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[bookmark: _Toc149480327]Part 1: Personal Development Plan
Drew and Bingham (2012) states that by exploring the PDP process may influence an individual to take ownership of their own learning and personal development as the individual has been able identify for themselves the skills and processes required to achieve specific goals.
The following PDP highlights both skills and processes required to achieve the 3 main objectives set out.
	What do I know already / What have I learnt so far?  As a learning assistant I have some knowledge of early years education and how this works in a mainstream primary setting. Using a combination of observation, assessment and planning to meet the needs of children.

	What do I want to develop?  A deeper and robust understanding of early years education at an academic level and to gain specialised qualifications to support early years through therapeutic approaches such as speech therapy either as a teacher or as a speech therapist.

	Objective
	Actions (How will I achieve this objective/ what needs to be done?)
	Resources (What support and resources are needed to achieve this objective?)
	Target Date for achieving objective 
	Success criteria (How will I know I have achieved this goal; how will I review this?) 

	Travel and teach with ‘Go Global’ or with similar organization.
	Consistent grades attained throughout the degree to meet entry requirements.
Interviews passed and applications approved.
Booked flights.
Achievement added to cv. 
	Email and follow up communications with ‘go global’ about opportunities such as interturn ships and volunteering across Europe and further abroad.
Applications completed on time.
	2024/2025
	Secure finances including Buries for flights, fees, medical insurance and for sundries.
Complete a Tefl course to help me in my teaching role and boost application. 

	BA Hons Degree in Early years and Care
	Completion of all course work and meeting all NOS standards.

Application for masters in chosen field accepted or enrolment onto other specialized qualification. 
	Active engagement throughout the 2 years of the degree by attending lectures and tutorials. As well as completing all modules, passing at the required percentage or above, meeting deadlines on Turnitin and meeting all required standards for level 6 practitioner status.
	2023/2025
	Developing study skills such as regular reading, note taking and critical thinking.
Time management and planning of tasks.
Accessing the online resources that are relevant to individual modules such as LinkedIn, Moodle and online library. 

	Early years speech therapy assistant
	New job role or adaptation of current role with communication and speech focus.
Updated professional CV.
Completed relevant and current training and courses relevant to role.
Experience in job role.
	Complete current degree to access masters in speech therapy or other relevant courses.
Communicate with inhouse speech therapist to know how to support and identify different aspects of communication, understanding and understand speech development in early years and how to meet these needs.  
	2023/2026
	Find and take current and appropriate training and courses.
Set up alerts for Speech therapy assistant job opportunities on indeed. 
Apply for a speech therapy apprenticeship.




[bookmark: _Toc149480328]Part 2: Reflection and Reflective Practice in Early Years Education
	[bookmark: _Toc149480329]What is Reflection and Reflective Practise?
McCabe (2020) describes reflection or critical reflection as a conscious process of examining past experiences. We can then use this insight to inform current and later actions by using reflective practice or reflexivity we maybe enabled to adapt, challenge and transform present and future practice. He also notes that there are two main elements to reflection, that of reflection on experiences to develop understanding of experiences and reflection as metacognition to think critically about a concept or problem and that both elements often play a part in reflective practice models as set out by theorists such as *Dewey (1910) and *Schon (1987).
Hanson (2012) states that reflective practice is when we actively review continually on our assumptions, values and practice taking into consideration our perceptions which may also fluence our ability to change and evolve. 

	[bookmark: _Toc149480330]Why is Reflective Practise Important to EY Practise?
Brookfield (2017) states that as practitioners we regularly engage with reflection when dealing with the daily routines to plan playtimes and breaks for example. However, what happens if we explore the process of reflection and reflexivity in our wider environments and mode then this to students giving students the opportunity to feedback on their observations. This may then create a safe space for children that is accepting of change and risk. 
Braunton (2007) discusses the UK principles of good practice in the early years. They point out that the principles are based on what we value and regard as integral to young children in our society. Included within these principles is reflection, reflective practice and reflexivity and how these are key attributes to practitioners who value all children as individuals. As practitioners we have a deep knowledge of how children develop and how children are accessing their learning and the learning environments and know how to adapt these for all children. 

	[bookmark: _Toc149480331]The Theory of Reflective Practise:
Johns (2013) explains that there are a few key theorists whose work is revisited and cited within new works on reflection as having influenced variations of reflective practice these include Mezirow (1981), Schon (1985/1987) Dewey (1910) and Brookfield (1995) With each theorist theory having its own merits, some focus on a few key reflective prompts such as *Kolb (2018) and *Schon (1987). While others might be seen to probe deeper into reflective practice as there, they offer a wider variety of prompts within their models such as Mezirow (1981) and Gibbs (1988)
*Lundgren (2016) says that Mezirow’s (1981) conceptual model which consists of several levels of reflection defining consciousness and critical consciousness. Outlining both reflective in action, critical thinking and non-reflective action such as habitual behaviours.
McCabe (2020) posits Dewey (1910) as the first to use reflection in theoretical literature.  His theory puts an emphasis on reflective thought and prompts to the reflective practitioner to explore their own curious mind and by doing so we can learn from our experiences.  Dewey (1910) defines reflective thought as an ‘active, persistent and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and further conclusion to which it tends’.
Therefore, reflection can be used to make sense of and expand upon our knowledge and by adopting our reflective thought we can ‘convert action that is merely appetitive, blind and impulsive into intelligent action.’ Kinsella (2007) states that knowledge is ever evolving and shaped by our experiences.
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	[bookmark: _Toc149480332]Analysis of Models – Compare/Contrast/Pros/Cons:
Atkins (2013) states that a review of reflective literature in the fields of education and critical social theory highlighted the skills of self-awareness, description, critical analysis, synthesis and evaluation are necessary when engaging in reflective practice as laid out in their conceptual model. Furthermore, the process of learning and development through reflective practice is enriched by looking deeper within your practice by examining a variety of facets which impact this practice including thoughts, feelings, actions, knowledge and experiences. By reviewing our values and challenging our assumptions. 
Whereas Kolb and Kolb (2018) posit that the popularity of their experiential learning theory is due to its simplicity and usefulness of the four-stage cycle of experiencing, reflecting, thinking and acting. They go on to say that the model is easily adaptable to meet the requirements of both students and educators and can be applied to a variety of educational scenarios including those of individual lessons, wider curriculum or even national curriculum policies and standards.
Atkin and Murphys (2013) model may encourage thinking on a deeper level and provide more detail and therefore have a greater impact developing your practice as an early year’s practitioner. Whereas Kolb’s (2018) simple concept might be easier to grasp if you are not familiar to reflective practice. Both Atkins and Murphy’s (2013) and Kolb (2018) models appear flexible in how they can be used and adapted to suit your own personal reflexivity. The more complex nature of Atkins and Murphy (2013) model also means that it might take some time and practice to develop. However, you might find that Kolb’s(2018) concept lends itself to when wanting to make a quick reflection as we often do in our daily at work.

	[bookmark: _Toc149480333]Conclusion 
There is no one definition of reflection that emerges from literature made to meet the needs a specific scenario. One constant that is raised several times is that reflective practice is personal to you and your own development. It is a process to be nurtured over time and adapted to meet the needs of a professional team or for personal professional practice.




[bookmark: _Toc149480334]Part 3: Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of children.
In Brock (2012) paper ‘Building a model of early years professionalism from practitioners’ from her research discussing professional practice and how this looks devises a model of seven interrelated components some of these include qualifications, values and autonomy. Oke(2019) talks about interpersonal skills such as creativity, enthusiasm and dedication  as being core characteristics of the professional practitioner and that some practitioners in their study did not feel a higher level of qualifications signified competence in early years. What denotes as a professional is therefore subjective and will be perceived and defined in many ways. This essay will detail some aspects of professional practice and their importance in meeting the needs of all children. 
The early years foundation stage (2023) has six principles including the unique child and enabling environments, UNICEF (2023) the UN convention on the rights of the child has a total of 54 articles the aim of which is ‘ensure that children grow up in a spirit of peace, dignity, tolerance, freedom, equality and solidarity’. Our understanding of pedagogical theory, other legislations and our own settings polices all these influences our ethics and beliefs. Considering the information from these sources we demonstrate values such as integrity, accountability and respect for others in our daily professional practice. Also, an awareness the values and ethics inform decisions we make and can help in times of critical reflection to unpick what has motivated decisions and interactions as discussed in the briefing paper. According to the NSPCC (2023) professionals should want what is best for a child by putting the child first. PACEY (2023) sets out a code of ethics and values to support you as a professional and the first of these values is that ‘the needs, rights and views of the child are at the centre of your practice.’
The ability to communicate effectively enables us as practitioners to work in a collaborative manner not only within our own teams but with other professionals including outside agencies and the families of the children in our care. 
 When we are fully informed and understand procedures and policies, others have trust in our professional knowledge and professional judgements and when handling sensitive and confidential information such as data and CPOMS. Hunter (2013) considers that: 
‘The quality of relationships between staff in early years settings impacts on their ability to work together effectively and also to model positive relationships to the children… relationships between staff must be built upon mutual respect and feature open and honest communication.’
Furthermore, positive relationships with children, families and other professionals can be fostered in environments where an open dialogue is used to share ideas and express opinions that are valued. This open dialogue however whether with children, families or other professionals should be sincere and professional. Through good communication children and build trust in us as can their families. Working in early years we are families and children’s first impression not only of the school but also of their educational journey. (UNICEF 2023) UN Convention on the Rights of the Child states that there are four articles which underpin the other 42 articles, Article 12 is one of the four and states children have the ‘Right to be heard.’ We should also consider Article 13 ‘the child shall have the right to freedom of expression’ when asking children to articulate their ideas and views.
Furthermore, it is also important to consider that communication is not just the words we speak but also our body language. An important part when dealing with an adult or child in crisis a subtle change in body language can show the person that they are being heard and can build trust and manage emotions as highlighted in ‘Team-Teach’ (2023).
Additionally, we need to communicate increasingly with others via email and we also record sensitive information electronically for example in CPOMS or in the form of end of year reports and in these instances not only do we need to consider what is communicated, as in personal information but also how It is communicated is the phrasing as in using professional language. CPOMS (2023) have several resources in their Ofsted guide it asks when looking at past child protection records are you able to identify how a specific incident was dealt with and followed up, Hence the need to communicate with accuracy when reporting and monitoring information. 
Safeguarding is multi-faceted aspect of our work and impacts both our daily practice and polices. Keeping children safe in education (2023) is statutory guidance for schools and this includes early years provisions such as nurseries who also have a duty of care to carry out safeguarding and promote the welfare of children under their care. As a practitioner you will need knowledge of part one of the guidance as it covers what you need to know and what you should do if you have concerns for a child. However, a deeper understanding of whole guidance is also import if your role calls for you to be involved in the management of safeguarding or when passing on handling concerns. The document states that safeguarding is the responsibility of everyone working with children and their families and our approach as practitioners should be child centred and in the best interests of the child. All staff should to know the systems in place that support safeguarding in their settings including polices and how to report an incident to a designated safeguard lead, all staff should be able to identify children that might benefit from early help and processes involved in making a referral to the local authority. The statuary framework for the early year’s foundation stage (2023) states child learns best when they are healthy, safe and secure and their individual needs are met and they have positive relationships with the adults caring for them> Also section three on safeguarding and wellbeing requirements gives guidance on the many elements of safeguarding including staff to child ratios, behaviour management to the suitability of premises, environment and equipment. There are several rights in the UNCRC (2023) at are significate when looking at the welfare of children such as article 5 ‘family guidance as children develops, article 9 ‘keeping families together’, article 27 ‘food, clothing, a safe home’ and article 34 ‘protection from sexual abuse’ to cite a few. Safeguarding therefore is at the core of all we do and with everyone we encounter as practitioners and is the reason why a sound knowledge is imperative to our practice.
When children and their families need additional support outside of our settings, we usually have a few strategies ranging from potty training and behaviour charts, home school communication books and school buses. However sometimes we need to work with several agencies and external professionals to meet the needs of a child or family. Gasper (2010) posits working with agencies takes skill, time, care and courage. These agencies may have a different agenda to follow and therefore different priorities which are specific to their role which we need to appreciate. Cooperation and coordination of agencies can help us to access relevant advice and support. We can gather many professions at any one time rather that separately which might lead to frustrations from families. In coming together to share knowledge and skill to plan support with ease, we can also challenge assumptions and misconceptions. Clarity of each other’s roles and in communicating helps to foster and maintain professional relationships with agencies and the continuity means families are likely to have a positive experience which impacts not just them but also the wider community. NSPCC (2023) also highlights the importance of understanding each other’s roles when working as part of a multi-disciplinary or multi-agency team. We should always prioritise the child’s needs and the importance of a comprehensive handover if a child works with new team or practitioner. It is good practice to provide families with a key individual when multiple agencies are involved. 
The Early years foundation stage (2023) seeks a secure foundation through planning to meet the developmental and learning needs of the individual child through observation and formative assessment. Planning is in part informed by our knowledge of progress made by children; their development and planning should be reviewed regularly. The UN Convention on the rights of the child (2023) might also influence planning to meet the needs of children – see articles 2 ’respect for children’s views’,’ 29 ‘Aims of Education’ and 31 ‘rest, play, culture, arts’ article 29 says we should aim to assist children to develop as individuals by supporting abilities, talents and personalities. 
In conclusion how we are perceived as professional practitioners by others may be determined by how we demonstrate and share our knowledge. We need to flexible in our practice and use reflexivity adapt to future practices and should understand that we are always learning as professionals. we should strive to enhance our professional development to compliment how we support our children and other professionals. We need to commitment to a child centred approach to provide to the best provision for all children in our care and their families.
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