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Use of Generative AI in Assessment  
 
	RESEARCH  
	For this assessment, you can use Generative AI to support you in research and data analysis. 
	Yes X
No   ​☐​ 

	STRUCTURE  
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.  
	Yes  ​X
No   ​☐​ 

	PROOFREADING  
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.  
	Yes  ​X
No   ​☐​ 

	WRITING  
	For this assessment, you can use Generative AI to create text for submission.  
	Yes  ​☐​ 
No   X 

	CREATIVE  
	For this assessment, you can use Generative AI to create creative materials, such as images.  
	Yes  ​☐​ 
No   ​X

	PROGRAMING  
	For this assessment, you can use Generative AI to create and check code.  
	Yes  ​☐​ 
No   ​X

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ​☐​ 
No   ​X 










AI Acknowledgement   
I confirm that I have not used any AI tools in the research and creation of this assignment.  
I confirm that I have not presented any AI generated materials as my own work.  
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 
 




















Assignment: Part 1- Learning Support Report 

Inclusive practice within post compulsory education and training (PCET) has become an increasingly prominent focus of educational policy and regulation as learner populations continue to diversify. According to UCAS (2022), there has been an increase in the number of learners who have disclosed disabilities and additional learning needs. This is coupled with increased expectations that education providers will respond effectively to a growing range of support requirements. Advance HE (2023) emphasises, however, that inclusion within the PCET sector should not be seen as a matter of individual or professional discretion, but instead as a responsibility that is embedded within the culture of an educational institution, its policies and the professional practice of staff. In Wales, this responsibility is reflected in a statutory approach to supporting learners with additional learning needs. The Welsh Government (2021) sets out national expectations through statutory guidance that applies across the entirety of education in Wales, including the post-compulsory sector. This report, therefore, will examine the legal, regulatory and policy frameworks that shape inclusive practice within Welsh post-compulsory education. 
Inclusive Practice in Welsh education is shaped by a combination of UK-wide equality legislation as well as legislation and policy frameworks introduced by the Welsh Government. The Equality Act (2010) provides a baseline level of legal protection for learners with additional learning needs and protection from discrimination by identifying disability as one of nine protected characteristics and requires educational settings to take reasonable steps to avoid placing learners with disabilities at a substantial disadvantage. However, according to the Equality and Human Rights Commission (2018), legislation around equality does not provide enough of a comprehensive framework for identifying or addressing learning related barriers within educational settings, as it focuses mainly on the protection from discrimination rather than systematic identification of specific needs. This limitation is also echoed by Harwood (2016), who argues that equality legislation is limited by its reliance on reactive mechanisms, which can impact the effectiveness of addressing structural and systemic barriers. Within Wales, the baseline level of protection afforded by the Equality Act (2010) is complemented by statutory guidance that is designed to identify and support learners with additional needs. This reflects a significant change in approach from reactive adjustment towards planned learner-centred inclusion across the entirety of Welsh education, including the post-16 sector. 
Within Wales, the Welsh Government has established a statutory framework for identifying and supporting learners with Additional Learning Needs across compulsory and post-compulsory education via the Additional Learning Needs and Educational Tribunal (Wales) Act (2018). The Welsh Government (2018) defines additional learning needs as a learning difficulty or disability that requires additional learning provision (ALP) beyond that which would normally be available to learners of the same age. This legislation introduced a new unified 0-25 ALN system replacing the previous arrangements related to special educational needs and learning difficulties/disability, this new system explicitly extends statutory protection to learners in further education. Additionally, the Welsh Government (2022) states that the new system should promote integrated assessments, as well as planning and monitoring provisions for additional learning needs to enable timely support for learners, which is collaborative and transparent across all educational settings in Wales. The Welsh Government (2021) further expands this framework via the Additional Learning Needs code for Wales, which guides how the legislation should look in practice. The code emphasises that a learner centred approach should be taken by settings and requires providers to focus on the barriers that are experienced by learners and to involve the learners in decisions about the support put in place. The ALN code also places a responsibility on education providers to promote early identification, further enhancing inclusion as a proactive responsibility rather than a reactive response. This demonstrates a clear shift away from a reliance on diagnostic labels towards a more inclusive, needs-led model of support within education in Wales
This regulatory approach also aligns with wider Welsh Government legislation such as the Well-being of Future Generations (Wales) Act (2015), which places a duty on public bodies to work towards a more equal Wales though long term, preventative and integrated decision making. The combination of legal and policy expectation creates a requirement for education providers to embed inclusive practice within their governance, quality assurance and support system rather than relying on fragmented or inconsistent responses to the needs of their learners. However, recent inspection evidence from Estyn (2024) suggests that further education institutions in Wales remain at differing stages of implementing the ALN reforms, with significant variations noted in administration systems, quality assurance processes and staff workloads linked to individual development planning, which may have an impact and affect the consistency of learners' experiences in post-compulsory education 
When examining how educational institutions may integrate national legislation and policy into their institutional policies, the University of Wales Trinity Saint David (n.d.), in its Strategic Equality Plan 2024-2028, commits to promoting equality of opportunity, removing barriers to participation and embedding inclusive practice across learning, teaching and student support systems. This plan positions inclusion as a strategic responsibility which is subject to institutional oversight, monitoring, and review, rather than an ad-hoc response to individual needs, which may result in inconsistency of support and uneven learner experiences across programmes and settings. Additionally, the University of Wales Trinity Saint David (2025) in its Academic Quality Handbook, states that inclusive principles are embedded within programme design, validation, assessment and student support processes. This support the idea that additional learning needs are considered centrally within academic structures rather than treated as external concerns. Together, these institutional policies from the university demonstrate how UK and Welsh legislative and regulatory expectations are implemented within post-compulsory education settings, whilst also highlighting the importance of coherent and consistent implementation at an institutional level. 
Overall, the frameworks examined highlight the importance of inclusive practice in Welsh post-compulsory education, framing it not only as a matter for compliance, but one of central institutional responsibility and professional practice. Whilst the legislation and policies implemented by the UK and Welsh Governments provide guidance and direction, their true effectiveness is determined by how well they are implemented within educational settings. The variability discussed by Estyn (2024) suggests there may still be more to be done to ensure that the intention of said polices and legislation are fully fulfilled. 



Assignment: Part 2 - Support Statement
During this section, I will be writing from the perspective of my placement role, where I am working as a lecturer for the University of Wales Trinity Saint David on the Early Years Education and Care programme. 
Rhys/Angharad 
When Rhys approached me to discuss difficulties concentrating on their work and disclosed that they felt different from others and may be transgender, it became apparent that their engagement with learning was being affected by emotional distress and anxiety linked to exploring their gender identity. Concerns about how other students and lecturers might perceive a potential transition appeared to be contributing to reduced concentration, declining confidence and feelings of social isolation, which may further impact learning especially group activities or assessments. Within the context of post-16 education, where independence and peer interaction are central, this highlights that emotional safety underpins engagement and progression. 
From my perspective as a lecturer, responding appropriately to this situation reflects my professional standard set out by the Welsh Government (2023) to demonstrate responsibility for learners’ learning, safety and well-being. This understanding is supported by Freeman and Stephenson (2024), who note that transgender and non-binary students in higher education frequently report lower levels of wellbeing and increased experiences of social isolation and anxiety, which can negatively affect confidence, engagement and academic participation.  
Gender reassignment is recognised as a protected characteristic under the Equality Act (2010), education providers have a duty to prevent discrimination and foster inclusive learning environments while respecting learner autonomy and confidentiality. Responding appropriately aligns with the professional standard laid out by the Welsh Government (2023) of valuing and promoting diversity, equality and opportunity and inclusion and is also reflected at the institutional level through the University of Wales Trinity Saint David (n.d.) Strategic Equality Plan, which commits to the university actively removing barriers linked to protected characteristics. 
In practice, my immediate response would be to acknowledge Rhys’s request to be known as Angharad moving forward and to use her chosen name consistently. I would explain how confidentiality would be maintained and clarify the limits of information sharing with only a nominated person should a safeguarding concern arise where Angharad may be at risk of harm in line with the University of Wales Trinity Saint David (2023) safeguarding policy. Within my teaching sessions, I would reinforce expectations of respectful communication, use inclusive language and provide flexible opportunities to participate in discussions or group work. These actions would strongly align with my professional standard as described by the Welsh Government (2023) to demonstrate dignity, courtesy and respect by providing Angharad with a learning environment that would allow her to participate fully in a safe space. 
Beyond the classroom, I would encourage Angharad to access student well-being services, outlining the support available and emphasising that engagement with the service should take place at a pace that she feels comfortable with. This is reflected by the University of Wales Trinity Saint David (2020) student health and well-being strategy and aligns with my Welsh Government (2023) professional standard of building positive and collaborative relationships. With Angharad’s consent, I would liaise with relevant services to ensure academic and emotional support is coordinated for Angharad’s situation. 
Ongoing support for Angharad would involve regular, informal check-ins to reflect on Angharad’s engagement and well-being. With teaching approaches adapted where required aligning with the Welsh Government (2023) professional standard of critically reflecting on my own values, knowledge and skills to improve learning through ensuring that I reflect on my own approach to ensure that inclusive practice remains effective and ethical over time. 
Megan 
Megan disclosed undiagnosed mental health support needs during her admission interview, explaining that she has anxiety that affects her confidence speaking up in class, mixing with new people and maintaining concentration during taught sessions since childhood. This early disclosure provides an important opportunity to consider how potential barriers to engagement may affect her transition into post-16 education. Within the early years programme, learning often involves group discussions debates, group work and practical activities and may impact Megan’s participation, confidence and wider sense of belonging if not addressed proactively. 
Megan’s disclosure at the interview should not, under any circumstances, disadvantage her application or influence decision-making regarding admission to the programme. Her disclosures are protected characteristics under the Equality Act (2010), and education providers have a duty to ensure that applicants are not treated less favourably. In practice, disclosures made at interview should be used to inform anticipatory support and transition arrangements rather than seen as barrier to entry. This reflects an inclusive approach to widening participation as outlined in the University of Wales Trinity Saint David (2025) Academic Quality Handbook. 
Megan also disclosed that previous tutors suggested that she may be dyslexic, although she does not have a formal diagnosis. It is therefore important to support planning is not delayed or made dependent on diagnostic confirmation. This approach aligns strongly with the Welsh Government (2021) Additional Learning Needs Code for Wales, emphasising that a learner-centred approach that focuses on identifying barriers to learning and planning appropriate provision, rather than solely relying on diagnostic labels. In practice, this means responding to the combined impact of anxiety, concentration difficulties and literacy-based barriers, while ensuring that any decision to pursue screening or formal assessment is learner-led and appropriately supported. This approach aligns with the Welsh Government (2023) professional standard of committing to valuing and promoting diversity, equality of opportunity and inclusion. 
At interview stage, my role as a lecturer is to listen carefully to Megan’s concerns and provide her with clear information about the structure and expectations of the programme. I would explain how learning is delivered on the programme, such as group discussion, group work and debates, and explore potential strategies that may reduce Megan’s anxiety and support concentration during taught sessions. This may include access to learning materials in advance, clear session structures, offering her opportunities to participate in smaller groups. This early dialogue would be compatible with my professional standards as outlined by the Welsh Government (2023) to demonstrate responsibility for learners’ learning, safety and wellbeing. 
After obtaining consent from Megan, I would ensure that appropriate information is shared with the university wellbeing and learner support services in line with the University of Wales Trinity Saint David (2025) Academic Quality Handbook. The handbook emphasises and outlines the provision of personalised, collaborative and inclusive support for students such as Megan, including appropriate arrangements for students with disabilities and makes clear that this support should be reviewed over time to ensure academic and well-being outcomes are being met. This would involve ongoing communication with Megan, access to named academic support and a regular review of how effectively early strategies are supporting Megan as she transitions onto the course and throughout her studies. 
Dafydd 
At interview, Dafydd explained that he has always managed his education independently and is keen to maintain this independence as he prepares to move away from home to study on the programme. He has asked for advice on the options are available to him as a student, which indicates a proactive and self-directed approach to his learning. This provides an important starting point for professional dialogue with Dafydd around his options. As with Megan, Dafydd’s disability is a protected under the Equality Act (2010) and should not be a barrier for his acceptance onto the course, instead at this stage the focus should be enabling access to the course and autonomy rather than creating unnecessary dependency. 
Dafydd has disclosed that he has cerebral palsy and is partially sighted, and while he is able walk independently using crutches, he experiences fatigue. He also disclosed that due reduced use in his left arm, he finds note-taking difficult. This may create barriers and affect his stamina during longer taught sessions, movement around campus and engagement with learning materials. These barriers are access considerations and have no bearing on his ability to complete his studies on the programme if they are effectively addressed, whilst also respecting his independence. This approach aligns strongly with the Welsh Government (2021) learner-centred and needs-led approach in the Additional Learning Needs Code for Wales. 
At this stage, my role as a lecturer would be to talk him through his options as he has asked, empowering informed decisions about what, if any, support he wishes to access. As with Megan, I would discuss how content is delivered and explore strategies that could support him. Such strategies are outlined by the Welsh Government (2019) and potentially include providing learning materials in a digital format that are easily formatted or the use of assistive technology to support his independence when accessing learning. By supporting Dafydd to maintain his independence, I am fulfilling my professional standard set out by the Welsh Government (2023) of committing to valuing and promoting diversity, equality of opportunity and inclusion.
Additionally, I would outline the role of student support services available to him, where additional advice may be available to him around assistive technology, accessibility options and strategies or support that may be available to support independent learning. I would also signpost Dafydd to the Disabled Student Allowance (DSA), offered by Student Finance Wales (n.d.), which can offer eligible students additional funding for the purchase of specialist equipment, including I.T equipment, or software to support Dafydd’s note taking, as well as any other costs related to his disability. Presenting DSA as a possible option alongside institutional support further reinforces Dafydd’s independence without relying solely on programme-level adjustments. 
Where appropriate, to support Dafydd’s mobility issues, I would also liaise with the timetabling department when booking teaching spaces to ensure they are accessible and minimise unnecessary travel for Dafydd using risk assessments related to fatigue, mobility or partial sight. In line with the learner-centred principles noted by the Welsh Government (2021), any such arrangements would be fully discussed with Dafydd and reviewed when necessary, ensuring that any arrangement remain proportionate and respectful of Dafydd's independence. 
 







References
Additional Learning Needs and Education Tribunal (Wales) Act (2018). Available at: https://www.legislation.gov.uk/anaw/2018/2/contents. (Accessed: 19th January 2026)
Advance HE (2023) Equality+ higher education Students statistical report 2023. Available at: https://www.advance-he.ac.uk/knowledge-hub/equality-higher-education-statistical-reports-2023. (Accessed: 17th January 2026)
Estyn (2024). Additional Learning Needs in Further Education Colleges. Available at: https://estyn.gov.wales/app/uploads/2024/10/ALN-FE-insights-report-2024.pdf. (Accessed:23rd January 2025)
Equality Act (2010). Available at: https://www.legislation.gov.uk/ukpga/2010/15/contents. (Accessed: 18th January 2026)
Equality and Human Rights Commission (2018) Equality Act 2010. Available at: https://www.equalityhumanrights.com/equality/equality-act-2010. (Accessed: 17th January 2026)
Freeman, J. and Stephenson, R. (2024). Trans and non-binary student experiences in higher education. Available at: https://www.hepi.ac.uk/2024/05/23/trans-and-non-binary-student-experiences-in-higher-education. (Accessed 23 Jan. 2026)
Harwood, R. (2016) What Has Limited the Impact of UK Disability Equality Law on Social Justice?. Available at: https://doi.org/10.3390/laws5040042.

UCAS (2022) Next Steps What Is the Experience of Disabled Students in Education? Available at: https://www.advance-he.ac.uk/knowledge-hub/next-steps-what-experience-disabled-students-education. (Accessed:17th January 2026)
University of Wales Trinity Saint David (n.d.) Strategic Equality Plan 2024-28. Available at: https://www.uwtsd.ac.uk/about/governance-and-management/strategies-and-policies. (Accessed: 23rd January 2026)
University of Wales Trinity Saint David (2020) Student Health & Wellbeing Strategy 2020-2024. Available at: https://www.uwtsd.ac.uk/about/governance-and-management/strategies-and-policies. (Accessed: 23rd January 2026)
University of Wales Trinity Saint David (2023) Safeguarding Policy. Available at: https://www.uwtsd.ac.uk/sites/default/files/2024-01/Safeguarding%20Policy%2023-24%20for%20website.pdf. (Accessed: 24th January 2026)
University of Wales Trinity Saint David (2025) Academic Quality Handbook 2025-2026. Available at: https://www.uwtsd.ac.uk/academic-quality-handbook. (Accessed: 23rd January 2026)
Student Finance Wales (n.d.) Disabled Students' Allowance. Available at: https://www.studentfinancewales.co.uk/undergraduate-finance/full-time/tuition-fee-and-living-cost-students/what-s-available/disabled-students-allowance/. (Accessed: 25th January 2026)
Wellbeing of Future Generations (Wales) Act (2015). Available at: https://www.legislation.gov.uk/anaw/2015/2/contents. (Accessed:23rd January 2026)
Welsh Government (2018) Additional Learning Needs and Education Tribunal (Wales) Act Explanatory Memorandum. Available at: https://www.gov.wales/sites/default/files/publications/2018-04/additional-learning-needs-and-education-tribunal-wales-act-2018-explanatory-memorandum.pdf. (Accessed: 17th January 2026)
Welsh Government (2019) Support for children and young people with vision impairment in educational settings. Available at: https://www.gov.wales/sites/default/files/publications/2019-12/191209-support-for-children-and-young-people-with-vision-impairment-in-educational-settings.pdf. (Accessed:25th January 2026)
Welsh Government (2021) The Additional Learning Needs Code for Wales 2021. Available at: https://www.gov.wales/sites/default/files/publications/2025-01/250124-the-additional-learning-needs-code-for-wales-2021.pdf. (Accessed: 17th January 2026)
Welsh Government (2022) The additional learning needs transformation programme: frequently asked questions. Available at: https://www.gov.wales/additional-learning-needs-transformation-programme-frequently-asked-questions-html. (Accessed: 23rd January 2026)
image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




