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My desire to take the Recognised Accredited Learning (RAL) module, was high and unwavering as I saw an opportunity to improve my personal teaching practice, my teaching knowledge overall, understand more about my learning to date, the impact my style of teaching has on my students and what that means for their results and then ultimately formal recognition for the experiential learning I have acquired over the last three years, which have enabled me to develop as a trainer. Upon reflection of my practice the RAL module has allowed me to have the opportunity to consider future learning and development that I would like to undertake. 


One of the best reflective theories I have learnt is Kolb’s (1984) experiential learning cycle. I have chosen this model above the other reflection theories because it allowed me to experience things and then learning from them. I feel that this theory is a way by which I have understood my experiences in the last three years of teaching within the Policing Educational Qualifications Framework (PEQF) programme, good and bad, and learnt how to modify my behaviour and the way in which I teach. The way I have done this by immersing myself into a lesson and the preparation concerned with that lesson and then teaching the lesson. Then by reviewing what I have done by asking the students to complete a review quiz. This has enabled me to look at what I have taught and what went well and what could be better. By collating the results of the feedback survey, it has allowed me to plan how I will make the changes necessary and teach that lesson differently. Then actually teaching the same lesson with, for example an extra group task for the students to engage with each other and the trainer to recap over the points that the group has been tasked to research. This consolidates the learning for the student. I have learnt this method by reflecting upon what I have previously taught and how I taught the subject.


Upon going through Kolb’s (1984) experiential learning cycle, this has benefitted the students’ performance in examination results longer term, perception of the Gwent Police training team and the PEQF roll out to other forces and training teams for the future. The RAL process has been key to my ability to be able to step back and appreciate adaptations to teaching, potential room for improvement and new perspectives on my teaching formal qualifications for the future.


The RAL process also appealed to me because it has allowed me to showcase my teaching and training evidence in this role so far, which will now shape my teaching practices and development for the future.


It is important to me to not just grow as a police trainer but to grow as a teaching professional as well, so that I can be wholly collaborative with my peers and ease stresses of every day working life for others. The RAL process as I understood it before undertaking it, would offer opportunities to step back and look at the benefits of teaching approach and make key areas of new focus and improvement clear for development.

I also wanted to enrol in the module because it would give me an opportunity to be able to use the experience I have in both policing and teaching (key teaching hours already achieved) for the benefit of the students and their career development by learning from methods that I and we have made as a team and making amendments continuously to improve performance. I could see where I could take my experiences in my twenty years policing and adapt this to the training environment to be a better trainer, and accelerate my longer-term qualifications beyond my Level 6 course that I wish to undertake following this claim.


I expected to have to work hard during the RAL process to consolidate the experience
I had gained previously into a concise format to allow someone else to be able to see
my approach and development over time.  
 

I expected to have to improve my writing style and really think about the key elements
of my teaching practices to date, along with those of my colleagues in order to shape
the current PEQF courses I am working with daily.  My focus was towards
ensuring that I could consolidate, with clarity, my experience and development over
time into a capsule that could be used to accelerate my career, colleague
interdepartmental collaboration and student outcomes.


I expected that the RAL process, alongside the current pandemic would need to take into consideration that there would be a need for more of a blended learning approach to teaching and that this would affect my reflection of the process overall. I have found that since the global pandemic teaching has had to change for it to continue and for people also to be safe. There have been elements of the RAL that I have missed out on, one of which is the actual attendance in the class. I have found that I could sit with other students and receive actual feedback from my tutor and listen and observe other students’ feedback. Therefore, all round learning, instead I know it has been difficult for the tutors to manage the assignment feedback and as a student I have had to wait.  I have also noted that it is harder than normal to reflect upon a team’s lesson than to a lesson in person. It is useful to use the blended approach and it will always stay, but upon reflection in my opinion I think in person teaching is a better and more enjoyable approach as it appeals to all types of learning style.



[bookmark: _Hlk69996108]My expectations of the RAL process did not change much throughout the claim because it was clearly laid out for me and I understood what was required.  If there was anything that did change it was that I didn’t expect it to have such a large impact on my approach to reflective practice overall in order to build and adapt my approach to my current role, for future improvement. Therefore, when teaching a cohort of PEQF students back to back, with few resources, it can be quite demanding and will give you less time to reflect. Therefore, I have found myself completing reflection in my own time following a lesson. However, the RAL process has allowed me to reflect in fully, when writing my learning outcomes how much I have achieved not only in my career, but in the three years that I have been teaching on the Learning and Development Department. It has allowed me to make improvements to the way I teach by introducing new methods of teaching using the ‘Microsoft Teams’ platform and especially using the breakout rooms within the teams call to allow the students to complete research and then present their findings in class. In reference to Schön (1991) this has allowed the students to experience research and think on their feet allowing them to have conversations around their research with their peers and then some have become excited about their research they have acted straight away and given an average presentation. I have then addressed with them that it was good research, but I have explained the importance of thinking about what has happened by rushing instead of working collectively and preparing a presentation. Therefore, the benefits of taking their time resulted in what they would do next.


Assembling the claim involved taking all my experience and current teaching practices, understanding where my strengths and weaknesses are, using Schön (1991) model of reflection on these and consolidating them so that they accurately summarise my experience to date.  The RAL process has allowed me to formally recognise what I have learnt over the past three years and enable me to claim this credit.


This reflection and experience can then be used to demonstrate that I am confident, qualified and capable of moving to a Level 6 qualification and beyond.  The RAL process allowed me to adapt and implement new ways of thinking, theories and approaches which I will reference in this essay. Reflecting upon my twenty years’ experience as a Police Officer, the RAL process opened my eyes to how much ‘life’ experience I have which I have applied to my teaching practice.


[bookmark: _Hlk70342609]The process allowed me to create a summary of what my role entails and analyse the impact on my personal and professional career but also the impact of varying teaching styles on students and student outcomes. Upon beginning my teaching experience over 3 years ago I looked and completed the Honey and Mumford (1986) learning styles questionnaire. This demonstrated to me that there was a significant link between the Honey and Mumford (1986) and the Kolb’s (1984) learning cycle. I realised that I was an Activist by the way I always preferred doing things, but as I have progressed through the last three years on the Learning and Development department and going through the RAL process, I have recognised that I am a mixture of all of the learning styles. I still enjoy the Activist part of teaching and the practical elements of the course. I also look at the Theorist element and understand why something is the way it is and enjoy looking at models and concepts to learn effectively.
I have also looked at elements of a Pragmatist which I practice a new idea that I have learnt and finally a Reflector which is where I am at this time of my career, watching others looking at myself through a review and looking at how I can make things better.


The job description and CV enabled me to get clarity over exactly what my role entails 
as this was not in place beforehand or available for me to refer to.  Now there is a concise summary of the PEQF trainer role ready for new members of the PEQF training team, which my line manager has already taken and used for new members of staff, coming onto the department. Therefore, allowing clarity in our recruitment planning for the future.  Adaptations can then be made to the role definitions to benefit other members.  The CV allowed me to see how the experience I have in 20 years of policing can then be used to provide accurate and relevant case law to current legislation and then use student learning styles to communicate that information correctly for better PEQF student results.


The pandemic during the RAL process was a problem for me when assembling the
claim simply because of the time to allocate dedicated concentration when having to
adapt so many internal processes to ensure the standards of teaching were not diluted
and so that the students and our reputation for success was not affected.  This involved
key planning of resource, adaptations around social distancing measures, the use of
virtual classrooms and breakout rooms and communication hurdles with working
remotely for comprehensive delivery of teaching overall.


If I had not undertaken the RAL process, I perhaps would not have had to explore blended learning options and certainly wouldn’t have identified key learning outcomes from my involvement in the PEQF overall. As previously we would have only used a ‘Panopto’ pre-recorded lesson for the students to use. So therefore, undertaking the RAL module during the pandemic enabled me to experience a blended learning strategy as a learner as opposed to a trainer.


The challenge I faced during the RAL process and considering COVID-19 was that we needed the students to have the same teaching experience from home as they do in the classroom.  I coped with these adaptations through considering theories that I had studied previously in my teaching qualifications and reflected upon ahead of the RAL process.  For example, during my Level 4 qualification, I learned about several teaching and learning theories which then taught me about how to understand and consider individual student learning styles which in turn allowed me to be far more flexible in my understanding of adaptability through teaching practices rather than rigid in my approach. Some of the theories are mentioned in the following paragraphs. The RAL process gave me a reminder of the ‘vision’ you need as a teacher in order to remain current and stay in tune with students and new ideas, even when you are teaching back to back and in the face of adversity. 


Working remotely can remove the ability for the trainer to see non-verbal feedback from the students because of lack of face to face contact. This can then also remove the ability for the trainer to provide positive or negative reinforcement for the student’s level of understanding. This in turn, effects student positivity and their behaviour overall. This is detailed as behaviourism under teaching theories by Skinner (1974, p 90). 


When stood in person in front of the class the trainer is physically higher in stance than the students that are seated. This commands the room and demands attention of the students simply because of the physical presence. During remote teaching, again this dynamic can be lost as generally everyone is seated. This can then affect the balance of Andragogy and Pedagogy that is needed so that the learner is the focus. Knowles et al. (2005) discusses this and that the Andragogical approach aims to place more emphasis on what the learner is doing. This theory as part of the RAL process made me consider how we join up teaching at a distance with teaching face to face, with no loss to positive student outcome. We have used this method by using Microsoft Teams to teach the lessons remotely to the students, because of the social distancing rules that were in place.


[bookmark: _Hlk63762515]I have remembered and applied in relation to the above, was concerned through learning through senses. Laird (1985) reminded me that our senses are key to both theoretical and practical activities and therefore I would need to consider this when teaching remotely and then teaching in person. As learning occurs when the five senses of sight, hearing, touch, smell and taste are stimulated in classroom lessons. I have made sure that students can see me standing in the front of the class, and the PowerPoint clearly. They can also touch their peers when we are conducting practical exercises. these essential elements are missed when teaching online.


[bookmark: _Hlk63767434]The RAL process highlighted to me that there is a need to often think of the bigger picture with student development.  Their absorption and comprehension of information throughout the course is reliant on their level of understanding of the topics taught and not just the transference of facts. The theory I highlighted here and will sue for the future development of teaching practice is Bloom’s Taxonomy (1956).  This demonstrates that the students need to be aware of not just repeating policing legislation but understanding it so that it can be adapted appropriately and applied correctly in line with current times.  


The RAL process has allowed some of these problems I faced to be set up for development over time now and as they have been highlighted due to my reflective and creative thinking. Going through the process has allowed me look at existing methods and adapt upon reflection and feedback within the team. Therefore, other trainers and students will benefit from a more stable teaching environment with risk mitigation and contingencies in place. 


The reflective essay has allowed me to then join all of this together and take a bird’s eye view of my role and the impact I have on the development of the training department as well as my own professional qualification development.
The RAL process has allowed me to present my experience and its impact on the student cohort approach. It has also allowed me to present it in a way that one of my colleagues could read it and understand the changes we have made and how we have implemented them. In order to document how far we have come as a department in just two years.  This reflection benefits team morale, interdepartmental understanding and forward, collaborative thinking for future student benefit.


The process allowed me to discover so much more about myself and my colleagues
because it gave me the time to reflect and actively look for areas to improve and adapt
for better learner outcomes.  It allowed me to discover that I need to develop my writing style
and structure items correctly for the benefit of the reader.  I am excellent at writing
statements and structuring a chronological order of events for Police records. On
longer pieces of work I can stray off the point I am trying to make so I must make a
conscious effort, in my writing style, to create structure around my written work just as
I do in key pieces of teaching and statement writing. This also made me discover that
structure and planning are two of my strong points in everyday teaching.  My lesson
planning is excellent and has been commented on by my line managers alongside my
case law interaction, blended learning approach and up to date knowledge on current
legislation.  


It also highlighted that there is a need for milestones and ‘pauses’ in our teaching
practices as a team to allow natural development of teaching to benefit students.  This
is just like applying knowledge checks at the end of a lesson for students or providing
different tools to students with various learning styles for maximum cohort output. 


[bookmark: _Hlk63763257][bookmark: _Hlk69739145][bookmark: _Hlk63763236]For these purposes I have considered Kolb’s (1984) experiential learning cycle to highlight observation and reflection in both the training environment and for the students as well. The RAL process has made me see that Kolb’s (1984) experiential learning cycle can be applied to so much of the students ongoing learning. 


The first student review sessions, following a practical assessment and their examination itself when they are further into the course can be seen to demonstrate use of the experiential learning cycle.  


This is key to development of my teaching practices as it shows ‘pause’ and reflect moments for ongoing development and progression.


Fleming (2005) considers multi-modal preferences to understand VARK and the four learning styles: visual, aural, read/write and kinaesthetic. 


[bookmark: _Hlk63766523]Using Honey and Mumford (1992) as part of the RAL process I 
considered that Theorist learners may need time to absorb the information that I am 
giving them when teaching remotely during the pandemic. If I cannot provide them
with back up materials that are tried and tested before or after the teaching sessions
online, they may struggle to get the most out of the sessions. I need to be mindful of
this as a trainer and ensure that I am giving the students ample opportunity to ask
questions and always give feedback whilst remaining authoritative. Reflectors may
need more thinking time and I need to be mindful of this so that learning outcomes
remain stable across each session, cohort overall. 


The way I now think about my work has changed as I now feel incredibly aware for the need to communicate more with others from a distance, adapt my thinking to suit their learning (just as I always do with the students) and plan more so that there are more spaces for reflection and development.  A lack of development of our teaching practices can lead to culture shifts as a department internally, stagnation of progress, poor student results and damage to our departmental reputation against other forces so it is imperative to our growth.


I also uncovered new technological areas where we could benefit teaching practices as a team and open new areas of thinking, for trainer/ trainers. The department and for the benefit of the students.  An example of this would be the use of Microsoft Teams (video teaching platform) during the new remote teaching practices we have needed to undertake.  Initially, we were struggling for space with social distancing rules under the pandemic, so we had to work together and find a new solution to allow student inclusion in both a theoretical and practical lesson setting.  This was in the form of breakout rooms that we can now use digitally on Microsoft Teams that allow the students to still work collaboratively from home.


Student safety and their welfare also came to light during the pandemic and RAL process, more so now than ever.  I oversee student welfare and wellbeing so I have seen first-hand the impact that poor teaching and disjointed lessons with inadequate planning can have on confusion and understanding when teaching remotely. 


The learning that I have gained by using key reflection periods have allowed us as a team, to stay closer to students and their understanding, provide alternative versions of supporting documents and digital media and actually carry out lesson plans perfectly so that learning outcomes remain unaffected for the student.


It was easy to provide evidence of identified learning areas for this process because, alongside the University, our record keeping and planning as a department is very good.  Everything is held on file and there is a constant stream of information created and developed by every member of the team.


Blended learning has been key to this in that I have developed tools that would have previously been used in the classroom face to face that can then be implemented remotely or recorded on a video that can then be accessed by the student at any given time. This allows the trainers to have time to plan and prepare but also allows the student a chance to pause and check that they understand what is in front of them in their own time too.

My professional practice and the ability to teach and support learners has contributed to me developing as a trainer, as well as my reflection going through the RAL process. The student examination results have improved by 30% from cohort to cohort, despite their being a pandemic.


The records of our learning and adaptations are recorded, as well as all feedback and examination results from each cohort, as they are vital to our success as individuals and as a team but most importantly, for appropriate and positive academic student outcomes. I have constantly reviewed the feedback as I can look at what I have done well and what I could do better and enabling me to improve my teaching practice, methodology and adaptability especially when using a blended learning approach.


The identification of areas of learning has made me think about other areas I would
like to focus on in future because it has enabled me to look at each element, without
being in the teaching environment and analyse my current approach and the strategic approach the department takes. I have been able to look at how are we teaching them and applying them, what we are teaching, what the student outcomes are and check in on the student understanding on a regular basis too.
This process then interested me because although I defined and focused on four learning areas for the RAL process, I had others to choose from that could easily be beneficial to my development and my ongoing progress as a trainer and academic professional. The four learning outcomes I covered as part of the RAL process were; 

1. Preparation for the Policing Educational Qualifications Framework Course, 2. Effective Management of Learning Material, Equipment and Methodology.
3. Professional Delivery of the Course.
4. Managing Student Welfare and Individual Learning needs.



Examples of other professionals that I work with in my PEQF role are supervisors, human resource staff, internal and external quality assurers, budget holders and other training providers. Communicating with these professionals involves understanding their job role, how they can support me and how I can support them. 

“Establishing a good working relationship with colleagues is important, not just for your own peace of mind at work, but for the student, too. We may not approve of the way a colleague does things, but we can still behave towards him or her with the appropriate social skills of politeness and professional co-operation.”
[bookmark: _Hlk63765811](Wallace 2011, Page 72)


Looking at learning outcome four, I covered as one of my Learning Outcomes as part of the RAL process. I may need to interact with companies such as Access to Work, who will assess each student following a recommendation that I have made to assess what equipment the student would require to help them with their career. This links into my welfare management of individual learning needs for the student where I will need to take into consideration student Dyslexia, hearing impairments, mental or physical disability or Dyspraxia. An example of this could be the need to produce handouts in larger fonts or ensure that there is plenty of white space around the text provided. If I was to explore this outcome further after completing the RAL process it would require creativity when providing resource and a system of improved communication throughout the department. Liaising with Access to Work in the future requires a process to be established that can be implemented quickly and replicated to each cohort. This will then provide the students with all the equipment and resources they need in a timely fashion and remove any barriers to learning.


The RAL module benefitted me as it has given me a great opportunity to improve my knowledge as a teacher and trainer.  As a police officer of 20 years’ service and in the light of the current pandemic as discussed, I have had to bring in a lot more guidelines and restrictions for the students during classes to keep them learning at their best but also keep them safe. Upon reflection I have seen my role change from a trainer to also include managing resources, co-ordinating safety and planning for classes being taught in person and then looking after students with any Individual Learning needs.


As a member of a team of trainers running the PEQF course for Gwent Police, we are not just teaching in a classroom every day now, so we must split the classes that we teach in and allocate appropriate remote teaching. If I had not undertaken the RAL process, I would perhaps not have discovered the overall benefits that can be achieved from academic and practical reflection on teaching practices at regular intervals, over time.  


These adaptations and blended learning approaches can now be used for future perhaps when resource is under pressure when there are no resilience trainers available and we all must work collaboratively to preserve and protect the student and their outcomes from the course.


The development of the portfolio also influenced how I view myself by reminding me to slow down and review progress from all angles.  I now look at my own teaching more often and review my style, observe my colleagues teaching more often and see myself in a stronger position to provide the students with everything they need. This is due to a deeper understanding of my role, the importance of adaptability and review periods and time provided to look back, in order to move myself forward.


I see myself as integral to the PEQF team now, as part of the RAL process because I realised how much planning and preparation I do, in order to support my colleagues, line manager and the students.  Without this meticulous planning, lessons would fail to be delivered, students would struggle in their understanding and the PEQF course would not run smoothly at all.


I view my work role differently too, because of the RAL process which is due to the realisation that I cannot work in isolation as perhaps I did in a Firearms role during my career. Now, the courses only run smoothly if I involve other trainers and colleagues at every stage and that they also involve me in what they are doing too.  This allows far better communication, collaborative workflow and a better working environment.  


I am completely dedicated to developing my academic qualifications in the future and this process has given me even more reasons to want to pursue my Level 6 qualification and many more after that.  I would like to progress and learn from academic peers over time, who are vastly more qualified than me and pursue both theoretical and practical viewpoints to allow my professional career to be in absolute optimum condition for student benefit.
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