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Introduction to Transitions  
Transition is a journey of changes which a child experiences throughout their early years, from birth to school. “Transition is always about change,” according to Early Years Matters, (2020). Many transitions will occur throughout a child’s life; from starting nursery or pre-school; to changing classes and environments as they progress throughout their school years. It is important that children feel confident around others and have someone which they can confide in. 
Change can negatively affect a child, if they are moving to a new place, leaving behind friendships and familiarity. Children need social interaction, in order to improve communication skills, which will have an impact on their intellectual and physiological development, later in life. Changes in behaviour are often linked to transitions such as loss, moving to a new house/school or even separation from social groups; they may become angry or disruptive during class times and towards their peers. 
They may become isolated or reserved, preventing interaction with other children; this will have an impact on their social and emotional development, as they will not experience the benefits of ‘free play’, allowing them to express their feelings and imagination. Children need social interaction, in order to improve communication skills, which will impact their future intellectual and physiological development. Children should be supported; through the challenges of the different transitions, they will experience during their early years. (Tassoni, P. 2010). Bronfenbrenner, (1979), suggested that children from well supported backgrounds, appeared to have had smoother transitions from home, to educational settings; and will most likely continue to find transitions easier. This theorist created an Ecological Systems Model, which focuses on the environmental and biological impacts to a child’s life; and how relationships support development.
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How to use this handbook
Designed for keyworkers working with children starting full time school, at ages 3-4 years, this guide aims to enable positive outcomes and understanding of childhood transitions. It is important to identify the changes children will experience, as they transition throughout their Early Years and how to support them throughout those changes. This handbook will explain the different needs of the child and the importance of effective partnerships, interventions and how the role of the adult plays an effective part, in childhood transitions. 
Keyworkers can make use of this handbook to promote their knowledge and understanding of how effective the roles adults play are in a child’s life, displaying an understanding of the neurological development of a child, as well as looking at theories such as behaviourism. These are aspects that are useful for practitioners to familiarise themselves with; in order to enable greater understanding of how transitions may affect children at primitive ages; informing on the importance of safeguarding and well-being of the children in their care; advising how to ensure childhood transitions are smooth and well - supported. (Welsh Government, 2020). 
Many children will not understand the concept of Transitions. In order to prepare them for the changes that will occur throughout their childhood, practitioners could explain its meaning, by planning, implementing and evaluating activities such as travel, which will help children to view Transition as a journey; arranging the setting into an airport or bus stop, where children will journey to their next setting. A checklist which will incorporate literacy and numeracy skills, whilst ensuring they include essentials for their journey, could be provided. Activities can then be linked to preparation for moving classes or starting a new school. This will help children visualise the changes and develop their understanding. 






The role of the adult 
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A keyworkers’ role is to assist children’s developmental needs with activities such as creative development, formation of numbers and letters, listening to their reading skills and questioning their knowledge and understanding of the world; as well as providing emotional support and security within the setting. Keyworkers should understand the individual needs of each child and observe their development. Any indications of delays or problems should be recognised and reported in the appropriate way. Working with children brings a duty of care. All staff are responsible for the safeguarding and well-being of the children in their care. Ensuring a safe and secure environment will create a positive atmosphere for childhood transitions. 
As stated by Tassoni, P. (2010), it is important that we know and recognise the different patterns of development so that we can support children and young people. Childrens development is divided into several areas:
· Physical development – allows children to explore through fine and gross motor skills, gaining strength and coordination as well as independence.
· Cognitive development – focuses on brain development, linked to communication and language development, it is important that children have opportunities to express themselves verbally, providing that they are influenced by positive language, in order to communicate with one another. 
· Communication - linked to cognitive development, learning how to understand communication as well as thinking about gestures and other ways to convey communication through expression. 
· Social and emotional development – understanding feelings, knowing right from wrong, children learn how to control their emotions and behaviour. This area focuses on relationships with others and being able to use effective communication. 
· Moral development - children’s behaviour and attitude towards others and the decisions and influences they will face in life. 
Neurological Development 
It is useful to research and expand knowledge, on how the human brain develops and how brain activity, can be linked to a child’s behaviour, affecting responses to transitions. We must take a multi-view approach, to ensure that children's needs are responded to, whilst enabling them to learn and grow, with sufficient support and guidance. (The Edvocate, 2019)
Neuroscience - the development of the human nervous systems’ functions and how it develops. The subcategories listed below, focus on learning pathways. 
· Cognitive
· Computational 
· Developmental Neuroscience 
· Cultural 
· Linguistic 
There are four basic topics of Early Childhood brain development, which are essential for practitioners and parents to understand:
· Brain plasticity – in early childhood is more pronounced. Children that have experienced traumatic events early on in their development, have strengthened neural activations and connections, which are growing, due to the brain's hypersensitivity to premature trauma. 
· Cortisol effects on brain development – children develop responses to stress, when exposed to trauma, or if their needs such as attachment or emotional needs are not catered for. This can affect their learning abilities and will harmfully affect the architecture of their brains, which are continuously developing. 
·  Learning and cognitive brain architecture – link together in education. Practitioners should ensure that the setting is adapted to enable learning; by recognising the importance of emotional health; essential to a child’s cognitive development and learning. Happy children will engage more and should be encouraged and praised throughout learning activities.  
· Profound synaptic activity – occurs during the first five years of a child’s life, allowing them the ability to gather information from parents/carers, such as environmental, behavioural, linguistic social and cultural. The initial years of a child’s life are the most important for their development. The role of adult interventions from parents/carers and practitioners are essential to ensuring that children are encouraged, to enable healthy brain development during their earliest years. This is where nurturing also plays an effective role. Nurtured children feel encourage and inspired to learn. 
Piaget, (1958), examines children’s cognitive behaviour; stating that children’s cognitive abilities are enhanced as they grow, also actions and behaviour changes and develops. According to Piaget’s theory of cognitive development, (1958), our actions are influenced by our thoughts and decisions.  
Learning through play
Vygotsky, L. (1978), focuses on the fundamental role that social interaction plays in cognitive development; promoting learning contexts where children play the active role in their learning. He believed that skills such as speech and writing are cultural development tools, which humans utilize to conciliate their social surroundings and environment. Vygotsky was a strong believer that these skills are developed by children to communicate their needs, and to further develop social skills, resulting in greater thinking.
Bruner, (1974), developed thought process and psychology; defining the role adults play in a child's development and learning; through a method called ‘scaffolding’. This illustrated the different perspectives on influencing a child’s learning and development. Bruner believed that children who discover learning through independent methods such as play, benefit more. Montessori, (1907), echoes the effectiveness of child-initiated play, where adults have minimal intervention. This approach was aimed for children to achieve their potential by being provided with the freedom of exploring learning through play and their own discoveries; appropriate to their learning levels and needs. The importance of ‘play’ is that it allows a child to utilize skills such as cognitive development and logic, whilst expanding imagination and practical skills. 
The Welsh Assembly Government Play Policy, (2002), displays the importance of childhood play and values of children; emphasising that children should be central to provision and policies regarding their needs. Play allows children to learn about their world and is important for their development and growth. Children should have the right to the freedom of play and free choice.
Behaviourism 
Developed by Watson, (1958), states the science of observations and behaviour. Watson believed that he could condition a child into becoming whatever he wanted them to be. Bandura, (1963), carried out an experiment called ‘The Bobo Doll Experiment’. This experiment aimed to study the social learning theory of aggression and how behaviour is learned. The social learning theory is a behaviourist approach which studies why a child may behave a certain way. Bandura believed that children are the most influential in early years and it is important that keyworkers recognise the importance of displaying good behaviour. Children imitate what they see. Keyworkers should ensure that positive behaviour is portrayed and rewarded. Rewards such as stickers and treat boxes are good devises.
Keyworkers should recognise that transitions may cause behavioural changes, as children may or may not adapt well to change; or have the support network at home. 
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Attachment
Mackay et al, (2010), states that emotional parental bonds expand to relationships between teachers/practitioners and the child. Parent and teacher attachments can positively impact academic motivation. This is known as a non-family attachment.  Building positive working relationships between children and their families, will enable the child to feel comfortable in their surroundings and build trusting relationships, whilst in the absence of their parents and families. 
There are several types of attachment, which are useful for practitioners to know; this will further knowledge on the different approaches and backgrounds of the child. 
Secure Attachment
A securely attached child feels secure, happy and will explore life. This is the result of the role of the mother being responsive, sensitive to their child’s needs and consistent. Potential academic effects of a securely attached child, will usually be a lot greater due to their positive mindset. Their brains will be stimulated due to the parental interaction and attention at home; therefore, they will be more engaged in learning. 
Avoidant Attachment 
Children who are neglected, will feel withdrawn, quiet and have no interest in exploring. These are results of disengagement from parents. This can affect their holistic approach and behaviour, as they will feel less security wherever they go. 
Ambivalent Attachment 
Children feel anxious, angry and insecure; in the result of the mother being inconsistent, sometimes neglectful and sometimes sensitive. This can psychologically confuse a child, as they cannot depend on the role of their mother to meet their needs. 
Disorganised Attachment
Children feel angry, depressed, become passive and unresponsive in result of the mother being: extreme, passive, frightening and frightened. This plays a severe role of confusion in a child and their needs are unlikely to be met. 
The NSPCC, (2020) displays methods of recognising and supporting children with mental health problems. Practitioners can help a child by:
· Reassuring that you are there to support and help them.
· Remaining calm and patient.
· Developing coping strategies such as: sensory play, mindfulness, yoga and breathing techniques.
· Encouraging them to talk about what may be troubling them. 
· Reminding them that the setting is a safe environment and that no one will harm them. 
Transitions may impact a child’s mental health. It is important to always be aware of these factors; practitioners need to reinforce the safeguarding and well-being of children, throughout their roles. Children engage better in learning when they are safe, secure and healthy. “The welfare of the child is paramount” - Children Act, (1989).
Bowlby’s theory on attachment looks at how the role of the adult can affect a child. Relationships are central to a child’s developmental needs and play a role in constructing platforms and shaping their world. Bowlby, J. (2008), discusses how children form relationships and states that when a child forms a relationship, they feel a sense of security, as well as happiness. This theory displays the importance of the maternal role on a child. 
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The needs of the child 
Children need lots of care and understanding. Practitioners should ensure that children can trust and feel secure within the setting; so that they can converse any problems they may have. Daily interactions with parents are essential to the child’s needs. Effectively communicating with co-workers will ensure that any concerns parents or carers may have, can be addressed following the appropriate policies.
Article 31 of the UNCRC states that every child has the ‘right to play’. (Unicef, 2017). Play and leisure activities are highly beneficial to children’s social and communication skills. Outdoor play allows children to experiment with nature, problem solve by playing games and develops social interaction with peers. Not every child is able to verbally communicate, therefore, it is important that practitioners devise ways in which every child can participate and communicate through activities such as:
· Music/singing - children often find it easier to learn and remember through song. This can be used in the classroom when practising activities such as phonics, mathematics, or even during self-care, e.g., brushing teeth and washing hands. This will allow children to develop call and response methods and imitating rhythms and patterns. 
· Drama/Games - enable emotional development. Facial expressions and body language are essential ways of communication. There may be a child in the setting that will have visual/hearing impairments or physical disabilities and will depend on the adult to recognise these expressions and gestures. It is also useful for children to recognise changes to emotions and to freely express themselves through these methods. 
· Positive language and behaviour – children imitate behaviour and what they see and hear. It is important to be a positive role model, for children to understand how to treat others. 
· Outdoor play –provides children with opportunities to explore different environments and surroundings, which develops their knowledge and understanding of the world around them. Fresh air is essential for every child and the freedom to explore and express themselves, will be beneficial to their well-being. 
These examples are supported by (Tassoni, 2010).
Children are assessed through The Early Years Development and Assessment Framework. (Welsh Government, 2020). This profile aims to formatively assess a child’s skills through observations under four areas of learning:
· Language, Literacy and Communication Skills
· Mathematical Development  
· Personal and Social Development, Well-being, and Cultural Diversity
· Physical Development 

A holistic approach 
The diagram below displays examples of a holistic approach to learning.
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A holistic approach can be applied to development by implementing methods and activities to cater for the child’s needs. Many practitioners may carry out intervention roles within the setting; where they will often be required to work on a 1:1 basis. Therefore, activities can be adapted and centralised to that specific child, to enable their learning opportunities and to focus on any improvements such as language and literacy skills. Holistic approaches to learning, provide children with academic pathways as not every child may be good at Maths or English; therefore, subjects such as arts and crafts, physical and practical activities, can allow a child to develop skills such as logic and communication. Art is a very useful way to communicate; especially if a child finds literacy difficult. An example to improve these skills would be to get the child to draw a picture and develop a story from that picture by encouraging them to talk about it and develop their art into a story, which they can then be supported to write it down. 
Practitioners should support children throughout these areas of learning; for children to develop skills and have opportunities to express themselves creatively, as well as academically; resulting in potential positive outcomes. 
The diagram below, displays Maslow’s Hierarchy of Needs. Maslow, (1943) believed that goal attainment is fuelled by the direction of human actions. In contrast to other theorists, Maslow perceived that human behaviour could not be captured through conditioning, but through levels which developed behaviours.  
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Partnerships 
Practitioners such as health workers, social workers, speech, and language therapists, should effectively communicate with teachers and parents, to provide children with essential support, to cater for their needs. It is important that each practitioner brings forth their knowledge and expertise, from their professional background, to integrate information linking to improve children’s skills and opportunities. As an early year's practitioner, teamwork is essential with interventions, to develop the best in children and young people. (Tassoni, P. 2010).
Donaldson, (2015), displays the importance of the role's practitioners play, the understanding of how and why working with children is important, and the effective partnerships between parents who should support their children. 
PACEY Cymru, (2020), works closely with local authorities to ensure that quality learning and provision is provided for children in Wales and their families. 
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Interventions 

There are many diverse types of interventions displayed by Tassoni, P., (2010) such as:
· Speech and language therapist  
· Physiotherapist 
· Psychiatrist 
· Social worker
These interventions provide children with opportunities to enhance development and improve skills; so that they benefit socially and emotionally. Linking the views of different theorists, to positive outcomes for children’s learning and development, they help with a child’s speech, language, and communication skills; enabling them to communicate in ways which is easiest for them; preventing them from getting frustrated at not being able to communicate their feelings and emotions; focusing on areas which need improving so that each child has equal opportunities to learn and progress in life. Each of these interventions can work with the developmental needs of each child, which will play a positive role in helping to shape their future. 
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Proposed outcomes 
The proposed outcomes would be to ensure that the child’s needs are always the central focus in any early years setting. By providing support within the role, keyworkers will have a positive impact on the children in their care. Schools and nurseries should be a safe zone for children and are quite often an escape from negative environments and abusive backgrounds. Effective communication and monitoring will enable better practise should children develop any behavioural differences. This can be carried out by regular meetings with staff, parents/carers, also keeping a daily record of any changes relating to the child’s welfare and emotional state.
Piaget, (1958), states that every child will go through the same developmental stages, but at different rates. Activities should be planned and suitable for the age group, catering for differing abilities. Children should not be judged on the rate they develop and reach certain milestones, as every child is different.
Children spend the duration of their day in an educational setting. As keyworkers, it is important that we understand the impact our role will have on the children in our care. They will turn to us for that sense of security whilst in the absence of their parents/carers. We must ensure that we promote safeguarding and well-being to provide children with a safe and secure environment. 
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