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My Strengths: 

I always stay with posi/ve thinking and keep enthusias/c on my mind to treat everything or everyone. I love Mathema8cs that train me up be logical and analy/cal thinking and develop my problems solving 

skills. Working at Nursery is more challenge, busy and unique work environment with children which build me up quick and working more flexible with care. Be an employee of NHS that is one of the largest 

organisa8on in UK. When I working communicate with different teams, limited 8me and high demand that need to train up my /me management, ICT and self-control skills. 

Improvement and 
Development Goals 

Ac3on Plan Timelines Resources Needed Achievement 

Personal Development 

Goal -Improve my 

communica/on skills 

(including oral and formal 

academic/business wri/ng) 

As Shon (2018) point out, express the 

right meaning to academic wri8ng 

avoided making mistake that can be 

more efficient. It will be built up my 

confidence and support my work and 

study also.  

- Improve reading and listening skills with 

prac8cing English through university 

library reaching academic books and using 

student support plaSorm to get more 

English prac8ce exercise. 

- ATend English webinar lesson with tutor 

every week 

6-12 

months 

 

Register library card or e-library to borrow 

different interest items. SeWng up stable device 

to aTend the webinar lesson. Try to sharing good 

movies with friends and prac8cing all the 8me. 

Ask and shadowing with some na8ve speaker to 

prac8ce and training. Using the business wri8ng 

skill on my job role. 

Affluent communicate 

with people who are 

na8ve English 

whatever speaking or 

wri8ng to achieve 

more professional. 

Educa/onal Development 

Goal – ALend Play Therapy 

Courses 

ScarleT (2005) suggest that can be 

understanding the play therapy work 

through different interna8onal 

organisa8on to get the qualifica8on of 

professional training. 

- Join Introduc8on to Play Therapy training 

- Reading rela8ve books, ar8cle and journal 

- Research the rela8ve department or 

organisa8on in Birmingham 

- Recognising the profession job and details 

6-18 

months 

Explore more different technical skills for play 

with children. Understand the children’s growing 

need and development through different module 

of my university lecture. 

Get knowledge for 

early year educa8on 

and care. Pass and get 

my degree cer8ficate. 

Career Development Goal - 

Be a trainee of play 

therapy 

Garza et al.,(2009) states that the 

better way to get the training of the 

play therapists is through professional 

workshops or during initial practicum 

experiences with real clients and case 

studies. 

- Get some rela8ve cer8ficate and working 

experience with children and young 

people 

- Achieve the basic requirement of trainee 

play therapist in NHS 

- Using the play therapy studies to clarify 

the training needs 

2 years 

or more 

Make a good network with rela8ve professional 

to get more informa8on. Development a rela8ve 

working experience which will help and get the 

opportunity into the trainee play therapist. Pay 

close aTen8on on some play therapy 

organisa8on, can be join their workshop or 

training to build up the skills and experience. 

Trainee of the play 

therapist with NHS to 

geWng more 

achievement with my 

career development. 

Feedback / Reflect 
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Explore & Analyses  
How importance of Reflective Practice within  
the Early Years Practitioner 
Reflective practice is a fundamental aspect of professional development and growth in the field of Early Years 

education. This briefing paper explores the concept of reflection and its significance within early years (EY) practice.  

 

What is Reflection and Reflective Practice?  
The definition of reflection is the context of human cognition and learning, refers to the process of thinking about 

analyzing experiences, actions, or situations to gain a deeper understanding and improve future actions. It goes 

beyond simply recounting events; it requires deep analysis and self-awareness. Reflection is commonly used in 

education, professional development, and personal growth to enhance learning and problem-solving.  (Essays, 2018b) 

Reflective practice involves the intentional and systematic use of reflection to inform and enhance professional 

practice. It is a cyclical process where practitioners examine their actions, beliefs, and values to make informed 

decisions and improve the quality of practice. In the context of Early Year education, their work to enhance their 

professional skills and provide better outcomes and welfare for children (Brock,2014a). 

 

Why is Reflective Practice Important to Early Year Practice?  
Reflective practice holds significant importance in the field of Early Years education for several reasons (Brock,2014b):  

Enhancing Teaching and Learning: Reflection helps practitioner identify what works well and what needs 

improvement in their teaching methods, pedagogical approaches and interactions with children. Ultimately benefiting 

children's learning experiences and promoting better learning outcomes. 

Professional Growth: Reflective practice supports the professional development of early years practitioner, helping 

them stay updated with current research, best practices, theories and adapt to evolving educational trends.  

Enhanced Problem Solving: Reflective practice equips practitioners with problem-solving skills, allowing them to 

address challenges effectively and make informed decisions, fostering a more supportive learning environment.  

Increased Self-Awareness: Through reflection, practitioners gain self-awareness and insight into their biases, beliefs, 

and values, which can positively impact their interactions with children, families, and colleagues.  

Quality Assurance: Reflective practitioners can better meet the individual needs of children, fostering their holistic 

development and ensuring their well-being. It contributes to the ongoing assessment and improvement of early years 

programs and services, ensuring a high standard of care and education.  

 
 
The Theory of Reflection  
There are various theoretical frameworks underpinning reflective practice. One widely recognised model is Schön's 

(2016) theory of reflection within the professional context, which distinguishes between two types of reflection: 

"reflection-in-action" and "reflection-on-action."  

 



 

 

Reflection-in-action  

Occurs during the actual teaching or interaction with 

children. It involves thinking on your feet, making 

decisions, and adjusting your approach in real-time 

based on the ongoing observations and insights. It 

requires quick thinking and adaptability, allowing for 

immediate adjustments to improve outcomes. 

Reflection-on-action  

This involves reviewing back on the teaching 

experiences and actions after they have occurred. It 

entails analyzing what happened, why it happened and 

how it can be improved for future situations. It is a 

retrospective approach that allows practitioners to learn 

from their mistakes and successes. 

 

 

 

Analysis of Different Reflective Models 
 

Kolb's Experiential Learning Cycle 

 
(Source:UKEssays,2018) 

Rolfe et al.’s reflective model 

 

(Source:UKEssays,2018) 

 

Kolb’s Experiential Learning Cycle and Rolfe et al.’s Reflective Model are both widely recognized frameworks for 

understanding and facilitating reflective practice. While they share some similarities in their emphasis on experiential 

learning and reflection, they differ in their approaches and the way they conceptualize the learning process. Let’s 

compare these two models based on their contrasts, advantages and disadvantages. 

 

Contrasts: 

Kolb’s model is based on the idea that learning is a cyclical process that involves four stages. From concrete 

experience, reflective observation, abstract conceptualization, and active experimentation. The cyclical model allowing 

exploration and experimentation that learners can apply new knowledge and ideas to future experiences to enhance 

learning. It emphasizes the importance of learning from experience and reflection to apply new knowledge. (Kolb, 

2014).  

However, Rolfe (2011a) argue against Borton's reflective framework and highlight three fundamental questions: What? 

so what? What should we do now? It builds on a simpler linear process and moves through prompt questions to a final 

second stage that guides individuals to describe, analyze and plan based on their own experiences. Which is more 

structured and systematic with a clear progression from description to analysis then to action. That focus on describing 

and alanlysing the experience rather than on immediate application. 

 

 

 



 

 

 
(Source:Rolfe et al’s, 2011b) 

Advantages & Disadvantages: 

Kolb’s Experiential Learning Cycle is marking a well-rounded that obviously more holistic approach. The cyclical is 

flexible to adapt anybody for a wide range of individuals. It highlights the importance of experiential learning, which is 

valuable for various fields and educational settings but the four-stage cycle may be seen as complex and find it 

challenging to understand the transition between the stages and how to effectively apply the model for those new to 

the concept of experiential learning (Kolb,1984). 

 

Rolfe et al.’s Reflective model’s straightforward linear structure is easy to apply and making it accessible for the new to 

reflective practice. Clear guidance for reflection, ensuring that important aspects are covered and emphasizes on deep 

reflection, critical thinking and exploration of experiences. Its practical orientation is particularly useful in professional 

contexts. On the contrary, only focus on the three questions may not always be suitable for more complex or 

multifaceted situations. The linear nature may not capture the cyclical and iterative nature of learning for some 

individuals (Rolfe,G et al’s, 2011c) 

 

Conclusion 
Reflective practice is integral to early years education, as it facilitates professional growth, improved teaching and 

learning, and better outcomes for children. While various reflective models are available, practitioners should choose 

the one that aligns with their personal style and the specific context of their work. The choice between Kolb’s 

Experiential Learning Cycle or Rolfe et al.’s Reflective model depends on the individual’s need, the context of the 

reflection and the desired depth of analysis and action. Both models can be effective tools for promoting reflective 

practice. Regardless of the model used, the commitment to regular reflection is key to enhancing the quality of Early 

Years Practice and ensuring that children receive the best possible support, welfare and care for children and families, 

ultimately contributing to the success and well-being of the children. 
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process, that is, with the micro-structure of critical reÁ ection. In the 
above example, the nurse is not prompted to explore particular issues 
speciÀ c to the situation, for example, inter-professional politics, deci-
sion-making, ethical theories or the legal rights of the patient.

Rolfe’s framework

Gary Rolfe expanded Borton’s framework by suggesting some cue 
questions for each stage (Rolfe et al., 2001). He also turned the À nal 

Descriptive level of
reflection 

Theory- and knowledge-
building level of reflection

Action-oriented (reflexive)
level of reflection

What ... So what ... Now what ...

. . .  is the problem/
difficulty/reason for being
stuck/reason for feeling
bad/reason we don’t get
on/etc., etc.?

. . . was my role in the
situation?

.. . was I trying to
achieve?

.. . actions did I take?

. . . was the response of
others?

. . . were the consequences
• for the client?
• for myself?
• for others?

• in the client?
• in myself?
• in others?

. . . feelings did it evoke

. . . was good/bad about the
experience?

. . . does this tell me/teach
me/imply/mean about
me/my client/others/ our
relationship/my client’s
care/the model of care I am
using/my attitudes/my
client’s attitudes/etc., etc.?

. . . was going through my
mind as I acted?

. . . did I base my actions
on?

. . . other knowledge can
bring to the situation?

• factual
• practical
• personal

. . . could/should I have
done to make it better?

. . . is my new
understanding of the
situation?

. . . broader issues arise
from the situation?

. . . do I need to do in
order to make things
better/stop being stuck/
improve my client’s
care/resolve the
situation/feel better/get on
better/etc., etc.?

. . . broader issues need to
be considered if this action
is to be successful?

. . . might be the
consequences of this
action?

Figure 3.5 Rolfe’s framework for reÁ exive practice

Rolfe, G, & Freshwater, D 2010, Critical Reflection in Practice : Generating Knowledge for Care, Bloomsbury Publishing Plc,
         London. Available from: ProQuest Ebook Central. [15 October 2023].
Created from trinity on 2023-10-15 10:43:38.
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Part3:  

Written essay (Recognise and analyse the significance of different 

aspects of professional practice and why these are important in meeting 

the individual and inclusive needs of children.) 

 
Introduction of different aspects of professional practice 
Professional practice in the field of childcare, child education and development are a multifaceted and 
dynamic domain that involves a wide range of aspects. These aspects are crucial in recognising and 
addressing the diverse needs of children, with a primary focus on individuality and inclusivity. In this essay, 
we will explore the significance of different components of professional practice, including professional 
values, communication, professional knowledge, multiagency work, observations, planning, and the United 
Nations Convention on the Rights of the Child (UNCRC). These components collectively contribute to the 
holistic development of children and ensure that their unique requirements are met within a framework of 
inclusivity. 
 
Professional Prac2ce 
Professional pracEce in early years educaEon refers to the set of acEviEes, behaviors, and principles that 
early year pracEEoners employ in their work with young children. These pracEces are designed to create a 
nurturing and developmentally appropriate learning environment, fostering the well-being, growth, and 
learning of children from birth to around eight years old. Early years pracEEoners place the needs and 
interests of the child at the forefront of their work, focus on nurturing all aspects of a child’s development 
including physical, cogniEve, social and emoEonal growth (Wood, 2013). 
 
Professional values of prac22oner 
Professional values are the cornerstone of ethical practice in any field, including childcare, early year 
education and development. Professional values, such as respect, integrity, and empathy, play a pivotal 
role in fostering a positive and supportive environment for children. Practitioners who adhere to these 
values create an atmosphere where children feel valued and safe (Feeney et al., 2019). 
 
Respect in early years education means valuing and acknowledging the unique characteristics, 
backgrounds, and perspectives of each child and their families. It involves treating all individuals with 
courtesy and dignity (Murray,2020) 
 
Integrity involves maintaining honesty, trustworthiness and professionalism in all aspects of one’s work. It 
means being transparent and ethical in actions and decisions. Being truthful and transparent with parents 
or carers about any incidents or concerns involving their child (Traunter, 2019). 
 
Empathy is the ability to understand and share the feelings and perspectives of children, families and 
colleagues. It helps in building strong relationships and providing emotional support (Schonert-Reichi, 
2012).  
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A commitment to child well-being means priorisEsing the safety, health, and development of children 
above all else. PracEEoners are dedicated to providing the best possible care and educaEon for each child 
such including childproofing and maintaining appropriate raEos of adults to children. AddiEonally, 
professional values guide pracEEoners in making ethical decisions when faced with complex situaEons. 
PracEEoners who embody these values create nurturing, respecUul, and supporEve learning environments. 
Therefore, professional values are fundamental in ensuring that children's emoEonal and social needs are 
met in a professional seWng (McMahon, 2018). 
 
Communica2on 
Moyles (2006) states that effecEve communicaEon is a vital aspect of professional pracEce in child 
educaEon. It involves not only the exchange of informaEon but also acEve listening and understanding. 
Adequate communicaEon skills enable pracEEoners to connect with children, parents, careers, colleagues 
and other professionals involved in the child’s development. Allowing for the idenEficaEon of individual 
needs, interests and abiliEes for the development of inclusive strategies. Enables pracEEoners to convey 
informaEon, instrucEons, and concepts in a clear and engaging manner, facilitaEng children's 
understanding and learning. When issues or concerns arise, by fostering open and effecEve clear 
communicaEon is vital for addressing them promptly and construcEvely. Professionals can build trust, share 
informaEon and create a supporEve network around the child. It allows for problem-solving and conflict 
resoluEon. This is parEcularly crucial for children with special needs, as it ensures that all relevant parEes 
work together to provide the best possible care and educaEon. It helps create an inclusive environment 
where children from diverse backgrounds and abiliEes can thrive. It ensures that every child’s voice is heard 
and respected. EffecEve communicaEon is the key to successful collaboraEon. 
 
Professional Knowledge 
It’s vital to stay up to date on the latest research, best pracEces, and educaEonal theory. These are the 
most effecEve teaching strategies, curriculum methods and intervenEons to support child development. 
The needs of children and families change over Eme, and new challenges may arise. Staying updated allows 
pracEEoners to adapt to changing needs and provide opEmal care. ConEnuous learning and professional 
development are essenEal for personal and professional development, expanding their knowledge and 
skills. CriEcal to maintaining the quality of early year educaEon programs that will benefit children and 
families. PracEEoners parEcipate in professional development acEviEes such as a\ending workshops, 
seminars and training programs (Burnham, 2016). 
 
Mul2agency work 
According to Payler et al.,(2013), mulEagency work involves partnerships with healthcare providers, social 
workers, other organisaEons to provide comprehensive support to children and their families. This 
collaboraEve approach ensures that children with complex needs receive a well-rounded and inclusive 
service. Children have diverse needs that may go beyond the experEse of a single pracEEoner. The 
mulEagency effort brings together professionals from a variety of fields to support the holisEc development 
of children. Provide Emely assessment and intervenEon to prevent problems from escalaEng. It also helps 
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create inclusive environments where children of all abiliEes, backgrounds and needs have access to 
appropriate support and resources. Strengthen parent involvement and empower children’s development 
and educaEon. CollaboraEon with other professionals provides opportuniEes for early year pracEEoners to 
learn from each other, share best pracEces and expand their knowledge and skills. 
 
Observa2ons 
Pence (2017) discusses various aspects of language development in early year, including the importance of 
observaEons. During assessment, observaEons provide insight into a child's cogniEve, physical, social, and 
emoEonal development. PracEEoners can assess a child's stage of development and tailor acEviEes to their 
specific needs and interests. PracEEoners can develop unique learning plans based on observaEons, 
ensuring teaching and acEviEes are aligned with the child's strengths and areas for improvement. Through 
observaEon, pracEEoners gain valuable informaEon about a child’s learning style, interests and strengths 
which can tailor their lessons to suit the child. Ensure children are engaged and challenged at appropriate 
levels. IdenEfy any development delays, special needs or concerns early. It is necessary to provide children 
with the support they need. In some cases, observaEons can serve as a form of documentaEon and 
evidence that early years pracEEoners meet educaEonal standards and regulaEons. PracEEoners need to 
provide concrete evidence of children's progress that can be shared with parents to promote effecEve 
communicaEon and involvement in their children's educaEon. 
 
Planning 
Planning is a key aspect of professional pracEce in early year educaEon. It involves designing and 
implemenEng strategies that support children’s development. Ramírez at. el., (2008) point out effecEve 
planning allows pracEEoners to tailor learning experiences to each child’s unique needs, abiliEes and 
interests. It ensures that children receive the appropriate level of challenge and support. Promote holisEc 
growth by addressing all aspects of child development, including cogniEve, physical, social and emoEonal 
domains. Set a clear educaEonal goals and objecEves for each child based on observaEons and 
assessments, guiding their efforts in promoEng skill development and school readiness. Ensure that 
acEviEes and experiences align with the chosen curriculum framework, helping children progress through 
the stages of learning as outlined in the curriculum. Planning helps determine the resources, materials, and 
teaching aids needed to support the teaching goals, and engaging interesEng with relevant to children’s 
lives promotes moEvaEon and enthusiasm for learning. Fostering a strong home-school partnership with 
effecEve planning. 
 
The United Nations Convention on the Rights of the Child (UNCRC) 
The United Nations Convention on the Rights of the Child(UNCRC) is a globally recognized human rights 
treaty that outlines the rights and protections that should be afforded to children. The UNCRC sets out a 
comprehensive framework for ensuring children’s well-being, including their right to education, health, 
protection form harm, and participation in decisions that affect them. 
Incorporating the UNCRC into early year professional practice reinforces the significance of recognizing and 
addressing the individual and inclusive needs of children. It serves as a legal and ethical guide for 
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practitioners, emphasizing the importance of child-centered approaches that prioritise the well-being and 
development of each child. For instance, the UNCRC promotes the right of every child to express their 
opinions and have those opinions considered in matters that affect them. This principle aligns with 
inclusive practices, as it emphasizes the importance of listening to and respecting the individual 
perspectives and needs of children (Hammarberg, 1990) 
 
Conclusion 
Professional pracEce in early year educaEon and development is a mulEfaceted and dynamic field that 
requires pracEEoners to recognize and address the individual and inclusive needs of children. Key 
components, such as professional values, communicaEon, professional knowledge, mulEagency work, 
observaEons, planning and the UNCRC, collecEvely contribute to the holisEc development of children. 
Adherence to professional values fosters a posiEve and ethical environment, effecEve communicaEon 
supports the idenEficaEon of individual needs, professional knowledge keeps good quality of early year 
educaEon, mulEagency work ensures comprehensive support, observaEons inform tailored intervenEons, 
and planning promotes inclusivity. The UNCRC reinforces the significance of children’s rights and well-
being, guiding pracEEoners in their mission to create an inclusive and child-centered environment. Through 
the integraEon of these aspects into professional pracEce, children can receive the support and care they 
need to thrive, regardless of their individual circumstances or backgrounds. 
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