Student number: 2234710 		module code: BMOE4003
Evaluate how adventurous activities contribute to the development of children’s physical literacy.

Physical literacy is a metaphorical term rather than a theoretical principal. This has allowed for various interpretations and definitions to develop over time (Edwards et al., 2017). The metaphorical use of the term literacy can also be used outside its traditional meaning of reading and mathematical skill development in young people, hence the desire to use the term ‘physical literacy’ in schools to promote the idea that physical skills need to be taught at an early age to provide physical competence throughout people’s lives. The hope is that by using the metaphor of ‘literacy’ it is given similar status in a schooling context with areas of linguistic literacy and numeracy in order for it to be incorporated into the curriculum (Jurbala, 2015).
Whitehead outlines four main principles and uses for the term physical literacy. The first principle sets out the use of the word ‘embodiment’ which is used in philosophical writings of existentialists and phenomenalists when describing the connection between the physical body and mental thought. They state that this awareness of the physical and the mental (or embodiment) "affords us interaction with our environment and provides the foundation for the development of a wide range of human capabilities"(2010, p. 3). The second principal Whitehead outlines is the perception that the importance of movement development has been forgotten, with the focus on language and numeracy skills meaning that the development of physical movement is less important (2010, p. 3). The third principle that is outlined is the widespread unease about the drift away from physical activity in our lifestyle, with the fourth principal stating that a focus is on the development of high-level pupil performance in PE in schools (2010, p. 3).

In order to understand physical literacy and how it impacts children's development, it is important to explain the difference between the philosophical theories of body and mind, Dualism and Monism. Dualism, as outlined by Descartes in his Meditations, (Smith, 2023) is a philosophical outlook whereby the body and mind are separate entities, sometimes called the ghost in the machine; the body is a vehicle for the brain. Monism is a philosophical outlook whereby the body and brain are connected and a part of one whole person. (McLeod, 2023)
 The monist sees the mind as part of the body, whereas the dualist sees the body as the vehicle to transport the mind around in. The monist sees a connectivity between physical activity and mental capacity/health. So, at a philosophical level, physical literacy is connected to monism as there is no separation between physical and mental development, therefore the importance of physical literacy is to do with the whole person and not just athletic prowess.  
The connection between physical literacy and adventurous activities is clear as they are both concerned with children developing physical skills and bodily awareness, which are ultimately beneficial to their lives beyond the schooling system.
The increase in physical literacy’s popularity in recent years could have been influenced by a greater understanding of the connection between physical and mental health. This uptake in using physical literacy to promote PE and healthier living in schools at younger ages has had a positive impact on the development of children, however it has not yet widely transferred into adventurous activities. Despite Clough et al stating that, "Adventurous activities provide unique physical and psychological challenges resulting from interactions with the environment, rather than other people or sporting situations that are 'contrived'" (2016) there is still little evidence of adventure being used to promote physical literacy. 
Adventure activities have been shown to help with children’s mental welfare, and such activities can range from going outside and playing in the garden to more involved exercises such as high ropes, as being in or around nature has been shown to help reduce anxiety (Kjellgren and Buhrkall, 2010).
It has also been shown that the use of adventure activities can have a benefit on teenagers, as the exposure to risk and the stress of participating help relieve mental health issues such as anxiety, and help the participants become more resilient by developing proactive strategies that can be used in their future (Bowen, Neill and Crisp, 2016). Therefore, the importance of promoting physical literacy through adventurous activities should have lifelong physical and mental health benefits, reducing the risk of them becoming 'cotton wool kids' and adults in their later life. It also helps them to develop their problem-solving skills which can be used in different settings later in life (Jenkins, 2006). The connection with the idea of physical literacy and adventure activities, encourages a person to be in touch with themselves and their surroundings, and improves mental health and physical well-being (Lundvall, 2015). This promotion of physical literacy is also beneficial for the development of children, encouraging them to be more active at younger ages. In Carson et al’s extensive study, they found that partaking in physical activity can have a beneficial impact on children between the ages of 0 and 4, showing significant “improved motor and cognitive development, and psychosocial and cardiometabolic health” (2017?).
The impact of children growing up with the foundational skill that can be transferred to other activities and other parts of their lives is beneficial. This understanding of self-development at a young age means that they have more awareness of their body and mind, leading to a reduction in anxiety and increasing self-esteem (Best, 2010).
Adventurous activity's correlation with physical literacy is unique as the challenges and environments that the children need to overcome in such activities are very different to day-to-day life.  
However, there are other aspects of the implementation of physical literacy need to be considered.
Physical literacy becoming a buzzword in recent years has meant that management of schools want to be seen keeping up with trends and new styles of teaching, and the impact of quick assimilation into curriculums has led to teachers being overwhelmed and unsure how to teach it to their students (Cornish et al., 2020).
Furthermore, the implementation of physical literacy in schools has been limited, with increased pressure on schools to improve numeracy and literacy rates:

Despite teachers generally feeling positive about outdoor learning, the academic pressures relating to evidencing work was at odds with the concept of teaching outdoors. This was particularly due to these teachers being responsible for a key stage that includes additional pressure and testing (Marchant et al., 2019)

 Although seen as being important, it has not been possible to make it a priority within the curriculum, so when trying to implement it in an outdoor adventurous setting the barriers become even greater: “Common barriers cited by teachers and headteachers include existing curriculum pressure, the high demand on teachers’ time, teachers’ confidence and self-efficacy, safety, cost and access to resources and training” (Marchant et al., 2019). This lack of a clear way for schools to implement physical literacy into their classrooms has meant that many schools that agree with the concept are not implementing it into their curriculum sufficiently.
This lack of resources and training for adventure activities has impacted the ability for teachers to confidently take students outside as the amount of risk management paperwork involved turns most teachers away, and without the training on how to use the outdoors, teachers can be apprehensive about letting the students outside as if something goes wrong, they may question whether it is worth the effort that the teachers need to do it. (Marchant et al., 2019) With the reduced amount of resources there is greater focus on teaching of the skills required for conventional, regulated competitive sports. Rather than spending time in the outdoors, PE teachers spend their time focusing on upskilling the students in completive sports as "teachers conveyed a feeling of overburden with some feeling that outdoor learning was an added pressure” (Marchant et al., 2019). There are also greater expectations on students winning, not only from the school but also within society (Witt, 2018) When at school, we had assemblies which celebrated school teams that won. Those who lost were not even mentioned, however, the Duke of Edinburgh programme was not mentioned, even though the school had the highest gold completion rate in the QLD. 

The contribution of adventurous activities in the development of children’s physical literacy is an incredible asset for the development of children at an early age. However, the implication of physical literacy in established curriculums seems to add to the stress of teachers, who may be ill equipped to safely conduct adventurous activity when promoting physical literacy. Using adventurous activities to promote physical literacy has been shown to be very beneficial for children’s development of lifelong physical skills as it takes children away from their normal environments to an unfamiliar one that has a different set of challenges. As the young person grows older and participates in more adventure activities, their physical literacy allows them to adapt to succeed on more complex diverse activities allowing them to be more physically and mentally healthy through their lives.
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