Daria Stacy 
Outdoor Adventure and Progressive Education 
	Dewey argues in his article, Experience and Education, the importance of valuing education in a progressive way rather than the traditional classroom setting. In the traditional education system, Dewey explains that the assimilated idea has become a habitual part of our “mental and moral makeup” (25). This statement means that it is the most widely accepted form of education that is commonly found throughout schools. His argument outlines why the progressive learning that involves experiential and hands on learning is a stronger form of education. 
	Under progressive education, students can test their skills in a hands-on experience. When students learn in classrooms, the focus is placed on memorization and reciting the facts. Seldomly, students are given the opportunity to apply the knowledge that was learned in class outside of the test. Progressive education allows students to test their knowledge, problem solve, and use critical thinking. This type of education also allows students that learn differently to succeed. 
 This idea is particularly evident in grade school. In my junior year of high school, I took an AP class that stressed the end test so heavily that my teacher had us practicing the right test choices, rather than learning the concept. I saw this method in a lot of my classes, on the SAT’s, and in traditional settings. I agree with Dewey that this style of learning isn’t successful in the long term. I most likely could not recite a single fact that I learned in AP world history my sophomore year of high school. A combination of the classroom setting with progressive education would encourage students to retain the knowledge and apply it. 
	Over the summer, I worked at a kayaking and canoe rental shop called BayCreek Paddling Center. I oversaw the shop where I worked mostly in customer service answering questions and helping people that came in. During my training, I essentially regurgitated the information that my boss, Morgan, trained me to do. The limitations with this tactic was found when customers had specific questions about the wetland map and geography. My memorized information could not provide them with the information that they were curious about. 
After a big windstorm, a few trees fell and blocked certain areas of the creek and we needed to clear the way for customers. Morgan asked me to go with her to learn the creek better. We were dropped off at the top of the river and paddled our way down wearing dry suits. Every time we came across a fallen tree, we either had to cut it up or call the park to take care of it if it was too big. After paddling the four-mile creek, I had a stronger understanding of the geography and could help customers that I wasn’t able to before. I was able to tell them exactly where the trees were, which paths to take, and even point out some of the wildlife species that Morgan taught me about while we were on the creek. My hands-on experience helped me find context behind the words that I was reciting to customers. The combination of learning styles allowed me to be a much better employee.
Although it is the first and more commonly practiced form of teaching, the traditional classroom setting has limitations for individuals. The most memorable experiences are the ones that are out of the ordinary, so it makes sense that it should be applied to education as well. When learning breaks away from routine, students can retain the knowledge in a way that makes sense to them. Traditional education is easy to teach to mass groups, but progressive education allows a deeper understanding of concepts. 
Kolb’s four stage cycle of learning observes how we process a situation that happens to us. The four stages are observe, think, plan, do, and then the cycle begins again. It begins on a spectrum of processing, which is how we approach the task, and perception, which is the emotional response that we have to it. He suggests that in every situation, we are given the choice to either to do or to watch, and to think or to feel. 
When I was in Iceland with my family, we had the opportunity to hike up a glacier. Guides took us to Vatnajökull National Park and we hiked up the glacier together. We were given crampons and ice axes for the climb. This experience can be observed through the lens of Kolb’s four stage cycle of learning. Our guide, Tim, led us to the bottom of the glacier where we stopped to put on our crampons and begin the hike up. He warned us of the high winds and that we will continue the hike based on the conditions. Without saying much other than a few tips on how to walk, he began hiking up. We watched how he walked and mimicked his actions. It was a quick cycle, but the walking and hiking techniques demonstrated Kolb’s four stage cycle. We observed his techniques, thought about how we were going to do it ourselves, planned for the hike by situating ourselves in the correct standing position, and began the hike with him. As we continued, we adjusted our techniques with the cycle. If someone had a better technique in the wind, like to stand still and put their ice axe in the ground, we would observe and plan to do the same. Our technique was often structured based on the feeling of fear. Fear of slipping down the glacier was the emotional response, or perception, to the wind blowing strong gusts at us. Instead of reacting, we actively had to apply the knowledge we had to approach each task like getting through a wind gust. The key to this was finding a balance between the four choices of watch or do and think or feel. We watched Tim execute the hiking moves and mimicked his actions with our own. We felt the fear of slipping in the wind and thought about how to avoid it. 
Overall, experiences like this one require active attention to the thought and actions that you are doing. The four stages of learning will safely guide you through the experience. Our hike on the glacier can also be used to understand Rhonke’s theory on challenge by choice and failing forward with confidence. 
In Rhonke’s article, Challenge by Choice, he outlines the concept of finding a balance between play and fear, where the line is drawn between the two, and what effects of a risky challenge are. On a spectrum, Rhonke outlines the process of a challenge. 
The spectrum begins with challenge by choice, which would be how we chose to go to Iceland to seek adventure. The second marker is challenge of choice, which is the glacier hike that we chose to participate in. There were other activities that we could have done to challenge ourselves while we were in Iceland, but we chose this one based on experience and interest. The third stage of Rhonke’s theory is being impelled into the challenge. This stage would be the strong winds that were unexpected. It made the climb slightly more difficult than we expected and forced us to find new methods of climbing. Due to the strong winds, we decided to not continue climbing to the originally planned destination. The last two stages of this theory are forced choice and being forced into a challenge. In our case, we made the decision to turn around before we were forced into a situation that we couldn’t easily get out of. If we kept climbing, we may have been forced into a challenge that we were not prepared for, like what we read about in Into Thin Air. The idea that Rhonke discusses, about failing forward with confidence, suggests that the outcome or benefit isn’t found from the success, but in the challenge itself. Mortlok and Priest outline what would happen if we were to keep climbing despite the dangerous winds. 
Mortlok outlines the stages of adventure when it comes to risk. The five stages they outline are exploration and experimentation, adventure, peak adventure, mis-adventure, and danger and devastation. In our case, I think that we reached peak adventure. Exploration and experimentation was the beginning steps of Iceland as we drove around. It would have been an adventure if we even got to see the glacier from a distance. I think it was peak adventure because we were able to have an experience that not many people have. We made the decision to turn around which allowed us the safe and enjoyable experience. If we were to keep going and the winds picked up, the difficulty would place us in the stage of misadventure. If we were to keep going and someone was to slip and fall into the ice crevasses, then it would have been a disaster. With safety and knowledge of our own abilities, we were able to find the perfect balance of peak adventure. 
One of the important aspects to acknowledge when dealing with the next stage, misadventure, is the human factors that come into play when people are put in a high stress situation. In the 1996 Everest Expedition, human emotion took over the group which led to the misadventure of the lives lost. The climbers on the mountain challenged the power of nature and didn’t stick to the set of rules that they established at the beginning of the climb. This test of nature against mankind is what led to the fatal deaths of eight of the climbers. 
	One example of a human mistake was the ego of the climbers that refused to turn around until they reached the top. Doug Hansen previously tried to climb Everest and failed to do so and insisted on climbing to the top despite his condition. Rob agreed to take him to the top which ultimately created many problems for Rob himself and the people that went back to help him. Their turn around time was questioned and over confidence left them stranded. 
The human emotion of pride and competitiveness ended up influencing many aspects of the climb. There was a lack of oxygen for an abundance of climbers. Although these were technical problems, the way that they ignored the set rules added to the problem and ultimately threw them into the misadventure. To avoid the disaster, they should have listened to the rules and ignored the pride that was driving them farther than their bodies limits. 
Like Bob Murphy explained in our class before Wales, the mountain will always win. The moment you pass a certain altitude, your body physically begins breaking down. He confidently could say that they turned around when they knew their limits and held each other accountable for knowing their limits. One thing that he kept saying is not to be “that guy”. What he meant by this was not to be the person that is too proud to think they can challenge the limits of nature and themselves. On the 1996 Everest Expedition, there were many people that were “that guy”. Either they refused to turn around, they wouldn’t listen to their bodies, or let their competitive characteristics get the best of them. Outdoor adventure is a combination of pushing your own limits and respecting the others that help you along the way. This type of learning is practice much more often than traditional classroom setting and has the potential to help in everyday and realistic scenarios; not just a room for testing students. 
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