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Part 1
Institutions like The University of Wales Trinity Saint David (UWTSD) have a legal duty to adhere to the Equality Act (2010). Such legislation prohibits discrimination in education and supports inclusive education. The United Kingdom has a duty under Human Rights Act (1998) to ensure there is inclusivity in the classroom. 
The Equality Act (2010) makes it unlawful for an institution to discriminate against a student based on nine protected characteristics detailed within the Act. (Equality Act , 2010) However, the Act does not consider that individuals may be discriminated against for more than one protected characteristic i.e. a female may be discriminated against based on her sex and pregnancy and maternity, known as intersectionality. 
when it comes to social inequality, peoples lives and the organization of power in a given society are better understood as being shaped not by a single axis… but by many axes that work together and influence each other (Hill Collins, P and Bilge S, 2016)
The Equality Act (2010) makes it ‘unlawful for an education institution to discriminate, harass or victimise a student or potential student in relation to admissions, the way it provides education, the access to any benefit, facility or service or by excluding a student or subjecting them to any other detriment. Institutions are required to take reasonable steps to make reasonable adjustment for students where necessary and ensure information is provided in an accessible format.’  (Equality Act , 2010)
United Nations Convention on the Rights of Persons with Disabilities (2006) was developed by individuals with disabilities with the aim of achieving a greater level of equality for those with disabilities. This document explains steps governments must take to uphold, promote and protect rights of disabled people. 
Article 24 ‘Right to Education’ recognises the rights of individuals with disabilities to education. It says that State Parties shall ensure an inclusive education system at all levels and lifelong learning directed (Convention on the Rights of Persons with Disabilities, 2006). This document is important for those with disabilities to know their rights to access education and what institutions should do to implement support to enable students to achieve their optimum. 
The Well-Being of Future Generations Wales Act (2015) (Well-being of Future Generations (Wales) Act , 2015) is unique to Wales, as no other country has an Act like this. The Act acknowledges the challenges Wales has in terms of securing prosperity for future generations, it outlines plans of how the nation wanted Wales to look like by 2050.
· sustainable development; means the process of improving the economic, social, environmental and cultural well-being of Wales by taking action, in accordance with the sustainable development principle, aimed at achieving the well-being goals (National Assembly for Wales, 2015)
Reform in Wales aims to ensure all learners with ALN are supported to overcome barriers to learning to achieve their full potential, improve the planning and delivery of support for learners from 0 to 25 with ALN, placing learner’s needs, views, wishes and feelings at the heart of the process and focus on the importance of identifying needs early and putting in place timely and effective interventions which are monitored and adapted to ensure they deliver the desired outcomes. This is a really important transition as previously, students with ALN were only supported until the age of 18. 
Around 23 per cent of all learners at maintained schools in Wales have SEN. Overall the academic attainment of learners with SEN is poor compared to the rest of the learner population. Under the new system, planning will be flexible and responsive, our professionals will be skilled and confident in identifying needs and deploying strategies to help learners overcome their barriers to learning, and the learner will be at the centre of everything we do. (Additional learning needs (ALN), n.d.)
The Act puts students at the fore and will provide clear guidance upon which local authorities in Wales and organisations are responsible for the delivery of services for children and young people with ALN.  (The Additional Learning Needs Code for Wales , 2021) 
This legislation encourages change and one of the most important factors is that ALN students can now access support until 25. This has to be a positive step in accommodating additional requirements and demonstrating inclusivity within the post-compulsory classroom, however, consideration should be given as to whether the age for accessing support can be extended post 25, as many adult learners ALN may have gone unrecognised when they were in compulsory education due to a lack of awareness and resources.  
Plows & Whitburn look at inclusive education and say to ‘achieve an inclusive pedagogy approach, teachers need to focus on how to make learning opportunities available for everyone so that all students can participate in the community of the classroom and that considerations that need to be given are shifting the focus away from differences amongst learners to the learning of all students by focusing on what is to be taught and how rather than who is to learn’ (Plows & Whitburn, 2017)
The United Nations Convention on the Rights of Persons with Disabilities (2006) and The Equality Act (2010) align with professional standards for Higher Education such as V1 ‘respect individual learners and diverse learning communities’, V2 ‘promote participation in higher education ad equality of opportunity for learners’ and A4 ‘develop effective learning environments and approaches to student support and guidance’. 
It is important that PCET practitioners act in accordance with professional standards for both Higher and Further Education institutions and have paramount consideration for equality in the classroom. It is vital to acknowledge that one size does not fit all, each student is unique. The way forward to promote inclusivity in the classroom is to ensure students with ALN are accommodated to the best of the institutions ability. Students should be able to access resources and support to ensure they achieve their optimum in education. 
Universal provisions are provisions implemented which can be accessible to all learners, it is not targeted support but additional support for those who may require it. For example, a universal provision may be having the learning objectives in large font on the screen for all students to see. Another could be that students can leave the classroom if they feel they need a break and a variety of methods to communicate with the tutor could be implemented such as putting hands up. This will enable learners to access learning to the best of their ability. 
Targeted provisions are specific to the student, for example Individual Development Plans (IDP) and targets and these should be shared with all lecturers and be accessible during the students lecturers.
UWTSD have equality objectives in their Strategic Equality Plan 2020-2024, one of which is ‘to create health and inclusive learning communities’ (Strategic Equality Plan, 2020). This consists of several aims and objectives, one of which is ‘enhancing support systems for students and staff including diversity training, extending to bi-lingual and cultural awareness training’, this is really valuable in education and shows a wholesome approach in ensuring both staff and students get appropriate training. This will inevitably lead to a more positive outcome in ensuring UWTSD embeds inclusive practice across the curriculum.  
To conclude, all students should have an equitable start to achieve their optimum in education and this inclusivity and accommodating additional requirements can be demonstrated by using a variety of teaching and assessment methods, ensuring materials do not disadvantage students and that subject materials are accessible for all learners, for example, by adapting to large font on slides. The aim is to ensure all students have enriched learning experiences and can participate without hindrance.
Part 2 
1. Megan
Megan has applied to study A-Level Law at Gower College Swansea (GCS) next year. The mode of delivery is face-to-face.  Megan has declared mental health support needs although there is no official diagnosis. Megan attended interview and outlined that she struggles with speaking up in class due to anxiety issues since childhood and finds it difficult to mix with new people. Megan advised that during school she found it hard to concentrate in class and struggled to maintain attention and is worried about this for the programme and previous tutors have commented she may have Dyslexia.
The Additional Learning Needs Code for Wales (2021) states a Further Education Institution (FEI) has a duty to decide whether a young person has ALN. Given Megan’s disclosures, as an institution we need to decide whether or not she has ALN, designate a person to be responsible for co-ordinating the actions required to make the decision, if an IDP is required, to be responsible for preparing it. (The Additional Learning Needs Code for Wales , 2021)
Megan will need targeted provisions, an IDP with targets for her wellbeing and spoken language and these need to be measurable. Megan’s IDP should be shared with Megan’s lecturers. There could be a one page profile detailing things which are important to Megan i.e. when she loses attention, she has a short break to regain focus or she may wear headphones when writing. Megan’s IDP should assist her through the programme and any ALN should be the subject of her plan and reviewed on an ongoing basis.
In respect of mental health, we can signpost to the Student Support Officers as they can assist in offering one-to-one support and can make referrals to other agencies if necessary. GCS has a counselling service and health advisors who provide a professional service to students offering advice and guidance. It may be that we do not ask Megan questions on the spot or encourage her to speak, we should offer her the choice to communicate verbally or in writing. We could arrange weekly check-ins to discuss how she is feeling and if she requires additional support. If weekly check-ins are not enough and she would prefer daily, we would assign a wellbeing officer who could check-in daily to ensure her mental health is not impacting on her progress. 
In respect of Dyslexia, GCS offers advice to students with specific learning needs on how to access appropriate specialist support, reasonable adjustments, screening and assessment along with guidance on DSA funding application process. I would refer Megan to the designated individual to discuss her concerns. Megan may require extra time during examinations so it is important that she is assessed so arrangements can be implemented. I would also recommend that Megan applies for DSA so that she can have financial assistance in funding any specialist equipment or study support that may be required. 
Megan may require targeted language support, one-to-one study sessions, and we can assess her phonological development. Additional support can be implemented around deadlines.  
If Megan is diagnosed with Dyslexia, I will ensure that colour overlay is available on handout slides. I will ensure that materials are available in advance of the session. I would recommend that text-to-speech tools are installed on her device, voice recognition, word prediction tools, AutoText or AutoCorrect tools in Word are set up to assist with commonly misspelled words. I would signpost Megan to IT support to assist with installation. It is important that Megan accesses support to achieve her optimum. 
2. Dafydd
Dafydd has applied to study the Law and Legal Practice programme. It is recognised that Dafydd has Cerebral Palsy, a disability, a protected characteristic. Dafydd is partially sighted though not registered as blind. He can walk independently with the use of crutches but does get tired easily. He uses a computer although find notetaking difficult due to his typing speed and he does struggle with use of his left arm on times. Dafydd states he has always been very independent in managing his education and despite moving away from home, he is keen to maintain independence. Dafydd has asked for options as a student.
At UWTSD, our aim is to provide students who require support with tools to enable them to work to their potential and demonstrate the true level of their abilities. I will signpost Dafydd to the Disability Advisor to arrange an interview to discuss his needs. As a prospective student, UWTSD has an assessment centre to ensure all prospective students have access to assessors with comprehensive knowledge of the support network and programmes we offer. (Services for Disabled Students, n.d.)
We must consider Dafydd’s mobility and sight. Health and safety considerations and a risk assessment will need to be undertaken as the programme is taught face-to-face. Consideration will need to be given to location of the classroom i.e. will it be on a higher floor which will require elevator access. He may require a plan to assess what his needs are, whether he requires doors to be opened for him, chairs pulled out, his rucksack carried and a parking space close to the entrance. Adjustments should be made to ensure it is safe for Dafydd to attend. 
We recognise that Dafydd is passionate about maintaining independence and we could have a meeting with Dafydd to ask him what is important for him and involve him in any provisions. We should consider making the classroom accessible and that there is enough room to enable him to put his crutches down. Dafydd may benefit from having a designated seat for each lesson. 
As Dafydd finds notetaking difficult due to his typing speed and struggles with his left arm, I can provide hard copies of the slides and can email the slides the day before. I could ensure that there is a designated notetaker on hand who is accessible on an as and when required basis, so if Dafydd does get tired, someone can be available promptly to assist him. Dafydd types on his laptop, but in the event his laptop died, we could agree to Dafydd using his mobile phone to type notes. 
Dafydd’s needs of sight may need to be determined. Dafydd can use Braille or I can provide alternative script, legible bold fonts which are clear. This should be reviewed on an ongoing basis.
UWTSD can provide students with assistive technology that can support students’ learning and promote independence. Student support services can assist in putting in a package of support for Dafydd to enable him to fully participate on the course.
UWTSD’s goal is to give students equal opportunities to encounter a wide range of academic, social and cultural experiences. This will be important to Dafydd as he is moving away from home. I would signpost him to the Accommodations team who can assist further. 
3. Alys 
Alys is a second-year student on the Law and Legal Practice programme taught face-to-face at UWTSD who has just discovered she is pregnant and wishes to continue her studies but has asked for options for support during her pregnancy and after the birth. Pregnancy and Maternity are protected characteristics within the Equality Act (2010). 
At UWTSD, there is a maternity policy to allow us to see what we need to do to support Alys in her studies. Alys will need to complete Appendix SC17 SC17-Pregnancy_and_Maternity_Support_Form_10-2021.docx (live.com) and return it to the programme manager. This form should be reviewed at 16 weeks, 24 weeks pregnant, and key points of the academic year such as prior to examinations to see what adjustments need to be made. If Alys agrees, I will notify other tutors of her pregnancy. 
We would consider whether Alys needs any wellbeing support as she may have worries being a pregnant student.
I would ask that Alys notifies UWTSD if there are any medical changes i.e. sickness that may impact her attendance. Alys may need to use the bathroom more frequently during class and we must be mindful of this. 
Measures such as allowing time out of study for the birth, a period of time thereafter, prior to and after the birth, giving permission for periods of absence for medical appointments and making arrangements to catch up on missed classes can enable Alys’ continuation of study.
Pregnancy and birth may make it difficult for Alys to meet deadlines and attend examinations and in such cases, Alys should apply to have the circumstances considered through the extenuating circumstances procedure and use of UWTSD’s interruption of studies policy and procedures.
We must consider whether Alys will breast-feed and whether she will consider transferring to part-time study or whether she may wish to ‘pump’ at University and where she would feel comfortable doing this. I could talk to the cohort about breastfeeding to reduce any stigma. 
The programme manager and Alys will discuss how pregnancy may impact on her studies. There may be need to be an interruption of studies depending on expected due date. Alys and programme manager must decide whether interruption is needed and the time period this will cover. If Alys is due near any examinations, she may require confirmation from her medical professional that she is ‘fit to sit’. A plan should be devised in writing detailing any support arrangements and agreed timescales for her return to study. 
Alys will be supported to reintegrate into her studies after any period of absence. I will consider the wishes and feelings of Alys rather than applying a ‘one size fits all’ approach. Efforts shall be made by UWTSD to meet reasonable adjustments. 
Alys will need to inform the programme manager and Registry when she is ready to return and create a plan for reintegration. Alys must not return to UWTSD within 2 weeks of giving birth for health and safety reasons. (Student pregnancy, maternity, paternity and adoption leave policy, n.d.) 
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