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Written response - A proposal for a school community project

Introduction
The aim of this essay is to provide a project proposal for ‘School A’ that links with the community. School A is based in a small town and is a Church in Wales school.  The school has local children attending, but also has a percentage of pupils who travel by bus from near towns and villages. School A embed Christian values across the curriculum, the school wants to reach out to the local and wider community and work alongside others. 
The school has some initiatives in place in to develop their links with the wider community. With School A being a Church in Wales school there is already one link in the community which is to the church. The school participate in collective worship, which brings the school community together. In the wider community the school participate in the local events at the church and ensure they help the church whenever needed. 

One project that focuses on community is their mission to share the ‘Diocesan Vision’. This has been taken from the School Improvement Plan (SIP) of School A. The target is “To share and develop within the school, the Diocesan Vision ‘Telling a Joyful Story’ through robust implementation of ‘Understanding Christianity’ alongside the development of opportunities for pupils and staff to develop their spirituality; to further develop the multi-faith aspect of the RE curriculum to ensure thoron coverage of mono-theistic faiths.”  (School A, 2019).

The focus of the project proposal comes from this target. The project is to share collective worship with other schools, one school being the feeder secondary school. Through this project pupils will be able to visit other settings to share collective worship as a wider community. This project not only includes the religious education aspect of the curriculum, but it includes a pupil’s well-being as they are expressing their beliefs. This sits in line with the new curriculum for 2022, where health and well-being is an area of learning. The learners will be meeting some of the steps needed to progress in this area one being “I can communicate my needs and feelings, and respect those of others” (Welsh Government, 2020b). Through the project not only will they be connecting with their own feelings they will learn to listen and respect those of others. 

Main body 1 
School A is a Church in Wales school, where the project shares these views. “The Church in Wales is committed to developing high quality Religious Education in each of its schools, playing its part in a broad curriculum that allows children and young people across Wales to be well informed about issues of faith” (Religious Education Council, 2020). The Religious Education Council show the importance of the quality of the religious education being taught within the school. It also suggests the need for the children to be well informed about the issues of faith. One way of informing children of the issues of faith is through collective worship and “Collective worship in schools should aim to provide the opportunity for pupils to worship God, to consider the spiritual and moral issues and to explore their own beliefs” (ESTYN, 2017, p.3).  By providing collective worship it is allowing the pupils the opportunity to explore ideas of faith. 

One reason for the choice to focus on the sharing of collective worship with neighbouring and feeder schools is that it contributes to a child’s well-being. Collective worship allows a child to connect with their emotions and form their own opinions and perceptions, and this is emphasised through this journal article “Some trainees strongly believed that it was essential for children to learn about their own emotions and to come together as a school so that pupils are ‘able to form [their] own and group ideas’.” (Mogra, 2018, p. 6). It suggests that without collective worship it can be difficult for a child to connect with their true feelings. Another way which collective worship is supporting a pupils wellbeing is “divine interaction may bolster individual self-esteem and self- efficacy. A new awareness of oneself as intimately known and valued by a divine other could well result in a heightened sense of self-worth” (Ellison, 1991, p. 81). This suggests it will improve a pupil’s confidence and self- esteem as they relate to themselves and their emotions. 
This project gives the pupils the choice to deliver the collective worship in many different forms e.g. assembly, video, poem, it gives them the choice in how they want to present it, in presenting they are building their confidence in speaking in front of an audience which is an important skill to have. 

To add to this by having the choice in the way they want to present the form of collective worship it is exercising the use of pupil voice. It is important to engage in pupil voice as it is adhering to the United Nations Rights of the Child, one of the rights is “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child” (UNICEF UK, 1990, p.5). 

Pupil voice not only supports a pupil’s emotionally it can support their academic developments “through their involvement, pupils develop valuable personal and social skills and working with others”. (ESTYN, 2016). All the skills are transferrable skills for life. 
This project intends to strengthen the links not only in the local community but the wider community (Wales Association of SACRE’s, 2012, p.2) suggest that it “develop understanding and appreciation of the beliefs and values of others within the local community”, this suggests that the pupil’s may become more empathetic beings and understand other people’s beliefs contributing to them being an active citizen in their local community.  

This project is all about sharing collective worship with feeder and local schools, and the way in which each school may conduct or approach their worship may be different to what a pupil is used to, but through this project we are able to see that there is a “support shared understanding of how individual learners and a school may contribute positively to the wider community” (Wales Association of SACRE’s, 2012, p.2). This suggests although there are different approaches to collective worship for each school, all contribute into sharing a view into the wider community. 

Welsh Government give guidelines for faith schools to follow in accordance with collective worship. It is said their purpose is to “promote a culture of social inclusion and respect for diversity, particularly through developing the well-being of learners and personalising their learning” (Welsh Government, 2011, p.6). As previously mentioned through the act of collective worship its purpose can be met as it provides a source of developing a learner’s well-being as an individual. Another purpose is to “provide or facilitate education so that schools contribute to meeting the needs of the community and engage the community as partners to ensure that all schools are community focussed.” (Welsh Government, 2011, p.6). With the project being centred around collective worship this purpose is being met it allows the school to connect with the community and that they have a shared focus. 

The project also allows for a person to express their view of faith, which is mentioned in the (Welsh Government, 2011, p.16) document and state “across communities, and signal our willingness to look for opportunities to share good practice among schools and thereby enrich the learning experiences of learners”. This project allows for communication across a range of schools and this is therefore enriching their learning experiences from a range of different environments and approaches. In sharing good practice, it is allowing learners to express their own individual view on faith. 

The project also sits in line with meeting the needs of the new curriculum for Wales 2022. They are going to be engaging with the four purposes, one being “ethical informed citizens” (Welsh Government, 2020a), this will be shown in skills such as respecting others and their views and beliefs. They will be exercising this by going into the community to share their own beliefs and listening and respecting the beliefs of others.  Another of the four purposes is being “healthy confident individuals” (Welsh Government, 2020a), the pupils will show this as they will know and become confident in their spiritual and ethical beliefs. The project provides support in wellbeing and this will result in the pupils being confident, resilient, and empathetic. 

Main Body 2 
The first aim for this community project proposal is ‘to share, lead and experience collective worship within our school, local schools and the feeder comprehensive school’. The second aim is, ‘to continue to support pupil’s well-being, improving their confidence and promoting pupil voice’. 

The first aim is to guide them in trying to understand their own faith, ethics and morals, as well as being aware of other people’s views, “Empathy is a key part of being a responsible and helpful community member at school and elsewhere.”(Harvard Graduate school of education, 2018). This shows the importance of this aim as it is teaching the pupils how to be a key member of their community. 

The second aim is all about intending to focus on the pupil’s well-being in all areas, this project is hoped to ensure stable well-being and improve a pupil’s confidence. The importance of well-being is very much apparent in the new curriculum for wales 2022, where health and well-being is an area of learning, under the area of learning there are ‘what matter statements’ which underpin the learning continuum in that area. One of the what matter statements is “How we process and respond to our experiences affects our mental health and emotional well-being.” (Welsh Government, 2020b). This aim allows the pupils to integrate into the new curriculum and gain important skills as they are expressing how they feel and responding to how other people feel. 

The project has success criteria that underpin the aims, this is so there is a clear expectation of the children. 
For the first aim the success criteria is: 
· “Pupils regularly leading Collective Worship linked to ‘Understanding Christianity’ and the ‘Values for Life’ programme.” (School A, 2019)
· “School to school working” (School A, 2019)
· Respecting different perceptions in faith. 
For the second aim the success criteria is as follows:
· Lead collective worship 
· Discuss their collective worship within the community
· Decide as a group how they are going to present the collective worship to a partner school. 

The project proposal is all about ensuring collective worship is shared in the community, and this will be achieved through a range of activities. The activities will run over the course of the academic year in a carousel form, to ensure most of the pupils will have access to the project during the academic year. 

The first activity is pupils attending the afterschool club where they will discuss collective worship and what it entails. There will be one afterschool club each week, during this time the pupils will practice for future collective worship presentations, and discussion between the pupils on how they intend to present this. 

Once the afterschool club has been running for a few weeks, the pupils will prepare to present their collective worship in a school assembly, connecting with the school community first. 

The next step is to branch out into the local community where groups of pupils from other schools locally will swap schools to watch each other’s collective worship presentations. This is a time for the pupils to understand a different point of view.  “Each individual learner has a distinctive point of view, based on existing knowledge and values.” (Simply Psychology, 2019). The project will support the pupils in becoming much more empathetic beings and understanding a different viewpoint to their own.
Then, the pupils from all the local primary schools involved in this project will visit the feeder comprehensive school to experience their collective worship. The importance of community in supporting learning is backed by Vygotsky. Vygotsky (1978), believed that community plays a central role in the process of "making meaning", and external influences made up how you think. This project can help the pupils to find their goals and encourage them to be proud of their own personal beliefs. “This means that same lesson, teaching or activity may result in different learning by each pupil, as their subjective interpretations differ” (Simply Psychology, 2019). The project allows for everyone’s well-being to be nurtured due to it being personal to every individual. 
In contrast to Vygotsky’s social constructivist view, Piaget (1952) viewed a child’s progress as biological and there are a set of stages that we each go through in life and we will only be ready by biological influence, but similarly to Vygotsky he suggests that children can learn best through doing. 
For this project, the head of religious education will run the afterschool club with another member of staff to help.  It is important all staff in the school are involved, to encourage more pupils to participate. It is intended to be a whole school approach due to its community links. 

When visiting the local schools, the child: adult ratio for a small trip will be adhered to. 
Within the School Improvement Plan there is £978 set out to spend on this type of project. The after-school club will use around £200 for craft supplies, to make any props they need to deliver the collective worship. 
Then for the project to venture into the community, we will need to use some of the money to pay for busses to get to and from the partner schools in the project. 
The project will run over the course of the academic year and ensure that every half term  a new group of pupils will be involved in the afterschool club, as it give equal opportunity for every to be a part of this. The choice to join the club will be voluntary, this is to ensure the club is as inclusive as possible. There is a document for us to follow and ensure that all pupils are supported, “commitment to meeting the educational entitlement of all children and young people; and their involvement in the planning and decision-making involved in their learning.” (Welsh Government, 2016, p. 9). The document will be followed during the afterschool club to make sure everyone’s needs are met. 
The project intends to have a positive impact and ensure pupil progress. Confidence building can be seen through their presentation of the collective worship. However, the religious aspect of this project means that the pupils can understand faith in deeper knowledge. They will also be much more respecting and understanding of the views of other pupils in connection to their beliefs. Overall, the project allows them to have the opportunity to access the community and share their beliefs whilst also understanding other pupils. The link here is to them being “healthy confident individuals” and “ethical informed citizens” (Welsh Government 2020a). 

Main Body 3 
To ensure the projects maximum potential is met, the impact the project is having will be measured frequently. “Evaluation tells us about how something happened and requires us to analyse the data we collect and determine if the intervention is worth continuing with.” (Education Edowment Fund, 2020). Through evaluating the project, any limitations can be seen, and we can rectify these immediately. 

To measure the impact of the project effectively all those involved in this project must be involved in this process. Firstly, the impact it has on the pupils is the most important as this project is centred to support the pupils.  One way to measure the impact it is having  on the pupils is through the ‘senedd’ this is a group where representatives from each year group meet as one big group it “can provide a meaningful way in which pupils can voice their opinions and have their views taken into account in decisions which impact upon them.”(Department of Education, no date).

The use of the senedd could be integrated into the after-school club once every few weeks, where the pupils get to voice their opinions on what they like and what they think could improve the project. 

The project intends to nurture the well-being of pupils. This is difficult to measure, but through observation the Leuven scale could be used to measure the well-being of the pupils. The Leuven scale is a five-point scale to measure a pupil’s well-being, “The observation can focus on groups of children or can be used to focus on a particular individual.” (Emotionally Healthy Schools, 2019).  This could be difficult to carry out with just two members of staff and a lot of pupils, so more staff would be asked to help with this observation.  It is important to consider when looking at the results, “Unless a child is operating at 4 or 5, learning will be limited. However, children cannot peak at levels 4 or 5 all the time and levels will fluctuate throughout the day.” (Emotionally Healthy Schools, 2019). This is suggesting that other considerations must be considered when looking at the data. 

This can be carried out once a half term, it would be hoped that the wellbeing of the pupils will improve as the project progresses. To do these ethical considerations must be considered “the most fundamental principles of ethical research are informed consent and the protection of confidentiality.” (Arthur et al. 2012, p.167).

Staff can help us to understand the impact it is having on the pupils understanding of faith and religious education within the classroom. This can be discussed in half termly meetings, to understand whether it is having a positive impact in the classroom, and the leader of the project would make notes.

Although this project is community and school based, it would be very beneficial if parents could get involved and this project could be expanded to the home. For this a small questionnaire will be used to understand how best we can equip the parents/carers of our pupils to carry this into the home. The questionnaire will allow us to gain quantifiable data, to see if it is worthwhile putting in measures to support parent involvement. Questionnaires “Can generate outcome measures formed from items” (Arthur et al. 2012, p.232).  However, an interview could be useful to gather qualitative data, in which makes it more personal to the individual. But for this project a questionnaire would be more efficient when handing it out to parents. 

Overall, the project aims to share collective worship with the feeder comprehensive school and local schools. The impact it has on these schools needs to be measured. In order to understand the impact, it is having in the community, a focus group of parents, pupils, staff and residents could be formed to gather a range of opinions. But one issue is that there Is “potential for problems with confidentiality” (Arthur et al. 2012, p.187). On the contrary “Participants in focus groups may feel able to talk about sensitive topics in a way in which they would not do in an individual interview” (Arthur et al. 2012, p. 187). A focus group could be useful to help everyone to express their opinions. 
Religious Education within the school is monitored by Estyn, and to measure the impact the project is having in relation to the school, the leader of the project could use the Standing Advisory Council for Religious Education (SACRE) standards (below) as guiding features for self-evaluation, focusing on:
“Standards in religious education
Wellbeing and attitudes towards learning about religious education
Teaching and learning experience in Religious Education
Care, support and guidance in Religious Education
Leadership and management in religious education” 
(SACRE, 2018, P.6-7) 

Main Body 4
In planning a project, it is important to consider all its strengths, weaknesses, opportunities, and threats, this is known as a SWOT analysis. A SWOT analysis is usually used in business planning; however, it can fit into a school context. By using a SWOT analysis for a school project, it “can be used for any planning or analysis activity which could impact future finance, planning and management decisions of the school or establishment.” (Morrison, 2018). Through understanding all this information, it helps to make an informed decision within the school.

Appendix 1 shows a SWOT analysis for the proposed project. The SWOT analysis shows how the project looks from different angles. One strength identified is ‘Pupils being more empathetic to their peers’, and this also correlates alongside an opportunity which as you can see in appendix 1 it is pointed out there is an opportunity to strengthen the wider community links and allow people to feel confident in expressing their beliefs. “Collective” is supposed to acknowledge that a school is a collection of different individuals and beliefs and implies inclusiveness and no commitment to any particular faith.”  (Humanists UK, 2020). The project allows pupils to experience collective worship from a range of people’s perspectives, showing their empathy. This then leads to strengthening the community, as it is a project where everyone can feel confident in voicing their views and not feel judged. 
But those pupils who struggle with confidence and low self-esteem need to be considered, giving them the opportunity can be daunting. It is said “Achievement itself is not enough- love, praise and encouragement are essential elements in helping children develop positive self-esteem”(CAMHS- Chesterfield Royal Hospital, 2018) , in order to make a positive impact these pupils need to be supported more than some pupils, and in return this project intends to promote more self- confidence and this project should support those pupils. 

Alongside feeling confident to voice their views this is another strength identified is nurturing pupil’s well-being. When being inspected on the use of collective worship “Inspectors must ensure that the person leading the worship at least prepares pupils appropriately and encourages them to listen to, watch or reflect on the worship offered” (ESTYN, 2017, p.4).  It is the role of the teacher to ensure the collective worship is allowing pupils to gain confidence in their faith and to form their own opinions. They must be able to reflect on this to have a positive impact on their well-being. 

An opportunity to this project is the ‘Transition from primary to secondary’, pupils will be visiting the feeder comprehensive school and will be familiar with the pupils and its surroundings. Transition can be difficult for pupils, (Evangelou et al, 2008, p.4) suggests “Transition is stressful – having adequate information and social support activities that help pupils to form friendship networks are crucial factors in coping”. This project can provide this for the pupils as it involves working alongside pupils from the secondary feeder school, so therefore forming friendships. (Evangelou et al, 2008, p.5) also suggest “Transition can pose specific problems and concerns for pupils who do not belong to the majority culture”. This is a point that the project intends to support, the project aims to support pupils in being more empathetic and understanding beings by respecting and understanding a range of views of faith. 

Although there are opportunities and strengths to this project, there are threats the project may encounter. One threat identified is pupils with additional learning needs (ALN) may find it difficult to participate in collective worship independently and not be able to access the afterschool club alone. However, in Wales (Welsh Government, 2017, p.2) “are determined to deliver a fully inclusive education system for learners in Wales. A system where needs are identified early and addressed quickly, and where all learners are supported to reach their potential”.  It is important the needs of the learner are supported and that the school create an inclusive environment for all. Our school will put in place any extra support needed to allow everyone equal access to this afterschool club. 
 


Conclusion 
The project presented has shown its potential to be a successful project to implement within the school. The main points of the project are that collective worship is much more beneficial for a pupil when shared with the community. It allows for the pupils to lead the learning linking to the QTS standard “Learners leading the learning” (Welsh Government, 2019). Through promoting this ethos where the children guide the collective worship it is supporting their well-being. They can express their opinions and views and be confident in an inclusive environment. 
During my PTE2 I witnessed this project being implemented on a small scale, but I feel by taking it into the community it allows the pupils gain much more both academically and socially. Taking it into the community provides a range of views and beliefs and gives the pupils the opportunity to listen to these and become more empathetic. Both improving well-being and empathy supports the community to make the pupils “ethical informed citizens” and “healthy confident individuals” (Welsh Government, 2020a), contributing to the new curriculum for Wales 2022. 
After witnessing the project on a small scale in PTE2 it impacted my practice and made me realise how important collective worship is and the celebration of a range of faiths. During PTE3 I would hope to present an initiative like this with modifications to fit in a mainstream school not a Church in Wales school. Faith is important in all schools as it provides many skills and opportunities for the pupils. 
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Appendices 

Appendix 1- 

	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· Staff expertise
· In school improvement- collaboration working as a team 
· Pupil engaging in Religious education in the classroom. 
· Pupils being more empathetic to their peers. 
· Pupils well-being being supported.



	Weaknesses

· Pupil participation – many pupils may not feel confident to join the afterschool club. 
· Staffing- having enough staff to run the club and take the pupils to different schools in order to succeed in the project. 

	EXTERNAL 
(outside the school)
	Opportunities

· Transition from primary to secondary- working with the feeder school is helping to familiarise the environment for primary pupils. 
· Community relationship strengthened- the wider community can come together to share views. 
· Four purposes working towards the new curriculum
· Parents can be involved at choice and carry the ethos at home. 
· Can make Religious Education lessons much more engaging as they will have more of an understanding. 
· Allow pupils to become more empathetic and understanding of other beliefs. 



	Threats

· Cost – the project may not be able to be funded fully by the school. 
· English as an additional language (EAL) - pupils may struggle to engage due to the language barrier. 
· Additional Learning Needs (ALN)- pupils with ALN may struggle to engage due to the nature of the project.  
· Different groups of ethnic minorities may not want to interact and be apart of the project. 
· Parent engagement – some parents may not have the time to participate 
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