and beyond New Zealand.
They develop understandings about how societies are
organised and function and how the ways in which people
and communities respond are shaped by different
perspectives, values, and viewpoints. As they explore
how others see themselves, students clarify their own
identities in relation to their particular heritages and
contexts.

Il How is the learning area structured?

Achievement objectives for social studies at levels 1-5
integrate concepts from one or more of four conceptual
strands:

Identity, Culture, and Organisation - Students learn
about society and communities and how they function.
They also learn about the diverse cultures and identities
of people within those communities and about the effects
of these on the participation of groups and individuals.

Place and Environment - Students learn about how
people perceive, represent, interpret, and interact with
places and environments. They come to understand
the relationships that exist between people and

the environment.

i Continuity and Change - Students learn about past
events, experiences, and actions and the changing ways
in which these have been interpreted over time. This
helps them to understand the past and the present and
to imagine possible futures.

The Economic World - Students learn about the ways

in which people participate in economic activities and
about the consumption, production, and distribution of
goods and services. They develop an understanding of
their role in the economy and of how economic decisions
affect individuals and communities.

Understandings in relation to the achievement objectives
can be developed through a range of approaches. Using a
social inquiry approach, students:

«  askquestions, gather information and
background ideas, and examine relevant
current issues;

+  explore and analyse people’s values and
perspectives;

+  consider the ways in which people make
decisions and participate in social action;

«  reflect on and evaluate the understandings
they have developed and the responses that
may be required.

Inquiry in the social sciences is also informed by
approaches originating from such contributing
disciplines as history, geography, and economics.

Learning based on the level 1-5 social studies
achievement objectives establishes a foundation for the
separate social science disciplines offered in the senior
secondary school. At levels 6-8, students are able to
specialise in one or more of these, depending on the
choices offered by their schools. Achievement
objectives are provided for social studies, economics,
geography, and history, but the range of possible so
science disciplines that schools can offer is much
broader, including, for example, classical studies, media
studies, sociology, psychology, and legal studies.
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I Participating and contributing

This competency is about being actively involved in
communities. Communities include family, whanau,
and school and those based, for example, on a common
interest or culture. They may be drawn together for
purposes such as learning, work, celebration, or
recreation. They may be local, national, or global.

This competency includes a capacity to contribute
appropriately as a group member, to make connections
with others, and to create opportunities for others in the
group.

Students who participate and contribute in communities
have a sense of belonging and the confidence to
participate within new contexts. They understand the
importance of balancing rights, roles, and
responsibilities and of contributing to the quality and
sustainability of social, cultural, physical, and
economic environments.









