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Introduction
Throughout this essay I will analyse various sources of research in order to critically evaluate a critical incident. I observed this incident whilst conducting research as part of a case study to develop my professional practice as a secondary school teacher linked to the 5 professional teaching standards. The 5 professional teaching standards (pedagogy, leadership, collaboration, professional learning and innovation) are a set of standards in place to ensure that the core teaching essentials are upheld and that teachers are able to develop professionally throughout their careers (Welsh Government, n.d., pp. 4 – 9). 
  There is a common misconception that the term ‘critical incident’ refers to a major or significant event that happens. In an educational context, a ‘critical incident’ can be something that naturally occurs in the classroom and becomes ‘critical’ after breaking down and analysing the event in order to uncover reoccurring sequences and principles (Tripp, 1993, p. 97).  The term ‘case study’ is often described as deciding to study a particular focus through various methods to collect detailed research and different perspectives on the chosen area of study (Thomas, 2015, Some definitions, para. 1-3). For example, my focus for this case study was on behavioural management techniques used by secondary school teachers. 
To gather the relevant research needed to complete this case study thoroughly, I attended a local English-medium secondary school where I spent the day observing how teachers and students interact with each other during lessons. During the observation I made field notes to document in detail exactly what happened during each lesson which allowed me to look back and choose a ‘critical incident’ to explore deeper.
Observation
The school I visited is very modern and teaches 1,513 students from the ages of 3 -16 years old (Welsh Government, 2019). It has the most recent technologies and facilities available to staff and students to ensure the very best contemporary learning is achieved. However, the current pandemic restrictions meant that I had to observe the lessons of the same lower ability Year 8 class in the same classroom all day. This also meant that the class size was smaller than usual and as a result there were only 19 students in the class as well as myself and one member of staff.  
Despite all the impressive amenities in the school, the latest Estyn inspection report states that “over two thirds of pupils live in the 20% most deprived areas of Wales” and that the percentage of students qualified for ‘free school meals’ stands at 30% which is nearly twice the national average. The report also highlights that 26% of the student population have additional learning needs compared to the 22.9% national average (Estyn, 2018, p.1).  My experience observing the lower ability Year 8 class did suggest that the school is in a deprived area and has many students with various additional learning needs. 
After reading the British Educational Research Association (BERA) 2018 report on ‘Ethical Guidelines for Educational Research’ I understand the importance of keeping the name of the school and any members of staff or students anonymous. The report states the need for researchers to respect and uphold the rights of individuals and institutions to “privacy,” “confidentiality and anonymity” (BERA, 2019, para. 40). Therefore, throughout this essay I will refer to the school I visited as ‘School A’ and when describing or analysing my critical incident I will refer to the member of staff as ‘Teacher 1’ and the student as ‘Student A.’
Methodology
This research was undertaken to create an in-depth case study based on an observed critical incident in the classroom environment. The case study method allowed me to gather detailed holistic research based on authentic events in the real-world (Kumar, 2019, p. 196). By adopting this method of research, I was also able to obtain valuable information that would not have been available through analysing numerical data. However, as suggested by Tellis (1997, p. 5) the need to have a specific focus to build a successful case study would have prevented me from having a “generalized” view of what I was researching. Fundamentally the meaning of this investigation was to critically analyse a singular critical incident to identify the next steps in developing my professional practice in a specific area of teaching. 
Through using Tripp’s reflective model, I was able to dissect an event to gain an insight as to how, why and what led to the event happening in the first place.  As suggested in my introduction, an incident is only deemed critical after further examination that requires us to look beyond the original incident (Tripp, 1993, p. 25).  For example, Reynolds video explaining Tripp’s reflection model compares the incident to an iceberg.  At first, we only see the ‘tip’ of the iceberg (the everyday event) and must dive deeper to see the bigger picture and develop our understanding through further examination. This then allows teachers like me to reflect on the incident and adapt their practice and methods used in the classroom (Reynolds, 2013). 
As stated previously, I used the method of observation to collect research which would aid me in deciding which incident to critically analyse. I could have followed the action research method, another popular method used by teachers, to reflect on professional practice. However due to the aim of ‘action research’ being to ‘act’ on what was observed and to improve/change the situation, I felt that the simple method of observation would suffice for the purpose of highlighting an incident to critically analyse throughout this essay. 
As my focus was on the interaction between the teachers and their students, I felt that non-participant observation was more appropriate than participant observation for what the case study is trying to achieve. By not participating in the observation I was able to minimise my involvement in the classroom and the lesson was able to be as normal as possible without any disruptions from me (Hennink, Hutter & Bailey, 2020, “People and activities”). In contrast to this, Brian and Mukherji (2005, p. 4) argue that the presence of a non-participant observer has a greater effect on children and their natural behaviour than a participating observer. These two opposing views suggest a major flaw in the reliability of observation as a research method as the presence of an observer can clearly have two very different effects on children and their behaviour. Unfortunately, by conducting non-participant observation I was also unable to form adequate relationships with both teachers and students which as Hennink, Hutter & Bailey (2020, “People and activities”) suggest in their book on qualitative research methods, would have allowed me to understand their morals, values and behaviours a little better. I agree that had I known more about whom I was observing, I would have had a better understanding on their actions in the classroom and their reasons for behaving/responding like this. 
The 4 Purposes
As previously stated above, I will be withholding the true identities of the staff and students throughout this essay in compliance with BERA’s report on ‘Ethical Guidelines for Educational Research’ (BERA, 2019, para. 40). I will now describe my incident using the terms ‘Teacher 1’ and ‘Student A’ to uphold the reports guidelines. 
 One of the everyday incidents that stood out the most during my observation was Teacher 1’s response to the misbehaviour of Student A. Whilst the rest of the class were focused on the set task, Student A and 3 of his peers were chatting and misbehaving. Teacher 1 warned Student A twice about his behaviour in front of the rest of the class but Student A continued misbehaving (a more detailed description of the two prior warnings is available in appendices 3 & 5). However, for the third warning Teacher 1 took a different approach to managing Student A’s behaviour. Instead of a repeated verbal warning, Teacher 1 gave Student A a choice, student A could either carry on misbehaving and have a ‘bad’ phone call home or Student A could change things and have a ‘good’ phone call home. Instantly Student A chose to stop misbehaving and get on with his work following Teacher 1’s response. The method used by Teacher 1 clearly achieved its intended outcome. Not only did this seriously impress and encourage me to use this method in my own practice but it also got me thinking about how this behaviour management technique links in with the 4 purposes of the new curriculum for Wales. 
This idea of a national curriculum having 4 main purposes was first introduced in the Donaldson Report ‘Successful Futures’ in 2015. Professor Graham Donaldson was tasked with reviewing the national curriculum and assessment methods used in Wales by the Welsh Government in 2014 (Donaldson, 2015, p. 1). Based on his findings, Donaldson (2015, p. 29) recommended that the national curriculum for Wales needed to focus on 4 main purposes to successfully create a well-rounded generation of learners. The new curriculum for Wales based on developing these 4 purposes will be implemented nationally from 2022 (Welsh Government, n.d.a). 
Despite it still being only 2020, I noticed that the observed behaviour management technique used by Teacher 1 positively fits in with 1 specific purpose of the new curriculum – “creating ethical, informed citizens” (Donaldson, 2015, p. 29). The two options offered by Teacher 1 emphasised to Student A that he is responsible for his own behaviour, no one else. They also required Student A to make a conscious decision about his behaviour and think about how it may be affecting those around him both directly (peers) and indirectly (home). This ‘choice’ given by Teacher 1 resulted in Student A deciding to behave, do his work and get a ‘good’ phone call home allowing Teacher 1 to get on with his lesson without any further disruptions for the short term. For the long term, a consistent application of this behaviour management technique will teach Student A and other students with behaviour issues that all actions have consequences and the importance of appropriate behaviour which will allow them to develop into ethical and informed citizens in the future (Welsh Government, 2015).
Literature Review
This observed incident has led me to 2 key areas I can critically analyse through in-depth study. This will enable me to correctly identify my next teaching and learning steps to improve my professional practice as a secondary school teacher in accordance with the 5 professional teaching standards.  I have decided to further explore and analyse the effectiveness of verbal warnings as a behaviour management technique, as well as the effects a reward can have on student behaviour in the classroom. 
In this incident, Teacher 1 first opted to use 2 verbal warnings in an attempt to subdue Student A’s misbehaviour. Academic Jane Bluestein (2008, p. 120) disagrees with the use of verbal warnings and is of the opinion that this spotlight on the misbehaviour can instead prevent the teacher from achieving their wanted outcome. She believes that they are a waste of time, an inconsistent approach and that they often lead to the teacher responding emotionally rather than rationally when the warning proves unsuccessful. In her book she further suggests that the lack of a reward is often the reason why verbal warnings are ineffective in the classroom. To some extent this can be supported by my observed incident as Student A’s behaviour drastically improved only after Teacher 1 offered the reward of a positive phone call home. 
The suggestion that verbal warnings are ineffective unless there is a promised reward is further supported by Ruth Payne (2015, pp. 483 – 504) in her study on ‘Using Rewards and Sanctions in the Classroom.’ Her study, based on the answers of 1100 year 7 and year 11 UK students to 3 different surveys on rewards and sanctions, illustrates that verbal warnings are one of the better sanctions when it comes to achieving good behaviour in the classroom, particularly with younger students. Statistics from the surveys show that 49% of year 7 students and 37% of year 11 students were more likely to ‘behave well’ after receiving a verbal warning in comparison to receiving other sanctions such as missing breaktime, where only 34% and 10% of two year groups were more likely to ‘behave well.’ However, her key findings highlight that students only behave better when some sort of reward is offered in exchange, such as a positive phone call home.  She found that 48% of Year 7 students and 42% of Year 11 students are more likely to ‘behave well’ if parents are contacted with positive comments but only 39% and 28% of the two year groups are likely to ‘behave well’ if parents are contacted with negative comments. This research supports Bluestein’s argument that verbal warnings are only effective methods of behaviour management when they are applied alongside positive reinforcement. Both Bluestein’s book and Payne’s results imply that Student A’s behaviour would have improved a lot quicker if Teacher 1 had initially given the choice of a positive phone call home rather than the negative phone call home.  
Further reading has led me to understand that positive reinforcement and the choice given by Teacher 1 to Student A are common traits of the behaviourism theory. Behaviourism is the idea that our behaviour is dependent on experiences we have had in certain environments (Snow, 2015). The experiment on dogs by Russian Psychologist Ivan Pavlov discovered that our behaviour can be conditioned by associating a natural/unconditioned stimulus such as the reward of food, with a conditioned stimulus such as a warning. When used repeatedly over time this results in the subject naturally reacting to the conditioned stimulus in the same way as if it were the unconditioned stimulus due to their repeated previous experiences in this conditioned environment (Richelle, 2016, pp. 45-46). This method of behaviour management is similar to the approach used by Teacher 1 as there was a reward on offer. However, Pavlov’s approach does not offer an alternative punishment for not complying with the desired behaviour and it does not provide the subject with a choice that can lead to two very different outcomes. 
It is widely believed that American Psychologist B.F. Skinner drastically expanded the theory of behaviourism with his extensive research experimenting the effects of operant learning and conditioning on behaviour starting in the 1930’s (Prosocial Progress Foundation, 2016).  Research indicates that despite operant conditioning requiring a stimulus, it is significantly different to Pavlov’s theory of classical conditioning. Skinner challenged Pavlov’s theory and found that a dominant unconditioned stimulus was not always needed for the subject to learn a certain behaviour. Through his various experiments on animals, he discovered that a subject’s behavioural outcome can be determined by their “effect on the environment” and any previous consequences faced for responding with a certain behaviour. Skinner firmly states that such consequences can be either positive or negative to have the desired effect on a particular behaviour/response (Catania & Harnad, 1988, p. 5). 
Skinner’s research suggests that the choice method offered by Teacher 1 to Student A was an attempt to introduce operant conditioning within the classroom, in particular with Student A. The phone call acted as the unconditioned stimulus and the responsibility of the outcome was placed on Student A and his chosen response. He could either continue responding negatively and receive the negative phone call home or he could change his behaviour and respond positively based on the knowledge of previous consequences applied by Teacher 1 and receive the positive phone call home. This analysis has allowed me to develop a pedagogical understanding as to why Teacher 1 changed his initial approach of verbal warnings to Skinner’s operant conditioning with the intention of improving Student A’s behaviour in the long term. 
The use of operant conditioning in the classroom is praised as a behaviour management technique by academics Legge and Harari (2000, pp. 3 – 5). Specifically, they admire its flexible approach to what type of reinforcements can be used and how teachers can go about it. For example, they are of the opinion that positive reinforcements can be “social or material.” A ‘social’ positive reinforcement can range from the teacher giving out stickers to the teacher openly praising the student and showing them attention, whereas ‘material’ positive reinforcements tend to be physical such as extra game time or confectionary rewards. In terms of the observed incident, Legge and Harari’s opinion implies that the phone call home would be a ‘social’ positive reinforcement due to Teacher 1 praising Student A’s behaviour, providing Student A responded positively to Teacher 1’s choice. 
Despite Skinner being an established psychologist and behaviourist in this field of research, there are many criticisms of his operant conditioning theory and its use in classrooms. Some critics recognise that Skinner’s operant conditioning can be extremely useful in the classroom as it can be used to quash unwanted behaviours in the short-term. However, they go on to voice their concerns about the behaviour management technique and emphasise that is an inappropriate long-term remedy due to its negative approach of dealing with certain behaviours through punishments. Critics warn that too much punishment or negativity can result in “hostility and fear” – feelings that should not be present in safe spaces such as classrooms (Disha Experts, n.d., p. a.111). In addition to this some Academics such as Julie Vargas (2013, pp. 50 – 53) consider operant conditioning to be of little use in the classroom as a behaviour management technique. She highlights in her book that operant conditioning often results in the teacher strengthening the unwanted behaviour rather than preventing it. Vargas refers to this as the “criticism trap.” 
 However, one of the main criticisms of Skinner’s operant conditioning theory is that the subjects experimented on were animals rather than humans. Various academics, including Grahame Hill (2001, p. 67), state that both classical and operant conditioning are unsuitable theories to train human behaviour. This is because they fail to recognise that certain species have different factors present when learning takes place, especially when learning how to behave. For example, Hill refers to Kohler’s discovery that primates learn best through insight and not through trial and error as originally thought. In contrast, when analysing how humans learn to behave, we must take in to account social factors and their influence on the learning process. This is commonly known as the ‘social learning theory’ and it proposes that humans learn new behaviours through observing the behaviour of someone else and witnessing the consequences of that behaviour before imitating it (Gregg Learning, 2019). This evidence of two very different learning techniques observed in two different species highlights exactly why learning theories cannot be generalised as seen in Pavlov and Skinner’s research. 
Reflection
Analysing this specific critical incident in detail has allowed me to identify several different behaviour management techniques I can use in the classroom to improve my professional practice as a secondary school teacher. Further reflection and evaluation of the observed critical incident will guide me to using these behaviour management techniques effectively and appropriately to combat misbehaviour. To do this, I will use Brookfield’s critical reflection model based on 4 different lenses. This specific reflection model will allow me to view the incident/actions taken by teacher 1 through 4 different perspectives (myself, the students, colleagues and theoretical literature); therefore, highlighting what went well and what needs to be adapted/changed for future use (Brookfield, 2017, p. 87). 
One of the main focuses of the observed critical incident is Teacher 1’s use of verbal warnings in a bid to vanquish Student A’s disruptive behaviour (as described in appendices 3 & 5). From my observational view the first two attempts clearly did not work in the way Teacher 1 was expecting. The fact that Teacher 1 changed his approach after these two verbal warnings further suggest he also recognised that they were not working with Student A. Student A’s lack of a positive change in his behaviour suggest that from his perspective the first two warnings used by Teacher 1 were not persuasive enough to warrant a change in behaviour. It also indicates that he is motivated by a promised reward due to the improved behaviour after the proposal of a positive phone call home. 
Despite these verbal warnings initially not working effectively for Teacher 1, they are a behaviour management technique I would like to use in the future. However, based on what I have observed and the literature I have read there are a few things I would do differently to Teacher 1. After reading the work of Bluestein (2008, p. 120) and Payne (2015, pp. 483 – 504) my first verbal warning will offer a positive alternative with a potential reward to the misbehaving student to motivate them to behave. The observed effect on Student A’s behaviour after a promised positive reward was also noticed by Payne in her experiment; therefore, I am confident that this method will be extremely effective in the classroom. I am mindful that I could face some implications when applying this method in my classroom as not all students are motivated by the same things. For me to overcome this issue it’s crucial that I get to know my students and understand what motivates them to do well and to be the best version of themselves possible. I am also conscious that some of my colleagues may see this technique as a bribe rather than a good behaviour management strategy. Throughout my career I will actively take part in observing colleagues’ lessons to learn new methods/ideas when it comes to managing behaviour in the classroom effectively to allow me to develop professionally in this area of teaching.
Analysing the observed incident also led me to research further into Skinner’s operant conditioning. This isn’t a technique that was used specifically by Teacher 1, however it is something that he could potentially turn to after seeing the success of his third warning which offered a reward in return for good behaviour from Student A. Some Academics such as Legge and Harari (2000, p. 3-5) believe that operant conditioning can be extremely successful in achieving a desired behaviour. Their opinion presents the idea that if I were to adopt this approach in the classroom, I would eventually eradicate misbehaviour and the desired behaviour would be present automatically as a result. I understand that my colleagues could either be impressed with my methods and my potential success using operant conditioning or they could completely disagree with my approach due to differing individual values. 
Sources of literature by Disha Experts (n.d., p. a.111) and Hill (2001, p. 67) raise concerns about operant conditioning and its detrimental effects on the students and how they can perceive a teacher and their operant conditioning techniques. After considering the ‘view’ from all four lenses, I have decided that in the future I will not adopt Skinner’s method of operant conditioning. I believe it can prevent students from freely expressing themselves out of fear of being wrong and it has the potential to take away the ‘safety’ of a classroom/teacher from a child causing them anxiety and other feelings that in my opinion should not be present in the classroom. In order for me to develop professionally throughout my career, I will continue to research new behaviour management techniques and test out the ones I believe will work best with my students to find the most effective strategy. 
Conclusion
Overall, studying further reading and research from a variety of sources has allowed me to critically analyse a specific incident I witnessed during my observation at a local secondary school. This has enabled me to build a successful case study that will help develop my professional practice in many aspects that are linked to the 5 professional teaching standards throughout my career as a secondary school teacher (Welsh Government, n.d., pp. 4 - 9). The further reading of different literatures on topics such as verbal warnings and operant conditioning have not only helped with my professional learning but have also informed me of new and innovative ways to manage behaviour in my classroom. Moreover, it has helped strengthen my understanding that all humans learn differently and the different pedagogical approaches underpinning certain learning theories/behaviour management techniques. I am now aware that by collaborating with the students and expressing strong leadership skills I will be able to tackle misbehaviour using various methods - such as verbal warnings with a positive approach. Additionally, these methods will encourage students to learn and understand that certain environments require certain types of behaviour, resulting in ethical and informed citizens that are able to behave appropriately. This critical analysis has highlighted the need for me to continually read and research different theories and approaches to learning after I have completed my initial teacher training to have a successful career as a secondary school teacher. 
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
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Assessment
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