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According to Chapman & Sammons (2013) there are two distinct practices that help students to become lifelong learners; self-assessment and self-evaluation. These two practices, although commonly used together, are very separate from each other (Baehr, 2005). According to Boud (1995) self-assessment compels learners to reflect on their own work and determine how much of the assessment criteria they have achieved, as well as how satisfactory they have performed overall. The emphasis is not placed on inevitably having learners grade their own work. Instead, the overarching purpose of self-assessment is to provide opportunities for learners to be competent in identifying what comprises a good or bad piece of work. A vital component of self-assessment is giving the learners some level of involvement in the development of assessment criteria. According to Munby et al. (1989 cited in Hall & Burke, 2004) self-assessment comprises of learners reflecting on their learning experiences and endeavouring to comprehend what they have learnt through these learning experiences. This has been expanded on further by Hays (2006) who suggests that self-assessment encompasses being able to reflect on learning experiences along with being able to identify what constitutes a good or poor piece of work. 
According to Bransford et al. (1999 cited in Olina & Sullivan, 2004) self-evaluation is a significant method that is used within primary and secondary schools, as well as within further and higher education institutions. It is a practise which lets learners recognise their existing level of knowledge and understanding, showing them where there is considerable room for improvement. Over time, it supports learners to predict how they will achieve, and what they will achieve in any given task. Self-evaluation entails learners comparing their work against assessment criteria and learning outcomes and discovering what needs improving in future tasks (Rolheiser & Ross, 2013). By self-evaluating a piece of work, learners have the opportunity to acquire new skills and expand on these new skills that will prove useful to them during their education, and even in the workplace. This indicates that self-evaluation is an essential means towards the development of effective learners.
Cottrell (2013) believes that the performance of learners is likely to improve if they develop the habit of reflecting on how they learn. Considering factors such as changes in motivation levels, attitudes and ideas, current study strategies, skills needed for diverse types of assignments, what could be blocking learning and what the gaps are in knowledge or skills, could help with making the changes needed to be able to study more effectively. 
There are several methods designed to help with developing reflective learning. One of these methods is writing reflective learning journals. These can really help learners as writing things down can help to clarify thoughts and emotions, work out strategies that help them to succeed, and focus on their development. A written record will help with seeing progress and improvements, which otherwise could easily be lost sight of (Cottrell, 2013).
Through a series of reflective journal entries, I will critically discuss the principles of self-assessment and self-evaluation in each area of learning and assessment I have experienced, and the importance of both notions to the development of myself as an effective learner. I will use my own journey through higher education over the last 3 years to illustrate my understanding of the issues involved with self-assessment and self-evaluation. I will also include some reflection on how I have used feedback to inform my self-assessment and self-evaluation.
Along the way, I will consider the variety of teaching and learning situations and assessments I have experienced to strengthen my reflections and the areas of development that are necessary for my future work as an educational professional.
Teaching and learning situations that I have experienced throughout my three years on the Education Studies degree have helped me to self-assess and self-evaluate. Being taught in the forms of lectures and seminars were new ways of learning that I had not previously experienced prior to coming to university. During lectures I received information from the lecturers via PowerPoint presentations and additional handouts of relevant literature. At the end of lectures, readings that lecturers wanted us to complete before the seminar session later that week would be given out. In some cases, optional readings would also be given out or they would be put up onto moodle via the module page. Once a lecture for a module was over I could look at my notes taken during the session and all relevant information that was handed to me or put up onto moodle. I could then self-evaluate to reflect on my previous knowledge of the topic covered, if I had any previous knowledge at all, before reflecting on the new knowledge that I had gained from the lecture itself. Most of the time, readings that were handed out in lectures were going to be used in the seminar sessions later in the week. Therefore, it was important to highlight and annotate valuable information and answer any questions that needed answering, as well as noting any questions that I had about the literature to ask the lecturer next time I saw them that week. I could also use my time to reflect on how I would continue to gain further knowledge and a deeper understanding of the key points, as these could be relevant to any assignments coming up for the module. During the seminar sessions, I had the opportunity to engage with the literature further as it was discussed as a class, contributing my thoughts and feelings on it and asking any relevant questions to the lecturer about it. As a class we would become involved in discussions and debates regularly as well as taking part in comprehensive conversations within smaller groups comprising of other members of the class. These were particularly crucial during the first year of my studies as we were getting to know each other in the class. 
Both lectures and seminars have supported me to develop critical thinking and evaluation skills as well as communication and social skills and my ability to work with others. I feel that developing these skills over the last 3 years has improved me into an effective learner. Of the two teaching and learning situations I have experienced during my time at university, I have enjoyed seminars more than lectures, and I feel that seminars overall have been more useful to me than lectures as they required more active participation from the class.
During my time at university, I have been assessed by my lecturers through a variety of assessment methods. According to Brown et al. (1994) the type of assessment that is to be undertaken by a learner is known to affect their approach to learning. Also, research has indicated that learners are more likely to adopt a surface approach rather than a deep approach to learning if reiteration of knowledge is being assessed (Biggs, 1999). According to University of Reading (2017, Para. 1) 
“assessment satisfies a number of different purposes in addition to student learning, such as classifying achievement, quality assurance and supporting lifelong learning. In an ideal world the assessments that you use across a degree programme should be sufficiently diverse and balanced to support these different (and diverse) purposes”.
One form of assessment I have experienced during all 3 years of studying my degree, and the one I dreaded the most when I first started university is that of presentations. These presentations have involved me working individually or as part of a group, expanding on the knowledge and learning that I have experienced during my teaching and learning sessions, and expressing my own thoughts, feelings and ideas on the topic at hand. Presentations have consisted of writing notes that are to be said alongside a PowerPoint slideshow in front of some or all the class. Presentations are seen by some learners as the easy form of assessment as the slideshows are simple to put together and they can be made colourful and pretty, but you really do have to know what you are talking about when giving a presentation, just as you do when completing a written assignment. As a student, I feel that presentations have been the most beneficial assessment method I have undertaken within the 3 years of university. Even though my marks for presentations over the 3 years have been consistently good, I have not always been happy with them myself, and would always self-evaluate after completing one, and think about what went well but also what needed improving next time. In years 1 and 2, I was so nervous when having to present in front of my lecturer and members of the class. I used to shake, could not speak very well and relied heavily on my notes being in front of me and would very nearly have panic attacks due to the stress I used to feel inside about having to undertake them. In year 3, I have been a completely different person when it has come to carrying out presentations. I have greatly improved my verbal and written communication skills due to my confidence and self-esteem improving year on year, I do not need to rely on my notes being right in front of me anymore, and I no longer dread having to do some sort of a presentation in front of adults.
Another form of assessment I have completed throughout my 3 years at university is written assignments. I have undertaken different forms of written assignments, including essays, reports, portfolios, academic posters and online blogs. These assessments have involved meticulous planning weeks in advance of the deadline date, with relevant literature being sought out from the various books and journals on offer at the university library and online. The written assignments I have completed have promoted the development of the key transferable skills such as critical thinking and evaluation skills and written communication skills that are needed for me to progress onto the Primary PGCE course, and even further as I become a fully qualified teacher. After handing in each written assignment I would self-evaluate my work and think about what I think I did well and what I did not do so well. I would then access feedback from my lecturer once it became available to see what she thought I did well and what needed improving next time. The majority of the time we would agree with what went well and what did not go so well, which showed that my self-evaluation skills were relatively good. Sometimes I was maybe a bit too harsh on myself and thought I did not do something well, but my lecturer disagreed.
The feedback on assignments that I have received has been taken into account and I have tried to improve on what was needed on the next assessment in order to improve my marks further. It is important that the feedback is received quickly after the assignment has been submitted for it to be effective.
In conclusion, both self-assessment and self-evaluation need to be practiced by students to turn them into effective lifelong learners. Although they come hand in hand, they are two separate notions. Self-assessment requires learners to look at their work and decide if they think it is a good or poor piece of work based on the assessment criteria set out for that piece of work. Self-evaluation however, is used throughout the education system in settings of all levels and involves learners knowing what they currently know about a certain topic and what they can do in terms of their capabilities. This means that they can then work out where they need to improve next time in order to achieve the highest mark that they are capable of. 
It is important for learners to reflect on their own learning as this can improve how we learn. There are many ways to reflect on our own learning, but a reflective journal is probably the best way to be able to see exactly how the learning experience is going. Through a series of reflective journal entries, I critically discussed the principles of self-assessment and self-evaluation in each area of learning and assessment I have experienced during my time at university. I also looked at the importance of both notions to the development of myself as an effective learner in todays society. I used my own journey through higher education over the last 3 years to illustrate my understanding of the issues involved with self-assessment and self-evaluation. I also included some reflection on how I have used feedback to inform my self-assessment and self-evaluation.
Along the way, I considered the variety of teaching and learning situations and assessments I have experienced to strengthen my reflections and the areas of development that are necessary for my future work as an educational professional.
Being taught through lectures and seminars provided opportunities for self-assessment and self-evaluation as I learnt key ideas and information in the lecture early in the week, then used that information learnt to inform discussions and activities during the seminar session later in the week. Both styles of teaching and learning were beneficial to my development as an effective learner and enabled me to learn new skills that are transferable to Post-Graduate education and employment within the education sector. However, I felt that seminars benefitted me the most as they involved more active learning from members of the class, which overall was more engaging. 
During my time at university, I have been assessed through several assessment methods, not all of which have been discussed in this reflective journal. The benefit of this is that my lecturers have been able to assess what I can do through a range of different methods and not just one method. One method does not suit everyone, so if one assessment method is not a strong point of a learner, then if they are assessed in various other ways also, they will not be disadvantaged.
The form of assessment I feel has benefitted me the most over the last 3 years is presentations. In years 1 and 2 I dreaded them more than any other form of assessment and did not have any confidence whatsoever. In year 3, all of that has changed and I am so happy with how I carry out my presentations compared to two years ago. I have been able to self-assess and self-evaluate my presentation work since year 1. I have been quite harsh on myself when it comes to presentations, more about the way I present them rather than how they look and the content of them, but this has paid off in the long term as now I am happier with how I present a presentation.
Various kinds of written assignments have also provided me with plenty of opportunities for self-assessment and self-evaluation over the last 3 years. I have taken on feedback from lecturers on my assignments to inform my later assessments and this has equipped me with further skills needed as I continue my journey through education and into the workplace.
Through self-assessment and self-evaluating when completing pieces of work, learners can acquire and expand on skills that will be transferable between education settings and workplace settings. Therefore, self-assessment and self-evaluation are fundamental in developing effective learners in the 21st century teaching and learning environments.


















[bookmark: _GoBack]References
Baehr, M. (2005) Distinctions Between Assessment and Evaluation [Online] Available at: http://www.pcrest3.com/llc/humc/workshops/w3b.pdf (Accessed: 25th February 2018).
Biggs, J. (1999) Teaching for Quality Learning at University. Buckingham: Open University Press.
Boud, D. (1995) Enhancing Learning Through Self-Assessment. London: Routledge Falmer. 
Brown, S., Rust, C. & Gibbs, G. (1994) Strategies for Diversifying Assessment. Oxford: OCSD.
Chapman, C. & Sammons, P. (2013) School Self-evaluation for School Improvement: What Works and Why? [Online] Available at: https://www.educationdevelopmenttrust.com/~/media/EDT/Reports/Research/2013/r-school-self-evaluation-2013.pdf (Accessed: 25th February 2018).
Cottrell, S. (2013) The Study Skills Handbook. 4th edn. Hampshire: Palgrave Macmillan.
Hall, K. & W.M Burke (2004) Making Formative Assessment Work. [Online] Available at: https://www-dawsonera-com.ezproxy.uwtsd.ac.uk/readonline/9780335225651 (Accessed: 25th February 2018).
Hays, R. (2006) Teaching and Learning in Primary Care. Oxford: Radcliffe.
Olina, Z. & Sullivan, H.J. (2004) ‘Student Self-Evaluation, Teacher Evaluation, and Learner Performance’, Educational Technology Research and Development, 52 (3), pp.5-22. [Online] Available at: http://web.a.ebscohost.com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=6040190d-ca60-45b8-a001-f01c85c9af71%40sessionmgr4006 (Accessed: 25th February 2018).
Rolheiser, C. & Ross, J. A. (2013) Student self-evaluation: What research says and what practice shows. [Online] Available at: http://moodle.manistee.org/pluginfile.php/59439/course/section/16807/STUDENT%20SELF-EVALUATION%20WHAT%20RESEARCH%20SAYS%20AND%20WHAT%20PRACTICE%20SHOWS.pdf (Accessed: 25th February 2018). 
University of Reading (2017) ‘Engage in Assessment: Different Ways to Assess your Students’ [Online] Available at: https://www.reading.ac.uk/engageinassessment/different-ways-to-assess/eia-diversifying-assessment-methods.aspx (Accessed: 25th February 2018).

