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Self-assessment and Self-Evaluation.

Introduction.

My Higher Education journey started in 2016 where I was, at the age of 21, considered a mature student. Throughout my Higher Education experience, I have been tasked with various assignments which have allowed me to utilise certain self-assessment and self-evaluation tools to help with my development as a student. The objective of the following journal is to critically discuss how self-assessment and self-evaluation help in the development of effective learners. 
Self-Assessment and Self-Evaluation are two important factors in any learning journey. Reflecting on one’s work allows you to self-identify strengths and weaknesses shown in the work which, in turn, allows you to grow from this experience. 
‘Self-assessment is a process of formative assessment during which students reflect on and evaluate the quality of their work and their learning, judge the degree to which they reflect explicitly stated goals or criteria, identify strengths and weaknesses in their work, and revise accordingly’ (Andrade & Du, 2007, cited in Spiller, 2012).
Feedback, in any capacity, is essential in the development and reflection of students. It allows for students to identify their strengths and weaknesses to make improvements in the future (Weaver, 2006). Wojtas (1998, cited in Weaver, 2006) found that a large percentage of academics believe that students do not pay attention to feedback, with their focus being primarily placed on grades, however, as a student I find feedback essential in bettering myself, ensuring I am ready for the next assignment.
Since I started at university, we have been encouraged to fill out Self-Evaluation forms prior to submitting an assignment. The form asks you to comment on how you found the assignment, what you feel you did well on and what you feel you could improve on. We also receive feedback on all assignments in written form, and face to face where appropriate. I found the self-evaluation form useful when reflecting on my feedback after marking as I can compare my own opinion to that of the marking lecturer. This allowed me to evaluate my own opinions on something I thought I had done particularly well but also identifying where improvements can be made. 
I have not used the form in recent assignments and have not felt any particular difference in my results or development, however, I feel they are still beneficial. Personally, I feel that vocalising these comments directly through face to face feedback would be more effective for providing feedback when the student has done particularly well, or particularly badly, as this would allow for a more direct conversation compared to a few lines of feedback online. 
I have prepared three journal entries that outline my experience with self-assessment and self-evaluation when completing certain types of assessment throughout my higher education journey. These journals serve as an illustration of my understanding of the issues I have faced and outline how I have used the feedback I have been provided with to improve my self-assessment and self-evaluation skills.
Journal Entry 1 – Presentations.
	
	Since starting university, I have written and given multiple presentations. Feedback provided to me during my first year advised me to speak slower and clearer. When looking over the feedback I tried to figure out why I was having trouble speaking slowly and clearly in these situations. I discovered that I was suffering with a slight case of performance anxiety as I was in a room with people I did not know, presenting something I had written in a short period of time and was not completely confident on. Instead of allowing this to continue, I adapted myself in these situations to portray more confidence and speak with purpose.
I remember watching videos online on how to convey confidence in a presentation situation and drew on my previous experience in drama school on how to project my voice and speak clearly. This greatly affected my outlook on presentations, and I became more confident in my writing and presenting ability, resulting in better grades and better produced content. I met with one of my lecturers in my first year to discuss my improvement and was advised to keep finding new ways to improve my skills in this area which I feel I have done. I have given presentations where I have brought in handouts to engage the class more, and also relied less on photo and video content to convey my points. I have continued to develop my presentation skills over my second and third year of study.
	I read a book about how to present which advised creating some form of an alter-ego when presenting, disassociating oneself from the presenter making you seem more confident when delivering a presentation. I feel that this really assisted in making my nerves go away, allowing me to speak with intent and ensure my words are heard. Theobald (2013) likened this to a Jekyll and Hyde effect which I related to. I feel that this book not only helped with my development, but it also backed up the feedback I was receiving by strengthening the need for clearer speech when presenting.
	McMillan & Hearn (2008) advise that self-assessment as a student can be shown in a cycle. This includes three revolving stages; Learning targets and instructional correctives, Self-monitoring, and Self-judgments. By working on the feedback that I was provided, I was able to start self-monitoring which, according to Bruce (2001, cited in McMillan & Heard, 2008), would have provided me with a meaningful idea of what I know and what I need to know.
I feel I am now able to give a presentation confidently and do not often struggle with this type of assignment. Feedback I have received on recent presentations has been positive which leads me to believe that working on the feedback I have been provided has worked and is allowing me to grow my skills in this area. 
Presenting is an integral part being a teacher, so working on presenting skills now before qualifying will leave me in good standing when I am in a position where I may be giving five or six presentations daily as part of my job. It is becoming more common for presentations to be a part of job interviews, both in and out of the education sector, meaning that having these skills will undoubtedly benefit me at some point in the future, so I am constantly looking for new ways to improve my presentation skills. 
Journal entry 2 – Written assignments.

Written assignments make up the main portion of assessment styles that I have undertaken throughout my higher education experience. My feedback has varied throughout my written assignments due to the difference in assignment styles. I have complete written assignments in categories including, but not limited to, briefing papers, essays and portfolios. Feedback is essential to my understanding of how my writing style can be improved. 
One of the focal points of my feedback, especially in my first year, is the use of more academic referencing materials. I would, at a certain time, prefer to use articles from online news reports such as BBC instead of using journal articles and peer reviewed material. After reading through the feedback I was provided, I was able to understand when it is appropriate to use less academically suitable material and when not to. 
I have read the Harvard referencing guide book provided to me when I started university and continue to utilise this if I am ever unsure on the referencing format. I also use online tools such as RefMe to aid in the construction of the proper reference format. I feel my referencing has greatly improved over my three years in higher education, though there have been some occasions where I have had further feedback on this. 
I take all feedback on board when reading feedback on written assignments as, as previously stated, they are the type of assessment I have, and will, mostly complete during my time in higher education. This allows me to constantly work on my skills within this field, which, in turn, aids in my development. I always re-read an assignment before submission so that I am actively able to self-assess and evaluate the work I have done to ensure it has been competed to the best of my ability. 
There have been times where my feedback has focussed on elaborating on points I have made. I try and use this feedback to remind myself not to be vague in any capacity when creating a piece of writing. This feedback allows me to sit back and act as a marking lecturer when looking at my work and try to pick out what is missing and what needs further explanation. I, at times, submit my written assignments to a professional (degree holding) person for proof reading. This helps me to pre-empt the markers comments and gives me the ability to improve my assignment after comments from a second pair of eyes. I have found that on the assignments where I have had the work proofread, I tend to get slightly better marks as these mistakes are pointed out prior to submission.
Journal entry 3 – Timed Assessment.

	Timed assessments were the assessment style that I was most anxious about completing. I saw these as examination style assessments as there was a set time limit for them to be completed and they were completed under exam conditions. 
I have completed two timed assessments during my higher education journey. The first being in my first year, and the second in my second year. During the first timed assessment I had not properly prepared for the work required and ended up rushing to finish and finishing under the word count.
	I found this to be due to a lack of motivation when preparing for this type of assessment. I have always been a very coursework orientated student, I do not particularly do well in exam conditions. I found myself having a negative experience as I was just trying to get the bare minimum to allow a pass. This is theorised by Dweck (1996) as a performance goals in his goal-theory. 
A student experiencing performance goals will focus solely on the outcome of the assessment and what they can do to achieve that outcome, often putting aside additional learning for being simply proficient enough to attain a certain score (Dweck, 1996). It is advised by Dweck (1996) that self-assessment is imperative to progress from performance goals to mastery goals which is defined as focussing on the task and understanding what needs to be done. This is seen as more cognitive and internal, compared to performance goals being less cognitive and more external (Dweck, 1996).
When I receive an assignment, I try to read through the question and understand exactly what I need to do. When preparing for the second timed assessment, I ensured I was fully aware of what I needed to do and practised a few times before the day of the assessment. This resulted in a much better grade, and I actually finished with time to spare to review my work and self-evaluate what I had done.
 I used a quotation from a non-reputable source which was brought up in my feedback. This feedback in particular stuck with me as this was something that I thought to be an amazing pop culture related quote and that I was thinking outside the box. The reference was deemed inappropriate for the academic assessment and I have certainly learned from that mistake. In addition to the aforementioned written assessment feedback, I have worked on my referencing technique since this point and have not, to my knowledge, included references that were not acceptable. 
“Self-perceptions develop gradually as students connect their successes and failures to factors they believed caused the result” (McMillan & Hearn, 2008). I am now self-aware when placing references into my work as I am now aware of how important using academically appropriate referencing is.
Conclusion

	Self-assessment and Self-evaluation are essential to a student’s ability to grow and develop throughout their education journey. Whether the student is in school, further education or higher education there is always a need for self-assessment and self-evaluation. These skills are transferable into working life and developing them whilst in education will only make it easier for them to be implemented down the line.  
	I feel I have greatly benefitted from developing my skills in self-assessment and self-evaluation. My grades are more consistent now in comparison with my first year, and I feel like I am more aware of what I am writing/creating when developing my work. I find myself more capable of producing quality work at a higher level now that I have the ability to be critical of my own work and understand what I need to do to better it.
I will continue to grow my self-assessment and self-evaluation skills over my remaining time in higher education and into my post education life. 
‘Students need to self-assess to know when they are learning, how much effort they must expend for success, when they have been successful, when they are wrong, and which learning strategies work well for them. Accurate self-evaluation enables students to see what they have mastered and identify what needs further work’ (McMillan & Hearn, 2008).
	I am now confident in my ability to write competent assignments and present presentations that are clear, concise and of a high standard. I am looking for support where needed and growing myself and my skills in self-assessment and self-evaluation to ensure that the issues I have faced in the past are no longer a burden to my success in higher education.
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