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Part B (i)
This first part of the assignment will be going over my micro teach, including, lesson plan and scheme of work (SOW). Selected literature and professional documents will be used to illustrate the learning principles on which the lesson plan, resources and SOW are based.  In other words, the why behind the different aspects of the work will be examined and explained. Some of the issues which will be touched upon include; Assessment for Learning (AfL), differentiation and Behaviourist and Constructivist learning theory. (Yr Athrofa, 2018).
The first step taken, when planning the SOW, was to ascertain what learners were expected to be able to do by the end. Having an objective, or end goal, was essential as all lessons could then be planned with this in mind. Not only was it crucial to identify what knowledge learners would need but also, the skills. Thus, each lesson was constructed to allow for an increase in subject knowledge, for example, vocabulary and conjugation of verbs, but also a refining of skills, such as, reading and writing in target language (TL) and the ability to peer assess work effectively.   
In conjunction with establishing an end goal or objective, it is also essential to establish where the learner is. Moreover, Dylan Wiliam puts it best when he asserts that, “we need to start from where the learner is, not where we would like the learner to be” (Wiliam, 2016, p. 13). The SOW was designed to ensure that lessons and activities could be modified based on learners’ levels of understanding. For example, if in the first lesson learners demonstrated a low level of understanding of the vocabulary, I would not simply introduce new vocabulary in the second lesson, but would instead, go over the original list first and insure understanding before moving on. 
Assessment for learning, or formative assessment, is a central feature of this SOW. A key feature of this, as mentioned above, is assessing where learners are in order to, decide where to go next (Pachler et al, 2014). In various lessons learners are to participate in online games, such as Kahoot and Quizlet. These are designed to test learners’ knowledge and understanding of lesson content. The statistics from each game allow for, not only a general assessment of the group’s understanding but also, that of each individual learner. This is a useful tool in identifying any general misunderstandings or difficulties but also, for identifying those individuals having the most difficulties. The results from other activities planned throughout other lessons will act in a similar way. Moreover, most will be corrected in class thus, giving both teacher and learner, a clearer idea of how successfully objectives are being met. This style of assessment is also useful as they avoid the issues surrounding certain questioning styles such as, IRF (initiation-response-feedback). Issues with this style of questioning include the fact that, only a select number of learners answer the questions which only assess the understanding of certain individuals (Pachler et al. 2014. Wiliam, 2014, p. 16). Also, this style tends to lean on a voluntary basis for answering, meaning that often the same pupils are called on. This leads to, what Keith Stanovich labelled an educational ‘Mathew effect’ and, psychologists have named the ‘multiplier effect’ (Wiliam, 2014, pp. 16-17). This can be damaging, especially, to lower attaining learners (ibid).
Self and peer assessment also play a central role in this SOW. Traffic light cards used in the first two lessons are an example of self-assessment. When asked by the teacher, learners must hold up a card which most closely shows their level of understanding; green for very good, yellow for moderate and red for little understanding. Similarly, exit tickets are used as a form of self-assessment. Learners must identify any areas of difficulty and assess their level of understanding of content covered. Furthermore, learners are encouraged to use learning objectives as a reference for exit tickets. As for peer assessment, it is most present in lessons 5, 6 and 9, were learners must assess a range of tasks including, a speaking exercise, presentation and a written piece. For each of these tasks, learners create a success criteria with guidance from the teacher. This is to be followed when learners are completing the task and also, peer-assessing it. Success criteria are very important for assessment (Pachler et al. 2014). Additionally, presenting learners with an example of ‘what good looks like’, further enables learners to successfully identify a good piece of work from that of a lower level (Fletcher-Wood. 2018). All this, along with practice, will allow learners to effectively assess each other’s work. Furthermore, it could be argued that by mastering peer-assessment, learners will in turn be able to apply this knowledge to improving the level of their own work (ibid). If they can identify positive aspects of a peer’s work, then surely, they will then be able to replicate this in their own work in the future. 
This SOW is not wholly based on one learning theory over another, but rather, a mixture. Moreover, toward the beginning of the SOW, a partly behaviourist approach is taken as lessons are more teacher led (Yr Athrofa, lecture. 2018). This is principally because new content is presented to learners or content, which learners may have forgotten, is revisited. This is, for example, the case in lesson 2 where learners are introduced to new vocabulary. In this case, where learners are not familiar with the vocabulary, teachers must play a more central role in order to, get learners to understand it and then, get to a stage where they can use it on their own. In MFL teaching, a good tactic to use when introducing vocabulary is drilling (Smith and Conti, 2016). This can be connected to Skinner’s idea that repetition is the first step in learning something (Yr Athrofa, lecture. 2018). 
Although parts of lessons are teacher led, the SOW aims to get learners working more independently. At the beginning the teacher holds the knowledge, I.e. meaning of vocabulary, but later on, armed with this knowledge, learners are now encouraged to demonstrate and expand their understanding of this on their own (Vygotsky, 1978). The role of the teacher here is to provide support but not to do it for them. This is where factors such as scaffolding come in (Simply Psychology, 2012). For example, in lesson 3 learners are given word matts to help them structure and their own sentences. Here learners can construct their own sentences using this support, but later, in the writing task in lesson 5 for example, they will be able to do this without the support (scaffolding). The project at the end of the SOW, is completed by learners in groups. Learners are given a success criterion and an example of ‘what good looks like’ and then the project is in their hands. They must distribute the work load amongst themselves, they must find, collect and evaluate information as well as putting the project together to be presented. Learners have a high level of autonomy. 
Differentiation was a key concern when designing the SOW. Moreover, in the class there is a learner who is visually impaired (learner Y), an ASD learner (learner X) and also two MAT learners. For learner Y, all worksheets were printed in size 24 font and on buff coloured paper. They also had a laptop with software built in that enlarges the font of any work of website visited. Learner X was seated at the end of a row near the exit and given facial expression cards, in order to indicate levels of anxiety. They also have two allocated ‘safe spaces’ which they can go to at any time when feeling overwhelmed. As for the MAT learners and other high attaining learners, most of the tasks in lessons were designed to increase in difficulty to offer challenge. 


Part B (ii)


In the second part of this assignment I will be revisiting and critically evaluating my micro teach lesson and SOW, in view of my first professional teaching experience. Furthermore, I will outline how I would approach this task differently, in light of this experience and how this may improve my own teaching style and methods. (Yr Athrofa, 2018).
The first issue I will tackle is the lack of inclusion of the Y Cwricwlwm Cymreig (YCC) in the SOW. While planning the SOW, I found it difficult to address this factor and see how it could be included in a modern foreign language (MFL) lesson, where another culture and language is already being taught. However, in light of my experience at the school (to be referred to as School A from now on), I now understand how the SOW could be modified (BERA, 2018). As a bilingual school, it takes great steps to include YCC in lessons across all departments. In the MFL department, all teachers include both Welsh and English in all resources including, power points, worksheet and vocabulary lists. While about half of the MFL lessons are taught in Welsh, those taught through the medium of English, are planned with the YCC in mind. That said, this is more clearly evidenced in French lessons than Spanish, as there are clear connections between French culture and language, especially that of Brittany, and that of Wales (ACCAC ,2003). I saw an example of this in a year 7 French lesson where the linguistic connection between the days of the week in French and Welsh was made.  Considering this experience and also, the significance place on Welsh culture and language in the ‘Successful Futures’ document and the Welsh national curriculum, it is clear how integral the YCC is to the planning of any lesson or SOW across all departments (QTS S2.2 (iii). Donaldson, 2015). 
A key feature of the ‘Successful Futures’ document, on which the future Welsh curriculum is to be based, is digital competency (Donaldson, 2015. Educational Wales, 2018). In a society and world that is increasingly dependent on technology, it is essential, for their futures, that learners’ skills in this area be sufficiently developed (ibid). Furthermore, as advised by the Donaldson report, the new Welsh curriculum will be designed with the aim, of arming learners with the skills they will need to be successful in life after school. Gone is the learning of facts and knowledge solely for the sake of exams. Now schools and teachers need to teach subject knowledge as well as key transferable life skills (QTS S2.1(d)(iv)). In school A I have observed technology being used in several instances. Each department in the school has a set of iPads which can be used by learners in lessons. Not all teachers, however, make use of them. I have only observed them being used to play online games, such as Kahoot, to test learners on vocab and also, for looking up words or phrases in target language using ‘word reference’. The MFL department also uses a system called ‘memorise’ where they set work for learners to complete outside of school. This tool is especially used with GCSE and ALevel groups, who are encouraged, but not obligated, to use memorise to boost their learning independently. During the planning of my SOW the digital competency framework was taken into account, which can especially be seen in the end of unite project where learners had to research and organise their own school trip.  Moreover, in my future planning of lessons at school A, and later in my second placement, Digital competency, along with the Literacy and Numeracy Framework and YCC, will be central. 
On that point, I will now address the issue of the Literacy and Numeracy Framework (Welsh Government, 2013). Points of Literacy were present in most if not all lessons observed in school A. Numeracy, however, has not be observed in the MFL department thus far. While it is a little more difficult to incorporate numeracy into a more humanities led subject, it is not impossible. Furthermore, it is one of the four pillars of the upcoming curriculum, which are to be included in all subjects across the curriculum (Donaldson, 2015). In my SOW I included numeracy in several lessons, most notably in the first lesson where learners use a frequency table to check their answers and also, in the final project were learners have to calculate discounts and costs. Just as with digital competency, it is vital that as teachers we promote the development of literacy and numeracy skills, in order to better equip learners for their lives outside of school (Donaldson, 2015. Welsh Government, 2013).  
An area of criticism of my SOW which has arisen from by experience at school A is, the structure of my lessons. More specifically, the order in which activities are set, especially when new content, e.g. vocabulary, is introduced to learners. As advised by the MFL teachers at school A, and witnessed in their lessons, there is a specific logical order in which activities should be set, in order to, facilitate learning of new material. This is for example; introduce new vocabulary then, drilling (or method with similar outcome), listening exercise, followed by reading then, speaking and finally, writing (Smith and Conti, 2016). This order sees to an increase in learners’ understanding and ability to use new vocabulary in context. Furthermore, as well as using different skills, each exercise increases in difficulty. There is logic to this organisation as, for example, it is unreasonable to get students to create their own writing examples in TL using the vocabulary, when they haven’t first understood what the words mean or seen them used in context. These ideas can be linked to blooms taxonomy, where remembering and understanding are the first steps while creating is the last (Teach Thought, 2018). In my limited time at school A I have modified my lesson plans according to this model and have seen a marked improvement, in learners’ ability to complete tasks set for them. 
Additionally, I have also observed that more time needs to be awarded to the introduction and explanation of new content before moving onto activities where learners have to put this new knowledge into practice. In the SOW lesson 4, for example, I now see that more time should have been allotted to teaching the past and future tenses in context of the ‘holidays’ module. Although, always conscious of time management in lessons and for the amount that needs to be covered in the curriculum as a whole, it is important to ensure that learners understand what is being taught before moving on. 
This leads to my next point on, assessment. This is how, as teachers, we ensure that learners have indeed understood what is being taught and how well they can use this knowledge in context. At school A I have observed several assessment methods including; vocab tests (written and online games), hands up & hands down (random name picker) questioning, mock GCSE writing and oral, correcting activities produced by learners (both during and after lesson) etc. The MFL department uses a combination of both formative and summative assessment. In a country where learners’ grades, or success in a subject, is ultimately determined by exams (summative assessment), it would be counterproductive, as teachers, to concentrate solely of formative assessment. That being said, formative assessment, or AfL, has an important role to play in the classroom. When used correctly it is a useful tool which, can make teaching more responsive and effective (Pachler et al. 2014. Wiliam and Jones, 2008). From my extensive reading and experience at school A thus far, it is clear that how teachers use information gathered in assessments is more significant than which type of assessment they use (QTS S3.2.2.). 
At this point it is important to highlight a point of debate surrounding the use of AfL in the classroom. While individuals such as Dylan Wiliam, Jane Jones and Paul Black support the use of AfL in classroom and have outlined its many benefits, there are those who argue against its perceived success (Wiliam and Jones, 2008. Black and Wiliam, 1998). David Didau, for example, argues that while teachers should of course be reflective “of the process of teaching and learning” and that, decisions in teaching should be based on evidence, he questions “what evidence? What learning?” (Didau, 2014). Didau argues that the quality of evidence collected from these methods is not representative of what has actually been learned and thus, it can be quiet “damaging to use formative assessment...as justification for believing we can ‘move on’ in the belief that we know...students are making progress” (ibid).  Additionally, Daisy Christodoulou in her book “Making Good Progress? The Future of Assessment for Learning”, highlights that while AfL is a promising idea it has, generally speaking, thus far been implemented unsuccessfully (Christodoulou, 2016). 
Self and peer- assessment is a key feature of most departments at school A. Pupils are encouraged to assess each other's work from the beginning of their time at the school. Moreover, I have observed that giving learners a success criterion is essential to the effective use of both peer and self-assessment (Pachler, 2014). If learners are aware of what is expected of them in a task then, they can more easily identify what qualifies as a good piece of work. Additionally, it is also useful to present learners with an example of what good looks like (Fletcher-Wood, 2018. Pachler, 2014). This along with a success criterion gives learners a good idea of what is expected of them in the task, thus, giving them the tools they need to successfully complete the task whilst also, being able to identify positive and negative points in their peers work. Getting learners used to effectively assessing their peers’ work should then allow them to improve their own (Fletcher-Wood, 2018). 
A form of self-assessment used in the SOW, I now see could be improved upon, is exit tickets. This could have been done by designing the exit ticket myself, so that questions were less generic, i.e. ‘write three things you have learned this lesson’, and more directly linked to the learning objectives of the lesson (Fletcher-Wood, 2016). 
As already highlighted earlier, differentiation was a key aspect of the SOW I created. My time at school A has given me insights into how this aspect of the SOW could have been improved. Moreover, I feel that although due consideration was given to the learning needs of both learn X and Y, those more able in the class, including the two MAT learners, may not have been sufficiently challenge. Although I did make efforts to include suitably challenging work for these learners, as referenced in part B (i), I now see how this could have been improved. For example, had extension task resources ready at the back of the classroom for those who finish the work set and/or any extension task already in place (Smith and Conti, 2016). It is important to remember that all learners’ educational needs must be met and that, learning is made accessible to all (ref QTS) (Thomlinson, 2014).  
As far as behaviourist and constructivist approaches to education, I have observed both working in MFL lessons at school A.  As already stated earlier in this assignment, both have a place in MFL teaching. Furthermore, I observed a more behaviourist, teacher led approach, being adopted during the introduction of new content but, when learners are more confident in their understanding of said content, teachers take a more backseat role. I have also observed that a behaviourist approach is perhaps more useful when it comes to the issue of behaviour management (Yr Athrofa, 2018). Teachers in the department, and I myself, reward good behaviour with positive points and negative behaviour with negative points or red notes (3 of which result in an automatic detention). I have seen how this system of rewarding, to promote what is seen as good behaviour and punishing, to dissuade from bad behaviour works well, especially with KS3. Behaviour management is not something that was planned for in my SOW but now, after my first teaching experience, I see how essential it is. Good classroom behaviour management is key to pupils’ learning. Disruptive behaviour can be damaging as it distracts both teacher and learners, thus effecting the amount covered in the lesson. At school A I have observed how little pupils seem to learn in classes where the teacher has poor classroom management. That being said, it is important to note that a quiet and well-behaved class is not necessarily learning (Yr Athrofa, 2018). This is where AfL and checking for understanding comes in.
Conclusion:
The SOW created at the beginning of this assignment, was done so by a PGCE students starting out on the course. It was based solely on research and academic reading around the topic of pedagogy and not, on first-hand experience of the profession or classroom. For this reason the first teaching experience at School A was invaluable. This allowed for a deeper and more well informed, evaluation of the micro teach episode and SOW as a whole. While the SOW was a good starting point it was incredibly useful to see how it could be improved to fit ‘a real life’ lesson. This evaluation has also been valuable to my future experiences at the school, as I am aware of the weaknesses in the SOW and conscious of not repeating them. Furthermore, I will be taking the SOW evaluation along with, key readings, theories and debates and using this to reflect, assess and improve on all future lessons and School A and into the next placement. 
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