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Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER: 

During my initial 12 weeks spent in tutorship, I have used a range of coping strategies to develop resilience and minimise stress. Using Driscoll’s (2007) adapted version of Borton’s (1970) reflective model, I will reflect on the coping strategies I  used in order to adapt to the nature of police work, shift pattern, and the pressure of joining a new team. Reflecting on the impact of my coping strategies, I hope to develop these strategies into a routine to support my wellbeing as a police constable. 

Firstly, to consider the initial stage of reflection in the Driscoll (2007) model, I will reflect on my first coping strategy, which is building relationships with work colleagues. This is important as in my role as an officer, good working relationships will help minimise stress and build a support network (Gill, Roulet and Kerridge 2018). After my initial training, I was being integrated into a new team in order to complete my tutorship. When working in policing it is important to build relationships with colleagues quickly in order to support the community. When meeting my new team, I felt very apprehensive. Due to this, it prevented me from showing how personable and ambitious I am, and in reflection, my behaviour came across as very reserved and not being self-assured. Considering the second part of  the Driscoll (2007) model, as a police officer, you are expected to take control of situations (College of Policing 2020) so I was aware that the attributes I was displaying due to being nervous were not a true reflection of my natural leadership characteristics. Due to the nature of work in policing being sometimes distressing, having a good working relationship with colleagues is essential to minimising stress and building resilience (Gill, Roulet and Kerridge 2018).

In order to combat this stress and develop my coping strategy of a good working relationship with my new team I used my effective communication skills along with good humour in order to make myself feel at ease. A good working relationship is important to the police constable role, as we have to deal with incredibly stressful calls from the public, therefore, having a good team behind you to provide support can make a positive difference and helps minimise stress (Gill, Roulet and Kerridge 2018). Reflecting on this experience using Driscoll’s (2007) model, I have learnt that when joining a new team, it is only normal to feel nervous. However, I need to be more open to showing my true outgoing characteristics so I can build good working relationships with colleagues to develop resilience. 


Another coping strategy I used was blackout blinds to assist me in adjusting to the changeable shift and sleeping pattern of a police officer. Reflecting on my experience by considering Driscoll’s (2007) model, adapting both physically and mentally to working shifts has been a challenge. Currently, I work six shifts in a row consisting of a mixture of days, evenings and nights, each shift lasting between 9 and 11 hours. I have found that ensuring I am not sleep-deprived due to the shift work very difficult to manage, though, essential to coping with stress and building resilience. According to Rajaratnam et al (2011), sleep deprivation can be a very dangerous to an officer’s health and safety. In reflection, considering Driscoll’s (2007) model, due to my lack of sleep, I was struggling to concentrate and therefore missing small but potentially important details within my job role. When reflecting on Driscoll’s (2007) model, in order to devise a coping strategy for the sleep deprivation caused by shift work, I purchased some black out blinds that have allowed me to develop a sustainable sleeping pattern. This has enabled me to feel more alert and perform to the best of my ability by tackling my fatigue (Siesto, 2021). In reflection, managing my sleeping habits has been key to developing resilience in my role as a police officer. 

In conclusion, the coping strategies of building good working relationships and developing a sustainable sleeping pattern provide the support I require at this early stage of my career. In reflection, I now feel more comfortable asking my colleagues questions and learning about their previous experiences, which will help me develop my professional practice. Additionally, now I have developed a sustainable shift pattern, as my time in the tutor hub comes to an end, I feel I have developed two coping strategies that will help me deal with the changeable nature of policing and support me in continuing to build my resilience. 

Word count 753
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER: 

According to White and Lawry (2009) police officers “play a critical role in many serious and complex adult protection investigations”. This essay of reflection will outline and explain my actions and considerations during an incident involving a vulnerable service user who was struggling with her mental health by using the Gibbs (1988) reflective model in order to review my decisions and performance throughout the incident. I will review the elements of effective communication I used and explain my responsibility to safeguarding the vulnerable service user to reduce the likelihood of risk to them. 

Whilst returning to the station after being on mobile patrol on a night shift, I could see that there was a person lying down on a roundabout wrapped in a blanket. I pulled over and could see that the person wrapped up in the blanket was a middle-aged female who was incredibly upset. I bent down to her level in order to ascertain what had happened. I could see that the female was distressed so I calmed her down by using a range of communication skills including a calm voice and open body language (Roberts and Davies 2011). When speaking to the female I soon established that she was struggling with her mental health. She had gone to the roundabout as a cry for help. She explained that since the Covid 19’ pandemic, her mental health had drastically deteriorated and everyday tasks such as leaving the house have become much more difficult. In reflection, using the second stage of the feelings stage of Gibbs (1988) I felt a lot of empathy for the female at this point of the incident as I know how hard the intermittent lockdowns have been and how many people have felt incredibly isolated; however, I felt confident that due to my initial training, I was going to be able to help the female improve her situation by implementing the relevant procedures.  

I could smell alcohol on the female’s breath, so I asked how much she had had to drink and whether she had taken any drugs. The female admitted that she drinks alcohol everyday as it helps her relax. At this point of the incident I felt the female needed to be referred for professional help, so I began to consider options I had available to myself when considering the next course of action. 

I took the female to the police station, which is a safe place (Mind 2017), in order to have a proper conversation, in a safe and warm environment. I made the female a cup of tea as I could see that she was still very anxious and distressed and drinking tea has been scientifically linked to being relaxing for many people. (Paddock 2009)

I could see that the female wanted to engage with me but she was struggling to get her words out; she was very panicked when she was trying to explain why she was on the roundabout. At this point, I reassured her that she was safe with me and that there was no need to rush what she wanted to say. Initially the female struggled to engage with me as I was a young officer. She compared me to her daughter of a similar age, saying she shouldn’t be wasting my time as I was just a child and didn’t need to listen to her problems. In reflection, I could understand why the female assumed that as a young officer I would not be capable of providing her with the help she needs; however, I did find it frustrating when she continued to refer to me as a child. To combat this perception, I became even more determined to demonstrate that I was indeed able to refer the female for the required support. I recognised that I needed to continue to try to build a better rapport with the female as according to the Ministry of Justice (2011), “Rapport is essential, and good rapport …can improve both the quantity and quality of information gained”.


In order to do this, I asked about her family and her job, using my active listening skills, (Buckley, 2017), to pick up on her comments about having a daughter of a similar age to me. This had the effect of reducing the female’s anxious state, helping her to relax and to start to engage further, when I asked her about what had led her to being on the roundabout.

The female disclosed that the reason she had taken herself to the roundabout was because her husband was unsupportive and she was potentially going to lose her job; it had all become too much for her. In reflection, I recognise the female had displayed an environmental factor that left her feeling vulnerable. According to the College of Policing (2020) “A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from
harm or exploitation.’  
I asked the female what help she feels she needed in order to improve her current situation before providing her with a few options of what we could do to help her take the next steps to recovery and improving her wellbeing. Here on reflection I have demonstrated where I have applied article 10 of the Human Rights Act (1998) by allowing the female to express her preferences.  

I then contacted the Approved Mental Health Professional, which is a great resource available to officers from 6am to 2am. I was relieved I would be able to consult someone of specialist knowledge to advise me on the best course of action to get the female the support she required. The AMPH advised I contacted the NHS helpline in order to see if the female required a mental health assessment. 

The NHS helpline spoke directly to the female after I had informed them of her circumstances. I allowed the female some space to talk to the doctor, however remained in ear shot of the conversation in order to ensure that the information she had given me prior to the phone call was relayed to the doctor. However when asked by  the doctor if she had taken any drugs or medication, the female disclosed that she had in fact take an overdose of co-codamol alongside the alcohol. This further demonstrated how situational factors had left the female vulnerable. I instantly felt panicked and concerned for the female when I heard this information due to the lapse of time that had occurred when she could have been receiving treatment. I immediately took the female to the hospital where she received appropriate treatment and a mental health assessment. 

Using the evaluation stage of Gibbs (1988) reflective cycle I feel I dealt with the situation well considering the information that I had available to me. By building a rapport with the female, I was able to gain vital information that allowed me to complete a detailed public protection notice in order for the female to be referred to the relevant agencies and safeguarded. I also feel by following the relevant procedures and utilising the experience of more senior officers, I was able to provide the female with the help she needed. Conversely, as I struggled to build a good enough rapport with the female at the earliest stage due to my age, it resulted in a large delay in her treatment. 

When considering Gibb’s (1988) reflective model in analysis I could see that the female was vulnerable due to her feeling under supported by her family members as well as her GP, as well as having taken alcohol and drugs. I feel that by finding the female on the roundabout that evening I was able to make a really positive difference to her current situation by referring her and signposting her to the relevant social services and charities. At the time of the incident, in line with the provisions of the Equality Act 2010, the female had the right to be protected and safeguarded, regardless of any protected characteristics, and the diversity of needs that she was exhibiting.

In the future, in order to improve my practice and rapport-building with people who are experiencing episodes of mental ill-health, I will look to access some professional training opportunities to improve my skills and knowledge in this area. This will increase my confidence in dealing with such matters.


Word count 1397




 



  















Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER: 


This essay will explain and outline my performance in a suspect interview performed under PACE (1989). A suspect interview is “the questioning of a person regarding his involvement, or suspected involvement, in a criminal offence.” (Home Office 2017). I will use the Gibbs reflective cycle (1988) in order to review and evaluate my performance and show how I have used the PEACE model throughout the suspect interview. 

On handover from the previous shift, I was asked to interview a female who had been arrested on suspicion of Section 3 of the Public Order Act (1986) and Criminal Damage Act (1971) after her boyfriend alleged that she had threatened him with a hammer. Officers must perform interviews in line with the Police and Criminal Evidence Act (PACE) 1984. This is covered under PACE code E. (Home Office 2010) Throughout the interview I used a range of interviewing techniques in which I was taught during my Tier 1 interview training
By using the PEACE interviewing model in order to structure my interview, ‘an investigative interviewing framework that is ethical, efficient and effective,’ (Investigations Training 2021), it meant that I asked more engaging questions and less coercive tactics throughout the interview. Prior to the interview, in order to write my interview plan, which is the first stage of the PEACE interviewing model, I reviewed all the evidence available and checked there were no outstanding lines of enquiry. There was no witness statement; however, an officer statement, and images of the broken photo frames and the hammer were available. I decided to use the People, Location, Action and Time (PLAT) model taught in tier 1 training, in order to structure my interview topics and questions as this would allow me to get a good understanding of the incident and the suspect’s version of events. In this case, the investigation process had quickly entered the suspect management phase because the identity of the offender was known, (College of Policing 2019). Prior to the interview, I found out that the suspect did not want a solicitor or require an appropriate adult. As they did not want a solicitor, I was not required to give verbal or written disclosure. 
When planning the interview questions I ensured that the points to prove which I found on the Police National Legal Database (West Yorkshire Police 2020), for the above offences were covered within my interview questions. I insured that the defences were covered in my interviewing questions too.

At the beginning of the interview, whilst conducting the second part of the PEACE model (engage and explain) I was very nervous as this is the first real life suspect interview I had conducted. I began with introducing myself and my colleague in order to try and build a rapport with the suspect before the interview commenced. An aide memoir ensures that the interview is conducted under the guidelines of PACE (1989) The aide memoire ensures that the interview is conducted legally, under caution and that the suspect is at that time fit to be interviewed.  It also covers the reason for the interview and the expectations from both me as the interviewer, and the suspect. 

I realised at the time that I was stuttering and speaking quickly, as stated by Steck (2018) nerves can affect people’s performance in a variety of ways. After completing the introduction I then moved onto the next phase of the PEACE model, here the suspect is given the opportunity to give me their account of what had happened. 
Using, my tier 1 interviewing skills I knew that I needed to ask an open question. At this stage, I could feel that my nerves had begun to dissipate. By listening attentively to the suspect’s account, I began to feel more at ease. Whilst using my active listening skills and writing brief notes of what the suspect was telling me, I began to think about my interview plan and what questions were relevant, along with any new information that had been given by the suspect that I would be able to use in the later phases of the model. I then used the questions I had planned to ask in order to receive some clarification from the female about her account. I used a range of styles of techniques here, including open, closed and probing (College of Policing 2020). In reflection I was concerned that I would miss a question so I found myself sticking to the interview plan religiously. Due to this I found that I was asking the suspect the questions in which she had already given the answer to my in her initial account. Looking back over the interview this could be seen as oppressive; however, this was not my intention. I feel I was so worried about missing an important question out that I continued to ask every question on my plan rather than adapting it as I went along. 
Using my interview plan I ensured that I covered all the relevant topics, it soon became apparent that the female had not committed any offences as her boyfriend had repeatedly caused harm to her by choking her until she became unconscious. She had used the hammer in self-defence as she recognised the demeanour that the male was displaying as the pre curser to him becoming violent towards her. In regards to the photo frames that she damaged, they belonged to the female and she was able to provide the receipts for these. During interview the female disclosed how the male had assaulted her, dragged her into the street with no shoes and had rang the police first as she had to use a neighbours phone in order to ring the police herself. Here I was aware that this counter allegation of assault against her would need to be investigated separately. As I further questioned the female, her answers began to alarm me; I became more aware that her answers suggested that she was a victim of domestic violence and potentially coercive control. 

After I had covered all of my questions, in line with the next stage of the PEACE model, which is the closure of the interview, I asked the suspect whether she had anything else she would like to add before terminating the interview and recording the time.

I then relayed all the circumstances to the custody sergeant who reviewed and evaluated all the evidence along with the females account given in interview. The sergeant decided to no further action the female as she had not committed any offences, as gleaned in interview. The interview was vital in the investigation process as it allowed the female to give her account of the incident and enabled her to prove her innocence. 

Using the final process of the PEACE model, I evaluated my performance by watching the video and audio recordings back with my tutor. We discussed how by sticking to my interview plan it meant that the essential points to prove were covered; however I didn’t ask questions around the new information the female had given me which can be seen as a negative as that would have been a good opportunity to investigate further. We also discussed how next time by taking my time through the aide memoire and looking up at the suspect more it would help me be more engaging and allow me to build an initial rapport by using enhanced communication skills such as better eye contact. 

In analysis, I am aware of the importance of relevant interview questions and how an arrest is just a suspicion. By listening to the suspect’s account carefully and by asking relevant questions, it can help with the investigation process by identifying if any offences have been committed and whether further investigations or action against the suspect is required. 

To conclude, in order to improve my interviewing skills, I will be mindful of the impact of my nerves and manage that accordingly, I will have more confidence in deviating from my pre-prepared questions in response to information shared by the suspect during interview. I will attend tier 2 interview training and ask for feedback from colleagues following future interviews, to ensure I continue to develop as an interviewer.

Word count 1365
 


















Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER: 

According to HM Government 2010, “Anti-social behaviour can ruin lives and create an environment where more serious crime can take hold”, therefore, it is important that police officers take steps to tackle anti-social behaviour at an early stage before it has a damaging impact on communities. At the start of my tutorship the country was in the midst of a global pandemic, and in a lockdown. Whilst out on patrol, we received a call to attend from a local resident as a group of 10 youths were said to have gathered in the park in the dark, smoking marijuana and making a lot of noise. On arrival at the scene, I could see a number of youths sat together in a park situated behind a housing estate. In regards to the Anti-social Behaviour, Crime and Policing Act 2014 if there was any sign that the antisocial behaviour was threatening violence or significant harm or risk to others under section 1 of this act I would have a power of arrest. 

The antisocial behaviour described had been effecting members of the local community enormously. Anti social behaviour can have a large impact on individuals within the community, it can lead to people feeling unsafe, avoid leaving their homes or avoid certain places at certain times (Voice for Victims, no date). On arrival to the incident, the resident who had made the complaint came over to speak to me, prior to me talking to the youths. He explained that he had had enough of their behaviour as this was happening on a regular basis. The resident shared that people of the community have become too scared to walk through the park as they find the youths intimidating. I used my effective communication skills to explain to the male that I was going to speak to the youths with the intention of moving them on. I then described my plan to deal with the incident to the resident to demonstrate effective policing skills and to reassure the resident that Gwent police were taking their responsibility to the community seriously. 

When dealing with the anti-social behaviour, I assumed, from the initial report received, that there would be a strong smell of cannabis, however, when I approached the youths much to my surprise there was no smell in evidence. Therefore, considering appropriate police action, we did not have the grounds or suspicion to search the youths (College of Policing 2017). On reflection, I suspect that my unconscious bias had a great deal to play in this assumption, even though it was supported by information from the initial call. Recognising my bias is important due to the changing nature of the policing role therefore it’s important to avoid making automatic assumptions until I have gathered all the information needed in any given incident. To tackle my unconscious bias, I must confront myself as I have in this reflection in order to make the bias more salient, so I can recognise and challenge myself to develop for future practice (Kuo 2017). 


There are a number of options available to police in tackling incidents of anti-social behaviour, appropriate action could include criminal behaviour orders, fixed penalty notices, dispersal orders and public place protection orders (Home Office 2021).
I approached the group of teenagers who were in fact just sitting in the park hanging out together. There was no smell of cannabis or any evidence that would give me the grounds to stop search any members of the group under section 1 of PACE.  I engaged with the youths who were very polite and amenable. I explained to the youths the nature of the call that I had been asked to attend and outlined my responsibility to disperse them due to COVID-19 restrictions that they were in breach of. The youths explained to me that they only went to the park to hang out with their friends and had not intended to cause trouble or smoke cannabis. 

I explained to that them that I did empathise with them as isolation in lockdown is very difficult and not being able to see their friends is hard. I employed the policing value of respect by listening to the views of the youths, and refusing to entertain any stereotypical impressions I may have encountered of youths gathering together in parkland. I was aware of how this may have introduced bias into the way that I approached this issue, had I not acknowledged this consciously in my thinking. I made the conscious choice to adopt a respectful approach and to educate the youths on the fact that they were in fact breaching COVID-19 rules and if they all went home without causing any further disturbance, I would not be distributing fines out to their parents. In choosing to educate the youths in this way, I was consciously striving to build foundations for future community relations, so that the youths understood why they were being asked to comply with the police instruction. I was aware that ensuring that the youths had a positive experience with a police officer was essential in tackling their anti-social behaviour. This is because it will allow there to be a better relationship between the police and the future generations in line with the Wellbeing of Future Generations (WALES) Act 2015. Therefore, I decided to issue a verbal warning to the youths and require them to leave the area and return to their homes. If they were to ignore this warning, or return to the area after dispersing, I would begin to issue COVID tickets. Throughout the incident, I ensured I abided by the value of being emotionally aware (College of Policing 2020), whilst dealing with the youths as I could empathise how hard the lockdowns had been, especially for the younger generation, as I am a young officer myself. The youths voiced their opinions on the lockdown to me, emphasising how they did not understand the logic as to why they had to abide by the lockdown, when COVID 19 does not affect young people. At this point I could understand their frustration; however, I was able to educate the youths about the transmission of the virus and how easily it could affect a member of their family if they did not abide by the rules. By relating this information to culturally relevant experiences with their own family, I hoped they would take the pandemic more seriously and abide by the lockdown rules, thus preventing future antisocial behaviour. I explained how the residents in that area were finding their anti-social behaviour very distressing, especially the elderly as the virus is incredibly dangerous to them. I explained that from the community’s perspective, a group of them gathering in a park late at night in the middle of a pandemic does not look good as it makes it look like they do not care about others in their community or keeping them safe.  

Due to there being many types of antisocial behaviour, some are dealt with by police officers, other by the council and some housing anti-social issues are dealt with by the housing teams. The best way that antisocial behaviour is resolved is by the police forming partnerships with other agencies in order to tackle the issues together when attending anti-social behaviour incidents. There are so many inter- dependencies between social and community stakeholders and the police that it is important to align efforts and plan strategically across key stakeholder organisations wherever possible in efforts to reduce incidents of antisocial behaviour and its many causes. The efficacy of interventions depends greatly the ways that problems are framed in the first place (Borrion et al 2019)

I returned to speak to the reporting residents as updating victims is essential. (Gwent Police, no date). In reflection, I have shown the policing value of integrity by being honest with the victim and undertaking the actions I had indicated to them initially.

In line with the principles of problem oriented policing (POP) I discussed whether the pattern of anti-social behaviour was prevalent in this area with the neighbourhood policing teams as I wanted to ascertain whether this is a problem as defined by (Goldstein 1990). I wished to feed in my experiences of this incident to the team so that it could be considered as a part of their ongoing approach to evidenced based policing. Sherman (1992) states that “police can use their contacts with victims, places, and offenders to attack causal chains as well as to treat the specific cases.”
I feel my interaction with the youths, due to its positive nature, would allow members of the neighbourhood team to make positive inroads in their ongoing aim of working to reduce future anti-social behaviour in the area.  

In conclusion, I have learnt that dealing with an antisocial-behaviour incident in isolation, might solve that specific incident at that specific time, but in order to maximise the impact in the longer term on the wider community, it is important to employ the principles of POP to look for patterns of behaviour to inform preventative approaches. By taking the time to engage with the youths, I have been able to positively impact their perception of the police force in an area where relationships between the police and the community have traditionally been weak, allowing the neighbourhood team to take a positive step forward in their community policing. In reflection I am now aware that each contact with members of the community can have a large impact on the prevalence of antisocial behaviour. So wherever possible I will focus on devoting time and building positive relationships with the youth of the community in order to build mutual trust and respect as well as tackling crime. 
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