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[bookmark: OLE_LINK2][bookmark: OLE_LINK4][bookmark: OLE_LINK5][bookmark: OLE_LINK8]This essay explores how behaviour management and learner engagement are understood in the post-16 education sector. This essay also considers how effective these strategies are whilst discussing challenges involved. By considering current research and relevant United Kingdom legislation, the essay aims to provide a clear overview and understanding of behaviour management models, their effectiveness and how this can support positive outcomes for post-16 learners. 

Behaviour management in the post-16 sector refers to the strategies used by educators to promote positive behaviour and improve learner engagement. It also provides educators with strategies to respond to and manage challenging behaviour. Learner engagement refers to the level of participation, involvement and motivation that learners demonstrate in the classroom and in their learning. It can be influenced by learners’ individual needs, which links to Maslow’s Hierarchy of Needs, where personal and emotional needs must be met before effective learning can take place. (Maslow, 1987) Effective lesson planning and strategies such as scaffolding also supports engagement as this can ensure that the lessons are tailored to a range of different learning styles. Whilst there is often a positive relationship between learner engagement and behaviour, this is not always consistent in practice. Even when effective and engaging strategies are used, some learners may remain disengaged or display disruptive behaviour. 

Brophy (2010) emphasises goal orientation, intrinsic motivation and the development of the learners’ cognitive skills, suggesting that students are more effectively engaged when they are not being pressured. He emphasises the importance of “offering strategies for repairing the damage that has accumulated for students who have become disaffected through the education system” (Lebor, 2017) Relating to this, behaviour management is linked to motivation, with educators encouraged to use strategies such as scaffolding and promoting self-regulated learning. Brophy (2010) also highlights the importance of making learning meaningful to improve engagement. However, it is argued that the concept of “meaningful learning” can be subjective, as the relevance differs between learners. (Lebor, 2017) This presents as a challenge for post-16 educators as learners often have various different interests, experiences and goals. In addition, some educators may not have much time with their students so it would be unrealistic to fully understand what each student finds meaningful to be able to tailor lessons. Despite this, Brophy’s approach highlights the importance of combining motivation based strategies and adapting teaching to meet learners needs to support engagement. 

Harry Wong’s view places a strong emphasis on the role of the teacher as a manager of the learning environment, arguing that effective behaviour management begins with lesson preparation. (Wong, 2009) He perceives that behaviour problems are due to a lack of class facilitation, not discipline. He also highlights the importance of educators being flexible and collaborating with students, as well as establishing classroom procedures to create achievement. Wong’s approach is not considered as a model or theory of teaching, its seen as a series of suggestions based largely of his own experience. (Lebor, 2017) However, this raises challenges when applying his approach to the post-16 sector as it assumes that what works in one context will be the same elsewhere, but classes, teachers and learning environments vary. His guidance is not backed by research, further emphasizing how the strategies may not work in every setting. Furthermore, Wong’s approach assumes that all students will co-operate and act in a civilised way, which is proven to not always be the case in a post-16 classroom. Especially as students may come from diverse backgrounds and with different needs. Despite these limitations, Wong’s focus on preparation, collaboration and creating a safe, positive environment for students still offers useful insights for promoting structure and positive behaviour in the post-16 classroom. 

Maslow’s Hierarchy of needs is often applied to behaviour and engagement in the post-16 sector as it highlights how unmet psychological or physiological needs can significantly affect a learner’s ability to engage effectively. Learners who are hungry, experiencing financial hardship, or living in an unsafe environment may appear disengaged or unable to concentrate. This is not a discipline issue, but because their basic needs have not been met. (Maslow, 1987) Although Maslow’s model suggests that all of the needs must be met before learning can occur, this has been criticised for being overly rigid. Some learners may prioritise higher-level needs, even when their basic needs are not met. Other learners may purposely sacrifice their basic needs, for example, food and sleep, in order to complete work or revise for an exam. (Lebow, M, 2017) There are also some students who may have cultural beliefs that minimise the importance of bodily needs. In terms of learner engagement, Maslow’s theory is particularly relevant. Students who have a high self-esteem, have positive peer relations and a sense of belonging are often more confident in participating in discussions. Whereas, students who feel isolated and less confident may withdraw from engaging, especially if the class size is large. Although there are limitations, Maslow’s theory often provides a useful framework for understanding the emotional and physical needs of learners before teaching takes place. However, it does not directly address strategies for managing challenging and disruptive behaviour. 

[bookmark: OLE_LINK6]It can be difficult for post-16 educators to apply Maslow’s theory as they have limited contact time with students. This makes it harder for them to build strong relationships and can impact their ability to vary classroom layouts. However, this model aligns with UK and Welsh legislative expectations, including the Equality Act 2010 and the Additional Learning Needs and Education Tribunal (Wales) Act 2018, as these both emphasize the importance of supporting individual learner needs in education. In particular, the Equality Act (2010) requires educational institutions to make reasonable adjustments and ensure that learners are not disadvantaged due to protected characteristics. (GOV.UK, 2010) The Additional Learning Needs and Education Tribunal (Wales) Act 2018 places a legal responsibility on education providers to identify and support learners with Additional Learning Needs up to the age of 25, including those in post-16 education. (Welsh Government, 2018) These legislative frameworks reflect Maslow’s view that learners are more likely to engage effectively when their basic and psychological needs are met. To summarise, if learners feel safe, supported and included in the classroom environment, they are more likely to participate and engage in learning and activities. However, unlike Maslow’s theoretical model, legislation provides a practical and enforceable structure for ensuring these needs are addressed within education settings. Both Maslow’s theory and legislation highlight the importance of removing barriers to learning to promote engagement and positive learning. 
As discussed in the previous section, the Equality Act 2010 requires educators and institutions to ensure that learners are not discriminated against and that reasonable adjustments are made to remove barriers to learning. This is relevant in the post-16 sector where learners may have a wide range of needs and backgrounds, and also where inclusive strategies are essential for maintaining engagement and appropriate behaviour in the classroom. In addition to this, the Medr: Regulatory Framework is aimed at ensuring high quality provision, which is focused on the needs of the learner – “Creating a flexible and joined-up system that meets the challenges of a changing economy and society.” (Advance HE Governance Team, 2025)
It emphasises high standards of teaching, learner experience and equal access to learning opportunities. This supports behaviour management and engagement by encouraging institutions to create environments where learners are supported, included and able to participate. Overall, both the Equality Act 2010 and the Medr regulatory framework highlight that behaviour management and learner engagement is not only the responsibility of the educator but also backed by legal and institutional legislation within the post-16 sector. 

In conclusion, behaviour management and learner engagement in the post-16 sector can be shaped by how well educators understand their learners, how effectively they plan lessons and create a positive learning environment. The theories from Brophy, Wong and Maslow show that motivation, preparation and emotional wellbeing can all influence how students respond and take part in learning, but each has its own limits when applied in practice. Legislation also reinforces that supporting learners and removing barriers is not just good practice but a legal requirement. Overall, effective behaviour management relies on using a range of strategies, adapting to different needs and recognising the wider factors that influence how learners respond in post-16 education. 

On reflection of two observed lectures from lecturer A and lecturer B, and my own lecture, I have focused on how learner engagement was managed during these sessions. In lecturer A’s session, I noticed multiple approaches that effectively supported learner engagement. Firstly, Lecturer A used a scaffolding strategy, this played a key role in keeping the learners engaged. Lecturer A introduced the overall task, and then set smaller tasks that supported the final outcome. This approach clearly helped the learners stay motivated, as they were focused throughout the session. The smaller tasks also meant they produced more development work, which may not have happened if they had jumped into the ultimate task. Lecturer A also checked in on each student individually multiple times throughout the session, which I feel helped the learner’s engagement as they not only knew he would be coming around but also was given the opportunity to ask any questions about the tasks. The lecturer linked the tasks to real world examples, giving relevance and purpose to the activity, this helped the students to understand why the task mattered. I think these strategies worked well because the scaffolding allowed the students to build up to the more complex task they were required to do, removing any barriers that the software or process may of held. I also think that breaking it down helped to make the workload more manageable and supported the less confident students whilst still allowing the more confident learners to push themselves. Showing real life examples added that extra depth to the session and motivation, particularly for students who may learn more with visual and contextual examples and explanations. Lecturer A also paced the session well, which I felt helped to keep the learners engaged as the tasks were quicker - helping with focus. From this observation, I learned the importance of stacking tasks to maintain engagement, especially when the outcome is more complex and using a software which can be difficult. I also saw how important using real world examples can be in getting the learners interested and helping to understand the purpose behind what they’re doing. Finally, I learned how important it is to check in with students on a one-to-one basis throughout a session, as this helped to create a supportive environment, encouraged the students to be more curious and get the help needed if they were stuck. This observation will influence my future teaching as it has shown me practical ways to keep learners engaged, reduce the barriers that the software needed in Graphic Design may pose and also keep students focused throughout a long session. 

When reflecting on my second observation with Lecturer B, it was completely different to my first observation. The focus of this session was a final deadline for third year students, where they had to hand in a physical print out of an infographic in a specific size and orientation. At the start of the session, Lecturer B reminded the students of the deadline. They then went around to check on each student individually and to see their pieces of work. One student hadn’t followed the brief. This one specific student had done the work but printed it incorrectly. Lecturer B reminded the student of the requirements, to which the student responded by crumpling up their work, throwing it and then leaving the room. Lecturer B called after the student. This disrupted the rest of the learners and caused a shift in the overall mood. Lecturer B then refocused the session by acknowledging the students who had completed their work and continued to check in with the rest of the learners. The rest of the session was made up of one-to-one check ins with the students, which is usually how the third-year sessions go as they are working on solo projects. In terms of behaviour management, the incident felt less like a classroom management issue and more down to the individuals ongoing disengagement. This student often doesn’t engage in sessions, whilst the rest of the learners were motivated and focused throughout. Because of this, I felt like strategies such as scaffolding wouldn’t have worked in this situation as effectively. It seemed to come from the students lack of preparation and frustration rather than the classroom management. Reflecting on this, I think it would of been beneficial for Lecturer B to arrange a follow up conversation with the student after the incident as this may provide an opportunity for the student to talk about what happened, and for the Lecturer to check in if the student was struggling with anything. Checking in may also help to reduce any negative reactions in the future. For my own teaching and if this happened during my own session, I would first check if the student was having any difficulty formatting their work correctly, as this would open the chance for the student to explain if they had any confusion before reacting negatively. If the student was to still leave the classroom and react in the same way, I would allow them space but follow up afterwards by email to arrange a meeting. This would give the student an opportunity to talk through the situation, whilst also showing care and consistency in supporting the student’s wellbeing. This approach also links to the professional standards around demonstrating commitment to learners’ wellbeing and managing behaviour. 

Finally, when reflecting on my own session, I felt that it went well in terms of learner engagement, but I still ran into some behaviour management issues. The aim of my session was to get the third-year students thinking about their future careers in a practical and fun way. I structured the lesson by using a lot of smaller tasks first, such as getting the students to determine their values and their goals and then got them thinking about their ideal careers, breaking it down so it wasn’t such a loaded question. I did this by asking the students to brainstorm their ideal space, place, and what their ideal days looked like. From this I built on it, getting the students to then make a future plan which they could start working on instantly. I felt this scaffolding technique helped to ease any overwhelm the students may have had if I just outright asked them, “What’s your dream job?”, which on reflection is a different purpose to Lecturer A’s reasoning behind using the technique but it still worked in this situation. At the end of the session, I then asked the students to reflect on their answers. Overall, I believe the pacing and the structure worked well. Most tasks flowed into each other and the scaffolding of the tasks seemed to help keep the students engaged throughout as well as allowing the students to dig deeper into their answers. Although, I did have some disruption during the session from a specific group of students. These students came into the session, then left again to use the toilet when it was due to start. This caused me to start the session slightly later than planned, disrupting the rest of the class. They interacted with the tasks but wasn’t fully engaged and spent most of the time on their phones, chatting and laughing amongst themselves. This was disruptive. I also had another student sit at the back of the classroom, away from everyone else. This wasn’t disruptive to others, but I was aware how separated this student was so ensured to go and check in throughout the session. I felt on reflection, I could’ve circled the room more, checking in on each student, but at the time felt the table layout prevented this. If I was to do this session again, I would spend extra time preparing the classroom and the table layout to suit the session. I would also ensure to check in with each of the students individually throughout, to help maintain engagement and answer any questions they may have. This would also allow me to assess the learners throughout to make sure they are understanding the tasks given. This links directly to the professional standard “Critically reflect on my own values, knowledge and skills to improve learning and leadership” as I am adapting my own practice on reflection.  
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Appendix 2 – Lecturer B observation form




Appendix 3 – Own lesson plan



Appendix 4 – SMART Action Plan 


	Target
	Specific
	Measurable
	Achievable
	Relevent
	Time-Bound
	Links to Professional Standards

	Consider and improve classroom layout to suit my lesson style.
	Pre plan the classroom layout so I can move around easily and check in with students.
	Trial the same lesson with at least two different classroom layouts. 
	Arrive earlier to adjust and prepare the room. 
	On reflection of my lesson, the layout prevented me to check in with student easily. 
	Review after each lesson. 
	Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment. 

	Set boundaries straight away to help manage disruption and behaviour. 
	Set clear boundaries with students in regards to mobile phone use and coming in late. 
	Ensure these are set in each session going forward.
	Clearly explain and set out the expectations at the start of the session. 
	On reflection of my lesson, I clearly didn’t set out these boundaries as I had disruption with phone use and students coming in late. 
	Evaluate after three lessons.
	Demonstrating effective strategic leadership and governance. Critically reflect on my own values, knowledge and skills to improve learning and leadership. 

	Incorporate real world examples into lessons.
	Use real industry examples in lessons to boost engagement and relevance. 
	Include at least one real world example per session. 
	Prepare beforehand and gather examples from local designers, industry, trends and social graphics. 
	Lecturer A’s session demonstrated how this can be used effectively during sessions and I think it improved engagement. 
	 Incorporate over next sessions. 
	Demonstrate commitment to learners, their learning, safety and well being. 

	Increase one to ones with students during sessions. 
	Ensure table layout is set so it is easy to move around the students and set time within lesson plan for this.  
	Ensure all students get one 1-1 in a session. 
	Set out time in lesson plan to account for 1-1, and ensure classroom is set out to suit this. 
	On reflection of Lecturer A’s session, I noticed how beneficial it was for students that they all got to check in and it seemed to improve engagement. 
	Put into place for next session and review at the end of a module. 
	Demonstrate commitment to learners, their learning, safety and wellbeing. Build positive and collaborative relationships. 
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Teacher Observation Form

PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

\ Trinity Saint David

Teacher Harry Richmond
Date 16/02/2026
Group 3" Year Graphic Design

Topic/Context

Typographic Process

Notes on the lesson:

The lesson started with Harry recapping on what they worked on
the previous week, and explaining how that linked into today’s
session. He then recapped over the brief that they are currently
working towards, which is to create a 16 page a5 booklet on
sustainability. After this, he did a activity where the students had
to print out their titles on paper, in different sizes of one font, an
then got the students to come off the computers and physically ¢
up these titles. He then showed how they can manipulate their
titles using paper, creating effects that they may not of been able
to do as easy using the computer — showing a great example of
how to remove barriers in there work. After this task was finishe
they then were tasked to go back to the computers with their fin:
designs and to try and recreate them. This kept the students
engaged as Harry scaffolded the tasks. Harry and | were then goir
around the room, checking in on each student individually and
assisting them with anything they may need help on. After the
break, Harry then showed the students a piece of plastic, made
from yoghurt pots from a local company. This then tied in nicely
with their topics and he reffered back to this as an example of
sustainability. He then set the next task, which was to create thei
first 2 page spread of their books. This task was the primary focus
on the rest of the session, as we continued to go around the class
seeing to each student. At the end of the session, Harry recapped
on the session and set a deadline of the week after for having a
first draft of the 2 page spread.

What | have learned:

I have learned the effectiveness of using methods such as
scaffolding to keep learners engaged throughout. Harry did this
really well by stacking the tasks, and constantly referring back to
why it was relevant. | also learnt different methods of helping
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		Teacher



		Harry Richmond



		Date

		16/02/2026





		Group

		3rd Year Graphic Design





		Topic/Context

		Typographic Process



		Notes on the lesson:



		















		The lesson started with Harry recapping on what they worked on the previous week, and explaining how that linked into today’s session. He then recapped over the brief that they are currently working towards, which is to create a 16 page a5 booklet on sustainability. After this, he did a activity where the students had to print out their titles on paper, in different sizes of one font, and then got the students to come off the computers and physically cut up these titles. He then showed how they can manipulate their titles using paper, creating effects that they may not of been able to do as easy using the computer – showing a great example of how to remove barriers in there work. After this task was finished, they then were tasked to go back to the computers with their final designs and to try and recreate them. This kept the students engaged as Harry scaffolded the tasks. Harry and I were then going around the room, checking in on each student individually and assisting them with anything they may need help on. After the break, Harry then showed the students a piece of plastic, made from yoghurt pots from a local company. This then tied in nicely with their topics and he reffered back to this as an example of sustainability. He then set the next task, which was to create their first 2 page spread of their books. This task was the primary focus on the rest of the session, as we continued to go around the class seeing to each student. At the end of the session, Harry recapped on the session and set a deadline of the week after for having a first draft of the 2 page spread. 









		What I have learned:



		



















		I have learned the effectiveness of using methods such as scaffolding to keep learners engaged throughout. Harry did this really well by stacking the tasks, and constantly referring back to why it was relevant. I also learnt different methods of helping students design, without using technology. I thought it was really effective when Harry set a task off the computers, and it did help a lot of students who may not be as confident with the software yet. Harry had clearly thought about his learners and tailored this towards their levels. I then found it interesting how he afterwards challenged the students to then recreate their physical work, digtally. This added value to their work as they have lots of experimentation for their development files but also added challenge and helped the learners possibly learn a new skill in the software, which they may not have done previously. 



		Targets to improve my own practice (mapped to professional standards):



		

		My first target would be to include tasks that build up to the actual task in my own lessons, particularly if it’s a large task. This links directly to the professional standard “Demonstrate commitment to learners, their learning, safety and wellbeing” as I would be developing strategies to inspire, support and stretch learners. 

My next target would be to strive to learn further about the topic I am teaching, to provide extra knowledge and enhance the experience for the learners. This relates to the professional standard “Know how to use evidence and research to improve my leadership.” For example, Harry bringing in the compressed recycled plastic to show a real life example of sustainability and relating it to local companies was really interesting as it gave more depth to what he was teaching. 
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Teacher Observation Form

PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

\ Trinity Saint David

Teacher Gavin Kirby
Date 26/01/2026
Group 3" Year Graphic Design

Topic/Context

Graduate Portfolio

Notes on the lesson:

The students had a deadline today so were required to have 1
piece of work, which is a A2 printed infographic based on the
animal they were given when they had the brief, to be printe
on the wall. Gavin reminded the students of the deadline anc
checked in to ask if anyone needed any help with it. We then
around the room to check on each individual student. There \
one student who had done the work, but printed it in the wrc
size and orientation. Gavin reminded him of the requirement
the deadline, to which the student responded by scrumpling
work, throwing it and then storming out of the classroom. Th
then caused all of the other students to be disrupted by this
particular students reaction. Gavin did call after the student t
continued to leave. One the focus was put back onto the upce
deadline, all of the other students had their work printed anc
on the wall. We waited to see if that particular student was g
to come back, but didn’t. We spent the rest of the time this s
checking in on the students and completing 1-1’s to discuss ti
any projects their working on and giving feedback.

What | have learned:

On reflection from this lesson, i have learned how maybe | wi
of dealt with a similar situation for next time. | would conside
asking the student if they maybe needed help setting up thei
documents properly if | saw a student hadn’t done this correc
a deadline. However, | would consider that as the level is 3™
students, then they should be more than confident in this by
so | do think its important to tailor how you manage a situati
personally to each student. |
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		3rd Year Graphic Design





		Topic/Context

		Graduate Portfolio





		Notes on the lesson:



		















		The students had a deadline today so were required to have the piece of work, which is a A2 printed infographic based on the animal they were given when they had the brief, to be printed and on the wall. Gavin reminded the students of the deadline and then checked in to ask if anyone needed any help with it. We then went around the room to check on each individual student. There was one student who had done the work, but printed it in the wrong size and orientation. Gavin reminded him of the requirements for the deadline, to which the student responded by scrumpling up his work, throwing it and then storming out of the classroom. This then caused all of the other students to be disrupted by this particular students reaction. Gavin did call after the student but he continued to leave. One the focus was put back onto the upcoming deadline, all of the other students had their work printed and up on the wall. We waited to see if that particular student was going to come back, but didn’t. We spent the rest of the time this session checking in on the students and completing 1-1’s to discuss their any projects their working on and giving feedback. 











		What I have learned:



		



















		On reflection from this lesson, i have learned how maybe I would of dealt with a similar situation for next time. I would consider asking the student if they maybe needed help setting up their documents properly if I saw a student hadn’t done this correctly for a deadline. However, I would consider that as the level is 3rd year students, then they should be more than confident in this by now – so I do think its important to tailor how you manage a situation personally to each student. I



		Targets to improve my own practice (mapped to professional standards):



		

		My first target would be to ensure every student has support and also full understanding of the brief leading up to a deadline, also ensuring students feel they can ask for help if they haven’t understood or don’t know how to do certain things e.g change their file size. This is relating to the professional standard “Demonstrate commitment to learners, their learning, safety and well- being”. 

Another target would be to ensure students who may display different behaviour to usual e.g walking out, adverse behaviour in the classroom are checked on and a follow up meeting is arranged, giving the student an opportunity to talk about it. This is in line with the professional standard “Demonstrate leadership, integrity, courtesy and respect towards others.” 























image1.png

YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David







image4.emf
Lesson Plan Template

PRIFYSGOL CYMRU
% Y Drindod Dewi Sant
UNIVERSITY OF WALES
% Trinity Saint David

Lesson Plan

Topic: Future Planning - This is the Space, This is the | Class: 3" Year Graphic Design Students
Place
Date: 20/04/2026 Length of lesson: 1 hour, 20 minutes Number of students: !

Resources required:
Blank Paper, Pens, Print outs, Laptop & Screen for PowerPoint, Students need their individual devic

or Laptops ideally)

Aim of Lesson

The aim of this lesson is to help the students plan their next steps after leaving the course and grac
The aim is also to help ease any anxiety they may feel when thinking about going onto their ne
whether that be further education, a job, self-employment etc.

Another aim is to teach the students about the power of visualization, goal planning and making
plan for their future with the hopes that it will be beneficial to them now, and even in the future
need to go through this process again.

Learning Outcomes — The Learners Should Be Able To:

The learners should be able to identify their personal core values.

The learners should be able to identify their short- and long-term goals in relation to their careers
The learners should be able to link their values and goals and explain how these align.

The learners should be able to describe their ideal place, day and future work, through written an
mood boards.

The learners should be able to define a clear future direction based off their own reflections al
identify the requirements for achieving this direction.

The learners should be able to set out a practical set of steps to get there by creating a “Next 3
action plan.

The learners should be able to reflect on the session and find one thing that is clearer to them at 1
than it was in the start in relation to their future and next steps.
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Lesson Plan



		Topic: Future Planning -  This is the Space, This is the Place 

		Class: 3rd Year Graphic Design Students





		Date: 20/04/2026



		Length of lesson: 1 hour, 20 minutes 

		Number of students: 10



		Resources required:

Blank Paper, Pens, Print outs, Laptop & Screen for PowerPoint, Students need their individual devices (iPad or Laptops ideally) 







		Aim of Lesson

The aim of this lesson is to help the students plan their next steps after leaving the course and graduating. The aim is also to help ease any anxiety they may feel when thinking about going onto their next steps whether that be further education, a job, self-employment etc. 

Another aim is to teach the students about the power of visualization, goal planning and making a action plan for their future with the hopes that it will be beneficial to them now, and even in the future if they need to go through this process again. 









		Learning Outcomes – The Learners Should Be Able To:

The learners should be able to identify their personal core values.

The learners should be able to identify their short- and long-term goals in relation to their careers. 

The learners should be able to link their values and goals and explain how these align. 

The learners should be able to describe their ideal place, day and future work, through written and visual mood boards. 

The learners should be able to define a clear future direction based off their own reflections and then identify the requirements for achieving this direction. 

The learners should be able to set out a practical set of steps to get there by creating a “Next 3 Moves” action plan. 

The learners should be able to reflect on the session and find one thing that is clearer to them at the end, than it was in the start in relation to their future and next steps. 









		Previous student knowledge required for the session:	

No previous student knowledge is required for this session. This is not part of their modules but more a additional workshop. 











		Anticipated difficulties (if applicable):

If a student’s device stops working or a student forgets their device, the activities in this session require personal use of their own devices so that would cause a difficulty, but it could be solved as there is access to the Mac suite on the floor. This would mean I would just have to slightly adapt my teaching to accommodate this. Alternatively, the student could use a phone if it has access to the app required. 

The tasks require the use of the app ‘Pinterest’. If a student doesn’t want to download the app, then this would mean that they couldn’t complete the task fully. Students could pair up for this part of the tasks with someone who does have the app. I would adjust by allowing for some extra time if two students were sharing one device. Alternatively, the student could use the Mac suite as these have access to Pinterest. 

Some students may have difficulty articulating their values and goals, especially if this is something they haven’t reflected on before. I have made a printout listing different examples of values and their definitions to guide students on this part of the lesson. 

Students may feel overwhelmed with the open-ended tasks. I have planned to explain to the students to try and put no pressure on the tasks as there is no right or wrong answers, so I hope this helps with that feeling if applicable. 









		Professional Standards (where are these being met within the session)

“Know how to use evidence and research to improve my practice” – I met this throughout the session as at the start I use quotes from research I had done ahead of the session to back up the information I was giving the students. I also included links to interesting research on the topic at the end If student wanted to learn more about the topic. 



“Plan and deliver effective learning, teaching and assessment” -  

· creating and planning learning environments where learners are active participants as individuals and as members of collaborative groups 

This is met during the main part of the session, where I encourage students to respond to questions individually by using a range of different quick tasks. This allows the students to be active throughout the session. 



Enable learners to share responsibility for their own learning and assessment 

· • _working with all learners to empower them to set challenging goals and targets and to evaluate their own progress against these 

This is met during the main and end of the session as I set tasks for the students, allowing them to set themselves personal career goals at the end of the session with more clarity. 





























Lesson Detail:



		

Stage 

		

Focus

		

Strategy 

		

Time 





		Introduction













Development 



































Plenary/conclusion









		Introduce the research which backs up the session. 

Explain why this session can be beneficial for the students.



A range of tasks which are designed to get the students thinking of their future careers. The tasks are smaller, quick tasks. They include the students creating written brainstorms, reflecting on their own selves and making visual mood boards.  3 tasks on goals, values and aligning these. 3 visualization tasks.  Talking briefly about values and why these also matter when setting career goals.



Students are to create a roadmap using they’re previous tasks outcomes to plan their next 3 steps that they can do instantly. Students are asked to think about what’s required to get where they want to be and how can they do 3 things now that helps them make the step in that direction. 

Finally, students are asked to reflect on what they have gained from the session 



		Use PowerPoint presentation to present the research, keeping it short and to the point. 







Using PowerPoint to back up my teaching and also display the tasks. Students then can use the provided paper and their own devices to complete tasks. Print outs will be handed out with information on them to help them with certain tasks. Print outs of the question/answering tasks will be given too so students don’t have to write all the questions out themselves. 















Students have print outs of questions where they answer, which will help them reflect on what they have done in the visualization tasks and also plan what they can now do to start making their goals happen. Students also then are required to create one final mood board based on their ‘next 3 moves. This is to help them connect imagination with reality and reduce overwhelm when thinking of their future goals. 

		5 minutes











60 minutes 

































15 minutes











		Assessment Strategies: when and how are they included within the lesson?

Assesement strategies takes place throughout the session. At the start, when I ask students to align their goals and values. I can asses their written responses to see if they’ve engaged with the task, if they have been able to identify goals, values and how they align, and also their understanding of this part of the session.

In the middle of the session, the assessment would be in form of check ins with students during and after completing their moodboards. I will be assessing their understanding of the task given. 

Near to the end of the session there Is another task with another opportunity for assessment, as I ask them to answer the questions reflecting on their previous tasks. This allows me to see understanding of the session so far. I can also assess wether the smaller visual tasks at the start have allowed them to answer the questions with more clarity, by seeing if their answers to these questions match with their previous visuals/moodboards.  Finally, at the end of the session I ask the students to make a final reflection on the session, asking what is clearer to them now than it was at the beginning of the session. This allows me to asses if the session has been beneficial and if it has allowed them to think more clearly about their future careers, which is the point of the session.













		Informal reflection (to be completed after the session)
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