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This resource is designed for teachers to use as an inspiration for children’s learning suitable for 7-11 year olds in a modern curriculum.  This resource will focus on the expressive arts and the importance it has on young people in Wales. The expressive arts include; dance, drama, music and the visual arts (Bloomgield and Child, 2000).  Creativity can be a difficult concept to understand, there is often a misconception that creativity is something that an individual is born with, it cannot be taught to our children in schools. Individuals, especially teachers can view creativity as a synonym for talent (Edwards, 2014). However, Sir Ken Robinson defines creativity as “the ability to generate new ideas and to apply them in practice” (Robinson and Arnica, 2016, p.136).  The Wallas Model of the Creative Process proposed four primary stages of the creative process, preparation, incubation, illumination and verification. This model involves the individual gathering new information and letting things develop without consciously working on them. The importance of understanding this model shows how this process works simultaneously throughout schools (Edwards, 2014). There is a revolution in our education today and for our future, the Arts in Education review’s recommendations for Wales included that the Welsh Government should allow the curriculum to include creativity alongside numeracy and literacy. Under Donaldson’s Successful Futures there is a great emphasise on creativity being a central feature of modern life and its importance of being developed through a continuum of learning in our schools (Donaldson, 2015). Successful Futures has four purposes, it aims for children to become “ambitious capable learners, ethically informed citizens, enterprising, creative contributes and healthy confident individuals” (Donaldson, 2015, p.29). There is a large push for creativity in Successful Futures, in order for the new curriculum to become successful and for the four purposes to be met our learners need to develop their creativity to survive in our ever-changing environment and be prepared for jobs of the future (Robinson, 2001).  This is also supported by Bloomfield and Childs (2000) who argue for a change of status for the expressive arts in the primary school. They aim for the arts to become the fourth ‘R’ after reading, writing and arithmetic. Donaldson’s Successful Futures aims and theories go hand in hand with Craft (2002), who described creativity as possibility thinking, where a curriculum that allows children to explore different possibilities while making new connections in order to discover answers to questions will promote creativity. Estyn reports show that some schools in Wales have limited the opportunity for their children to engage in physical and creative activities due to the focus on other areas of the curriculum. As a result of this, it has also been highlighted by Estyn that children in these schools then struggled to write creatively despite a greater focus on literacy throughout the school (Estyn, 2017). It could be argued that less time is spent incorporating creativity due to the pressure of testing in specific areas. This supports Donaldson’s view that creativity needs to have the same scope as numeracy and literacy in our curriculum (Donaldson, 2015). The Convention Rights of the Child Article 13, explains how children have a right to freedom of expression in a way that they choose (Unicef, 2018).  Edwards (2014) believes that through exploring their creativity through the expressive arts enables children to build a rich variety of ways to express themselves which is not only a right for every child but supporting the need for a greater focus on creativity in our curriculum by magnifying the benefits through the expressive arts.  This is supported by Bloomfield and Childs (2000) and Donaldson (2015) who argue that there are so many correct answers and spellings throughout education that only through the expressive arts children can experiment and be creative. Creativity and cross curricular learning interlink with each other, cross curricular methods can be effective when aiming to achieve ethical solutions, build group or individual motivation and raising standards. A cross curricular approach to learning allows creativity to be used more effectively (Barnes, 2015).  However, cross curricular approaches can also be an ineffective way of teaching. It can mislead or confuse the learner while also failing to provide a context for the learning (Barnes, 2015). 

The artefact that has been carefully selected for Key Stage 2 children is called “Walk a mile in my shoes” by Bedwyr Williams (See appendix 2). Bedwyr Williams is a Welsh artist and this sculpture was made in 2006. The sculpture combines art with real life which will make it relatable and relevant to the children (Gallery, 2018). This artefact has been carefully considered and chosen as it is inclusive and can open various ideas and concepts for the children to engage with. This artefact will develop the children’s creativity through the expressive arts while also developing their personal and social skills. This artefact will be used as the theme for the children’s learning to excite and enhance their learning. Theme based approaches can work positively to motivate and inform children while generating their learning in a wide variety of subjects (Barnes, 2015). However, theme based learning has a danger of unclear aims and weak links which can limit the learning (Barnes, 2015). The writer feels that this artefact will help to set clear aims throughout for the children’s learning and motivate each individual as it is relevant to the class. This artefact will not only work effectively as a theme based approach to learning but will also interlink Curriculum Cymreig (YCC) to incorporate the linguistics, environmental, economic, historic and cultural characteristics of Wales. Curriculum Cymreig helps pupils to gain a sound understanding and celebrate living and learning in Wales (Estyn, 2001).

Music is one of the areas from the expressive arts that will be developed. Music within education is very practical and has the ability to contain intellectual content while enhancing the other art forms (Bloomfield and Childs 2000). To progress this further, it is argued that there are critical reasons for including music in the classroom. A key argument for this is that music can develop children’s creativity by allowing them to create an imaginary world while also allowing the children to show their feelings and emotions (Edwards, 2014).  Children explore music more willingly than any other age group, they possess an awareness and sensitivity to music (Edwards, 2014). The children will be developing a range of skills in this activity (see appendix 3). The main skill the children will be developing is to explore and create sounds for a musical purpose (WAG, 2008a). There are eight musical elements in the curriculum for Key Stage 2 that the children will need to consider (see appendix 4). The children would have had previous learning focusing on the musical elements and would have appraised a piece of music Adiemus by the Welsh artists Karl Jenkins (See appendix 5). The children would have focused on the eight musical elements to help develop their understanding in preparation for their own composition. This activity links to Curriculum Cymreig as it is focussing on a Welsh artist. Also, prior to this activity the children would have completed a walk of their local area to investigate what sounds they could hear. During the introduction of this lesson the children will be gathered together discussing what noises they could hear when they were walking through their local area. As a class, the children will discuss what instruments would best represent what they had heard. The children will be split into groups of six to complete this activity. Each group would select their own instruments to represent what they had heard, giving them a choice but also considering what was discussed as a class. To manage the noise in the class two groups will be working in the classroom and three will be working in the main hall with two teaching assistants. This will help to ensure that the children have the correct learning environment to compose their music. Recent research has shown how the environment can affect how the children perform in music. Children thrive musically when individuals can contribute and their ideas are valued while everyone is occupied for most of the time (Griffiths,2018). This theory will be put into practice as the children will be split into small groups so they should all be occupied for the majority of the time, and they will not all be in the same room. Once the children have completed their compositions they will then have the opportunity to perform to their peers. The children will perform their compositions as it can develop the relationships within the class (Bloomfield and Childs 2000). The music compositions will be recorded so the children can appraise their work in the following lesson. Curriculum Cymreig is integrated in this activity as the children are basing their composition on what they could hear in their own local area, this would have encouraged them to critically engage with their surroundings which links to the environmental aspect of YCC. The use of Welsh within the class will also link to YCC as the children will be encouraged to count in Welsh and to use the Welsh name for the musical instruments, linking to the linguistic aspect of YCC. This activity also connects to the artefact that has been chosen as it involves the children walking in their own local area like the artist Bedwyr Williams based his piece on his journey through life. 

The following area of the expressive arts that will be developed is dance. Dance is reliant upon movement, childhood and movement go hand in hand with each other as movement is a key characteristic of childhood (Bloomfield and Childs, 2000). Dance taught in schools meets the needs of all children, as children’s knowledge through participation is developed through their multi role of being creator and performer. Creatively sharing ideas in dance allows them to put ideas and feelings into an artistic form. This process is built on upon children’s natural movement of running, jumping, turning and leaping (Bloomfield and Child, 2000). Dance is an important aspect of every child’s life, it develops their physical, emotional and cultural understanding (Lavin, 2008). The children will be developing a range of skills in this lesson (see appendix 6) The main skills that they will be developing is to “recognise the principles of simple composition and choreography in order to use them to plan sequences and a range of movement patterns” and to “represent and respond to information in different forms including pictures, sounds, symbols showing some awareness of the audience and purpose” (WAG,2008b). Prior to this lesson the children have a basic understanding of creative movement using their bodies. This would include Laban’s idea of movement under four headings; action, dynamic, space and relationship (Lavin, 2008). The aim of this lesson is to build and practice what they already know. The introduction of this lesson will involve the children warming up using action words. The teacher will call out action words (see appendix 7) and the children will need to move in the corresponding way, for example; the action word could be fly the children would then need to move as if they were flying. For dance to be successful it is important to have a stimulus. The stimulus for this lesson is the children’s own compositions that they composed in their music lesson based on the artefact and their local area (Lavin, 2008). The children will work in the same groups that they did for music so they will be choreographing movement for the compositions they have already created.  When children are choreographing they express themselves through viewing their bodies as an instrument and using their imagination to develop their dance skills (Bloomfield and Child,2000 and Lavin, 2008).   The importance of dance is highlighted by Lavin (2008), who argues that it helps develop children’s locomotor movement skills; walking, running, hopping and their non- locomotor skills; balancing, twisting, turning.  The children will be encouraged to listen carefully to their compositions to create movement that matches the sound and notice differences in the composition, such as; change of pace, silence, change of pitch. The plenary of this lesson will involve the children explaining their choice of movement to their peers and evaluating each others choreography. Once each group has performed the children will have free response to a piece of music. Free response to music allows children to build on their understanding and performance skills while encouraging them to be creative (Bloomfield and Child, 2000).

Drama is also a part of the expressive arts that will be developed through this artefact. Children who are involved in drama use their own interpretation of a range of stimulus by using their own actions and dialogue (Edwards, 2014). Edwards (2014), believes that the aim of drama in schools is not to perform in front of an audience but to develop children’s creativity and self-expression. With a great push for the expressive arts and creativity to be a focus in schools the development of drama can have a range of benefits for the children. Drama is particularly useful for cross curricular learning and develops literacy skills with a strong focus on not only speaking and listening but also motivating children to write for a range of purposes (Farmer, 2011).  The key elements of teaching drama are reliant on the children’s abilities in speaking and moving, improvising, composing and performing (Bloomfield and Childs, 2000).  Previous learning would have introduced the children to the core elements of drama which include; “time, space, people, action, objects and subject matter” (Winston and Tandy, 2008, p.10).  The children will be developing the skill of exploring different situations through role play (WAG, 2016). In the current curriculum drama is given a very small focus under literacy. However, if this lesson was to be taught under the new curriculum Successful Futures with a greater focus on the expressive arts the children would be developing a variety of drama specific skills. The introduction for this lesson will include playing drama games such as ten second objects. This game involves the children working together cooperatively and creatively to create an overall physical shape (Farmer,2011). This game will include the children creating both two and three-dimensional shapes that will include what they are learning in mathematics. The shapes will be called out in Welsh which links to YCC as it is incorporating the linguistic aspect of Curriculum Cymreig. This also connects and develops the children’s numeracy and drama skills in a fun and creative way.  The second game that will be played is essence machines.  This game involves the children working together to make movements and sounds based on the chosen artefact which as a result will produce a machine-like effect (Farmer,2011). The children will first create an essence machine based on their own walk through the local area. This develops the environmental aspect of YCC as the children are basing their essence machine on their local area. It allows them to think of and be proud of their local area. The children will then go on to create one for themes chosen by the teacher, such as walking along the seaside or a busy road. The children would be encouraged to use different levels and focus on changing their pace throughout to make this activity purposeful for the children. This activity will allow the children to create a lively performance. The use of games in the introduction has be selected because of findings from a range of research explaining the benefits. Games in drama can help children develop sensitivity for one and other and encourage children to work together (Winston and Tandy, 2008). The main activity for this lesson will involve improvisation including flashbacks/ flash forwards. The children will first create a still image of how they think Bedwyr Williams was feeling when shown a photograph of a pair of his shoes from his art work. For example, a pair of shoes were dirty and broken, the children would suggest that maybe he felt upset and was hurt. The children will then use this technique to predict what they think had happened before and after. The teacher will ask them in groups of 6 to predict and create what they think had happened before and after, based on how they thought he was feeling. YCC is incorporated in the main activity as the children will be linking their ideas to how they think the Welsh artist would have been feeling.  The plenary of this lesson will include the children having the opportunity to share their performances with their peers and explain their ideas.  

Art and Design also falls under the expressive arts, which will be developed through the chosen artefact. Art and design in the primary school is more than just drawing. Teaching art effectively can support the intellectual, social and emotional development for children (Callaway, 2016). Successful planning and teaching can allow children to have those first hand, sensory experiences, develop their visual awareness and problem solving (Callaway, 2016). It is important that teachers provide enough time and space to allow children to explore being creative in art and design.  Art and design can have the potential to allow individuals to express themselves and has the power for them to become ‘visually literate’ giving them the opportunity to interpret and respond to works of art (Cox and Watts, 2012).  Art and design has no one correct answer, this diversity means that every child’s idea is encouraged and valued (Cox and Watts, 2012). The children will be working with clay for this lesson. The introduction of this lesson will include the teacher modelling how to use the tools and clay correctly. The teacher should begin by starting a discussion on what clay actually is. The discussion will be steered towards discussing that clay is a mineral from the earth and is made up of feldspar (Beal and Miller, 2001). It is important that the children have an understanding of the materials they are using. This will also involve demonstrating to the children how to add water to stick the clay together by using both the tools and their hands. There are 7 elements of art that the children will develop throughout their education, these include; tone, colour, form, texture, shape, line and pattern (Callaway, 2016). This activity focuses on form and shape. The main activity is related to the artefact. The children will need to create a pair of shoes out of clay to create a piece of art based on the artefact. The finished product will be a replica of Bedwyr Williams but will include a pair of shoes made out of clay for every individual in the class. This links to YCC as it is again focussing on the Welsh artist Bedwyr Williams. Previous to this lesson the children would have designed their shoes and this lesson is where they will then make their design. The children would have designed their own shoes based on a memory they have. It is argued that children are motivated and encouraged to create art based on things around them or what experiences they have had (Cox and Watts, 2012). The children will develop a range of skills during this lesson (see appendix 8). However, the main skill that they will be developing is to use a variety of tools and equipment while designing and making imaginatively and expressively (WAG, 2008c). The plenary of this lesson will include the children evaluating their own work and comparing their design and memory to the peers in the class. The children will then complete an ‘art gallery’ type activity. This involves the children being able to walk around the class looking at others work. The children will be aware that they are not allowed to touch anyone else’s work and to show respect at all times. To follow on from this lesson, the children will then go on to write about their memory that they have based their design on.  Art and design is closely linked to developing and allowing creativity. Therefore, by allowing the children to be creative and create their own model will then encourage and develop their creative writing (Callaway, 2016).  The children will record themselves sharing their memory on the iPad, which will then be transferred onto a QR code and stuck onto the shelf that their shoes are on.  At the end of the week the children’s parents will be invited into the school to look at the children’s art work.

In conclusion, the expressive arts have a range of benefits and develops a variety of key transferable skills that the children will need throughout their education and lifetime.  Despite creativity being a contested concept, as stated above it is evident that there is a greater need for creativity and the expressive arts to have a secure and relevant place in our curriculum. It is noted that previously the expressive arts have no depth or priority in our primary schools. This is particularly evident in drama where it has only a small light under the literacy strand of the curriculum, with only two skills. However, with substantial research and evidence that has been gathered that clearly supports and highlights the importance of the arts within primary schools, the Successful Futures curriculum is an encouraging step in the right direction for the expressive arts. The expressive arts are an effective way to allow children to be creative and to have memorable first-hand experiences which is what should be provided within our primary schools.  The use of a modern Welsh artefact helps to incorporate creativity, expressive arts and YCC. The importance of YCC for children in schools is undeniable. YCC encourages children to feel proud to be Welsh and will encourage them to gain knowledge of Wales while motivating them to develop their own understanding. It is important for children to know and have the opportunity to learn about successful people from Wales, this could help increase their confidence and again make them feel proud to be Welsh.  The activates planned are based on the current curriculum which does not have a great focus on the expressive arts. If these same activates were to be taught during the new Successful Futures curriculum then the skills that the children would be developing would be different and the children’s knowledge and understanding would progress more effectively. With the new curriculum, teachers over time would become a lot more confident in teaching the expressive arts as it will have more scope and time focussed on it in schools. This as a result will expand and develop not only the children’s knowledge and understanding but also have a positive effect on teachers. The expressive arts are seen as a great way for children to explore their imagination and expressive themselves in a way that could be best suited. 
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	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that the resources I have created are well thought out and can be used in a variety of ways. 



	For next time, I think I need to develop my research skills to include more theorists in my work to support my ideas.
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