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WHAT, HOW AND
WHY AM I TEACHING?



INTRODUCTION

WHAT AM I CRITICALLY EVALUATING?

WHY IS AFL IMPRORTANT AND
HOW CAN IT SUPPORT
PROGRESSION.

WHAT IS ASSESMENT FOR
LEARNING?

FORMATIVE ASSESSMENT
APPROACH
ONGOING FEEDBACK TO
IMPROVE LEARNING AND
PROGRESSION.

REAL-TIME ADJUSTMENTS

(BULLOCK, 2021)
THEORISTS 
IMPROVES LEARNING OUTCOMES - (BLACK & WILLIAM, 2009)
ENHANCES ACADEMIC ATTAINMENT - (HATTIE, 2012)
NEGATIVE IMPACT IF OVERUSED - (GORARD, 2017)



INTRODUCTION
CHOSEN AOLE AND CLASS CONTEXT 

CLASS CONTEXT 
YEAR GROUP - 6 ARTHUR 
NUMBER OF PUPILS - 32
MIXED ABILITY CLASS WITH LOWER ABILITY PUPILS HAVING
INTERVENTIONS DURING THE LESSON I CONDUCTED.
7 ALN PUPILS (3 NON VERBAL WERE PRESENT DURING THE LESSON)
CLASS TOPIC - ONE EXTREME TO ANOTHER (OLIVER TWIST)

PREVIOUS LEARNING 
READING OF OLIVER TWIST
CLASS TOPIC - HUMANITIES  FOCUS 
WOULD COMPARE AND CONTRAST FROM THEN TO NOW.

EXAMPLE - VICTORIAN CLOTHING VS CLOTHING TODAY

PROGRESSION STEP - 5

DEVELOPING ASPECTS OF
- SOWM - HUMANITIES -
ENQUIRY, EXPLORATION
AND INVESTIGATION
INSPIRE CURIOSITY ABOUT
THE WORLD, ITS PAST,
PRESENT AND FUTURE



LITREATURE REVIEW
ASSESSMENT FOR LEARNING

ASSESSMENT → FEEDBACK → ADJUSTMENT → PROGRESSION.
HATTIE (2009)

AFL IS A TEACHING STRATEGY
DESIGNED TO BE ABLE TO ASSESS
STUDENT UNDERSTANDING
CONTINUOUSLY AND ADAPT
TEACHING TO SUPPORT PUPIL
PROGRESSION (CAMBRIDGE
ASSESSMENT INTERNATIONAL
EDUCATION, 2011).

AS PREVIOUSLY MENTIONED
THAT UNLIKE A SUMMATIVE
ASSESSMENT, ASSESSMENT FOR
LEARNING IS A ONGOING
FORMATIVE PROCESS (WILIAM,
2011).

FEEDBACK IS KEY TO MAKING REAL
TIME ADJUSTMENTS (HERITAGE AND
HARRISON, 2020)



LITERATURE REVIEW

AFL CORE PRINCIPLES

SHARING CRITERIA WITH LEARNERS 

QUALITY OF QUESTIONS/QUALITY OF TALK
USE AND QUALITY OF FEEDBACK

PEER AND SELF ASSESMENT 

LET’S BEGIN BY LOOKING AT THE CORE PRINCIPLES OF AFL, WHICH ARE
FOUNDATIONAL TO ITS EFFECTIVENESS.

(WELSH GOVERNMENT, 2010)



LITERATURE REVIEW

AFL CORE PRINCIPLES

SHARING CRITERIA WITH LEARNERS 

HATTIE (2009) HIGHLIGHTS THAT WHEN
STUDENTS KNOW EXACTLY WHAT THEY’RE
WORKING TOWARDS AND WHAT SUCCESS
LOOKS LIKE, THEY ARE BETTER EQUIPPED TO
TAKE OWNERSHIP OF THEIR LEARNING.

WHY IS IT IMPORTANT? - KEY
POINTS.

ENSURING PUPILS HAVE A
CLEAR UNDERSTANDING OF
THE LEARNING OBJECTIVES
AND SUCCESS CRITERIA. 
SETS FOUNDATION FOR
MEANINGFUL ENGAGEMENT
INCREASES MOTIVATION AND
ENGAGEMENT
EMPOWERS PUPILS TO
PARTICIPATE IN THEIR
PROGRESS.

(NUTHALL, 2007)

ONE OF THE CORE PRINCIPLES OF ASSESSMENT FOR LEARNING
(AFL) IS ENSURING THAT STUDENTS HAVE A CLEAR
UNDERSTANDING OF THE LEARNING OBJECTIVES AND SUCCESS
CRITERIA (BENNETT, 2017).



LITERATURE REVIEW

AFL CORE PRINCIPLES

QUALITY OF QUESTIONS/QUALITY OF TALK

A FUNDAMENTAL ASPECT OF ASSESSMENT FOR LEARNING (AFL) IS THE
USE OF HIGH-QUALITY, OPEN-ENDED QUESTIONS TO ENGAGE
STUDENTS AND PROMOTE CRITICAL THINKING (HATTIE, 2012).

BLACK & WILIAM (1998) EMPHASIZE THAT
EFFECTIVE QUESTIONING IS MORE THAN JUST
ASKING STUDENTS FOR ANSWERS—IT IS
ABOUT SPARKING DIALOGUE, ENCOURAGING
CURIOSITY, AND GUIDING LEARNERS TO
REFLECT ON THEIR UNDERSTANDING.

WHY IS IT IMPORTANT? - KEY
POINTS.

GOES BEYOND SIMPLE
RECALL - EXPLAIN, JUSTIFY
AND EXPLORE REASONS.
DEEPENS UNDERSTANDING -
ENCOURAGES TO THINK
DEEPLY, ANALYSE CONCEPTS
AND MAKE CONNECTIONS
BETWEEN IDEAS.
ACTIVE ENGAGEMENT -
THOUGHT PROVOKING
QUESTIONS. 

(NUTHALL, 2007)



LITERATURE REVIEW

AFL CORE PRINCIPLES

USE AND QUALITY OF FEEDBACK

FEEDBACK IS WIDELY RECOGNISED AS ONE OF THE MOST SIGNIFICANT
COMPONENTS OF ASSESSMENT FOR LEARNING (BENNETT, 2017).

BENNETT (2017) UNDERSCORES THE
POWERFUL IMPACT OF TIMELY, SPECIFIC
FEEDBACK, EMPHASISING ITS ABILITY TO HELP
STUDENTS IDENTIFY AND ADDRESS GAPS IN
THEIR KNOWLEDGE OR SKILLS.

WHY IS IT IMPORTANT? - KEY
POINTS.

HELPS CLARIFY
MISCONCEPTIONS
PROVIDES ACTIONABLE STEPS
TOWARDS GOALS.
ALLOWS PUPILS TO MAKE
ADJUSTMENTS WHILST STILL
FRESH (NUTHALL, 2007).



LITERATURE REVIEW

AFL CORE PRINCIPLES

PEER AND SELF ASSESMENT 

HATTIE & TIMPERLEY (2007) ARGUE THAT
THESE STRATEGIES DO MORE THAN JUST
PROVIDE INSIGHT INTO STUDENTS’
UNDERSTANDING; THEY ALSO PLAY A
SIGNIFICANT ROLE IN DEVELOPING
METACOGNITIVE SKILLS.

WHY IS IT IMPORTANT? - KEY
POINTS.

ENCOURAGES PUPILS TO
THINK CRITICALLY.
ALLOWS PUPILS TO IDENTIFY
GAPS IN THEIR
UNDERSTANDING.
PROMOTES PUPILS
INDEPENDENCE - STUDENT-
LED LEARNING 
ENCOURAGES
COLLABORATION 

(BENNETT, 2017).

PEER AND SELF-ASSESSMENT ARE ESSENTIAL COMPONENTS OF ASSESSMENT
FOR LEARNING (AFL), EMPHASIZING THE ACTIVE INVOLVEMENT OF STUDENTS IN
THE LEARNING PROCESS (NUTHALL, 2007).



LITREATURE REVIEW
NOW LET’S TURN TO THE BENEFITS OF AFL.

IMPROVED LEARNING OUTCOMES - 

BLACK & WILLIAM: 
THEIR WORK SHOWS THAT WHEN TEACHERS IDENTIFY LEARNING GAPS IN REAL TIME, THEY CAN TAILOR
INSTRUCTION TO MEET INDIVIDUAL NEEDS, HELPING ALL STUDENTS PROGRESS. THEY STRESS THAT PROVIDING
FEEDBACK IS NOT ENOUGH TO GET THESE BETTER RESULTS; IT MUST BE SPECIFIC AND ACTIONABLE SO THAT
STUDENTS CAN CLOSE THE GAP BETWEEN THEIR PRESENT PERFORMANCE AND THE LEARNING GOALS THEY
HAVE SET (BLACK AND WILIAM, 1998).
DYLAN WILIAM: 
WILIAM HAS EXPANDED ON THIS IDEA BY HIGHLIGHTING THE FACT THAT FORMATIVE ASSESMENT IS A PRACTICE
THAT NEEDS TO BE INCORPORATED INTO TEACHING IN ORDER TO PROMOTE ONGOING DEVELOPMENT
RATHER THAN A ONE-SIZE-FITS-ALL APPROACH. HE EMPHASISES HOW GRADUAL IMPROVEMENTS IN STUDENT
ACHIEVEMENT CAN RESULT FROM LITTLE EDUCATIONAL MODIFICATIONS THAT ARE INFORMED BY
ASSESSMENT. ACCORDING TO WILIAM, BOOSTING STUDENT LEARNING AND TEACHER EFFECTIVENESS ARE
EQUALLY IMPORTANT ASPECTS OF AFL (WILIAM, 2011).
MARZANO:
 ACCORDING TO MARZANO'S RESEARCH ON SUCCESSFUL TEACHING TECHNIQUES, FORMATIVE ASSESSMENT
PLAYS A CRUCIAL ROLE IN IMPROVING STUDENT PERFORMANCE. ACCORDING TO HIS RESEARCH, STUDENTS
WHO GET CONSTRUCTIVE CRITICISM AND DIRECTION THROUGH FORMATIVE PRACTICES DO BETTER ON
SUMMATIVE TESTS BECAUSE THEY ARE MORE PREPARED AND SELF-ASSURED (MARZANO, 2003).



LITREATURE REVIEW
NOW LET’S TURN TO THE BENEFITS OF AFL.

INCREASE ENGAGEMENT - 
LEV VYGOTSKY:
MANY AFL METHODS ARE BASED ON VYGOTSKY'S IDEA OF THE ZONE OF PROXIMAL DEVELOPMENT (ZPD). HE
CONTENDS THAT HELPING STUDENTS COMPLETE THINGS THAT ARE JUST A LITTLE BIT ABOVE THEIR CURRENT
SKILL LEVEL IS THE BEST WAY TO HELP THEM LEARN. BY HELPING STUDENTS NAVIGATE THEIR ZONE OF PROXIMAL
DEVELOPMENT, AFL STRATEGIES LIKE SCAFFOLDING, FEEDBACK, AND QUALITY QUESTIONING ARE CONSISTENT
WITH THIS IDEA. STUDENTS ARE MORE ENGAGED AND MOTIVATED WHEN THEY VIEW A TASK AS BOTH FEASIBLE
AND ENJOYABLE WHEN THEY FEEL CHALLENGED BUT SUPPORTED (VYGOTSKY, 1978).
BROOKHART:
ACCORDING TO BROOKHART (2008), INVOLVING STUDENTS IN FORMATIVE ASSESSMENT PROCEDURES
PROMOTES SELF-MOTIVATION.   STUDENTS ARE ENCOURAGED TO PARTICIPATE ACTIVELY IN THEIR EDUCATION
VIA AFL THROUGH ACTIVITIES SUCH AS GOAL-SETTING, QUALITY QUESTIONING, AND PEER ASSESSMENT. A SENSE
OF ACCOUNTABILITY AND INDEPENDENCE ARE CREATED BY THIS ACTIVE PARTICIPATION, AND THESE QUALITIES
ARE ESSENTIAL FOR MAINTAINING ENGAGEMENT OVER TIME (BROOKHART, 2008).
BAKER (2016):
EVA L. BAKER ALSO SUPPORTS THE IDEA THAT ENGAGEMENT INCREASES WITH THE USE OF AFL. IN HER
RESEARCH, BAKER EMPHASIZES THE IMPORTANCE OF ONGOING FEEDBACK AND FORMATIVE ASSESSMENT IN
PROMOTING DEEPER STUDENT ENGAGEMENT. SHE ARGUES THAT WHEN STUDENTS ARE PROVIDED WITH CLEAR,
ACTIONABLE FEEDBACK AND OPPORTUNITIES FOR SELF-REFLECTION, THEY BECOME MORE INVESTED IN THEIR
LEARNING PROCESS. THIS INCREASED INVOLVEMENT LEADS TO GREATER MOTIVATION AND IMPROVED
ACADEMIC PERFORMANCE (BAKER, 2016).



LITREATURE REVIEW
IN THIS SECTION, I’LL CRITICALLY EVALUATE SOME OF THE
CHALLENGES ASSOCIATED WITH IMPLEMENTING AFL
EFFECTIVELY.

TORRANCE AND PRYOR (2001) WARN THAT IF AFL IS NOT WELL CONTROLLED, IT MAY STRENGTHEN RELIANCE ON
TEACHERS. THEY CONTEND THAT PUPILS' ABILITY TO LEARN INDEPENDENTLY MAY BE HINDERED WHEN THEY
BECOME OVERLY DEPENDENT ON FEEDBACK. INSTEAD THAN DEPENDING ON TEACHERS' CONTINUOUS INPUT,
AFL TECHNIQUES SHOULD EMPOWER STUDENTS TO TAKE CHARGE OF THEIR EDUCATION (TORRANCE & PRYOR,
2001).
SHUTE (2008):
 ACCORDING TO SHUTE'S RESEARCH, FEEDBACK MUST BE CLEAR, CONCISE, AND SUITABLE FOR THE STUDENT'S
PRESENT COMPREHENSION LEVEL. SHE CONTENDS THAT COGNITIVE OVERLOAD CAN RESULT FROM RECEIVING
TOO MUCH FEEDBACK, ESPECIALLY ALL AT ONCE. FEEDBACK MUST NOT CAUSE CONFUSION BUT RATHER ASSIST
THE LEARNER IN REFLECTING ON THEIR WORK IN ORDER TO BE EFFECTIVE (SHUTE, 2008).
CARLESS (2015): 
CARLESS EMPHASISES THAT SOME STUDENTS MAY REJECT OR REJECT CRITICISM, ESPECIALLY IF THEY BELIEVE IT
CONTRADICTS THEIR OWN KNOWLEDGE OR SENSE OF THEMSELVES. AFL DEPENDS ON STUDENTS' READINESS TO
TAKE CRITICISM AND ACT UPON IT, BUT THEY MIGHT NOT PARTICIPATE IN THE PROCESS IF THEY BELIEVE IT TO BE
UNDULY CRITICAL OR POINTLESS. INSTEAD THAN VIEWING FEEDBACK AS A JUDGEMENT OF FAILURE, EDUCATORS
NEED TO CREATE A CULTURE THAT VIEWS IT AS HELPFUL AND NECESSARY FOR DEVELOPMENT (CARLESS, 2015).



LITREATURE REVIEW

CONCLUSION 

IN SUMMARY, RESEARCH BY THEORISTS LIKE BLACK & WILIAM (1998), WILIAM (2011), AND MARZANO (2003)
DEMONSTRATES THAT REAL-TIME FEEDBACK AND CUSTOMISED INSTRUCTION CAN ENHANCE LEARNING
OUTCOMES AND STUDENT ENGAGEMENT, MAKING AFL AN EFFECTIVE TOOL FOR IMPROVING STUDENT
DEVELOPMENT. BY FILLING IN KNOWLEDGE GAPS, IT MOTIVATES STUDENTS TO TAKE AN ACTIVE ROLE IN THEIR
EDUCATION.

BUT AFL HAS DIFFICULTIES. ACCORDING TO TORRANCE AND PRYOR (2001), GIVING TOO MUCH FEEDBACK MIGHT
LEAD TO AN OVER-RELIANCE ON TEACHERS AND IMPEDE SELF-DIRECTED LEARNING. CARLESS (2015) NOTES THAT
STUDENTS MAY REJECT FEEDBACK IF THEY BELIEVE IT TO BE TOO CRITICAL, WHEREAS SHUTE (2008) EMPHASISES
THE DANGER OF COGNITIVE OVERLOAD FROM EXCESSIVE INPUT.

ALTHOUGH AFL HAS THE POTENTIAL TO GREATLY ENHANCE STUDENT ACHIEVEMENTS, ITS EFFECTIVENESS
DEPENDS ON CAREFUL EXECUTION, KNOWLEDGEABLE TEACHERS, AND THE DEVELOPMENT OF A POSITIVE
FEEDBACK CULTURE.



DISCUSSION OF MY LESSON PLANNING -
RATIONALE AND AOLE CHOICE

I CONCENTRATED ON THE HUMANITIES FOR THIS CLASS, PARTICULARLY THE
VICTORIAN ERA, WHICH CONNECTS TO MY PLACEMENT'S SUBJECT OF "ONE
EXTREME TO ANOTHER." I DECIDED TO FOCUS ON VICTORIAN WORKHOUSES,
NAMELY THE HAZARDOUS TASKS THAT YOUNG CHIMNEY SWEEPERS HAD TO
PERFORM. THIS SUBJECT WAS CHOSEN TO GIVE STUDENTS THE CHANCE TO
INVESTIGATE AN IMPORTANT HISTORICAL PROBLEM WITH MORAL IMPLICATIONS,
DEVELOPING EMPATHY AND CRITICAL THINKING. IN ADDITION TO CONNECTING
TO THE HEALTH AND WELLBEING AOLE, THE MORALITY OF CHILD LABOUR
DURING THE VICTORIAN ERA ENCOURAGES STUDENTS TO CONSIDER HISTORICAL
INJUSTICES AND DRAW PARALLELS WITH MODERN ISSUES.



LESSON PLAN













WITH AN EMPHASIS ON COMPREHENDING THE RISKS ENCOUNTERED BY VICTORIAN CHILD CHIMNEY
SWEEPERS AND CONSIDERING THE EFFECTS OF CHILD LABOUR THROUGHOUT THE INDUSTRIAL REVOLUTION,
THE LEARNING OBJECTIVE WAS CLEAR AND ATTAINABLE. THIS OBJECTIVE PROMOTED CRITICAL THINKING,
EXPANDED ON EXISTING KNOWLEDGE, AND OFFERED A REAL-WORLD LEARNING ENVIRONMENT. STUDENTS
GAINED EMPATHY AND A CLOSER BOND WITH THE WORLD AROUND THEM BY INVESTIGATING THESE TOPICS
AND GAINING A GREATER COMPREHENSION OF THE ETHICAL AND HISTORICAL SIGNIFICANCE.

THE SUCCESS CRITERIA WERE CLEAR AND STRUCTURED TO GUIDE STUDENT PROGRESSION. STUDENTS WERE
TASKED WITH LISTING DANGERS FACED BY VICTORIAN CHIMNEY SWEEPS, EXPLAINING THEIR HARMFUL
EFFECTS, AND RANKING THE DANGERS WITH REASONING. REFLECTING ON THEIR OWN FEELINGS IF PLACED
IN SIMILAR CONDITIONS ENCOURAGED EMPATHY AND PERSONAL CONNECTION. THESE CRITERIA SUPPORTED
CRITICAL THINKING, PRIORITIZATION SKILLS, AND EMOTIONAL UNDERSTANDING WHILE ALIGNING WITH THE
LESSON'S OBJECTIVES.



DISCUSSION OF MY LESSON PLANNING -
PROGRESSION STEP

"I CAN MAKE COHERENT AND REASONED RESPONSES AND JUDGEMENTS THAT
TAKE INTO CONSIDERATION DIFFERENT VIEWPOINTS" - PROGRESSION STEP 5 

WAS THE PROGRESSION STEP I CONCENTRATED ON. THIS DEVELOPMENT STEP
WAS SELECTED TO PUSH STUDENTS TO THINK CRITICALLY BY TAKING INTO
ACCOUNT VARIOUS VIEWPOINTS ON THE RISKS ENCOUNTERED BY CHIMNEY
SWEEPERS, IN ADDITION TO HELPING THEM REMEMBER FACTS REGARDING CHILD
LABOUR IN THE VICTORIAN ERA.



DISCUSSION OF MY LESSON PLANNING -
AFL APPROACH AND JUSTIFICATION

I DECIDED TO USE TRAFFIC LIGHT CUPS AS MY MAIN AFL TACTIC FOR THIS SESSION. I WAS ABLE TO EVALUATE
STUDENTS' COMPREHENSION IN REAL TIME THANKS TO THE INSTANTANEOUS, VISIBLE FEEDBACK THIS METHOD
OFFERED. WITHOUT REQUIRING SPOKEN FEEDBACK, PUPILS WERE ABLE TO EVALUATE THEIR OWN
COMPREHENSION AND EXPRESS IT THROUGH THE USE OF RED, YELLOW, AND GREEN CUPS. THIS ALLOWED ALL
STUDENTS TO ACTIVELY PARTICIPATE IN THE AFL PROCESS, WHICH WAS ESPECIALLY BENEFICIAL FOR THE
CLASS'S NON-VERBAL LEARNERS.

THE REASONS BEHIND TRAFFIC LIGHT CUPS

INSTANT FEEDBACK: BLACK AND WILIAM (1998) STRESS THE VALUE OF FORMATIVE EVALUATION IN RAISING
STUDENT PERFORMANCE. WITH THE HELP OF THE TRAFFIC LIGHT CUPS, STUDENTS COULD QUICKLY AND
VISUALLY INDICATE THEIR UNDERSTANDING, WHICH ALLOWED ME TO MODIFY MY LESSON PLANS AS NEEDED.

INCLUSIVITY: BY OFFERING A UNIVERSAL FORM OF COMMUNICATION THAT HONOURED EACH STUDENT'S
UNIQUE COMMUNICATION NEEDS, THIS APPROACH MADE SURE THAT ALL NON-VERBAL PUPILS IN THE CLASS
COULD PARTICIPATE IN THE EVALUATION (TOMLINSON, 2014).

ENGAGEMENT: IN LINE WITH VYGOTSKY'S (1999) ZONE OF PROXIMAL DEVELOPMENT, THE CUPS ENCOURAGED
STUDENTS TO TAKE OWNERSHIP OF THEIR LEARNING AND REFLECT ON WHAT THEY HAD LEARNT.



TO ENCOURAGE CRITICAL THINKING AND PARTICIPATION, THE CLASS COMBINED CONTEMPLATION WITH
QUESTIONS. I USED BOTH TARGETED AND OPEN-ENDED QUESTIONS TO HELP THE STUDENTS MAKE WELL-
REASONED ASSESSMENTS OF THE RISKS THAT VICTORIAN CHILDREN FACED. EFFECTIVE QUESTIONING,
ACCORDING TO BLACK & WILIAM (1998), CAN HELP STUDENTS GRASP CONCEPTS MORE DEEPLY. I MADE SURE
THE QUESTIONS MADE THEM CONSIDER THE MORAL IMPLICATIONS OF CHILD LABOUR AS WELL AS THE
BACKGROUND.

DISCUSSION OF MY LESSON PLANNING -
PEDAGOGICAL CONSIDERATIONS AND

LITERATURE SUPPORT

STUDENTS WERE ENCOURAGED TO CONNECT WITH THE CONTENT EMPATHETICALLY AND TO PRACTISE
THINKING CRITICALLY THROUGH THE SELF-REFLECTION ASSIGNMENT, WHICH ASKED THEM TO IMAGINE HOW
THEY WOULD FEEL IF THEY WERE A CHILD CHIMNEY SWEEPER. THIS REFLECTION SUPPORTS THE FINDINGS OF
HATTIE & TIMPERLEY (2007), WHO FOUND THAT STUDENTS TAKE GREATER OWNERSHIP OF THEIR LEARNING
WHEN THEY ENGAGE IN SELF-EVALUATION AND REFLECTION.

A KEY CHALLENGE I ANTICIPATED WAS THE TIME REQUIRED TO PROVIDE INDIVIDUAL FEEDBACK, ESPECIALLY
WITH SUCH A DIVERSE CLASS. HOWEVER, THE TRAFFIC LIGHT CUPS ALLOWED ME TO QUICKLY IDENTIFY
STUDENTS WHO NEEDED ADDITIONAL SUPPORT, ALLOWING FOR MORE EFFICIENT TIME MANAGEMENT. 



TO CONCLUDE…

TO CONCLUDE, THIS ASSIGNMENT HAS GIVEN ME THE CHANCE TO CONSIDER AND DEEPEN MY KNOWLEDGE OF
EFFECTIVE LESSON PLANNING, ESPECIALLY AS IT RELATES TO FORMATIVE ASSESSMENT (AFL). I WAS ABLE TO
DEVELOP A SESSION THAT WAS BOTH INSTRUCTIVE AND MORALLY STIMULATING BY CONCENTRATING ON THE
AOLE OF HUMANITIES AND INVESTIGATING THE RISKS ENCOUNTERED BY VICTORIAN CHILD CHIMNEY SWEEPERS.
THIS ENCOURAGED STUDENTS TO CONSIDER HISTORICAL ISSUES AND THEIR PRACTICAL RAMIFICATIONS.

ALL STUDENTS, INCLUDING NON-VERBAL LEARNERS, WERE ABLE TO FULLY PARTICIPATE IN THE SESSION DUE TO
TO THE VALUABLE OPPORTUNITY FOR INSTANT FEEDBACK AND INCLUSIVITY THAT THE USE OF AFL STRATEGIES
—PARTICULARLY TRAFFIC LIGHT CUPS—PROVIDED. I WAS SUCCESSFUL IN ENCOURAGING CRITICAL THINKING,
INVOLVEMENT, AND SELF-REFLECTION THROUGH METICULOUS PLANNING AND THE INTEGRATION OF MANY
PEDAGOGICAL STRATEGIES—ALL OF WHICH ARE CRUCIAL FOR PROMOTING STUDENT PROGRESSION.

HOWEVER, THE PROCESS ALSO BROUGHT TO LIGHT THE DIFFICULTIES IN STRIKING A BALANCE BETWEEN TIME,
FEEDBACK, AND DIFFERENTIATION. IT BECAME EVIDENT THAT IN ORDER TO ASSIST LEARNING WITHOUT
OVERWHELMING TEACHERS OR STUDENTS, AFL TACTICS NEEDED TO BE CAREFULLY HANDLED. ALL THINGS
CONSIDERED, THIS EXPERIENCE HAS IMPROVED MY KNOWLEDGE OF HOW TO DESIGN INCLUSIVE, INTERESTING,
AND SIGNIFICANT LEARNING OPPORTUNITIES THAT CATER TO THE DIFFERENT NEEDS OF STUDENTS THAT I WILL
CONTINUE TO USE IN MY TEACHING.
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