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STYLISTIC CONVENTIONS FOR ACADEMIC WRITING


Avoid slang and colloquialisms such as:

· The writer is out of order when he suggests….
· The new plans were just the stuff
· These findings need to be taken with a pinch of salt
· The argument was a bit over the top

Avoid abbreviations and contractions:

dept – department			e.g. – for example
didn’t – did not			they’re – they are
isn’t – is not				it’s – it is

Be impersonal:						

It can be seen that….					
There are a number of reasons for.….
It has been found that….

When you want to indicate that a point of view is uncertain:

appears to				possibly
probably				apparently
generally 				tends to
seemingly				seems to
may 					might

Numbers:

Write out numbers below a hundred in full:

thirty-one per cent; nineteen members.

Use figures in statistical and scientific work: 31 per cent











FIRST PERSON PHASES

“I also sympathize with teachers who don’t want to give students an easy escape into opinion....”
For example:
‘I think this argument is stupid.’
But:
“Even when ‘I’ isn’t permitted, it’s still possible to convey a sense of I-ness.”
(William Zinsser, 2006, On Writing Well)

Don’t address your reader:
As a practitioner, you try to put your own feelings and viewpoints aside (in brackets).
Who is the ‘you’ referred to here? In this case, ‘you’ is the practitioner. So you can write it like this:
Practitioners try to put their....

Drop the ‘I’:
I think this author makes a strong argument for the Humanistic approach.
This author makes....
The author makes...
Smith (1999) makes....
Use of ‘One’ – best avoided:
One thinks this author – stilted and awkward
One would not say that this author’s point of view is not valid, but there is another way of looking at the question.
This author’s point of view is, valid, however, there is another way of looking at the question.
One can see what this author is trying to say/arguing: ....
The author’s/Jones’(2000) argument is clear, however, ....
The author’s argument is clear, however,





LINKING WORDS AND PHRASES

Below are some phases that could be used in academic writing:
· Having examined…, it is now necessary to consider…
· To this point…, however, it is important to recognise that…
· In the above discussion….It is important, however, also to examine/take account of/look at the evidence for…
· Clearly…these have been outlined above
· As outlined above…
· Issues related to this situation will now be considered, with a focus on…
· This section will ...
· Chapter will consider why ...
· A recent study suggests ...
· One important recent finding indicates that ...
· Despite these reports, other writers have proposed ...
· In spite of these findings, theorists believe that ...
· This view has been rejected by some authors who claim that ...
· In contrast, a recent article ...
· This suggestion ...
· These ideas ...
· This brief outline suggests ...
· Such proposals ...
· The aim of this study is to ….
· The purpose of this thesis is to….
· This dissertation argues that ….
· The main questions addressed in this dissertation are ….
· This review critically examines….
· The above discussion raises some interesting questions.
· This Chapter begins by …. It will then go on to …. Finally, ….
· This chapter reviews the literature ….
· In conclusion, …. 
· Despite…
· In the light of…
· In the next section the notion that
· The next section will introduce the notion…
· These ideas have been discussed by a wide range of orders, including…
· The debate is wide-ranging. For the purposes of this study, the discussion will be confined to…
· The principles of this theory are…
· While author argues for…, author presents the opposite case/takes the opposite position/holds a different point of view/takes a different approach…His standpoint is…
· From author’s point of view…, however, according to…
· Author suggests that…, but author disagrees
· Author states that/claims that/discussions the idea that/present the principles of her theory…
· The principles of author’s theory are…
· A recent study has found/suggests that/has shown…
· Results from a recent study/a number of studies, including…, make the case for/support/shed light on/bring into question…

· Listing:          
first(ly), … / second(ly), … / finally, … /
· Indicating addition or similarity:
also, … / besides, … / in addition, … / furthermore, … / as well / similarly, … 
· Indicating contrast:
however, … / nevertheless, … / on the other hand, … / 
· Giving a reason:
for this reason, … / because … / because of …/ due to …
· Indicating result:
therefore, … / thus, … / as a result, … / consequently, …
· Reformulating an idea:
in other words, … / to put it simply, … / that is ...        
· Exemplifying:
for example, … / for instance, … / to exemplify, …
· The central argument for the development of …. is… 
· The debate surrounding … within this research is grounded in the field of … According to one perspective, … 
· My research contributes to knowledge about …, and specifically … through an in-depth study of ... 
· This study does not attempt to justify a connection between … and … Instead it investigates … 
· However, this raises debates regarding the perceived benefits and disadvantages of … 
· This research seeks to investigate exactly what ... means to … 
· A great deal of … is tied to the issue of … This research will attempt to clarify these links by ... 
· It is contented that … 
· The study demonstrates that this construction of … 
· The thesis draws on the view that … 
· This thesis does not draw conclusions about the benefits or otherwise of re-constructing … The purpose of focussing on … is to examine the presumption that … 
· To understand the role of … in forming … this study aims to provide an understanding of the factors that contribute to … 
· This dissertation grounds the rhetoric of … It provides detailed interpretations of … 
· This dissertation throws light on information not available elsewhere on … It makes a contribution to the conversation about …by illuminating the way … 
· In this dissertation, attention is directed to … 
· This next section will examine some of the difficulties associated with … 
· This chapter sets out to investigate the … and its links with ... It closely examines the … In addition, the thesis also investigates the notion that … 
· The final section provides a general discussion of … The section concludes with coverage of … The last part of the section reveals that … 
· The current debate about … is outlined demonstrating that ...
· In this section the aspects of … are considered separately to highlight their relationship to … 
· The three following sections review insights from selected authors about the value of ... in order to highlight … 
· The next section highlights the literature relevant to the concept of … in order to show that … 

· Concluding signposting sentence stems 
· From the above discussion on … it follows that ... This adds to my proposition that …
· Current literature often presumes … 
· It rapidly becomes clear that the study of ... is intimately bound up in … 
· This brief overview of … shows the overall direction of … 
· The influence of … is highlighted here. It reinforces the proposition made in … 
· As the statement above indicates, … 
· Again it is evident that … 
· For this reason, it can be said that … 
· Thus, there is a strong argument for … 
· The understandings generated from this review of the literature on … show that…. 
· In this context, then … 
· Consideration of the underlying factors demonstrate that ...
· My investigation shows that … 
· This research sought to establish… 
· The issues raised from this review of literature establish that ... 
· This review of research into … reveals that … 
· Given the observed trends of … it can be concluded that ...
· Inherent in this conception is the understanding that ... 
· Implicit in this definition is the understanding that … 
· Based essentially on the argument that ... outlined above, I maintain that … 
· Although different authors have put different emphases into their descriptions of … there is general agreement that ... 
· Throughout the literature … It is generally claimed that ... 
· The strength of such an approach is that … 
· This chapter commenced with an exploration of ... It reveals that … 
· While we now know a great deal about ... little research has been done on … This raises the question ... 
· This chapter has highlighted … It is evident that … However, the nature of … from the perspective of ... has not been explored. 
· This chapter brings to light two integral concepts related to … This needs now to be researched more actively in the setting of … to explore the question of whether ... 

· Transition sentence stems
· Whilst this study focussed explicitly on…., it is recognised that …. 
· To appreciate the …. , it is worth visiting briefly the model of …. 
· Before the discussion on the significance of … can be extended, the theoretical grounds for ...  requires explanation.
· Before going on to explore further the issues of …., the working definitions for ... require clarification.  
· Before going on to look at … it is important to consider …. 
· The applicability of this concept to … has not previously been considered. Therefore, … the three subsections below investigate literature on … specific to the question of …. 
· Authors considered in the following section have been more explicit about … than those above who focus purely upon ... 
· In contrast to those authors whose paramount concern is ... the field of ... takes the perspective that ... 
· Research discussed in the following section, takes the question of … further. This work suggests that ...
· However, not all authors agree that … Some describe a different approach in which … 
· 
· Transition words 
· Show order/sequence: first, then, next, finally, secondly, thirdly, began, ended 
· Show time: soon, then, finally, previously, later, last, meanwhile, earlier, at the same time, subsequently, following on from, when, immediately, upon, since 
· Add some ideas: again, and, besides, therefore, also, additionally, indeed, moreover, another, as well, likewise, furthermore, finally, next 
· Show cause and effect: thus, hence, therefore, consequently, so, because, since, then, finally, accordingly, for these reasons, as a result, on that account 
· Indicate a summary: in brief, finally, in conclusion, to conclude, lastly, in summary, on the whole, to sum up, in fact, indeed, in other words 
· Contrast ideas: however, nevertheless, yet, and yet, but, still, on the other hand, otherwise, conversely, in spite of, by contrast, despite, although, though, even so, on the contrary, notwithstanding, a different view 
· Compare ideas: similarly, likewise, correspondingly, both equally, equally important, in the same way, in the same manner, each 
· Illustrate: for example, for instance, to illustrate, by way of illustration, to be specific, in particular, in other words 
· Concede: naturally, granted, of course, to be sure, although, despite, in spite of, for all, while, notwithstanding 



ESSAY PLANNING


Many students have difficulty in planning and structuring their essays.  The following shows the basic structure of an essay:


Introduction
	
Your introduction should:
· Comment on the title or topic of the essay
· Define or explain any difficult or ambiguous terms in the title
· Direct the reader by stating which aspects of the topic you intend to cover and why

The introduction should be roughly 7-8% of the total length of your essay – generally, one paragraph.

Body

In the body you should:

· Develop your argument or theme through three or four main ideas
· Support each of your main points with examples and illustrations
· Break your materials down into paragraphs:  one paragraph for each aspect of the topic






        Paragraphing

A paragraph may:

· Raise a particular issue
· Develop a particular issue

Often, the first sentence is the topic sentence – that is, it explains what the paragraph is about

· Tip:  write the last paragraph of your essay first.

· It gives a sense of direction to your writing if you know exactly what conclusion you are heading towards
· It helps to ensure that your essay will conclude firmly and definitely, rather than just drifting to a close 

Use paragraphs to develop your argument.  Move from point to point and from paragraph to paragraph.  Below are some useful words and phrases which you can use to help you move on to your next paragraph.


Linking and Signposting

Many students find it difficult to make a smooth transition between paragraphs and so their essay becomes disjointed.  Linking words and phrases can act as signposts pointing the way from one paragraph to the next.  The following is a list of ways to develop your argument from one paragraph to the next, with their common linking words.
    don’t use links and signposts arbitrarily.  
· do use them appropriately to guide your reader through your essay.



Cause and effect.  

You can discuss the cause in one paragraph and the effect in the next one, or the other way round.  This allows you to express a relationship, or draw a conclusion.  Links:  

· as a result – of an action;
· because of – implies direct result of, or gives the reason for, an action;
· therefore – useful to introduce an explanation of an argument, or to introduce a clinching statement;  
· consequently – what can be inferred, or deduced;
· thus – in this way;
· for this reason – indicates support, justification.

Positive and negative aspects.  You can contrast the positive aspects in  one paragraph and the negative aspects in the next one.  Links:

· but – as a general rule, is better placed in the body of a sentence;
· however – use to begin a new sentence, or new paragraph;
· on the other hand – introduces another view point;
· although – not necessarily the case (that);
· nevertheless – in spite of (that).


Sequence of events – before and after.  You can show the next step or the previous step to the event you are discussing.  These linking words and phrases can help you keep control of your material and are useful when you want to:

· make a list, or list the stages in the development of an idea, or theory;
· summarise a plot;
· prioritise steps in an argument;
· direct your reader’s attention, or lead  your reader through a line of argument, or train of thought;
· pick up on earlier points of a discussion, or argument – previously/we have seen;
· indicate a change of tack, or a new angle.

Examples are:

· following, then, after that – use to indicate development (the next step);
· finally –  useful for introducing a conclusion, or a summative statement;
· ultimately – stronger than finally; carries more weight; can express responsibility: useful to introduce a clinching statement;
· before – indicates main point, but allows minor point to be introduced and dealt with;
· first – similar to ‘before’ and useful for prioritising steps in a line of thought, or argument; 
· previously – refers reader back to points already mentioned;

· firstly…secondly…thirdly – use these to introduce elements of a list/a series of points in an argument.

Illustration.  You can illustrate or give an example of what you have been talking about.  Linking words:

· for example – use when you want to illustrate a point, or to introduce a detailed analysis.  
· for instance – use to introduce a practical example of a theoretical idea;
· such as – use to introduce a quick example which you do not want to analyse in detail;
· that is (i.e); do not confuse with e.g. (for example).


Extension.  You can extend an idea, add weight to your argument,  give further examples.  Linking words:

· similarly – introduces a comparison;
· moreover – use when you want to take a point further; move on to a new aspect/angle; 
· furthermore – in addition to what has already been said – reinforcement of a point;
· in addition – to introduce a further example;
· not only … but also – use to reinforce a point, perhaps through another example.

Finally, the conclusion: 
Conclusion

· Summarise your main ideas
· Answer any specific question which was asked
· Draw a general conclusion from your argument
· Discuss wider implications
· Introduce your own views as based on arguments you have developed in the body of your essay.


Tip:  
· never introduce new material into your conclusion
· never end on a question

The conclusion should make up about 12-15% of the total length of your essay.

· Tip:  check your essay for basic errors a day or two after writing it.  You are not then tempted to start re-writing bits of it! 



ORGANISING IDEAS

Using paragraphs

Paragraphs are your best organising tool.  
A paragraph is a chunk of writing.  As a rough guide, a paragraph is about 6-10 lines, or 200 words. Paragraphs give shape to your writing.  Use paragraphs to organise your ideas.
The job of a paragraph is to:
· introduce and main idea
· develop an idea







Main paragraphs – one paragraph for each idea

1. Idea 						1.  Main Idea
Point i 
Point ii 
Point iii 

1. Idea			
1. Idea									    	

	
· Development paragraphs
point i
point ii
point iii

Example

Para 1.	The moon is made of green cheese
		i:	colour      
		ii:	surface appearance
		iii:	texture

Development paras:
i. 	Colour – green. Cheese is often green, especially when 				it’s old. Give examples and support from quotations.
ii.	Surface appearance  - the surface has holes in it. Examples and support.	
iii	Texture – soft (soft cheeses have holes in them). Examples and support.




Writing frames.
Writing frames are useful templates that can help you get started on structuring different forms of writing. In the examples below, a number of alternative phrases have been given for each element of the frame. Use this formula to help you find your own phrases appropriate to the level you are working at. 

Frame for forming a discussion
In this type of essay, you are asked to discuss a topic.   Your aim is to produce a balanced discussion so you will present arguments for and against the question. The ‘tongue-in-cheek’ example below is designed to get you started!




	
Writing frame for forming a discussion (1)



	There is a lot of discussion about whether the moon is made of green cheese.


	The people who agree with this idea, such as the many astronauts who have walked on the moon, claim that they have evidence to support their theory.



	They argue that all the holes in its surface are made by the many mice who like eating cheese.



	A further point they make is that the surface is very soft and that indeed, it is probably made of one the varieties of cream cheese.



	However, there are also strong arguments against this point of view.  Scientists                                                              believe that what look like holes are actually craters, possibly caused by meteorites.  


	Another counter argument is that tastings of samples from the surface are not cheesy.



	Furthermore, although the moon is very old, there is no mould on its surface












	Writing frame for presenting an argument

Argument

	I think that/It is thought that/This essay will argue that




	Because/This is because/There are a number of points to make in favour of




	The reasons for thinking this are, firstly/The reasons for taking this view are, firstly/The reasons for taking this stance are/The reasons for arguing this point are





	So/Therefore,   




	Another reason is/A further line of thinking is…. 




	Also/Moreover/In addition/Further more





	Because/This is a valid argument because





















	Writing frame for forming a discussion (2)


	Some people think that



	
because


	
They argue that



	
Another group who agree with this point of view are                                  They say that



	
On the other hand                                       disagree with the idea that                                                               



	They claim that



	
They also say



	
The conclusion, therefore, is that                               
 


	
because






	




PARAPHRASING 
Paraphrasing involves close attention to a particular section of a text and attempting, in one’s own words, to capture the essence of the original (Neville, 2007, 36).

Students find it very difficult to summarise, or paraphrase, an author’s words. Neville offers the following advice:
It can be sometimes difficult, if not impossible, to avoid using some of the author’s original words…However, you need to avoid simply copying out what the author said, word for word. Choose words that you feel give a true impression of the author’s original ideas or action (Neville, 2007, 36).
 Now read the paraphrase. Notice that I have used key phrases from the author, put inside quotation marks:	

Colin Neville (2007, 36) agrees that it can be difficult, “if not impossible”, for students to paraphrase without using some of the original words of the author. However, students should avoid copying word for word what an author has said. His advice is to choose words that give a “true impression” of the original.

I have also used other words from the original: ‘original words’, ‘copying word for word’. These phrases are generic: in other words, they are commonly used by writers to talk about what we do when we paraphrase. The phrases in red are particular to the author: it is Neville’s belief that it is almost ‘impossible’ to avoid using some of the author’s original words and it is his idea that when we paraphrase, our job is to give a ‘true impression’ of the original passage.

Look at the original quote again and note the key words in bold:
It can be sometimes difficult, if not impossible, to avoid using some of the author’s original words…However, you need to avoid simply copying out what the author said, word for word. Choose words that you feel give a true impression of the author’s original ideas or action


Build your paraphrase around these key words/phrases: 
difficult	impossible	original words	copying 
word for word	true impression
Be selective. In my paraphrase, for example, it is enough to write: ‘of the original’.
I don’t need to include the whole phrase: ‘original ideas or action’.

Tip. 1. Introducing the author
To introduce quotations and paraphrases think about why you are using the quotation and what the author is doing: in other words, the context. 
In the original quotation, the author is giving students advice on how to paraphrase, so my introduction reads: ‘Neville offers the following advice’.... 

Read the paraphrase again: 
Colin Neville (2007, 36) agrees that it can be difficult, “if not impossible”, for students to paraphrase without using some of the original words of the author. However, students should avoid copying word for word what an author has said. His advice is to choose words that give a “true impression” of the original.
The paraphrase is introduced with: Colin Neville (2007, 36), agrees that.... In other words, I am paraphrasing Neville to support my belief that when we paraphrase, we sometimes need to use some of the author’s original words.
The last sentence begins: ‘His advice is....’ Here, I am picking up on the context of the original passage and also reminding my reader that I am still paraphrasing Neville’s words.

Tip. 2: thinking about your reader
In the original passage, Neville is addressing ‘you’, the reader: ‘However, you need to avoid...’; ‘Choose words that you feel....’ His book is written as a guide to students, so his style is informal and it by addressing his student-readers, he helps make his text easily accessible.  

My readers are teachers, so my style is formal, appropriate for an essay, or academic paper and I am not talking to students; I am writing about students:
‘...it can be difficult...for students to paraphrase....’; ‘...students should avoid....’  

More tricks
i	 leave out a phrase:
‘Choose words that you feel give a true impression....’ becomes: 
‘...choose words that give a true impression...’ 
ii	convey the tone of the original:
‘Choose words that you feel....’ Here, Neville uses the imperative (like a command). I write:  Choose words.... And again, in this next example: ‘...you need to avoid simply copying....’ becomes: ‘...students should avoid copying....’

A good paraphrase shows your understanding and interpretation of the original passage. So if you are finding it difficult to make a paraphrase, put the original away and write down what you think it says, or what you think it means. Then go back and check your writing against the author’s. Out of this process you will find that you have a good, meaningful paraphrase, written in your own words. 
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