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[bookmark: _Toc110220126]3.1 Learning Mentor Report 

The University would like to remind the learning mentor of the importance of their role in the assessment of the student.  This role is fundamental in ensuring standards of practice of those working with young people in communities, and cannot be taken lightly.  
To ensure the desired results are achieved, all those involved in the placement are required to understand and remain committed to the process of supervised practice.  Issues of competence which might jeopardise a student’s ability to complete workplace/work-based practice successfully should be identified and communicated to the visiting tutor or fieldwork coordinator as soon as possible.
After the student’s induction to the placement, the student will have drawn up a professional development plan balancing the needs of the student and the requirements of the programme.  As learning mentor, you will have carried out managerial supervision and an interim review of the placement.  This document is the final report, and will include your final assessment of the standards achieved by the student on placement and your assessment of the student’s planned observation of practice.
Key areas of competence
When considering the level of competence of a student please refer to the marking criteria outlined below: 
	Grade
	Description
	Equivalent % marks towards HE qualification

	A
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice.
	70%+

	B
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development.
	60-69%

	C
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker.
	50-59%

	D
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts.  
	40-49%

	E Fail
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail.
 
	Below 40%






LEARNING MENTOR’S FINAL REPORT (continued)
	Work in accordance with the pillars of Youth Work in Wales: Principles and Purposes

	[bookmark: _Int_8RF4pD4n]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe was able to work effectively with the young people who were part of the Back on Track group and ensured that her practice conformed to the 5 pillars of youth work as much as the programme curriculum allowed.  
 
As her reflections have shown Zoe was keen to use the principles and purposes of youth work in looking at how sessions went and also to identify areas and opportunities for development
 

	Work with young people and others

	[bookmark: _Int_TOGCsrTc]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe was very good at making effective professional relationships with the young people in the group and this is clearly one of her strengths. This was evident in both group work and 1:1 session.  Zoe was able to communicate expectations and responsibilities for different activities with varying degrees of risk to ensure that young people understood acceptable behaviours.
 
Zoe worked well with staff albeit in a limited capacity due to the role that she undertook on a very specific programme but feedback was always positive.
 

	Facilitate learning and development of young people through planning and implementing learning activities in youth work

	[bookmark: _Int_C0oISake]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe was working on an established programme that had a clear curriculum and specific aims so there was little opportunity to work ‘outside’ of this structure.  Zoe did make every effort to ensure that appropriate informal learning took place and that personal and social development of young people was prioritised.
 

	Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing

	[bookmark: _Int_a6lQzpnz]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe ensured that her work was inclusive and anti-oppressive in everything she did.  When carrying out targeted work with individuals who are often identified as having some form of social deficit it is an easy trap to fall into the try and ‘fix’ what is ‘broken’ which in turn can make young people feel under-valued or socially isolated.  
Zoe ensured that this programme and the engagement on it was not seen as a negative but as an opportunity for the group to take part in things that will benefit them not only in engaging with formal education but also develop some strategies that will help them overcome barriers in their day-to-day life and when they move into adulthood.
 

	Plan and implement strategy and youth work activities for young people

	[bookmark: _Int_w2Xqo0Cm]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe took an opportunity to develop a system of positive feedback and praise for young people to recognise their achievements and did this in a personal way to each individual as part of a certificate giving process.  This recognition of their achievements and celebration of successes was not initially included in the programme of delivery and Zoe identified the need and developed the certificates accordingly.  
 
Whilst this was a small act in comparison to developing a whole programme or strategy it is an essential piece of establishing positive health and wellbeing and improving attitudes towards learning for a group of ‘at risk’ or disengaged young people.
 
 

	Develop, lead and manage self and others

	[bookmark: _Int_D1oaxuFQ]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Zoe worked very well when given the autonomy to carry out tasks and was entrusted on many occasions to actively engage with groups and individuals whilst the supervisor set up activities or monitored the safe use of equipment.  This was a true test of how to quickly and effectively build positive professional relationships with young people and how to create engaging content/challenges/games/conversation in a reactive manner.
 
Zoe was also very effective at managing herself with a clear will and effort to overcome barriers that she faced to ensure that she was able to support the group. An example of this was when her car broke down and she endeavoured to catch public transport, which is notoriously poor in Pembrokeshire to travel from the north of the county to near the south so that she could be on time to staff the group.  That commitment meant that the young people were able to carry out their activities which would not have been possible had Zoe not made it to work where others would have possibly ben absent.
 

	Work with communities

	[bookmark: _Int_nXxQYDK2]A Exceptional
70%+
	B Effective
60-69%
	C Satisfactory
50-59%
	D Rather weak
40-49%
	E Weak
0-39%

	 
Whilst Zoe did not necessarily have time or opportunity to fully develop community links due to the nature of the placement, she was undertaking it was clear that she was able to understand the need for supportive communities and the benefit of positive engagement in that respect.
When out with young people in the community Zoe was always mindful to manage both hers and the groups engagement with the community and was sensitive to the environment in which she was working, supporting the group and her supervisor in managing noise, behaviour and impact on the locality.

	
	
	
	
	
	
	
	
	


 
LEARNING MENTOR’S FINAL REPORT (continued)
	How has the student developed during the placement?

	Zoe has seen the impact and the nature of targeted youth work as opposed to open access youth provision.  By working in a niche field, she has been able to see why youth work fits well within a youth justice context as part of any prevention work as well as the rehabilitative options it offers.
By working alongside an experienced outdoor educationalist Zoe has been able to see how risk should be managed effectively and also how to use risk as a way to create challenge and achievement which helps build resilience and a sense of pride in young people.

	What is your feedback on observing the student’s planned piece of practice?

	Bushcraft session – Flint & Steels session, Zoe was working with the group on what can be a risky activity if not managed carefully as part of developing their bush craft skills.  It soon became apparent that one boy was struggling and starting to get noticed by his peers which led to some cajoling and unkind comments.  It was clear that this was going to lead to a breakdown in behaviour on a task that was particularly important to maintain focus and calm.  Zoe offered individual support to the young person to ensure that they learnt the skills required, had support to deal with the peer pressure and also offered appropriate challenge to the rest of the group.
By managing this situation as well as she did, Zoe was able to establish a leading role that showed care and responsibility whilst ensuring that the entire group knew that learning was and can be difficult for some but with a supportive person available to help those skills can be acquired by all.  This gave the young person who was struggling the support they needed in a protective way and showed the rest of the group that youth workers are there to help, advocate and prevent situations becoming unkind!

	What are your suggestions for further professional development?  

	Zoe was afforded an opportunity by Nick to look at planning a session or activity in line with the programme aims but did not take this chance, probably due to low confidence in the lack of skills in the particular field of outdoor education.  This was an opportunity to ‘get things wrong’ in a safe and supportive environment which can be a very powerful tool for young people to see the fallibility of adults.
It was noted that this was possibly a challenging thing to ask Zoe to complete but being brave around trying new things is a skill we wish to establish in young people and could/should be role modelled at every opportunity.  
The advice I would give to Zoe to develop her practice would be to not shy away from opportunities such as this.
A statement made from her supervisor was also that “Zoe needs to be more pro-active rather than reactive, however when she does ‘react’ she does it to a very high standard.” Which again reiterates the point of not being afraid to try things to develop your skills and practice.

	Has the student passed the placement?  Please take into account your view of the student’s performance in each of the Key Aspects of Youth Work (Please circle clearly). 

	 
Yes, Pass
	 
No, Fail

	Please provide a grade and % mark reflecting your experience of the student

	 
Grade:                  B                                       % Mark: 65%
 


 
	Signed Learning Mentor 
	[image: ]

	Signed Student
	Zoe Aylward

	Date
	21/07/2022

























[bookmark: _Toc110220127]3.2 Fieldwork Supervisor Report 
 
Engagement with supervision is crucial to aid reflective practice and analysis; its importance cannot be overestimated.  Supervision is integral to fieldwork and as a fieldwork supervisor you are invited to make an assessment of the extent to which the student has engaged with the process of supervision.  The table below provides guidance on how to grade students according to how well they have engaged with you.  Please use the table for guidance when completing the supervisor final report on the following page.
 
Key areas of competence
When considering the level of competence of a student please refer to the marking criteria outlined below: 
	Grade
	Description
	Equivalent % marks towards HE qualification

	A
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice.
	70%+

	B
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development.
	60-69%

	C
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker.
	50-59%

	D
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts.  
	40-49%

	E Fail
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail.
 
	Below 40%




This section of the report should be completed by the fieldwork supervisor.  To complete the report, we would like you to use the headings below giving specific examples to support your observations. 
	How did the student use supervision and respond to feedback?

	Zoe was able to allow me plenty of notice of scheduled supervision sessions. This fitted into our time together effectively. I felt she acted upon feedback, growing in confidence as she did so. 
 
 

	To what extent did the student seek challenging situations, and how were these worked with?

	As I mention in my answer to the following question. Zoe displayed a high level of interactive engagement skills during the program and is well skilled in this area. 
With regard to how she did with ‘challenging situations’ is harder to define. I feel Zoe should have taken more of the opportunity I gave her to ‘lead’ on an activity or task. The course structure lent its self-well to accommodating such an addition and with the small group size; I think it would have been a nice environment to have tried something.
That said, the change in the afore mentioned ‘environment’ could well be seen as a ‘challenging situation’ in its own right.
 As I understand it, Zoë’s work so far with young people has been in a youth centre environment, a building with all the services and facilities easily at hand. BOT operated outdoors with the one exception of a visit to an indoor climbing wall. Our sessions took place at beaches, on cliffs, in woodland, all without any of the familiarities afforded to her in her experiences so far as a youth worker. 
I imagine that if Zoe were to work another BOT program, she would take much more of a lead. Operating outside our usual work environments takes some getting used to and is still something I struggle with 25 years in to the job.
 Challenge enough you could say!   
 

	To what extent did the student show enthusiasm, commitment, creativity and innovation?

	Zoe was committed to the BOT program 100% from the off! She had to make an hour-long round trip twice weekly in order to get to our meeting point each morning. She did this without fail, even when faced with car mishaps, arranging transport for herself, so the program wasn’t compromised. 
During the delivery of the program, Zoe was a pleasure to work alongside. She readily contributed to the sessions through her ‘one to one’ interaction with the young people, offering advice on a task or simply engaging them in conversation. She was proactive in addressing situations with the yp’s before they escalated and did so in a quiet, measured and confident manner, resulting in a disarming of the situation, without the need for me to interject. 
She was quick to the role of ‘group photographer’ capturing some lovely memories for the yp’s. She later developed on this theme, by creating a personalised certificate for each group member, decorated with her photographs. 
 
 
 

	How well was the student able to relate theory to practice and reflect on her/his own practice and that of others?

	Well, I would say. She would discuss theory during our supervisions and bus journeys and she would reference the pillars of youth work when talking over situations experienced.
She was reflective during impromptu review sessions/chats about both my actions and hers during the day and always delivered her feedback of me most diplomatically.  
 

	How did the student articulate her/his own beliefs and values and relate them to the work?

	I would say that Zoe has a good moral compass and isn’t led by current fads or acceptability’s in society. She is mature, with a ‘live and let live’ way about her. She demonstrates this when interacting with young people. I saw her interject in situations to challenge opinion, when necessary, as well as steer conversations, down different paths in order to challenge the perceived opinion being bandied about at the time.    
 

	How pro-active was the student in demonstrating anti oppressive beliefs, language, and behaviour? 

	Pro-active enough. As explained above.
 
 

	In your professional opinion has the student achieved the necessary standards to function as a professionally qualified Youth and Community Worker? (Please circle)

	 
Yes Tick!!                                        No 
 

	Please provide a grade and % mark reflecting your experience of the student

	 
Grade:     B                                                  Mark:   69%                                                
 
[bookmark: _Int_h8F9mplb]Would have been a A if not for the lack of independent working.
 


 
	Signed Supervisor 
	Nick Clark

	Signed Student
	 Zoe Aylward

	Date
	20/07/2022












[bookmark: _Toc110220128]3.3 Fieldwork Placement Contract

Where possible please complete this information electronically, the text boxes will expand to contain the necessary information.
	
STUDENT INFORMATION

	Student Name
	Zoe Aylward

	
Student Address

	4 The Slade
Fishguard, Pembrokeshire
SA65 9PD

	Student University e mail
	1800431@student.uwtsd.ac.uk

	Student DBS Status and date
	Enhanced Certificate – Child and Adult Workforce
Youth and Community Work Student
24th August 2021

	Student and Learning Mentor to sign that a discussion has taken place regarding the student’s DBS
	Student Signature:
	Zoe Aylward

	
	Learning Mentor’s Signature:
	Chris Powel’s

	Additional requirements
	N/A


	Name of fieldwork supervisor
	Nick Clark

	Fieldwork supervisor Tel.
	07918518436

	Fieldwork supervisor e mail
	Nick.Clark@pembrokeshire.gov.uk



	
HOST ORGANISATION INFORMATION


	Name of Organisation
	Pembrokeshire Youth Justice Team

	Tel.
	01437 776038

	Email
	 
Youth Justice Team yot@pembrokeshire.gov.uk 



	
Aims/ Purpose of the Organisation

	Pembrokeshire Youth Justice Team (YJT) strives to prevent and reduce offending and re-offending amongst children and young people and increase their self-esteem, responsibility and opportunity to develop positive life styles. 
The YJT works in accordance with the All-Wales Child Protection Procedures and 'Working Together under the Children's Act (2004)'
· The Youth Justice Team Service works to six prime objectives set nationally by the Youth Justice Board.
· Tackling delays in the criminal justice system
· To confront young offenders with the consequences of their offending
· Interventions which tackle risk factors
· Punishment appropriate to the seriousness of the offending
· Encouraging reparation to victims
· Reinforcing the responsibilities of parents
These objectives are in conjunction with the Safeguarding Children: Working Together under the Children Act 2004. This guidance requires YOPSs to make arrangements for ensuring that their functions are discharged having regard to the need to safeguard and promote the welfare of children.
Safeguarding and promoting the welfare of children and young people is an essential prerequisite for work of the Pembrokeshire YOPS in order to reduce the likelihood of offending and reoffending.


	Duration of placement

	Level 7 Placement: 200 hours (100 or more face to face Youth Work).

	Please detail the activities expected of the student 
(Use more space if necessary)

	To assist Nick Clark (outdoor activities instructor) in delivering the BOT (Back on Track programme). This will entail taking a group of 5 Year 7 and 8 pupils, on outdoor activities, designed to teach them team work, learning new skills, boost self-esteem and safe choices.  This will happen over two days, Monday and Tuesday, 09:30 -15:00 and 09:30-14:20 respectively. 



	Facilities/equipment available to student

	
Nick to advice 

	Please confirm that your organisation has in place the following and where the student can have access to them:

	a. Equal Opportunities Policy and procedures
	Yes, M Drive

	b. Safeguarding policy and procedures including a designated child protection officer
	Yes, M drive
Nick is trained in safeguarding; first aid and child protection matters.

	c. Disability Policy (please state how you will meet any special requirements noted by the student)
	
N/A

	d. Health and Safety Policy and procedures
	Yes, M drive

	e. Risk Assessments including significant risks identified? An example to be provided to the University.
	Yes, M, drive

	f. Appropriate measures, informed by up-to-date legal requirements and public health guidance to minimise health risks associated with COVID-19.
	
Community transmission of COVID-19 remains high across Wales and the UK. 

With that in mind, we continue to be cautious to prevent infection spread.
Therefore, we continue to encourage staff to wear a face covering while in communal areas and walking around our buildings where there is an increased occupancy, although it is not mandatory to do so.
There may be staff and visitors who are choosing not to wear face masks and that is their choice, we will not be actively regulating the need for face masks, as it is no longer a legal requirement to do so in these work settings.
From 25th April, schools will operate in line with the ‘low’ risk rating under the infection control framework, unless there is a specific local reason to operate at a higher level.  The ‘low’ rating does not advise the routine wearing of masks.
 


	
During induction the student will be made fully aware of the organisation's rules of conduct (including boundary management), practices and policies, including Safeguarding and Health and Safety (e.g., accident reporting).

Under Nick Clark’s guidance and supervision


	The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.

Yes           


	During the placement, the student will be responsible to:

	
Name of Learning Mentor
	

Nick Clark

	
Position 
	
Outdoor activities instructor 

	
Telephone No.
	
07918 518436

	
Email
	
 Nick.Clark@pembrokeshire.gov.uk 

	

	

	
	

	
UNIVERSITY INFORMATION


	Name of visiting tutor
	Darrell Williams

	Telephone Number
	01267 676808


	Email address

	d.g.williams@uwtsd.ac.uk



	
Student, learning mentor, and visiting tutor to sign below:


	I hereby agree to the terms and conditions outlined above

Signed (student): Zoe Aylward                                                   Date:  19/04/2022

Signed (learning mentor): Chris Powel’s                                         Date: 19/04/2022

Signed (visiting tutor): Darrell Williams                          	Date: 19/04/2022









[bookmark: _Toc110220129]3.4 Professional Developmental Plan

For completion by the student after consultation with the Learning Mentor and Fieldwork Supervisor at the outset of the Placement 

	Student
	Zoe Aylward

	Learning Mentor
	
Chris Powel’s

	Placement
	Back On Track (BOT) Programme with Youth Justice Team

	Date 
	9th May 2022



Students will be expected to consider their placement experience to demonstrate competence in the key aspects of youth work outlined in the table below based on the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019) and the Youth Work in Wales: Principles and Purposes Document (YWWRG, 2018).
	Learning mentor’s opening comments about the placement – exactly what type of work will the placement involve? 

	Seeing how youth work methodologies can be applied to targeted interventions will be a good way for Zoe to consider and reflect on how sometimes Mandatory Attendance doesn’t necessarily mean Mandatory Engagement, young people will still need to be engaged and supported to access opportunities that aid their personal and social development and the professional relationship is key to this.
 
Using programmes such as BOT will show how a planned piece of work can meet strategic aims whilst still allowing young people to have some direction over their learning and experiences.
[image: ]





	Student initial comments about the Placement. 

	Eager to start this course, it will give me a great insight to early intervention for young people who are at risk of offending or reoffending. Due to not working in this area before (Youth Justice Team) it will give me great experience of a different area of Youth Work which I may decide to do in my future career. 









 Professional Development Plan

Please complete the form electronically to enable the boxes to expand, ensuring you provide adequate detail.

	
	Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019)

	
	1.  Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering).
	2.  Work with young people and others
	3.  Facilitate learning and development of young people through planning and implementing learning activities in youth work
	4.  Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing
	5. Plan and implement strategy and youth work activities for young people
	6.  Develop, lead and manage self and others
	7.  Work with communities

	[bookmark: _Hlk109166565]What do you need to learn?
	The importance of applying the 5 pillars of youth work into practice and the opportunities that arise from the 5 pillars when effectively put into practice.
Educative – providing opportunities for young people to gain knowledge and understanding for personal growth

Expressive – giving young people the encouragement to express their needs, opinions and emotions through different activities.

Participative – allowing young people to take part and share different responsibilities in the learning process, and to encourage young people to work effectively together.

Inclusive – ensuring that the activities put in place are inclusive to all young people and to give young people the ability to understand and develop their understanding towards others. Such as, heritage, languages, citizenship and respect for others.

Empowering – supplying the young people with the skills to understand their rights.  (YWWRG, 2018)

	As mentioned in the principles and purposes of youth work, it is vital to provide and deliver ‘’high quality youth work’’ (YWWRG, 2018, pp. 7) This is by building positive and professional relationships with young people and by engaging effectively with the young people on the programme (CLD Scotland, 2019)

Furthermore, building trust, providing support and information to young people if and when needed is crucial.

In addition, creating effective working relationships and multi-agency networks (CLD Scotland, 2029) with Nick on placement will be important and it will give me an increase insight to the Youth Justice team and will provide me with an increased understanding on early intervention, whilst working positively and effectively together


	[bookmark: _Int_LGwcZNH3][bookmark: _Int_YxEF6MZL]To ease learning and development of young people through planning and implementing learning activities, CLD Standards Council Scotland (2019) states the significance in understanding young people’s self-awareness, their participation skills and confidence. In addition, it is important to provide the young people with relevant information and support If required/needed.
	Ensuring the rights, health and welfare and inclusion of young people throughout the placement is paramount. With links to CLD Scotland (2019) it is stated that the rights of young people are encouraged and the importance to safeguard young people and youth workers is significant in delivering quality youth work Therefore, it is vital that I work alongside Nick effectively to ensure the safety of the young people and ourselves are put first and the importance of ensuring all young people have the ability to participate is crucial as it is important that we encourage inclusion, equity and encourage diversity.

	[bookmark: _Int_Jj8TEkZA][bookmark: _Int_t2KRD0vw][bookmark: _Int_JhWKXCQB]Planning and implementing strategy and youth work activities for young people is one of the core standards that is encouraged to youth workers. The CLD Standards Council Scotland (2019) suggest that youth workers are in a key position to prioritise demands in youth work by planning and supplying learning opportunities for young people. As well as this, it is vital to evaluate and gain feedback on the effectiveness of the activities from young people to improve (CLD Scotland, 2019). Therefore, from this knowledge, it is vital that whilst on placement I ensure to check and evaluate the activities that are planned by myself and Nick and to prioritise the needs of young people
	[bookmark: _Int_FDdCgXw3]With links to theory, CLD Scotland (2019) would argue the importance to be able to manage and develop personally and to lead and manage others effectively. Therefore, whilst on placement it will be a fantastic opportunity to strengthen and build my own skills as well as being able to use my skills to help lead and manage others. For example, communication skills, team work skills and organisational skills.
	The significance of making sure young people is aware of others and their community and the importance of respect. In addition, with links to the CLD Scotland (2019) it is suggested to encourage young people to engage with their community and for Youth workers to help to promote the young people’s voices and needs.



	Activities you will learn from (how will you learn, what will you learn from)
	The activities that will be carried out during my time on placement will link respectfully back to the 5 pillars of youth work. For example, one week is outdoor rock climbing. This week I will be able to see effectively the expressive side to the young people, as well as me being able to encourage the young people in what may be a difficult challenge. In addition, it will also give me an insight as to how participative the young people are and how well the young people work collectively in supporting and sharing responsibilities.
	Throughout my time on placement this standard will develop weekly. The first initial session, I will be introducing myself to the group and starting to build the positive and professional relationships with the young people and Nick. Every session will mean that I will have the opportunity to strengthen the relationships that I will be building with the young people and Nick. 

[bookmark: _Int_E4exsfOj]In addition, with regards to the creating effective working relationships and multi0agency networks highlighted in the CLD Scotland (2019), I will learn and develop my knowledge and understanding around the Youth Justice Team by carrying out supervision with Nick and by having conversations whilst on placement about the Youth Justice Team. In addition, I will also be able to ask questions throughout my time on placement or if I have any queries. 
	I will be able to apply this understanding throughout the duration of my placement by being a positive role model to the young people and encouraging young people during each activity to increase their self-esteem and confidence even if it is an activity, I find challenging myself. By doing this, YWWRG (2018) would argue that I am able to effectively encourage opportunities towards the young people, which will help to fulfil the young people’s full potential as ‘’empowered individuals and members of groups and communities’’ (YWWRG, 2018, PP, 5).
	When out in the community with the young people, it is vital to have a risk assessment on the possible risks that could occur. By doing this, it will make myself and Nick aware of the safety of the young people. In addition, it will also provide myself and Nick with a detailed understanding on how we can safeguard the young people effectively to ensure that the young people’s health and welfare is constantly safeguarded and considered (CLD Standards Council Scotland 2019).
Furthermore, in relation to inclusion, as mentioned previously it would be vital to ensure that all activities are inclusive to all group members and to show understanding on the value of diversity amongst us.
	The activities that I will learn the importance of planning and implementing strategy and youth work activities for young people is all of the activities that are planned by myself and Nick, I will be able to help Nick in all of the planning, as well as ensuring that the young people are having a say and that their voices are listened and respected.
By taking this responsibility and putting it into practice, I will gain effective feedback from young people as I will evaluate the effectiveness of the activities planned and whether we prioritised the needs for youth work through the planning in activities.
	While on placement, I will be able to lead and manage others when working with the young people. There may be opportunity for me to run an activity which will mean I will have to effectively apply my skills and knowledge into practice as well as ensuring that health and safety within the activity is applied (CLD Scotland, 2019).  Furthermore, I will be able to effectively manage and develop my own skills as this placement will give me new opportunities that will deepen my understanding. For example, the importance of early intervention.  Which I will then be able to apply into my work in the future.
	Throughout the duration of my time on placement I will be able to ensure that I make the young people aware of the importance of being aware of community members, and respecting others. This will be significant whilst on placement as the young people will be out in the community every session and will often be seeing/speaking to other community members. By working with the young people in their community, it will give me an insight on how the young people respect their community and community members and how they use their voices to engage with each other and others in and around the community (CLD Scotland, 2019)
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[bookmark: _Toc110220131]4.1 Introduction
Pembrokeshire Youth Justice Team aims to avert and decrease offending and re-offending between children and young people and to attempt to improve young people's self-esteem, responsibility and opportunities to increase positive lifestyles. Pembrokeshire Youth Justice Team works in line with the All-Wales Child Protection Procedures and ‘Working Together under the Children’s Act (2004)’ (Youth Justice Team, Senior Social Work Practitioner, 2022). In addition. Safeguarding is vital within the Youth Justice Team to ensure that the welfare of the children and Young People is forefront to try and prevent the likelihood of possible offending and reoffending (Youth Justice Team, Senior Social Work Practitioner, 2022).
Therefore, the Back on Track (BOT) Is a programme, run by the Pembrokeshire Youth Justice Team, which is put in place to provide positive engagement and attempts to encourage a preventative effect on young people who may be at risk of offending (Targeted Youth Team Manager, 2022). BOT runs twice a week and works with two separate groups. Mondays are year 7’s group and Tuesdays are year 8’s. The groups consist of 5 young people maximum and are taken out of school for the day to carry out outdoor educational work. For example, bushcraft days and taking the time to allow the young people to understand the importance of risks and safety. BOT also positively encourages the young people to gain new opportunities as well as working together as a group and building positive relationship, as well as resilience. 
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4.2 A Community Profile on Milford Haven
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[bookmark: _Toc108129849]By Zoe Aylward (1800431)





Section 1:  Population of Milford Haven

Since the 2011 census report, there has been an increase in population within Pembrokeshire by 0.8%. In 2011 there were approximately 122,400 people living in Pembrokeshire and has now increased to approximately 123,400 in 2021 (Gov, 2022). However, looking specifically in Milford Haven there are 13,907 residents living in Milford on the day of the census in 2011. It is important to take into consideration that this population will have increased since 2011. However, there is no current local area report for 2022. 
Using these 2011 findings, Table 1 below shows how many males and females where residents within Milford (Nomis, 2022)

Table 1: The population of people living in Milford Haven based of the 2011 Census report.
	Gender
	Amount
	Percentage %

	Male
	6,802
	48.9%

	Female
	7,105
	51.1%

	
	Total: 13,907
	100%




Table 2: Statistics on young people ages 0-24 within Milford Haven based on the 2011 Census Report.
	Ages
	Amount

	0-4
	968

	5-9
	754

	10-15
	985

	16-19
	736

	20-24
	935

	
	Total: 4,378



This table shows that there are more young people ages 10-15 with a statistic of 985 which is likely to have increased since 2011. Likewise, as shown above there are a significant amount of young people (935) ages 20-24 (Nomis, 2022). 
[bookmark: _Toc108129850]
Section 2:  Geography of Milford Haven

[bookmark: _Int_esa26vhM]Milford haven was set up as a ‘’whaling town’’ (Visitpembrokeshire, 2022) in the 17th Century. The history of Milford Haven is connected strongly to the sea. This is because Milford Haven is one of the ‘’deepest natural harbours in the world’’. However, nowadays, Milford Haven is known for its oil and gas refineries (Visitpembrokeshire, 2022).
[bookmark: _Int_AG2c2PdY]Milford Haven docks is also a popular location, and continues to have ‘’small commercial function’’ (Visitpembrokeshire, 2022) but have now been located to the marina, where there are regular visits from cruise ships who are travelling west of Britain and Ireland

[bookmark: _Toc108129851]Section 3: Transport in Milford Haven:

[bookmark: _Int_yrjiQ2pE]There is various transport available for the residents in Milford haven, such as a bus system and train that both run regularly.

Bus  
Puffin shuttle runs between Haverfordwest – Milford Haven – St Davids via the coastal roads. This is specifically beneficial for individuals who wish to get from Milford Haven to St Davids and to have the opportunity to stop of at various coastal points in the area. The puffin shuttle runs only 5 days a week Monday – Friday (Pembrokeshire County Council, 2022 A).

Milford Haven has their own Town Service bus which runs from Herbrandston and stops at 25 different stops within and around Milford Haven. This bus service runs every hour and operates Monday to Friday (Pembrokeshire County Council, 2022 B)

There is also a bus service that runs from Milford Haven to Monkton and stops off at various locations on the way. For example, Pembroke, Pembroke Dock and Neyland. Again, this bus service runs regularly throughout the day, which allows individuals and young people having access to other locations nearby and within the community (Pembrokeshire County Council, 2022 C)



Train 
There is also a train station on Victoria Road, Milford. The train station is open Monday to Saturday from 08:30 to 11:30pm (TFW Wales, 2022). According to TFW Wales (2022) the station at Milford Haven sees approximately 70,000 passengers a year. The train runs from Milford Haven up to Manchester Picadilly. And stops off at various locations. Such as, Carmarthen, Swansea, Cardiff, Shrewsbury, and Manchester Piccadilly (TFW Wales, 2022) This is a great service as it enables residents to have access and opportunities to take a day trip or holiday to various locations within the UK. Likewise, it encourages tourists to take the opportunity to visit Milford Haven directly from distinct locations in Wales and England. 

[bookmark: _Toc108129852]Section 4:  Education Statistics in Milford Haven

Within Milford Haven and the surrounding area there are seven schools. Six of them are primary schools with only one secondary school, Milford Haven School (MHS). According to Pembrokeshire County Council (2017), there were 903 Young People’s ages 11-18 attending MHS. However, it is crucial to be mindful and consider that the statistics on pupil numbers at MHS may have increased or decreased since 2017 but there is not current data showing this. 
An ESTYN inspection report was made in November 2017. From the report it was found that 23% of the pupils at MHS were on free school meals (FSM) which was reported as higher than national average of 17% (ESTYN,2017, pp. 1). In addition, it was found that 27% of the young people were living in 20% of the most deprived areas in Wales (ESTYN, 2017, pp. 1). 

The report concluded that the standards, wellbeing, attitudes to learning, teaching, and learning experiences, care, support and guidance and leadership and management within MHS needed ‘’urgent improvement’’ and was ‘’Unsatisfactory’’ (ESTYN, 2017. Pp. 2) and that an improvement is vital due to the poor attitudes and behaviour influencing other students and teachers, negatively, on their wellbeing and progress in developing skills and knowledge (ESTYN, 2017, pp. 2). Because of this, a follow up report was carried out in 2021 by ESTYN they have reported that the general behaviour of pupils has improved, and pupils are able to ‘’listen respectfully’’ (ESTYN, 2021, pp, 1). In addition, an increase in well-being facilities, such as listening to young people and ‘’adapting certain aspects of provision accordingly’’ (ESTYN, 2021, pp. 2) has shown to have a pragmatic effect on the attitudes to learning, behaviour and an increase in school attendance (ETYN, 2021).

[bookmark: _Toc108129853]Section 5: Youth Organisations and Groups in Milford Haven

There are many opportunities for young people to access in Milford Haven, which encourage and develop skills, qualifications and meeting new people (Milford Haven Town Council, 2022). 

Milford Haven Sea Cadets & Royal Marines Cadets 
The purpose of this youth group is to supply a range of opportunities for young people, such as adventures, qualifications, and a fun and exciting learning environment to transform young people into ‘’confident, resilient young people’’ who will gain a positive mindset and skills to ‘’thrive in a complex world’’ (Sea Cadets, 2022).
Milford Haven Sea Cadets is for ages 10-18 and runs on Tuesdays and Thursdays Ron 6:30pm – 9:30pm. 

Milford Haven Junior Town Band
Milford Haven Junior Town Band aim is to grow and encourage individuals’ musical skills and the band also gives the individuals the opportunity to carry their experiences into adulthood. In addition, the band regularly entertains and performs to the public (Milford Haven Town Council, 2022). Despite being Calle a ‘Junior Town Band’ the band welcomes any ages and encourages individuals to get together in a positive environment to make friends and be a part of a fun and happy community (Milford Haven Junior Town Band, 2022) Rehearsals take place every Tuesday 6:00-6:45pm


Milford Haven Youth Centre 
Fortunately, Milford Haven has its own youth centre and works alongside the Community Youth Team, employed by Pembrokeshire County Council. The youth centre is a free accessible centre for young people ages 11-25 providing opportunities and fun activities on a voluntary base relationship. Furthermore, the youth centre also offers advice, guidance, information, and personal support as well as opportunities for volunteering and work placement experiences (Pembrokeshire Youth, 2020)
Milford haven youth centre is opened on a Monday, Wednesday, and Thursday 6:00 – 8:00pm.

[bookmark: _Toc108129854]Section 6: Key Recommendations

1. Weekend Youth Provision
A key recommendation to improve the behaviours and attitudes of young people in Milford Haven and surrounding areas is to increase the Youth Club provision by Pembrokeshire County Council. During March 2022, Pembrokeshire County Council had funding to put on ‘Youth Nights’ once a month at local Leisure Centres in Pembrokeshire. This meant that young people could go to their local Youth Centres from 6:30-9:30 and take part in a variety of activities. For example, swimming, gym and rollerblading. From this a local Police Community Support Officer (PSCO) said that usually every Saturday evening the police would have a call out in Milford due to ant-social behaviour in Milford Haven. However, the PCSO stated that on the evenings that the Youth Nights were hosted, there was no callouts or anti-social behaviour caused (Local PSCO, 2022). This proves the importance of the Youth Service and how fundamental it is for young people to be able to have access to provision on a Saturday night to prevent anti-social behaviour. 

2. Multi-Agency Working
Secondly, another key recommendation would be for to schools to work more closely with the Youth Service. Although the 2021 ESTYN report showed an increase in Young People’s behaviours, attitudes and attendance, it would be beneficial for the Youth Service to help identify these issues that are occurring. This could be by working with the school to come up with a strategy to prevent the negative behaviour and low attendance re-occurring. For example, one strategy could be by having team building days with pupils, teachers and youth workers. This would encourage the young people to get to know their teachers, peers and youth workers more, building positive relationships and attitudes.
[bookmark: _Toc110220133]4.3 SWOT Analysis

Strengths – The strengths of the Back on Track (BOT) programme are that it provides young people with early intervention to attempt to prevent the young people in offending and reoffending. The programme does this by working with the young people for a school term and by carrying out a range of opportunities for the young people to increase their confidence, teamwork skills, attitudes, risk, and communication skills.  Case and Haines (2021) would argue that by implementing a positive approach to the young people will increase positive behaviours and outcomes. Furthermore a ‘Children First’ model that is implemented by the Youth Justice Board argues the importance of putting young people's needs, interests and active engagement when attempting to enforce early intervention to prevent offending or reoffending (Case and Haines, 2021). 

Weaknesses – The main weakness of the BOT programme is that there is a lack of girls that have been put forward by the school to carry out the opportunities that BOT has for them. Only two girls have been enrolled this school term and they both only turned up for one session. The girls may disengage due to most of the group being boys which may deter the girls in staying engaged.  However, ensuring the group is inclusive will hopefully keep the young people engaged.

Opportunities- As mentioned above, the BOT programme supplies many opportunities for the young people, such as an increase in communication skills, teamwork skills, confidence building, risk taking and being aware of others and self. However, this programme will also enable young people to experience other exciting opportunities. For example, being able to see more of their community by going on local adventures to beaches, chapels and other local services, In addition by doing, rock climbing, golfing, bike rides. From these opportunities, young people will have the opportunity to develop their understanding on the importance of respecting others within the community and being aware of their attitudes and actions whilst out in the community. 

Threats – The threats of the BOT programme are that there may not always be consistency, with some weeks having a full group and other weeks only two attending. Therefore, it is important to overcome this potential threat by considering a change in activity. Though, it could affect the group dynamics from developing to a performing stage and back to the forming stage if a lack of consistency occurs (Tuckman and Jensen, 1977). However, with this in mind, it will be important to encourage the young people to attempt to form the group back to a norming/performing stage 

 





































[bookmark: _Toc110220134]4.4 Critical Examination 

Throughout my time on placement, my main role and responsibility was to assist Nick (Outdoor activities instructor) in the delivery of the Back on Track (BOT) programme. This was by carrying out outdoor activities which were put in place to encourage and develop Young People’s teamwork skills, making safer choices, enhancing self-esteem, confidence and learning new skills (Youth Justice Team, Senior Practitioner, 2022). As mentioned previously, the BOT course was put in place specifically for 5 Young People. The Principles and Purposes of youth work would argue that this type of youth work is targeted provision as the course focused on non-formal ‘’planned opportunities which lie outside formal systems such as school-based education’’ (YWWRG, 2018, pp 4). However targeted provision, such as BOT, is still recognised as educational due to the nature of the course being that Young People gain knowledge and understanding to improve and enhance their own personal growth by ‘’contributing to society as members of groups and communities’’ (YWWRG, 2018, pp. 8). Likewise, Taylor (2016) highlights the effectiveness of schools providing targeted provision that is also educational for young people who are at risk of offending. This is due to it being seen to maintain a ’’connection within mainstream education’’ (Taylor, 2016, pp.4). This suggests that programmes like BOT help and encourage young people to stay engaged within school, with the hope that young people will regain and strengthen their teamwork-skills, self-esteem and confidence.  With this understanding, this critical examination will critically evaluate my experiences and how my role and responsibilities allowed me to develop my professionalism, with links to theory. 

With a clear knowledge and understanding around The Youth Justice Team before starting my placement opportunity, for me it was vital that I ensured that encouragement, positivity and support was implement throughout the duration of the programme. This was by supporting the young people with their confidence, personal growth and by helping make a difference to the young people’s self-esteem. Therefore, when stating my placement, I felt the importance and voluntary responsibility to reassure the young people that they are not ‘naughty’’ young people. This was often a term the young people during the course would reefer themselves to be, due to having to do the programme. To overcome this, I took a professional role in making the young people aware of what the programme entails, which is to support and encourage the young people with their social and emotional skills and to support the young people into the transition from year six to seven. By me reassuring the young people this, Baskin-Sommers, et al (2022) suggests that this would allow the young people to become more self-aware and present within the moment. In addition, from me explaining to the young people that their participation and involvement in the programme was significant, it was evident that this gave the young people the confidence in having a shared responsibility, having an increase in their decision making and their learning processes (YWWRG, 2018). Having this responsibility in making sure the young people were aware on the significance of their participation, I also thought it was vital in reassuring the young people that their decisions and interests also play an important role in early intervention and targeted intervention programmes like BOT. Taylor (2016) would agree that this was an important role and responsibility, as Taylor (2016) suggests that involving and engaging the young people in decision making is an effective way to prevent young people in disengaging. Therefore, this suggests that by implementing activities that young people enjoy doing, such as sports, arts and crafts or socialising then they are less likely to show challenging behaviour and are less likely to offend or reoffend (Taylor, 2016). 
However, despite us providing effective and supportive targeted intervention for the young people and involving the young people in every aspect of the programme, it was crucial that I reassured myself that some weeks may be easier than others and that consistency in engagement may not always be apparent. Bakin-Sommers et al (2022) suggests that ‘’even when effective interventions are selected and administered reliably, there are still some youths who appear less responsive’’ (Bakin-Sommers, et al, 2022. Pp 18). Therefore, this suggests that I went into the placement with an open mind and understanding that it may not always be easy and that being supportive, and a positive role model was vital. 

Following on from this, being a positive role model was a role and responsibility that I believe I took on very well. Despite me not having confidence myself in certain activities, I still ensured I was present and did what I could. In addition, I ensured to be very encouraging and supportive with the young people. From making sure I was still encouraging, positive and supportive towards the young people, I felt that me not doing certain activities that I felt nervous about (outdoor rock climbing) did not matter as I did not let this affect the young people’s participation. Zimmerman and Reischl (2011) argues that being a positive role model for young people is an effective and significant skill that should be carried forward in Youth Work, to prevent negative attitudes and behaviours that are commonly displayed from young people. This suggests, that by me being encouraging and supportive towards the young people during activities, I was able to effectively show young people how important it is to support and encourage others. In addition, I was able to implement and display positive behaviour towards the young people. This was intentional so that the young people, hopefully, would be influenced by my attitude and behaviours towards others (Sapin,2013) 
This was particularly a responsibility I took on, during the second week of placement. A young person was not confident in giving the activity a go and did not feel confident in climbing Infront of the other young people, suggesting it was ‘’too embarrassing’’. I reassured this young person and gave the young person guidance and took this young person to their own wall, away from the other young people and set the young person with different challenges. From this encouragement and support I gave towards the young person; the young person built their confidence massively and ended up climbing up to the top and working alongside other young people. The YWWRG (2018) would suggest that I provided this young person with an opportunity to feel empowered by enabling the young person to reach their full potential and by supporting the young person in a situation they found challenging to overcome feeling ‘embarrassed’, giving the young person the confidence to participate. Likewise, Sapin (2013) suggests that youth workers are in a key position to recognise young people who are less confident and who have excluded or self-excluded themselves in participating. This suggests that I took on an active role and responsibility in recognising this within the young person and ensured that I supported the young person in increasing their confidence, making sure they were included and was participating. 

From having a great experience in taking on the role and responsibility in assisting Nick in the delivery of the programme, reassuring young people and being a positive and supportive role model. I also lead and managed a part of a session. This was during our bushcraft session, a young person refused to engage and I was left to lead and manage the session with the rest of the group, whilst Nick assisted this young person. By having this opportunity, it allowed me to develop professionally as it was a situation and activity I had not been in before.  This links effectively to the NOS, standard 1.2.1 which highlights the importance of involving the young people within the activity. I did this effectively, as when I took over the session, I ensured that I provided the young people with clear aims and instructions, as well as productively facilitating the bushcraft activity and making sure that all young people participated and were involved (CLD Scotland, 2019). It was evident that I managed this situation well, due to the young people engaging well, working well as a team and supporting each other in making fire safely. In addition to this responsibility in leading the activity, I also felt the importance to ensure I applied as many of the five pillars as I could throughout this specific session and the other activities during my time on placement. I did this by working collectively with Nick to ensure what we planned was inclusive to all, despite ability, and that all young people had the opportunity to participate, feel empowered and ensuring the sessions were educative (YWWRG, 2018). This was a success! 

Overall, because of the nature of the placement being outdoor based and activities are based on the weather and how many young people turn up to the session, it was difficult for me to fully plan an activity.  Therefore, most of the session would be thought of the day before or on the day, based on young people’s interests, weather and availability in places. 
Due to me being very organised and enjoying planning, I found this quite a challenge due to not having the ability to plan weeks in advance. Therefore, as mentioned previously, taking a lead on the day was often responsibility I took on. However, as noted by Chris in my learning mentor report I could have done this more frequently and run a whole day of activity. Despite this effective feedback, I believe that how the programme ran went very well and both myself and Nick both shared the responsibility in delivering and planning activities. Ghaferri and Dimick (2015) would argue that by us working well together would have had a positive influence on the BOT programme. 








[bookmark: _Toc110220135]4.5 Learning and Development 

Carrying out my placement with Pembrokeshire County Council Youth Justice Team, working directly with a qualified outdoor activity instructor and being a part of the Back on Track (BOT) programme, I have been fortunate to be able to develop my skills and knowledge within a different sector of youth work that I did not have previous experience in. From this, it has given me more confidence and a deeper understanding in the importance and effectiveness of early intervention and the Youth Justice Team. In addition to this, from being fortunate in carrying out a placement previously, I was also able to effectively re-apply The National Occupational Standards (CLD Standards Council Scotland, 2019), Principles and Purposes of Youth Work (YWWRG, 2018) and The Youth Work Strategy for Wales (2019) into practice for this placement opportunity. Therefore, this summary will link specifically to my personal development plan (PDP) and how my learning and development throughout the placement with BOT has increased. 
Due to the PDP covering seven key areas of youth work and only having limited work count, I will only be covering three areas which I have felt like I have increased and improved my learning and development since my previous placement. These key areas will be how I effectively worked in accordance to the five pillars of youth work, work with young people and others and lastly how I facilitated learning and development of young people through planning and implementing learning activities in youth work.

Firstly, working in accordance to the five pillars of youth work. Due to having the opportunity of carrying a placement prior to this placement with the Youth Justice Team, I have been able to go into this placement with the Youth Justice Team with a clear understanding and knowledge on the five pillars of youth work. Because of this, I believe that I have been fortunate to ensure that all five pillars were applied into practice during the duration of the BOT course. As noted in my PDP, it was my main intention to ensure that I linked at least one pillar of youth work to each activity. Batseleer and Davies (2010) would agree on the importance of applying the five pillars of youth work into practice, as they highlight the importance of promoting an inclusive environment and opportunity for young people, recognising that young people are not a ‘’one size fits all category’’ (Batseleer and Davies, 2010, pp. 4). Furthermore, within the UNCRC (1989), Article 13, 14 and 31 argues that all children and young people have the right to have a say, opinion and expression and be able to participate in educational and non-educational activities (UNCRC, 1989).
Upon reflection, it was clear that I always promoted an empowering, expressive, educative and inclusive environment for the young people. An example of this would be when we carried out a bushcraft session. One young person found it challenging to get the fire starting and was becoming angry and disengaged due to his peers being able to start the fire. Therefore, I applied the five pillars of youth work into practice by ensuring that I encouraged and reassured the young person that it is ok to find things challenging and how significant it is to keep trying. From this, I believe the young person felt empowered due to expressing feelings of achievement when he lit the fire and evidently the situation showed the rest of the group the importance of an inclusive, educative and empowering environment. 

[bookmark: _Int_AfFr6dxW]Secondly, working with young people and others. During my placement opportunity with BOT, I was able to actively work with the young people and a colleague to ensure that the young people on the course had the opportunity to reach their full potential. For example, this was by working closely with the young people and ensuring that they had an involvement in the planning of weekly activities, as well as working with the young people to recognise their achievements and goals. Sapin (2013) would argue that this would have an educational benefit on the young people as it gives the young people the ability to plan and use their voice, as well as reinforce the importance of valuing youth work. Likewise, standard 1.2.4 of the National Occupational Standards for Youth Work highlights the significance in working with young people. This is by claiming the importance in allowing the young people to support and understand the benefits of youth work and how their participation and commitment in the activities planned helps their ‘’personal development’’ (CLD Standards Council Scotland, 2019, pp. 35 . 
Furthermore, Curran, Harrison and Donald (2013) suggest that young people in the 21st century are often finding the transition to adulthood challenging. As a result, young people are now facing ‘’new risks and opportunities’’ (Curran, Harrison and Donald, 2013, pp 6). Therefore, it could be argued that the young people I was working with are living with an increased life of uncertainty which can impact their personal lives and their educational experiences. To overcome this, The Youth Work Strategy for Wales (2019) highlight that the purpose of youth work is to encourage and to empower young people to help improve and increase their life choices and chances. Therefore, linking theory to my practice, it is clear from the nature of the course and from linking the five pillars of youth work to my placement and the reflections and supervisions (see appendices 5.2 and 5.1) that I was able to effectively reenforce the purpose of youth work by actively encouraging the young people to develop their confidence, teamwork skills, knowledge and understanding through the activities. Such as beach days, bushcraft, golf and bike riding. By doing this, the aim was to attempt to prevent the young people in taking negative life choices and to encourage the young people to think of their decisions.  Personally, I believe that I was able to do be a part of this transition in successfully supporting the young people I worked with. This was evident when given feedback from the young people, stating that they felt more confident and that they now know how to be more sensible when out in the community due to the support from BOT. 

Thirdly, facilitating learning and development of young people through planning and implementing learning activities in youth work. As highlighted in my PDP I noted that I would need to have a clear understanding on the importance of understanding young people’s self-awareness, participation skills and confidence (CLD Standards Council Scotland, 2019).  In order to achieve this, I claimed within my PDP that I would be a positive role model towards the young people. By doing this YWWRG (2018) highlights that this would encourage opportunities for young people to feel empowered and to develop their self-confidence. Despite stating this within my PDP, when it came to my placement opportunity, I found that my self-confidence lacked, and this affected my ability to perform to a complete high standard. Therefore, this meant that I did not do all of the activities with the young people, such as outdoor rock climbing, due to my lack of confidence in outdoor activities. However, due to the positive relationships I had already made with the young people, I felt that this did not affect the young people. This was because I ensured that I was a positive role model by constantly reassuring the young people, encouraging the young people when carrying out an activity and praising them. Sapin (2013) would claim that I did not deter the young people in the activities as despite me not having confidence in carrying out some activities, I did not let this affect the young people in participating. Likewise, the National Occupational Standards for Youth Work, Standard 1.1.5 (supporting young people in acting and to tackle problems) would suggest that I took a positive role as I ensured to ‘’celebrate young people’s achievements’’ in motivating the young people and ensured that I assisted the young people if they encounter any ‘’perceived setbacks’’ (CLD Standards Council Scotland, 2019, pp, 19). Therefore, despite me not allowing my lack of confidence in preventing young people in participating and the activity still being very successful, I need to work on my self-confidence in certain areas so that when young people feel scared themselves, I can be a positive role model by showing and performing as well as being a verbal and emotional positive role model (MacCallum and Beltman, 2002)
Furthermore, in spite of being able to work successfully and effectively with the young people, I could have had the opportunity to organise an activity. However, due to not having any experience in outdoor education, I felt more confident in working alongside Nick to gain experience in this area and I did this by planning collectively and asking questions if unsure. From this, I felt that I learnt a great deal and I have gained background knowledge and understanding on outdoor education and the types of activities that can be done when working with young people on programmes such as BOT, which may become useful in future careers! 
 
To conclude, from having the opportunity to work as part of the Youth Justice team in delivering the BOT programme, I have been able to learn and develop professionally as well as individually. For example, it has given me a clear insight into challenging behaviour and how to deal with this in a manageable manner. In addition, upon reflection on facilitating learning and development in young people, I have recognised the vital need of being a positive role model. Likewise, I am aware that despite me, during some activities, having a lack of confidence I did not let this affect the young people and ensured the young people's confidence was boosted and encouraged to ensure I was still being a positive role model, which worked very effectively. Furthermore, the application of the five pillars of youth work and the National Occupational Standards were applied thoroughly to ensure opportunities were always given to the young people (CLD Standards Council Scotland, 2019 and UNCRC, 1989) 
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Supervision Recording Format
	SUPERVISION RECORDING

	DATE: 12th July 2022

	TIME: 9:30am

	PEOPLE PRESENT: Nick and Zoe

	DURATION OF THE MEETING: Hour

	AGENDA/ DISCUSSION POINTS

	1. Zoe and I discuss methods of gaining feedback on the course from both participants and the school to develop and improve the course
2. Ask Zoe to devise a means of harvesting feedback
3. I asked Zoe to produce an end of course certificate for each participant. 
4. Discussed with Zoe how she had found working on the BOT program. 
5.
6.

	NOTES/ ACTION OF EACH ITEM

	1. Before the session, we discussed how we will gain feedback from the young people and due to the nature of the environment on the day. We decided a verbal group session on feedback would be beneficial with the information being recorded on paper. 
2.Gathered the group together and ran a collective feedback session to glean their views on the BOT program. Zoe has said that she has started a SWOT analysis as part of her portfolio and will use the feedback gained to improve her SWOT analysis.
3.As asked, Zoe devised and produced a personalised end of course celebration certificate.  
4. As this area of work (youth justice team) was new to Zoe, she found the experience to be different from what she had previously done. It gave her an insight into the role early intervention programs can play in attempting to prevent or stop young people offending. 
5.
6.

	PROBLEMS ENCOUNTERED 

	 As the course is run predominately in the outdoor environment, Zoe was forced to reimagine some of her strategies and techniques she had previously deployed when working with young people.
 
 

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also, reflection on effectiveness of supervision.

	 
Feedback, especially when delivering a program like BOT, it crucial to make sure the Young People are finding the program effective and so that we can move forward and improve the course for the next year. Linking this to theory, the principles and purposes of youth work state the importance of delivering quality youth work is to ensure that young people can be ‘’Expressive’’ and to enable young people to express their thoughts, feelings, ideas and understandings. 

 
 
 
 
 

	QUESTIONS ARISING

	 
 
 
 

	DATE OF NEXT MEETING:

	SIGNED:

	STUDENT: Zoe Aylward

	SUPERVISOR Nick Clark
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To reflect on my placement opportunity with Pembrokeshire County Council, Youth Justice Team, I will be using Gibb’s reflective model. This model focuses on 5 areas, a description, feelings, evaluation, conclusions and actions.  By using this model to write reflectively, Markkanen et al. (2020) suggests that it is particularly helpful when difficult situations arise. Likewise, Adeani, Febriani and Syafryadin (2020) suggests that using Gibbs Reflective Model to reflect upon experiences, helps to explore literacy as it encourages us to link theory to practice. Therefore, I will be reflecting upon six situations from my time on placement. These areas are setting up the placement, the first day, conflict and group dynamics, building positive and professional relationships and communication 

[bookmark: _Toc110220139] 5.2.1: Setting up Placement 

Setting up placement two I found very stressful due to not knowing where or what I was going to do, due to working a full-time job and not knowing how or when I will have the time fit in a placement opportunity. However, with support from Darrel he got in contact with Pembrokeshire County Council, Youth Justice Team to find out if there were any placements for me. Thankfully, a team member got in contact with me to arrange to talk about the placement opportunity with BOT. When I attended the meeting, the meeting was supposed to be for me to gain an insight on the Back on Track (BOT) programme and the days it run and what it involved. This was only covered slightly and instead I was being asked to apply for full time jobs and the job opportunities with the council, despite the team member knowing I recently took on a new full-time job. 
During this meeting I felt a range of emotions, I felt honoured that the team member believed I could take on their job opportunities but at the same time I also felt very pressured and disheartened. This was due to the team member suggesting why working for the council is ‘better’ than working for a voluntary work setting (where I had just taken on a new job) and would often repeat the ‘benefits’ of working for them and not for my current work environment. From this, I came out of the meeting feeling stressed and angry and unsure on carrying it on. However, I did not let this affect me and continued and made the decision to just carry out the placement. This was the best decision I had made. 
However, upon reflection, I could have been clear with the team member that day that I was not happy with how I was spoken to and how I felt he belittled where I currently work. If I had done this, I would not have felt anxious and stressed about the placement and would have been able to set clear goals. Therefore, next time I will not let this happen if I feel vulnerable and will ensure to revisit the reasoning of the meeting. 


[bookmark: _Toc110220140]5.2.2 The First Day 

The first day of placement I drove to Haverfordwest and got picked up by Nick in the bus, to then go to Milford to pick up the young people from their school. On the way to Haverfordwest I was worried and very nervous due to not knowing what to expect. Despite having lots of experience in working with young people in different environments, I had not worked in this sector before with the Youth Justice Team. In addition, due to the setting up of the placement not going so well, I did not feel fully confident. 
However, when I met Nick, I instantly felt at ease. This was because he also felt nervous and reassured me that it was a ‘good thing’ that we felt this way. From this I felt more confident and did not feel out of place.  Lavasseur (2013) would argue that I felt this way due to Nicks soft skills and being able to communicate, motivate and use effective collaborative skills. Similarly, Taylor (2020) claims that employers who engage and use soft skills help to improve the engagement and retention.  This was clear as to why I felt confident for the duration of the placement opportunity as I was reassured and felt at ease from the beginning. In addition, from experiencing Nicks soft skills, this also made me aware of how it made me feel and I ensured that I applied these with the young people when I met them for the first time. By doing this, I believe it instantly made the young people feel relaxed and this, I believe, is how we were able to develop positive relationships for the rest of the placement. 
 If this situation was to occur again, I would make sure to feel more confident in starting a new opportunity as evidently this is a normal feeling to have. 



[bookmark: _Toc110220141]5.2.3 Conflict and Group Dynamics

On the fourth session with the young people, we were faced with a new young person who had not been to any of the previous sessions. This session we were doing outdoor rock climbing. The previous session we had we did indoor rock climbing so that the young people had an opportunity to build their confidence in climbing, as well as to give the young people a safety chat and to make them aware of risks that could occur if they did not listen. Therefore, when we were joined by a new member this was initially something we were anxious about due to not knowing this young person and because we did not have the previous weeks to build a positive relationship with this young person. Upon reflection, this was not something we needed to be concerned about due to him being able to follow clear instructions and being respectful to myself and the other members of the group. However, it did change the group dynamics as the young people were at the performing stage of Tuckman’s theory of group development (1965), but when this new young person joined it instantly went back to the forming stage (Tuckman and Jensen, 2010). 
Personally, I found this quite a challenge, but it was very manageable and it was evident that the young people also found this challenging. This was evident when the new young person started arguing with another young person in the group. When this situation occurred, I instantly acted on the situation and made the new young person aware, again, of respect and the importance of working together as a team. After speaking to this young person, the group formed again and the young people were supporting one another and giving each other praises whilst climbing. 
This made me feel very proud that I was able to manage the situation effectively without making it anything bigger and due to the fact, the young people reunited as a team and ignored the conflict and moved on. Jeffs and Smith (2010) would suggest that I should not feel anxious when dealing with difficult situations, as being positive and engaging effectively with the young people and the situation will help prevent conflict within the group.  Therefore, with this theory in mind, it suggests that the way I felt before dealing with the situation and after was effective and theory would agree that my experience in this situation was positive and easily dealt with due to my professionalism and soft skills. Likewise, Hart (2016) would argue that I was encouraging transformative relationships within the group.  
If this situation occurred again, I do not think I would change the way that the situation was handled, it gave me a chance to ensure that the young people were aware of the importance of friendships, positive relationships and working effectively together. 

[bookmark: _Toc110220142]5.2.4 Building Positive Relationships and Conversation 

Leading on form the previous reflection, building positive relationships and professional relationships was a core part of my placement opportunity. Throughout placement I ensured to build positive and professional relationships with the young people from the start. I believe I was able to effectively do this due to having a vast amount of experience already in working with young people from a variety of backgrounds. I felt very confident in building these relationships as I was confident and got stuck in with getting to know the young people and allowing the young people to get to know me.  The National Occupational Standards, Standard 1.1.7 would argue the importance of youth workers to communicate and develop positive relationships with young people. Similarly, Rodd and Stewart (2009) would highlight this importance in positive relationship as it is argued as ‘’the tool’’ for quality youth work (Rodd and Stewart, 2009, pp. 6). Therefore, throughout my placement I would always engage in conversations with the young people and would always attempt to relate to the young people’s conversations and interests. 
Upon reflection, this made me feel ecstatic as I felt that the young people would often engage conversation with me and would often talk to me about their interests. Batsleer (2008) states that this type of conversation is a positive move in building positive and professional relationships as they engage the young people in their interests and ‘’moves into new kinds of opportunities and activities’’ which is seen as the ‘’purposeful conversation of youth work’’. 
Overall, upon reflection it is clear that I was able to build positive relationships with the young people by getting to know the young people and engaging in conversation with the young people in their interests.  If this was to arise again, I would take into account the importance of strengthening the positive relationships further. This would be by having more time with the young people, getting to know them further rather than for just a short-term of time. 


[bookmark: _Toc110220143]5.2.5 Communication and Confidentiality

Communication, for me is vital, especially when starting a new placement in an area I am not experienced or skilled in. Such as The Youth Justice Team. Therefore, when starting the placement, I ensured to get Nicks mobile number so that we were able to communicate if and when needed when not with the young people. By gaining my colleagues mobile number, we were able to arrange supervision meetings and discuss plans for the following weeks activities. In addition, this enabled me to liaise with Nick on the certificates that I made for the young people (See appendices 5.3) to remember their experiences of the placement opportunity. Cheng (2022) suggests that having positive communication with colleagues can increase teamwork and better collaboration in projects. This was evident during placement as myself and my colleague would often bounce off each other for ideas, which increased our collaboration and team work skills, as well as improving the activities and opportunities for the young people. 
Furthermore, as well as understanding the importance of communication and the effectiveness of using clear communication during placement, it was also important that during our communication that we ensured confidentiality was put in place at all times. This was by ensuring we did not talk about young people via text messages, towards family members and to other young people (Jeffs and Smith, 2010). A lack of confidentiality can have an negative impact on youth workers, Bender (2005) claims that disregarding confidentiality can cause legal issues and a lack in trust may become apparent from young people. Upon reflection, during my time on placement I ensured that confidentiality measures were put in place correctly and ensured that the young people’s data and information was protected and not at easy access. This was in a file in a colleague’s bag (in case of emergency) but secured safely, without easy access, following GDPR (2021)
I felt confident and on plan during placement with communication between myself and my colleague as we both made every effort to ensure we kept in contact with ideas and supervision. In addition, I also felt very educated and skilled in being aware of the importance of confidentiality due to recently completing annual data protection training and from having a job at a youth centre. Therefore, I felt prepared and confident in this area. 
If this was to occur again, where I had to communicate with a colleague and maintain confidentiality, I would do what I did during this placement opportunity and I would make sure to be consistent in communicating with colleagues and making sure young people’s data is safe and secure. 

[bookmark: _Toc110220144]5.2.6. Supervision 

The supervisions I had with Nick went very well and the support I gained from Nick was insightful. From carrying out supervisions, I gained informative feedback on my professionalism as well as gaining more understanding on the importance of Youth Justice Team. Kim, Hwang and Lee (2018) Highlights the importance in informative feedback, as it provides the learner with an understanding behind the individuals successes or failures.  In total I had six, one-hour sessions with Nick which we did five of them face to face and one online. This was a great way to gain support and talk about my placement whilst not with the young people. During the supervisions, Nick wrote my supervision notes out on paper and involved me in the process by sharing the notes with me. 
Throughout my supervisions, I always felt at ease and was reassured that my professionalism and ability to work affectively with young people was to a high standard. By me feeling this way and being supported by Nick positively, gave me more motivation to put effort into the placement, despite already putting so much effort into it. Ketner, Cooper-Bolinskey and VanCleave (2017) would claim that by Nick supporting me and giving me motivation throughout the supervision sessions, would have increased my professional practice within the field. Therefore, this suggests that having professional feedback in this specific area of work helps to develop and improve my skills and field experience (Ketner, Cooper-Bolinskey and VanCleave, 2017). By reflecting on this, I do feel although my skills and experience in the area has improved from having supervision with Nick as I was given pointers and suggestions on how to develop further within my professional career as a youth worker. For example, being more confident in the outdoors. 
Furthermore, as well as my main intention of supervision being to gain motivation and to increase my skills and abilities, my other aim for the supervision sessions was to gain critical feedback. This was important to me due to it being my first-time experiencing working in this field of youth work. Nick did this successfully (as shown in section 5 of the appendices, 5.1) by providing me with a variety of feedback to help increase my professionalism and knowledge and understanding. However, Nick ensured that he did not go overboard with my supervisions. Wiggins (2012, pp. 4) would suggest that this is good practice as it can become ‘’counterproductive’’ if given too much information in a short period of time.
If this opportunity was to arise again, next time I would ensure to carry out more supervision sessions throughout the placement. Especially if it is an area, I am unexperienced in, as this placement has shown me the importance of gaining support from an experienced and skilled individual in a specific area of youth work. 
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Front of certificate:
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Back of certificate: 
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	Activity/Description
	 Back on Track – being out in the community 
	Location:
	Pembrokeshire

	Date of assessment:
	14/05/22
	Those at Risk:
	Young people, BOT staff f, members of the community 

	Assessed By:
	Zoe Aylward

	Identify/describe activity, equipment, area or event you are assessing: 



	
Item
	Step 1:
Identify the hazard/s
	Step 2: Assess the risks - Note there may be several risks associated with each hazard List the Consequence (how bad would it be?), Likelihood & Risk rating for each risk. Refer to Risk Matrix
	Step 3 & 4: List the controls needed to
remove or reduce the risks and record the date additional controls are completed or due for completion.
	Step 5: How will the risk be
monitored and who has the responsibility? Record review. At least one First Aid trained Staff must be on premises at all times.

	
	
	
	
	

	
Item
	
What could cause harm?
	
What could go wrong?

	
C
	
L
	
R
	
Controls
	
Date
completed
	
Review method &
position/ person responsible

	Main Road/traffic 
	
Moving vehicles,
Road traffic 
	
Staff or young people hit by moving vehicles inhalation of fumes 
	

5
	

2
	

7
	
Ensure a safe place is chosen for meeting group/parking vehicles 

Young people to keep in a single file when walking down and up the road and crossing 
	


14/05/22
	 
All staff responsible 

	The Bus
	
Young people on bus with just one member of staff
	
Young people being left on the bus with just one member of staff could cause issues for both the youth worker and young people. For example, accusations 
	5
	2
	7
	Ensure that no youth worker is left on the bus with the young people at any times

If this occurs, youth worker must flag this up with the other youth worker to ensure that safer measures are put into practice.

Young people also to be aware of this 

	
14/05/22
	All staff are responsible and young people can be made aware of this too 


	
	
	or issues may arise which will not be manned or backed up by another youth worker
	
	
	
	
	
	

	High temperatures 

	Being in the heat for long periods of time 
	Sunburn, heatstroke dehydration
	
3
	
4
	
7
	
Make sure young people bring/wear sun cream and bring water with them to stay hydrated
	
14/05/22
	
All staff responsible in making sure that sun cream is available for young people if they don't have their own as well as ensuring that young people have water to stay hydrated throughout the day 

	Members of the community 
	The community 
	Community members getting frustrated
	
2
	
2
	
4
	
Make sure that young people are aware of their community members and the importance of being respectful and mindful of others. 
	




14/05/22
	 
All staff are responsible in ensuring young people are told beforehand about the importance of being respectful and young people are also responsible to act on being respectful during the day. 

	Safeguarding 
	Members of the public/young people 
	Abduction, inappropriate conversations, sharing of social media connections, personal information, grooming, leaving the activity with unauthorised person/people, risk of young person to youth worker
	5
	3
	8
	Before the activity the young people will be made aware of the activity, the timings we will be leaving and returning back to school for. 
Young people to be made fully aware that they are not to talk to people they do not know and are not allowed to leave the activity with anymore apart from BOT staff. Failure to understand this will result in young people not being able to take part in the activity. 

The age and competency of the young people will have to be taken into account on the levels of supervision 

Supervision of young people at all times especially public toilets if used during the activity 

Young people to not give out any personal information about themselves to people they do not know 

Young people to be told they are to inform staff immediately if they are approached by a stranger or are uncomfortable with any situation 

Staff to ensure that is young people see anyone they know that they do not leave the activity and talk with them. Young people not to leave the activity with anyone. 

Staff to phone parents/guardians and police if any incidents occur 
	




14/05/22
	Staff are responsible for the safety of young people

Youth worker to carry a charged mobile phone with credit on so they can contact staff, parents, police if needed

Youth worker is to wait outside the toilet building or in public area inside toilet to monitor entry of public 

	Rough terrain 
	Uneven footpaths (gravel, uneven tarmac)
	Slips, trips and falls, broken bones, bruising, sprains, head injuries, cuts 
	4
	2
	6
	Youth worker to identify hazard areas and ensure the young person is aware of them 
	
14/05/22
	Youth worker is responsible for the safety of the young person (under 16) when accompanying them

Youth worker to carry a basic first aid kit and to have undertaken first aid at work training 

	Young person becomes ill or injured 
	Young person's ill health or injury 
	Young person may become ill or sustain an injury 
	3
	3
	6
	Youth worker to be First Aid trained & administer First Aid appropriate to the situation 

Youth worker to carry a basic first aid kit and appropriate PPE as discussed below 

Youth worker to assess whether the young person requires an ambulance and dial 999 if the young person is in need of medical assistance 

Youth worker to contact parent at earliest opportunity 
	
14/05/22
	Youth workers should be First Aid trained prior to nay community activity 

Youth workers to carry a basic first aid kit when out in the community 

Youth worker to carry a fully charged and in credit mobile phone

	Youth worker becomes ill or injured 
	Youth worker ill health or injury 
	Youth worker may become ill or sustain an injury 
	3
	3
	6
	[bookmark: _Int_H4sJKN1y]Young person to get help from a member of public right away and to administer First Aid right to the situation 

[bookmark: _Int_oHDDnBPx]Young person to contact a BOT member of staff to make them aware of the incident 

BOT member of staff to assist youth worker and young person right away


BOT member of staff to assess the situation and call for an ambulance if needed. 
	

14/05/22
	[bookmark: _Int_g9Nvx9QJ]BOT staff to make young person aware of any illnesses a youth worker may have prior to the youth worker going with the young people in the community 

If a youth worker is feeling unwell and any point during the activity, they are to make the young people aware right away. The young people can get help from members of the public or BOT staff or by using mobile phone 

	Young person 
	Young person running away
	Abduction, missing young person, brushing, cuts, broken bones, concussion and other head injuries, paralysation, psychological effects and death 
	4
	2
	6
	Youth worker to go after the young person within reason of the situation as it presents itself. If not possible see what direction the young person has gone and communicate with other staff members to deal with the situation appropriately. 
	
14/05/22
	Youth worker to go after the young person to try and stop them, if it is safe to do so. Report to other members of staff at the activity. 

Must be able to assess whether the young person requires an ambulance and dial 999 if the young person in need of medical assistance. 

	Contact with animals 
	Dogs/Cats 
	Broken bones, bruising, sprains, head injuries, cuts, dog bites 
	3
	3
	6
	Ensure young people are aware that you may come in contact with dogs/cats at some point during the activity 

Make sure young people and youth worker do not make any contact with the dogs/cats dur to unknown risk 
	


14/05/22
	Youth worker is responsible for the safety of the young person

Make sure all young people are aware of the dangers 

	Faeces 
	Animal faeces. E.g., dogs/cats
	Young people, staff and members of the public can step in it or get it on their skin 
	3
	3
	6
	Youth worker and young people need to be aware of the faeces around them 
	

14/05/22
	Youth worker to make young people aware of any faeces that is around them

	Acts of terrorism or disaster 
	People, drones, cars, chemicals, explosives, buildings, events 
	Firearms attacks, bladed weapon attack, vehicle as weapon attack.
Explosives – carried or concealed, 
Explosives – person borne
Explosives – vehicle (also drone) borne, drone as a weapon, Drone borne agents – CBRN-E, chemical agent attack, biological agent attack, Radiological agent attack 
	5
	3
	8
	Youth workers and young person must be aware of likelihood of the terror attack or disaster in the location they will be, this must be assessed on the basis of whether there has been a terror attack in the location before and what the procedures are in case of an attack. Thing to think about: 

People attendance, site symbolism (form example cultural, religious, ideological, historical, economic). Size of the facility, importance (consequences if the public space is attacked - human life, logistical, economic, social), specific event and presence of VIPs, already existing security measures, accessibility (free, access control, pedestrian, vehicles etc). has there been an attack in the location before? Is the location on a terror alert level? 
	





14/05/22
	Youth workers to make young people aware of any potential risk and what to do in case of an attack/disaster. 

	Substance misuse/ under effect of substances 
	Persons under effects of substances 
	Overdoses, fall, trips, dangerous / risky behaviours, cuts, bruises, allergic reactions, death 
	8
	3
	3
	If a young person or staff to postpone the walk and talk and arrange a different time 

Young people not to smoke or take any substances while doing the activity. This should also include under 16s being informed they cannot consume energy drinks during the activity 

If staff feel concerned about the welfare of a young person(s), referrals to appropriate services need to be made in accordance to the safeguarding procedure by the youth workers line manager. 
	

14/05/22
	Youth worker to be vigilant about how the young person presents at the start of the activity and to report any concerns to line manager 

Young person to be informed about no taking any substances/energy drink if under 16 prior to session starting

















	
Back On Track Risk Assessment


	



Risk Assessment Matrix
 	This matrix and risk score system helps determine priority for corrective action.
1.   Consider what can go wrong
2.   Determine how bad the outcome would be - Consequences
3.   Determine how likely it is to happen - Likelihood
	

LIKELIHOOD

	CONSEQUENCES

	
	Catastrophic
5
	Major
4
	Moderate
3
	Minor
2
	Insignificant
1

	Almost certain
5
	
10
	
9
	
8
	
7
	
6

	Likely
4
	
9
	
8
	
7
	
6
	
5

	Possible
3
	
8
	
7
	
6
	
5
	
4

	Unlikely
2
	
7
	
6
	
5
	
4
	
3

	Rare
1
	
6
	
5
	
4
	
3
	
2


4.  Calculate the risk level

CONSEQUENCES:	How severely could it hurt someone/cause damage?
Catastrophic		death or large number of serious injuries, environmental disaster, huge cost
 Major			serious injury, extensive injuries, severe environmental damage, major cost Moderate                           	medical treatment required, contained environmental impact, high cost
Minor                                 	first aid treatment required, some environmental and/or financial impact
Insignificant                        	No injuries, low financial/environmental impact

LIKELIHOOD:		How likely is it to happen?
Almost Certain                   	expected to occur in most circumstances 
Likely 			will probably occur in most circumstances 
          Possible                             	might possibly occur at some time
          Unlikely                              	could occur at some time
Rare                                   	may occur only in exceptional circumstances
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Congratulations on completing
the BOT programme!

Throughout the programme
you have shown us dedication
and great team work skills

We hope you have enjoyed BOT
and the activities we have done

From Nick and Zoe ?)




