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Select one of the pupils you have been observing and working with in the Foundation Phase.
Carry out an in-depth analysis of their interaction with the outdoor environment in their learning and play. Focus in particular on aspects of physical development and how their interaction with the environment contributes to the development of their physical literacy.

The purpose of this paper is to evaluate observations carried out by students from the school of SHOE on the foundation phase in a local primary school throughout a number of weeks. During these visits it gave the student the opportunity for first hand experiences with the pupils, they observed a number of children within the reception class taking part in outdoor and child-led play throughout the day. They also got to interact with the teachers looking at how learning takes place within the foundation phase and how well they incorporated the outdoors into the learning experiences for the pupils. “The Foundation Phase Framework emphasises a practical, experiential and play-based approach to learning in stimulating indoor and outdoor environments. Personal and social development, well-being and cultural diversity are at the heart of the curriculum” (Maynard. T, et al. 2007). With the foundation phase having a huge emphasis on the developmental needs of the children, within the centre of the curriculum framework lies the holistic development of children and their skills, the children have the opportunity to learn through first -hand experiences within a range of activities. the core of this phase is the development of children’s self-image, feelings of self-worth and self-esteem stated by the Welsh Government, (2008). 
This paper will look at a range of observations made and how these are broken down to be crucial factors to help the children develop, physical literacy may also come into this paper as “Physical literacy is the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” (Whitehead, 2013), it has a key focus on children aged 0-7 as this is a crucial stage of their development. Sport Wales (2016) stated a key target for them was to “get every child hooked on sport for life”. They have focused much attention on physical literacy as an outcome of successful programme delivery and have invested into related programmes such as the Physical Literacy Programme for Schools and projects such as Play to Learn, Dragon Multi-skills and 5x60 programmes. Primary teachers should give children as many opportunities to explore and develop as many new skills as possible, they should begin with basic locomotor and object control skills. Locomotor skills can be defined as a “physical action that propels an individual from one place to another” (Holecko, 2018). These skills can include basic stuff such as, walking, running, hopping, jumping and skipping. Object control skills are slightly tougher especially for younger children as they require controlling implements and objects so a number of throwing, catching and kicking activities. As well as developing these skills there is no better place to develop them than in the outdoors, outdoor learning is essential to a child’s learning and development as stated by Ouvry, M. (2003) the outdoors is a place that children of all ages can act on their impulses to investigate thing, they can be curious, inventive and interested which in turn supports the development of positive attitudes towards new opportunities and challenges. 
Children learn through first-hand practical experiences with ‘play’ providing the driving force of this. Through their play, ‘children practise and join their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups’ (Welsh Government, 2008). First-hand experiences allow children to develop an understanding of themselves and the world in which they live. When exploring the outdoors children are able to find out about themselves in a way that they couldn’t being confined to a classroom (Ouvry, M. 2003), this can be seen especially when some experiences physically can’t be replicated within the classroom such as, fantasy play, discovering insects and bugs and even playing with their own shadows. The development of children’s self-image and feelings of self-worth and self-esteem are at the core of this phase.
From the observations carried out by myself and other in the School of SHOE this was clear to see, the children had such freedom to discover themselves in their own way. The children were not forced to do anything, they had designated areas to do different activities and they could come and go from each activity as they pleased. The teachers were around to give guidance and support when the children needed it but other than they were free to roam and explore the different activities. I observed a boy that carried out a number of activities throughout my time there, firstly he wanted to play firefighters as they were learning about fire in school, another boy came to play with the boy I was observing. They started in the fire station where he was drawing fire in his fire book until the ‘phone rung’ and once the phone rang they both ran to the fire engine and climbed into the fire engine over the steps and the ledge, this was where the children started exploring their locomotive skills. Once the children had put the fire out they climbed out of the fire engine and back to the fire station, they then proceeded to use their fine motor skills to draw fire until the phone rang again. This time the children ran outside to put out the fire, they ran over obstacles weaved in and out of other children, jumping over low walls and tree trunks. All of which develop their gross motor skills, balance, coordination and can even help develop and build muscle and bone strength due to the affordances the outdoors has to offer. The children continued to play and interact in this game for another 20 minutes and didn’t get bored one bit. This would have been different if the teacher had set the activity they wouldn’t have been involved in the activity as much, this is supported by Lev Vysotsky theory of children learning through social interactions and support from others (David. L, 2014), it’s philosophy has creativity at its core. By giving the children the opportunity to explore their own creative abilities they can reflect in their attention span and their ability to play and explore as the more freedom they have the more likely they are to stay at if for longer, where the more direction you give a child the less likely they are to keep doing it. This method of a child and play-based learning can benefit the children highly once they are given the opportunities to explore their own abilities.
As well as playing firefighters the child I observed also took part in an outdoor obstacle course. This obstacle course consisted of different objects including large stones, logs, a tyre and sticks, most of which was found in the forest behind the school. The outdoor environment can be a place where children have the ability to move freely in an open space, movement can be described as the most crucial mode of learning for young people (Bilton, H. 2002). When looking at movement in children it can be crucial to their physical development especially when looking at agility, coordination, stamina and strength, Cleave, S. & Brown, S. (1991) state that this is beneficial as being given the opportunity to move enables children to explore and develop control over their own bodies within their own time. This was seen when observing the pupil as he firstly helped create the obstacle course with another child and the teacher, once completed you could see him when he was using his coordination skills and agility to step over the large stones, and balances on the top of the logs. It could be seen that he was using his locomotive skills to help tackle the obstacle course, once he had completed it once the teacher suggested making it harder and tried getting him to carry objects across the obstacle course. Carrying out the obstacle course also helped develop the child’s vestibular system, stated by Khan,S. & Chang, R. (2013), this is a ‘complex sensory organization which involves the communication between postural muscles, the brainstem and cortex’. There were a variety of objects to carry over the obstacle course such as small stones, sticks and even leaves that had been previously collected, once he had chosen the object he wanted to carry over he had to think of the best place to put this object, using his coordination skills to help him along the way. He decided to carry the stone in his hand using his fine motor skills to pick up the rock and hold it, once he had completed the first round carrying the rock by the time he had walked back to collect another object another child came over and wanted to play too.  I observed the child explain to the new child how to play and shared his ideas on how to complete the obstacle course. Being in the outdoors not only develops the children physically but also develops their social and emotional competencies, Tranter, P. & Pawson, E. (2001). 
The final observation I am going to mention is where the boy I was observing wanted to do some painting but this was no ordinary painting it was painting outside with different materials for paint brushes on a roll of wall paper on the floor. The picture could have been as big or as small as he wanted to make it and he had the freedom to use the different types of materials available for painting, the materials he had to chose from were, feathers, sticks, leaves, wool, and even some moss all of which was found in the outdoors. Once he had decided what material he wanted to paint with he used his fine motor skills to grip the object and start drawing, once he had started he realised quickly that he couldn’t reach the middle of the page so he decided to lunge over the paper using locomotor skills he had previously developed to solve his problem. He was more than happy to paint for most of the time I was there and this links well to what Loris Malaguzzi started in Reggio Emilia, he believed that all children had the rights rather than needs and could think and act for themselves (Malaguzzi, L. 1994) he also believes that at the core of children’s learning working with artists and promoting creative learning environments was key to the child’s development. His model promotes a complex and changing version of the child as a complex learner who has the right and ability to construct and direct their own learning (Brock, A. 2013). 
As previously mentioned throughout this paper the outdoors plays a key factor when looking at the different outcomes. When looking at movement in children it can be crucial to their physical development especially when looking at agility, coordination, stamina and strength, Cleave, S. & Brown, S. (1991) state that this is beneficial as being given the opportunity to move enables children to explore and develop control over their own bodies within their own time. This links to the new curriculum as it was designed to promote discovery and independence which also placed a greater emphasis on using the outdoor environment as a resource for children’s learning. (Estyn, 2017). The Foundation Phase Framework set by the Welsh Government (2015), sets out to provide an ‘experiential, active approach to learning’.  It has a big emphasis on the importance of the child, and having the child being at the centre of all learning. The new curriculum set by the Welsh Government (2015) has been designed to be suitable to a child’s stage of learning rather than focusing solely on age-related expected outcomes. Children are encouraged to move on to the next stages of their learning when they are developmentally ready and at their own pace (Estyn, 2017). 
To conclude, children should have the ability to explore new experiences as they want too. Previous literature by Maynard, T. & Waters, J. (2007) suggests that, ‘children not only develop physically in the outdoors but also mentally as they use their imagination and discover things about themselves they wouldn’t be able to do in a class room.’ Outdoor and active play contributes to overall physical activity. Evidence suggests that children are more active when they are outside (Goldstein 2010). This could be seen with the child I observed, he was heavily engaged in the activities he was taking part in. It was clear to see his mind was constantly active thinking of what to do next and where to do it, this was particularly beneficial as with the way this specific school based their teaching strategies on being child-led he had the ability to explore his mind and body doing it the way he wants to do it which is supported by Ouvry, M. (2003). From my observations it was clear to see the child developing physically using his gross and fine motor skills throughout each activity he participated in, he was also developing his locomotive skills when running from different area. It was clear to see that this form of teaching was very beneficial to each individual pupil as all of the pupils were physically and mentally engaged in each and every activity they were participating in. Also, from these observations it is clear to see that the outdoors plays a massive role in the physical and mental development of the children, supported by Ouvry, M. (2003) ‘the outdoors is a place that children of all ages can act on their impulses to investigate thing, they can be curious, inventive and interested which in turn supports the development of positive attitudes towards new opportunities and challenges’.  
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