A Critique on “Task-based Flipped Classroom in Chinese College EFL Teaching: An Empirical Study in Oral English Course.”
Introduction: 
The article “Task-based flipped classroom in Chinese college EFL teaching: An empirical study in oral English course.” by Sumin Wang, and Changjiang Liu (2018) seeks to find an approach to realize the application of “flipped classroom” in College English teaching and learning in China to solve the problem of inadequacy of time and chances of English input and output and improve learners’ capacity of application and communication in English. 

Based on studying on flipped classroom principle and prior practices, the authors built the “task-based college EFL flipped classroom model” (pp.12), brought the model into oral English teaching in a university in China, conduct investigation on the effectiveness of the new model and its influences on learners’ communicative competence and students’ perception on it. The research detected a substantially positive impact of this model on improving English communicative skills for students and popularity from the experimental learners.

The article is clearly structured and logically clarified which displays the literature review, theoretical study on the construction of the “task-based flipped classroom” teaching model, practical research on its effectiveness, results analysis, discussion and the conclusion. This essay was published in 2018. Although this article is not the first research proposing the “task-based flipped classroom” pedagogical approach in EFL teaching in Chinese colleges, as an empirical study particularly focusing on the oral English module and communicative competence, it is still at the forefront of the academic practical research in this field, even today. 
Theoretical Background
Based on the study of prior theoretical and empirical researches, the essay indicates that the “flipped classroom” as a teaching method reversing teaching procedures and maximising the internalisation of information is considered to be the gateway to autonomous learning and collaborative learning with the assistance of modern educational technology. Attempts to apply flipped classroom in various disciplines proved its efficiency in enhancing learners’ learning by improving their engagement, cooperation, confidence and motivation in the learning process. (Wang and Liu, 2018, pp.12-13)
Professors and scholars in and out of China have experimented several teaching models to implement flipped classroom teaching approach in practice, such as the “four stages model” by Gerstei (2011) and Taiji-style flipped classroom model by Zhong (2013) (Wang and Liu, 2018,pp.13). In order to introduce the “flipped classroom” approach into Oral English course in Chinese colleges to develop students’ oral communicative competence in English, the authors design the “task-based flipped classroom model” appropriated to their teaching objectives (Wang and Liu, 2018, pp.12). The model is constructed on the basis of theories as follows.
1.  Demand from national education goals
Chinese college EFL teaching guidelines(2015) by the Chinese Education Ministry request to “improve students’ integrated English language competence”. Therefore, the training of listening and speaking skills is an essential need in ELT in Chinese college. (Wang and Liu, 2018, pp.13) 
2. Indispensable conditions of communicative competence improvement
Sufficient input and output are necessities for learners to achieve success in communicating in the SL/FL. However, due to the increasing reduction of class hours, either of them can be guaranteed in the traditional class. (Wang and Liu, 2018, pp.13)  
3. Benefits of task-based teaching approach 
According to the essay, there are 3 advantages of the task-based teaching approach that are suitable to combine with the "flipped classroom" and correspond with the objectives of the research. The task-based pedagogical strategy encourages teaching materials being chosen according to the need of learners, intensifies the process of communication through classroom engagement, enhances the connections between self-study out of class and collaborative learning in class. (Wang and Liu, 2018, pp.14) 
Perhaps due to the word limit of the essay, in my opinion, the theoretical explanation is not sufficiently expounded. For example, there is a lack of demonstration on the current English ability of Chinese college students; there is no explanation why among many English capacities, the demand of improving communication ability is the most important and urgent. Moreover, it is not sufficiently stated why task-based teaching approach and flipped classroom teaching can improve students’ English communication ability and why they are better than other methods. In addition, when referring to the application model of the “flipped classroom”, the authors mention various models proposed by the predecessors, however, there is no comparison or analysis on whether these models are helpful to the teaching objectives proposed by the authors, nor discussions on why these models were not suitable for their own teaching exploration and why new teaching models should be proposed. As indicated by Gary(2017), a good literature review “should be more like a story than a list”(pp.128). Necessary synthesis and analyze is the same, or more important than summarizing and listing the development of the theory.
Theoretical Study
Based on the relevant study, the authors construct the “task-based flipped classroom” teaching model in Oral English class in Chinese college and implement the teaching in 3 phases: pre-class, in-class and after-class. 
Before class, teachers make teaching plans, prepare teaching resources, make teaching videos and assign communicative tasks. Students learn knowledge by themselves, complete exercises and quizzes and prepare for communicative tasks. (Wang and Liu, 2018, pp.14-15)
During class, teachers organize communicative tasks, provide guidance and feedback and make elaborations and comments whilst students fulfill communicative tasks, make reports or presentations and make summaries. (Wang and Liu, 2018, pp.14-15)
After class, the jobs of teachers are mainly questions answering and guidance providing. For students, they should review lessons by completing after-class quizzes. (Wang and Liu, 2018, pp.14-15)
The model is demonstrated by a graph and described relatively detailed in the verbal account which is easy to comprehend and follow that is in line with the standard of a teaching model construction and presenting (Wen, 2001, pp.27). The authors point out that “in this task-driven flipped classroom model, learners are highly motivated to fulfill various communicative tasks and solve various problems, thus considerably improving their communicative competence of English” (Wang and Liu, 2018, pp.14). The statement is raised not as a hypothesis by using verbs such as “can”, “may” or “should” but an affirmative description with an “are”, although can be understood as the confidence of the researchers on the effectiveness of the model, which I guess is a mistake of writing. Otherwise, the following investigation on the results of the new model would be insignificant. 
Empirical Research
The authors conducted a research to investigate the achievements on communicative competence after a semester (15 weeks) of learning in the task-based flipped classroom model compared to the conventional approach in the classroom as well as students’ perceptions about the flipped classroom teaching. (Wang and Liu, 2018, pp.15)
The research selected 2 classes of freshmen of non-English majors in a Chinese university and set them respectively as the experimental group and the control group. All subjects have undergone a pre-test of oral English following the procedures and criteria of IELTS oral English test and were tested “no significant difference” in English communicative capacity between the two classes  (Wang and Liu, 2018, pp.15). After the experiment of implementing the task-based flipped classroom in the experimental class, a post-test with the same criteria and procedure was managed to examine the effectiveness of the new pedagogical method. Data is collected and analyzed quantitatively. Besides, in an effort to examine students’ view on the new model, a questionnaire  was performed with the whole experimental group in addition to an in-depth interview with some of the experimental subjects.
The research adopts the mixed approach and many of the practices are worthy of reference. A pre-test and a post-test are executed to avoid the inaccuracy of the experimental data caused by the differences of students’ oral English level before the experiment which effectively guarantee the credibility of the experiment. It is wise to adopt the IELTS criteria and schema for the oral tests because the ILETS is one of the most credible and popular English language proficiency testing system in the world. The considerations of the details are also worth learning. For example, the research invited 2 teachers to test the students’ oral English and take the mean of scores from the two teachers as the final score; the students interviewed were chosen randomly from 3 groups divided by English proficiency level and the students were given explanations of the concept and teaching process of the experimental teaching model before the interview.  
However, “the subjects have to be selected carefully to ensure that as reliable and representative a sample as possible has been obtained”(Wray, et al. 2001, pp.168). There is a negligence of the subject selection in the experiment for they chose freshmen as the participants. Lacking the experiences of the traditional classroom in the university, the freshmen in the experimental group entered directly to the reformed class under the flipped classroom model. Their acceptance of the "flipped classroom" may not only from this new model but also from the feeling of freshness of oral English class and English learning in college. Therefore, the credibility of the qualitative research on students’ acceptance of the flipped classroom is arguable. In my opinion, freshmen in the second semester or sophomores are more suitable for the research. After a period of learning of oral English in conventional class, students could have a general understanding of lessons given in traditional strategies which enables the students to compare more equitably with the later experience of the trail of the innovated class.
Results
In general, the results are positive and indicate that students welcome the take-based flipped classroom teaching model and the improvement of communicative capacity in English of the experimental group is significantly faster than the control group.
The effectiveness of the teaching model was tested by a T-test to compare the scores of pre-test and post-test between the experimental and control group. Two groups demonstrated a similar level of oral English in the pre-test who achieved mean scores of 80.34 and 79.27 respectively. After 15 weeks, the experimental group improved significantly in the post-test (mean score of 83.95) comparing the control group shows no obvious progress(mean score of 80.83). 
Regarding the satisfaction on the task-based flipped classroom teaching model from the experimental class, the researchers adopted quantitative investigation by introducing the Study Process Questionnaire (SPQ) on “their acceptance of both the overall model and three specific dimensions including model design, teaching approach, and teaching outcome” and 5-point Likert scale, ranging from “completely disagree” (1) to “completely agree” (5) (Wang and Liu, 2018, pp.16). The results are all above 4.15. In addition, 15 students were selected to take part in an interview on the same objectives and content of the questionnaire and received similar results. The result is encouraging, however, due to the problem of sample selecting I mentioned, its reliability is questionable.
Conclusion: 
To conclude, the research constructs a new teaching model by studying the previous theoretical and empirical research of which the teaching results and acceptance of the new teaching model are examined both satisfying through mixed research approach. By testing, surveying and interviewing, the research is demonstrated from multiple angles and it is rigorous in process and well handled in details.Therefore the result is relatively reliable. In general, the paradigm is worth to follow in my own research in the future, though, from my point of view, if the above-mentioned problem of the experimental subject choosing were taken into account, the research results should be more reliable. 
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