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Portfolio of Evidence

Task 1:

The rationale behind the chosen story ‘Byw Yn China’ was that the topic of Chinese New Year and the story itself had been set by Pembrokeshire County Council as the Welsh pack for schools to follow, with activities and games alongside it, therefore most of the children were using language appropriate to the required level. This story was set at Foundation Phase, specifically for Year 2 pupils learning Welsh as a second language. As the children became familiar with the children they were able to read along as a group, gradually increasing in fluency, which improves their pronunciation of unfamiliar Welsh words and enables the children to translate phrases and recognise the sentences from appearance as well as hearing them. The lesson following the story, however, had not been taken from the County Council provided pack and was planned independently. The language learning opportunities that arose from this session were helping the children to understand using ‘Byw yn’ to state where they live, ‘hoffi’ and ‘achos’ to explain what they like and why, as well as other key phrases and words that are specific to the Chinese New Year topic. These sentence structures then provide the children with the basis to create personal sentences in Welsh and then proceed to create paragraphs about themselves. The lesson objective based off the story was to develop the children’s understanding of Chinese New Year using some elements of the Welsh language. This allowed the children to “be involved in active learning activities, including dialogue and role-playing activities.” (Welsh Government, 2015).

Task 2:

https://youtu.be/e3x6xSuO0iU 

Task 3:

Estyn (2013) claims that schools should “ensure specific opportunities for pupils to develop and use their speaking, reading and writing skills across areas of learning and in different activity areas.” This shows that Estyn believe by providing children with these opportunities, the children are should progress and develop their Welsh language to some extent. This story allowed the children to explore different elements of Welsh language, as well as exploring different cultures from around the world, with the opportunity to make comparisons of their own cultures and others. This links with the ESDGC framework for children to understand how other cultures celebrate their traditions (Welsh Government, 2008), as well as the Cwricwlwm Cymreig where they are encouraged to explore other cultures while teaching them of ours (Welsh Government, 2003). This means that by exploring Welsh through a variety of contexts, as Estyn suggests, it meets more criteria than the just the curriculum and may prove beneficial for the children in becoming confident in the Welsh language, whilst meeting a specific purpose from Donaldson’s new curriculum: “Ethical, informed citizens who are ready to be citizens of Wales and the world.” (Donaldson, 2015). Despite Pembrokeshire County Council claiming that 30.2% of the 119,700 residents aged above three class themselves as Welsh speakers (Pembrokeshire County Council, 2018), the school and the area surrounding it displayed signs of extremely poor or no knowledge of Welsh. Therefore, the emphasis on teaching Welsh in different contexts and linked to other areas, may be the way forward towards Welsh Government’s aim to reach 1,000,000 Welsh speakers by 2050. However, Welsh Government’s objective for 2017-2021 is to ensure that parents and guardians are equipt with the knowledge of the language to introduce it from a young age (Welsh Government, 2017). Due to the fact that the standard of Welsh is poor in the area of my PTE and the scheme recency, this approach from Welsh Government cannot be relied upon and therefore, the importance of teaching and learning Welsh in primary school is a priority for most schools as it is seen as inconsistent. The Education Minister for Wales, Kirsty Williams, and the Minister for Welsh Language and Lifelong Learning, Eluned Morgan state that “the teaching and learning of Welsh in English-medium settings is inconsistent and too often leads to low attainment.” (Welsh Government, 2017). This makes it even more crucial that the teaching is completed to a high standard to break the inconsistent tradition of Welsh in English-medium schools. As a result of this information and the apparent movement in teaching Welsh in English-Medium schools, it was important to me that children were able to understand the language in the story ‘Byw Yn China’ so that they could use it and personalise it with their own information. The approach I decided to take during the introduction was shared reading, reading the story with the children rather than using only modelled reading allowed the children to attempt pronunciation of the words and the sentence structures independently so I can identify where the children are in their Welsh language, while they have the opportunity to listen to the teacher to understand how they should sound. Harvard University professors, Chall; Jacobs and Baldwin (1990), claim that learning subject specific language in this way, rather than common conversational language, allows the children to gain a deeper understanding. Throughout the introduction, I stopped the children and asked them to translate what they had read. This was used to ensure that the children were aware of what they were saying in Welsh, identifying the links between Welsh and English. This links with the Welsh Language Development skills from the Foundation Phase Framework (2015) where it states children should have the opportunity to read printed resources aloud and show an understanding of it by responding orally to the content. Using the technique of questioning in order to translate links to Dweck’s concept of a ‘growth mindset’ where children can identify and work on their faults, challenge themselves and learn new information (Dweck, 2006). This shows that the children are able to identify whether they are aware of what the Welsh can be translated as, if aware they know they have been successful in learning, if not they know are able to set themselves the target to learn the new information. By using the questioning strategy, it could show whether the children are engaged in the activity based on their responses and whether they are able to activate prior knowledge and apply it when asked. “Oral questions posed during classroom recitations are more effective in fostering learning than are written questions.” (Cotton, 1989). This supports the reason why I chose to ask questions orally during the introduction. However, I believe that I missed an opportunity to ask the questions in Welsh to introduce Welsh questioning to the children. This could have introduced new terminology, as well as preparing them for further language development. Likewise, I feel that an opportunity was missed for the children to take the sentence structures and use them to describe themselves, this may have helped the children to remember the terminology and therefore lead to a deeper understanding. I believe that if the children had used the sentence structures during the introduction, and I encouraged them to use them throughout the lesson, the terminology could have entered the child’s long-term memory. Research shows that if subjects are revisited in 10-minute intervals then they are likely to end up as a long-term memory. (Kelley and Whatson, 2013). Remembering these sentence structures would have been a great development in the children’s Welsh and evidenced the activities effect. 
Revisiting these sentence structures would have also implemented my ‘Promoting Welsh Planning Sheet’ (Appendix 1) targets that include the structures featured in the story that the children translated. Using them in the general classroom environment, alongside the everyday incidental Welsh, would have also helped in making sure the terminology sits in the children’s long-term memory. The ‘Promoting Welsh Planning Sheet’ links with Welsh Government’s Objective 8.1 in the Cymraeg 2050 document where it states their intention to create a plan to promote the use of Welsh language in people’s everyday lives. (Welsh Government, 2017). It also makes it clear to me, the class teacher and the children what the aim for the week is in terms of Welsh language development. In hindsight, I believe that I could have used the sheet more in the classroom by perhaps making a visible feature of it in the classroom, planning with the children’s input and for reference to evidence progression over the weeks. 
As described in Task 1 the lesson objective was to develop the children’s understanding of Chinese New Year using some elements of the Welsh language. Therefore, the activity I chose for the lesson was to explore the tradition of dancing Dragons in China, but we used the Welsh title ‘Dawnsio Draig’. As mentioned, this links with the Cultural aspect of the Cwricwlwm Cymreig where it claims that children should be: “Celebrating the distinctive cultures, languages and traditions of Wales while respecting the values of other cultures.” (Welsh Government, 2003). This was explored through a cross-curricular approach, exploring elements of Welsh Language development including “adopt a role, making a conscious use of movement, gesture and speech, using language appropriate to a role or situation”, as well as the children’s Personal Development which encourages children to “develop an awareness of different cultures and the differing needs views and beliefs of other people in their own or different cultures.” (Welsh Government, 2015). The approach of learning in a cross-curricular manner was adopted throughout my placement school and I was encouraged to use the approach at every opportunity. The resource I created for the lesson was a QR-code that linked the children to a video of the Chinese tradition to follow when creating their own. The QR code was entitled ‘Dawnsio Draig’ to encourage the children to refer to the tradition in its Welsh name, therefore they know it for future reference. This, however, seemed to be the only opportunity during the activity that promoted the use of Welsh. This proves that the activity was not effective in promoting Welsh development as it presented no opportunity for speaking Welsh as it was based upon replicating a tradition rather than practising the sentence structures. As a result of this realisation, I would not repeat the activity when aiming to improve the pupils’ use of Welsh. Instead, the children could have created a personal profile using the sentence structures, replicated the story orally or an activity using the sentence structures used during the introduction. Although the children enjoyed the introduction and the activity, I am disappointed that the activity did not encourage the children to speak Welsh, missing the aim of the session and aims of the Government completely. 
To conclude, Welsh is becoming a major priority for the Welsh Government reflected in the publication of ‘Cymraeg: 2050’ with the intent of encouraging parents, carers and children to learn Welsh. By introducing this from Foundation Phase we are able to “provide our children with the best start in the language by expanding support for families to transmit the language in the home.” (Welsh Government, 2017). From this, it has been made evident to me how important effective activities to develop children’s Welsh development are in order to fulfil this goal. Therefore, I now realise the importance to plan sessions filled with opportunities to use specific language to improve their personal standard. In hindsight, I failed to do this but now realise how crucial this is to ensure the children have the best opportunities to do this.
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APPENDIX GA36b

LEVEL 5 ASSESSMENT SPECIFICATION

Student name: Student ID number:
Programme: BA Primary Education with QTS
Module: Yr laith ar Daith 2
. Contribution to
Module code: ECAD5002C el Module 60%
Assessment (%):
Lecturer: Diane Thomas Internal Verifier: Diane Thomas
Assignment Title: | Portfolio of evidence Word count (or | 1750 words
equivalent): Film - up to 8
minutes
Submission 19/3/19 Return date of | 16/4/19
deadline: provisional marks
& written feedback:
Submission All written assessments, where practical and possible, must be submitted via
b Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
method: P s - Pl y
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.
Academic Academic honesty is required. In the main body of your submission you must
honesty / give credit to authors on whose research and ideas your work is based.
referencing: Append to your submission a reference list that indicates the books, articles,
etc. that you have used, cited or quoted in order to complete this assessment.
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