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In this assignment the practitioner will critically discuss barriers to engagement in Education from a global perspective using local and global policies in Uganda and compare these findings to the situation here in the UK/Wales.
The practitioner will also look at gender inequalities in Uganda compared to UK/Wales, and how these affect education.
“Every child has the right to an education. Primary education must be free. Secondary education must be available for every child. Discipline in schools must respect children’s dignity. Richer countries must help poorer countries achieve this”. (Article 28 UNCRC) 
The global perspectives in education are Independence and Globalisation, this is an understanding of the complex social, economic and political links between people and the impact that changes have on each other. As well as the identity and cultural diversity which is understanding the culture of others. It is also social justice and human rights which is the understanding of the impact of inequality and discrimination, and the importance of standing up for our own rights and our responsibility to respect the rights of others. Furthermore it is peace building and conflict resolution which is the importance of building and maintaining positive and trusting relationships and ways conflict can be prevented or peacefully resolved. Finally it is sustainable futures, the ways in which we can meet our current needs without diminishing the quality of the environment or reducing the capacity of future generations to meet their own needs. This is linked to the wellbeing of future generations act (Wales) 2015. (Global Education 2014, Welsh Government 2015).
The political globalisation of children’s rights was established in response to the concern expressed in most countries in Europe and North America for the protection of children following the First World War. The League of Nations established a committee on child welfare in 1919. (Save the children 2016) 
Eglantine Jebb founded Save the Children International Union in response to her own experience with child victims of war. In 1923 Save the Children International Union adopted, its charter a five point declaration which described the basic conditions that society should meet in order to provide adequate protection for its children. The following year the League of Nations adopted the same declaration (Save the children 2016) 
The declaration of the rights of the child was adopted by the League of Nations in 1924, this became known as the “Declaration of Geneva”. The five simple principles of the declaration established the basis of children’s rights in terms of both protection of the weak and vulnerable and to promote the child’s development. (UN 1989) The five points of the declaration of Geneva 1924 were that the child must be given the means needed for its normal development, both materially and spiritually.  As well as making sure that children have enough food, and medical provision and that they had shelter and were looked after. In times of stress children were to be the first to receive aid and not to be exploited. (Save the children 2016)
In 1945 the United Nations Organisation replaced the League of Nations and the Geneva declaration was reaffirmed as a sign of the commitment to the cause of children. In1959 the United Nations General assembly adopted the declaration of the rights of the child which was an expansion of the Geneva declaration and changed from five points to ten. The added points were to provide children with free education, to protect them against discrimination and a right to a name and nationality as well as enabling disabled children to receive educational care. (Save the children 2016)
In 2000 the World Education forum in Dakar, Senegal over 164 country’s Governments came together, with representatives of regional groups, international organisations, donor agencies, non-government organisations (NGO’s) and civil society, and they adopted a framework for action to deliver Education For All (EFA) commitments. (The Dakar Framework for Action)
The framework comprised 6 goals and their targets were to be achieved by 2015 and 12 strategies to which all stakeholders would contribute.
The EFA Global Monitoring Report (GMR) monitors progress annually on the EFA goals and the two education related Millennium Development Goals (MDG’s). The six goals were to improve early childhood care and education, especially for vulnerable and disadvantaged children, as well as ensuring that by 2015 all children especially girls, children in difficult circumstances and those belonging to Ethnic Minorities would have access to and complete free and compulsory primary education of good quality. (The Dakar framework for Action)
It also set goals to ensure the learning need of all young people and adults are met through equitable access to appropriate learning and life skills, and to reaching a 50 percent improvement in levels of adult literacy by 2015 especially for women. To eliminate gender disparities in primary and secondary education by 2005 and gender equality by 2015 with a focus on girls having full and equal access to and achievement in basic education. Finally to improving all aspects of quality education and ensuring excellence that can be recognised and measured through learning outcomes especially in literacy and numeracy and essential skills. (Dakar Framework)
However in 2015 a gender report by UNESCO’s EFA global monitoring report for International Day of the Girl Child showed that fewer than half of countries of which none in Sub-Saharan Africa have achieved the goal of gender parity in both primary and secondary education even though it was supposed to achieve it by 2005. (Accessed from UNESCO 29/04/18)
The report jointly released by the GMR and the United Nations Girl Initiative shows that although the goal will not be met by all, progress towards parity has been one of the biggest education success stories since 2000. (UNESCO)
UNESCO also reported that the number of countries that has achieved the goal of gender parity in both primary and secondary education has risen from 36 to 62 since 2000. (Accessed UNESCO 29/04/17).
In another recent report by the United Nations Population Fund (UNFPA) in 2017 states that closing the gap of inequality can accelerate development. In regard to this all 17 sustainable development goals (SDG’s) address the issue of gender equality to ensure that nobody is left behind. (UNFPA 2017)
The Gender inequality is measured using the gender inequality index these are; Adolescent birth rates and maternal mortality to demonstrate reproductive health, labour market participation rates- economic status as well as the proportion of women who work in Parliament and levels of education Empowerment. According to the Global Gender Gap 2016 Uganda ranks 61 overall position out of 144 countries in terms of addressing the gender gap. (World Economic Forum. Global Gender Gap report 2016)
The gender equality in Wales has narrowed slightly, the economic activity rate has increased by 2% for women and only 1% for men according to a recent report on gender equality in Wales by the National Assembly for Wales 2018. However there is still a considerable gap in the entrepreneurship between women and men and women are still not achieving top executive rolls. The pay gap however is narrowing. (National assembly for Wales Gender equality report 2018).
The Uganda government is committed to gender equality and to promoting empowered women. Uganda is a signatory to various international commitments, including the Convention on the Elimination of all forms of Discrimination against Women, these commitments have been domesticated through Uganda’s constitution which helps to support equality between men and women. (Uganda MDG goal 3)
Keeping girls in schools is one way of supporting them as 49% of girls in Uganda are married by the age of 18 and once this happens they are no longer in control of their destiny, and barely 11.4% use contraceptives. (UBOS. Uganda Demographic and Health Survey 2016).
When girls are educated they have greater access to sexual reproductive information this ensures delayed onset of child birth and marriages and also reduces child marriage and teenage pregnancies as well as reducing the risk of HIV/Aids, maternal deaths and disability including obstetric fistula. (UBOS 2016) 
Adolescent pregnancy in women aged 15-19 years contributes to 28% of maternal deaths in Uganda, of these unsafe abortions contributes partly to this. Whilst inequalities in sexual and reproductive health and rights has implications that affect individuals as well as nations. Uneducated women cannot make choices about pregnancy so will be unlikely to gain an education and will remain trapped in poverty according to the Ugandan Demographic Health survey 2016. Having the information, power and means to decide whether, when and how often someone becomes pregnant is considered a human right and over 179 countries including Uganda agreed to commit to this right. However Ugandan women still struggle to access this information. (UBOS 2016)
 In Uganda education is considered to be a right. However although Ugandan citizens recognise the importance of school, the education system still struggles with low secondary enrolment and with management inconsistencies. (Borgen project.org)
In 2011 Uganda joined the Global Partnership for education, this is an organisation that creates access to education in developing countries. Since 2011 the nation has launched initiatives in many topics amongst them the initiative to help girls to stay in school whilst menstruating. (Borgen project.org)
Education is helping to eradicate poverty in Uganda, by teaching children to value education empowers them to want a better life. In 2002 the adult literacy rate was just 68.1 percent and in 2015 it rose to 73.8, as well as this the youth rate soared to 87 percent. (Global citizen.org)
Uganda has seen an increase in refugee’s recently due to the conflicts in Sudan and space is becoming a major factor in the future for education, this is causing problems with funding in education, and the United Nations (UN) has obtained just 14 percent of the $781 million it has requested to aid these refugees. (Global citizen.org)
The Ugandan Educational system is experiencing difficulties with teacher absenteeism, due to low pay, or it being delayed, many teachers have to take on second jobs, this, means that many classrooms are often without teachers/leaders, this is not surprising seeing as the nation’s youth outnumber its adults according to Madeline Forweck of the Borgen Project. (accessed from the Borgen project. Org. 24/4/17)
The Ugandan government have been working on a number of initiatives to improve the inefficiencies within the education system and in association with Promoting Equality in African Schools (PEAS) they are currently looking at correcting the quality of education and management in 21 schools, these initiatives also include refining the curriculum and teaching standards as well as the basics such as electricity and water supplies to the area. (Accessed from Boren Project .org)
In Wales the curriculum is to change under the Donaldson reforms, this is in relation to Evidence from the Programme for International Student Assessment (PISA) surveys, the relative performance of children and young people in Wales in national qualifications, and evaluations in Estyn reports all demonstrate that levels of achievement are not as high as they could and should be. So Wales will be starting a new chapter in 2022, raising future ambitions for children so they can become ambitious, capable learners, ready to learn throughout their lives, be enterprising, creative contributors, ready to play a full part in life and work, be ethical, informed citizens of Wales and the world healthy, confident individuals, ready to lead fulfilling lives as valued members of society. (Donaldson 2015)
Uganda was one of the first countries in the world which was severely impacted by the HIV/Aids crisis. However this is not the only impact the Ugandans have had to face, the civil war in the North of the Country has impacted on thousands of children. Including child soldiers. (Ager et al, 2011; Pfeiffer and Elbert, 2011, Vindevogal et al 2011) the impact of these conditions means that children are working and living on the streets rather than getting an education (Young 2004). 
Despite the fact that education is a universal human right there are still barriers for a number of children including those with disabilities. The global partnership states that at least 95% of disabled children are out of school through a combination of discrimination, lack of training in inclusive training for teachers as well as straight forward accessibility to schools, many children are missing out on their right to an education. (Global Partnership. Accessed from global citizenship. 13/4/18).
The Uganda academic year starts in February and ends in December this is in vast contrast to the UK/Wales where a school year is September to July. (National Education profile 2014 update.)
The school start age in Uganda is 6 for primary and the primary cycle lasts for 7 years compared to the UK where primary age is 4-5 years and last up to 9 years including nursery and reception years. The lower secondary lasts 4 years in Uganda and the upper secondary last 2 years this is about the same in the UK especially if a school has a sixth form within the setting. However the numbers of pupils enrolled in schools is vastly different and Uganda has around 9,428,000 pupils through primary and secondary schools. Where Wales could barely make half a million students. However many students in Wales go on to complete their education where as in Uganda at least 52% of their youth do not complete their primary education. Furthermore the number of children who do not participate in Ugandan education is around 14% of boys and 15% of girls at primary age. The biggest disparity of these are between the poorest and richest children. In secondary schools those figures rise to 30% of females out of school compared to 21% of boys the biggest disparity here is between male and females. The UK/Wales has very little data here on pupils who do not attend school of these are mainly school refusers and Traveller children, who still require to have formal education whether that be in school setting or being taught at home. (National Education profile 2014 update.)
There has been significant progress made in the progress of women’s rights and to addressing gender inequalities within Uganda. Laws and policies have been put in place to protect women from domestic violence, genital mutilation, trafficking and equal opportunities for gender equality, however there is still a disconnect between Uganda’s legal framework and the lack of effective implementation or enforcement of the gender positive laws. (UBOS 2016)
The African charter was established when African Nations felt that they had not been given enough consideration when the UNCRC was developed. The reasons why a regional charter was adopted were, the side-lining of Africans from the UN in the drafting process and the exclusion of Africa specific issues from the UNCRC ‘ the situation of most African children remains critical due to the unique factors of their socio economic, cultural, traditional and developmental circumstances, natural disasters, armed conflicts, exploitation and hunger, and on account of the child’s physical and mental immaturity he or she needs special safeguards and care’ (Ekundayo 2015)
One of the major differences between the UNCRC and the AWCRC is that the latter talks about the rights and responsibilities of children rather than just what adults should do for the children.
Article 27 of the UNCRC states that a child has the right to adequate living conditions and this should be provided by the child’s parents/guardians but the African charter does not have this article. The African charter does however does state that children have responsibilities towards their families, society and the state. In African society rights come with responsibilities and it expects the children depending on age and ability to respect their parents and elders at all times to serve their communities and to preserve and strengthen the independence, integrity and unity of Africa its cultures and views. This according to Edwards (2015) ‘is in sharp contrast to the UNCRC’. This he says ‘reflects a perspective of childhood that challenges the idealistic view of the child reflected in the UNCRC’. (Edwards 2015)
Where the UNCRC views the adults as the caregivers the AWCRC views families as interdependent, where children and adults rely on each other, this is more fitting in with the African way of life. (Accessed from Unicef.org 7/5/18)
Global Partnership for education is working to eradicate the barriers to education faced by many countries. Whilst GPE is helping many developing countries to increase their own domestic finances for education they have found that global donor support has been decreasing. In 2014 GPE aimed to raise 3.5 billion in new investment from donor countries as well as increases to other aid to education aiming to close the global education funding gap. (Accessed from globalcitizen.org)
Whilst some barriers are obvious such as no schools in the area, or the teacher not being sufficiently trained, Global Partnership is working to overcome all the barriers.
In 2011 GPE helped to train over 300,000 teachers worldwide and are still recruiting and training quality teachers to deliver education for all. It is not just the lack of teachers that causes barriers, but having no school or adequate facilities for children to learn is also a barrier to learning. In many sub-Saharan African children are often squeezed into overcrowded classrooms or are learning outside.
Not only are the lack of classrooms causing problems but the lack of basic facilities such as running water and toilets especially toilets for girls are barriers to learning.( Accessed from Globalcitizen.org. 13/4/18)
Uganda government still needs to be proactive and responsive in advancing the people rights to aid development. Uganda needs to address the specific barriers and constraints to enable rural women and men to have equal opportunities to enable them to make the right choice in relation to reproduction, education, health and labour. (Education 2030 Framework for Action 2015)
Uganda still need to invest in the youth including reducing the gaps in education, access to sexual and reproductive health care and in promoting gender equality. Non-government organisations (NGO’s) and the private sector also need to engage in the understanding of the impact of gender and how it effects education, and access to health information and services. (Education 2030 Framework for Action 2015)
“UNESCO is actively contributing to the implementation of the 2030 agenda for sustainable development drawing on its Humanist mandate and mobilizing all of its partners and stakeholders”. (UNESCO 2015) 
The 2030 agenda for Sustainable Development is ambitious, aspirational and is a universal agenda to wipe out poverty through sustainable development by 2030 according to UNESCO (2015). Education again being at the forefront of the agenda as it is essential to sustainable development goal 4 to “ensure inclusive and equitable quality education and to promote lifelong learning opportunities for all”. (UNESCO 2015)
To achieve the ten targets of the education goal is the ‘Education 2030 Framework for Action’ which was adopted in 2015 to provide guidance to governments and partners on how to set these commitments into actions. 
The new 2030 Education Agenda has expanded its scope to reach early childhood, youth and adult education as well as training, it emphasises the acquisition of skills for work and underlines the importance of citizenship, education in a plural  and interdependent world. The new agenda will focus on inclusion, equity and gender equality and also aims to ensure quality learning outcomes for all throughout their lives. (This is very similar to Donaldson’s reforms for Welsh education. 2015)
For these to be achieved the SDG’s and Africa Union agenda 2063 will need to rely on policy makers, practitioners and stakeholders being able to access and share relevant accurate information about the societies and communities targeted for action. (UNESCO 2015).
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