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	Target 1
	Include more critical analysis in writing. I need to ensure I balance discussions of strengths and limitations throughout my work and be critical in my arguments.

	Target 2
	Use a range of authors to support my discussions. I will do this by ensuring I look at the essential reading lists and include some of these authors within my work as well as researching independently and including independently sourced authors within my work.

	Target 3
	Revise minor references errors. I will do this by following the Harvard reference guidebook throughout my assignment.

	LINK TO PLP 
	https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zqp4kMx4ysw7MZc6xRzdc (copy and paste into browser). 
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Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement. 
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1.Part one Professional Learning Passport

1.1 Reflection on Subject Knowledge Development (Tab 5)
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Description automatically generated]This is the website I went on to further educate myself on why understanding grammar and punctuation is important. I also completed the quizzes. 








[image: Graphical user interface

Description automatically generated]
[image: Graphical user interface, application

Description automatically generated]

This is the quiz I completed on common mistakes confusions made. I completed all the activities on each common confusion which shows on the top right corner with the full bar.  






I wanted to improve my own skills in punctuation and grammar to ensure I was confident in correcting mistakes made by learners as well as being confident in delivering lesson warmups which focused on spelling, punctuation, and grammar skills. Before each literacy session I would do interactive literacy warmups live on Teams where learners would need to correct the punctuation, spelling, or grammar. However, for me to plan and deliver these literacy warmups effectively I needed to develop my own subject knowledge on punctuation and grammar as well as ways of teaching this effectively. Firstly, I went onto University of Bristol where they offer a study skills page on punctuation and grammar. I read through the information on punctuation such as commas, apostrophe, hyphen, semi colon and colon and then completed the quizzes to test my understanding. I also read the information on common confusions and completed the quizzes on this too. I found that learners really enjoyed these warmup activities as they were fun and engaging and not too serious. It is suggested that learning grammar can be fun and can be done by playing with words, puns, jokes and can enrich and inform grammatical knowledge and understanding (Waugh, Warner and Waugh, 2019). Therefore, I ensured these lesson warmups were fun, engaging and enriching. As a result of this experience, I feel more confident in my own subject knowledge of punctuation and grammar.
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Asset Two – Numeracy 
I did an equivalent fraction quiz to begin with to test what I had remembered. I got 6/7 which I was pleased with. 
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I then read through the information on the page about equivalent fractions and watched the video. 
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I then read the information and method behind working out fractions of amounts and watched the video. I then completed the quiz which is got 7/7. 
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I went on BBC Bitesize to develop my knowledge and skills on fractions further. I read the information, watched the videos, and completed the quizzes to test my knowledge. Although I had prior knowledge of fractions, I was aware it was a topic in which I needed to revise prior to teaching it to ensure I felt comfortable and secure in delivery. I believe it was important to undertake the self-study as it contributes broadly to the knowledge base of personal development (SAGE, n.d). By undertaking this self-study on BBC Bitesize this allowed me to incorporate the videos and quizzes into the introduction of my own sessions through distance learning. As a result of this self-study, I feel a lot more confident in delivering fraction sessions to Year 4. By revising this subject, I think the teaching and learning of fractions needs to include visual images to begin with as it is much easier to visualise a fraction with a picture matching it rather than just numbers. Additionally, this links to the connections model by Haylock and Cockburn (2013) linking the experiences, pictures, and language to make sense of the topic. I will continue to use BBC Bitesize as a way of introducing topics to learners as they are short yet effective in providing you with the necessary information for you to have a basic understanding of the topic. 

[image: ][image: ]1.3 Reflection on Subject Knowledge Development
Asset Three – Digital Competence 
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These are the notes I made from the EAS session on engaging learners effectively on Teams through distance learning. From this session I learned how to change settings on Teams, how to engage learners through the introduction and end of the session as well as resources that I could use throughout the synchronous sessions such as the whiteboard. 















Due to the current COVID 19 pandemic this resulted in my final teaching practice to take place via distance learning. The placement school I was in used Hwb classes and Teams as their online learning platform. This meant I was teaching synchronous sessions on Teams to learners but as not all learners joined the Teams sessions the resources were also uploaded to the Hwb class as asynchronous. I have always felt confident with my skills in technology, but I wanted to further my skills in how I could use them effectively during distance learning. Therefore, I joined a session on Teams by the EAS which gave lots of information on how to use Teams effectively for distance learning. It is argued that becoming familiar with a range of software can help you as a teacher in being able to use a variety of resources to engage learners but also it allows you to teach effectively by ensuring learners are competent in the essential skills too (Higgins and Packard, 2004). This session ensured that I could up-skill myself on how to provide learners with effective sessions through distance learning. As a result of this experience, I was more confident in delivering sessions through Teams to learners. One of the most beneficial aspects I discovered was that you could use a whiteboard on Teams and change the settings to either just the organiser can write on it or change it so learners could too. This was extremely useful in maths as I was able to write the sums on the whiteboard and model how to complete questions as well as then learners being able to have a go which mirrored what we usually would do in the classroom. 

1.4 Reflection on planning for progress in learning relating to literacy, languages and communication area of learning and experience 
What did you do and why?
I taught a series of lessons which saw learners progress in their learning in literacy (Appendix 1 weekly overview literacy planning). Depending on which challenge the learners chose the intended outcomes were to re-tell the legend of Gelert, re-tell the legend Gelert but with a different ending, or write their own legend. The first lesson was an introduction to the genre of myths and legends. The following lesson was a comprehension on Gelert as this was the stimuli for the activity spreading across the two weeks. It is suggested that a comprehension is beneficial for incorporation a range of reading procedures, introducing texts, support for reading through other literacy strands (Department of Education WA, 2013). The next lesson was for learners to describe the characters, some learners would be describing their own characters that they had created for their legend. The following lesson was for learners to plan their legend using either a story map, storyboard, or a story mountain. 

The final session was for learners to write their legend (Appendix 2 for progress in a learner’s work).  I gave learners a checklist and delivered a PowerPoint with tips on how to write effectively to scaffold their learning. There have been many studies conducted using the Vygotskian approach stressing the active role of the teacher in developing learners' writing skills where teachers scaffold learning in particular phases of literacy learning which can be beneficial for learners (Boscolo, 2008). When delivering the introduction to the legend writing session, I ensured to remind learners to use adjectives, adverbs, time connectives, commas, explanation marks which is what I had been teaching throughout the literacy warmups. Waugh, Warner and Waugh (2019) suggest you need to explain to learners how grammatical meta-language will make a difference to their writing.  Therefore, I always ensured in the literacy warmups leading to the write session I reinforced the importance of learning and recapping these skills as I told the learners it will benefit them when it comes to writing their legend. A genre approach to writing has many suggested benefits for learners one being it increases the learner’s awareness of numerous ways of organising information when writing, by establishing distinct features of the text first, and because of this learners can acquire a meta-linguistic awareness of language resulting in them being able to write for a purpose (Paltridge, 2001 quoted in Ahn, 2012, p.3). 
 
What have you learned?
I have learned that planning for progress in learning is essential in teaching. It is important to plan a sequence of sessions where you can build upon the knowledge and skills from each session to produce a final product. In this experience all sessions helped in developing the final product of learners writing a legend. I found that it was beneficial to address skills through the lesson warmups and I found learners loved these interactive warmups as they were always engaged. The warmups link to the theory of Bruner (1960) where he suggests that for learners to progress, they need to be taught a skill, build on the skill, and ensure the skill is reinforced to them (Drew, 2021).  For example, each day in the lesson warm up I would focus on a different skill- spelling, punctuation, and grammar, I was constantly reinforcing these skills to the learners so they could use this within their legend. 

What next?
As a result of this experience, I will continue to plan for progression through sessions as I loved to see where learners started and where they ended as well as learners seeing a start and finish to their work. In literacy I will continue to reinforce skills through lesson warmups as I found learners were very engaged in these short snappy activities at the start of the session. In future I will continue to ask learners what they have learnt throughout the sequence of sessions. I will also continue to differentiate appropriately to ensure all learners are able to progress in their learning and I will also continue to scaffold learning by providing learners with the necessary resources. 

1.5 Reflection on planning for progress in learning in relation to mathematics and numeracy area of learning and experience 
What did you do and why?
I planned and delivered a series of maths lessons relating to the topic of fractions (Appendix 3 weekly overview maths planning). The new Curriculum for Wales 2022 is now a progressive curriculum where the key aspect of it is the progression steps which means progress is no longer defined by a specific age (Welsh Government, 2020). Donaldson (2015) states in the Successful Futures report that the new structure of the curriculum promotes progression in learning and should be described across the continuum of all areas of learning and experiences. Although these sessions were done via distance learning I followed the connections model where learners have cognitive connections between concrete experiences, symbols, language and pictures (Haylock and Cockburn, 2013). I often used a picture of a pizza to explain to learners to concept of fractions where the visual image of the picture, combined with the language of fractions and the symbols meets the connections model. 

Throughout the week learners were slowly able to see the relationship between the numbers and what the fraction showed as I visually showed them ½, into quarters etc. By the second lesson learners were able to tell me what fraction of a particular colour or colours of the shape were shaded (Appendix 4 for task sheet).  The next lesson was on equivalent fractions where I presented a PowerPoint to explain to learners what an equivalent fraction was using visual images to show how two pictures of fractions can have different fractions yet share the same value. This allows learners to make connections between the pictures and the language. It is also suggested by Askew (2012) that learning mathematics is a process of acquiring knowledge throughout the week where learners slowly acquired new knowledge about fractions through a well-ordered process. The final lesson was focusing on fractions of amounts. Learners were able to apply what they had learnt throughout the week to this lesson as well as their knowledge of their multiplications to help them work out the answers (Appendix 5 examples of work). Teaching fractions gives learners the opportunity to look for patterns and it is stated by Haylock and Manning (2018) that giving learners the opportunity to look for patterns involves reasoning skills which leads to generalisation, statements of what is always the case and allows learners to formulate a general rule and apply it in other instances. 

What have you learned? 
As a result of this experience, I have learned the importance of revisiting skills throughout the week which I generally did through the maths warmups before teaching the session. I found learners really enjoyed the warmups and were engaged. The confidence in learners had grown massively from Monday’s lesson to Thursday’s lesson which was lovely to see. I have also learned that providing learners with simple but clear instructions on task sheets and providing an example really helps. Overall, these sessions met the intended outcomes as at the start of the week learners were not sure and not confident about fractions but by the end of the week you could see how their confidence had grown. 

What next?
I will continue to plan a sequence of lessons in relation to a focus which over the period of a week shows progress in learning. I will ensure each lesson I develop and revisit the skills and knowledge which has been taught in the previous lesson. In future I will continue to provide learners with educational videos as I found learners really enjoyed it and they gave effective information to learners which gave them a basic level of understanding. This then allowed me to go into greater depth of the topic within the sessions. I will use the resources for these sessions in my future career. 

1.6 Reflection on planning for Four Purposes - ethically informed citizens 
What did you do and why?
In my third placement school the topic for the term was "Cymru a fi." This relates to one of the Four Purposes- ethical, informed citizens.  Over the term learners have become knowledgeable about their community, culture, society and the world now and in the past (Welsh Government 2020). I taught in a cross-curricular approach using the topic to plan for sessions within and across a variety of AoLES. Within my planning I would also include skills from the cross-curricular skills framework (Welsh Government, 2020). The new curriculum for Wales is purpose driven and is stated the Four Purposes should be the starting point for schools with the curriculum design where the aim is to develop and support learners to become ambitious, capable learners, ambitious creative contributors, ethically informed citizens and healthy, confident individuals (Welsh Government, 2020).

 My role in this experience was to plan engaging, meaningful experiences through distance learning which related to the purpose ethically informed citizens and the topic "Cymru a fi" (Appendix 6 examples of lesson plans). The intended outcomes for this experience were that learners, by the end of the topic, would be more knowledgeable about their local community now and in the past and become more knowledgeable about Wales generally. Griggs and Hughes (2019) state that locality provides a stimulus for developing learners’ skills in literacy, numeracy and information and technology. I agree with this statement as I found that learners were very engaged and willing to find out information for themselves using their research skills. The Humanities AoLE has allowed learners to lead their own learning through researching using the internet and deciding how to present their information.  One task was for learners to research Wales and a country of their choice to compare elements such as homes, climate, schools, daily life, and population. Griggs and Hughes (2019) suggest that allowing learners to compare and contrast places allows learners to extend their knowledge of national and global issues. The topic of "Cymru a fi" has meant that all sessions have been based on real life authentic contexts for learning as learners where each session has been planned for a direct purpose which is to develop learners in becoming ethically informed citizens where they are knowledgeable about their community and the Welsh society (Appendix 7 for learners’ work).   

What have you learned?
This experience is relevant as it has allowed me to set a variety of learning objectives and success criteria which develop an element of the Four Purposes- ethically informed citizens by utilising the school’s topic.  I have learned the importance of planning across the curriculum following a topic can be beneficial in ensuring that firstly, learners see the relevance and find the learning experiences meaningful but also, I have been able to see learners use their knowledge and skills from one AoLE and apply it to another experience. It has also meant that learners have developed their own research skills, which in turn, has developed their independence by allowing them to take responsibility for their learning which is a pedagogical principle stated by Donaldson (2015).  

What next?
As a result of this experience, I will continue to ensure that sessions are planned to develop the Four Purposes to ensure that learners are learning the necessary skills and attributes for their future life. In similar circumstances in the future, I would arrange an educational trip to somewhere in the local community so that learners are having a hands-on experience which develops real life authentic contexts further. This was not possible due to COVID. I believe that arranging this visit would develop learners’ skills further especially their communication skills as they would need to listen and speak to people outside of the school community. In my future career I will also ensure I use a cross-curricular approach as I found using a topic to plan other lessons extremely beneficial and found that learners thoroughly enjoyed this approach to teaching and learning. 

1.7 Reflection on planning for Four Purposes relating to ambitious capable learners 
What did you do and why? 
I planned for various science investigations (Appendix 8 for science lesson plans) on my third placement which was conducted online via teams and Hwb classes. These science investigations develop the ambitious capable learner purpose from the Four Purposes where learners seek and enjoy challenge, build up knowledge and have the skills to connect and apply that knowledge in various contexts, can explain the ideas and concepts they are learning about and understand how to interpret data and apply mathematical concepts (Donaldson, 2015).  The first investigation was to investigate shadows. On the task sheet (Appendix 9) I gave learners all the necessary information they needed to complete the investigation. I showed learners an introductory video from BBC Bitesize about shadows to ensure that they all had some knowledge of shadows before starting the investigation. On Teams we discussed the planning board together to gather ideas and so I could reinforce to learners the terminology we needed to use. It is suggested that science discussions in groups or as a class enable learners to take responsibility for their own learning as they can hear other people’s ideas, create their hypothesis, and understand what it is they need to find out (Loxley, P et al, 2014). 

The second investigation was to investigate sound where learners either had to create telephone cups or do a rice experiment where they had a bowl with cling film on top and placed rice on the top of the bowl then make a noise to observe what happened to the rice. It is suggested by Loxley et al (2014) that learners enjoy practical science investigations where they need to set up their investigation and suggest that science investigations can be engaging and motivating. The third investigation was to get learners to think about which surface they are most likely to slip on whilst wearing socks. We discussed this on Teams where learners gave their views and thoughts and I linked it back to a previous investigation they did with a car and a ramp on different surfaces. They then discussed friction where I prompted them to think which surface has more friction- a wooden floor or a carpet?  Their task was to draw the scenario and then describe which surface they think they are most likely to slip on using scientific vocabulary to explain why. It is also suggested that drawing pictures can help learners create mental models of scientific processes (Loxley et al, 2014). 

What have you learned?
From this experience I have learned that learners really enjoy science investigations taking responsibility for their own learning which Donaldson (2015) suggests is important for their learning and development as it develops independence.  Even though they had to complete the investigations at home which albeit may not be as fun as the whole class doing the investigation together the feedback from learners on these sessions was very positive (Appendix 10 learner completing sound investigation). The sessions met the intended outcomes as learners were able to use their knowledge and apply it in different contexts to complete their tasks. It has developed my personal knowledge about shadows and noise as well as the learners’ knowledge where they have also developed their skills in science, maths and oracy. 

What next?
As a result of this experience, I will continue to plan for science investigations in my future career as it was clear from this experience that learners thoroughly enjoyed planning and conducting their science investigation. I think it really helped that the investigations related to real life contexts which meant they had some prior knowledge from day-to-day life. I can use other professionals and written resources to develop my own knowledge of planning and delivering engaging science lessons in the future. 

2. Part Two – Critical reflection 
This critical reflection will explore cross-curricular teaching as an area for professional development. This was chosen because whilst on teaching practice I taught through a topic which supports cross-curricular teaching. My mentor highlighted that teaching through a topic gives a variety of opportunities to develop essential skills for learners linked to the cross-curricular skills framework (Welsh Government, 2020). I found teaching through a topic very beneficial and would like to widen my knowledge and understanding of how to teach through a cross-curricular approach effectively. The new Curriculum for Wales 2022 (Welsh Government, 2020) emphasises the importance of cross-curricular teaching and learning which should enable learners to combine their variety of experiences, knowledge and skills allowing them to build connections across their learning. Therefore, further research will be conducted on cross-curricular teaching to ensure sound knowledge and understanding which in turn should improve my personal professional practice. This self-study will allow the exploration of new techniques, undertake research and wider readings and continue professional learning which are key elements of the teaching standards (Welsh Government, 2019). 

Barnes (2011) suggests cross-curricular teaching is when skills, knowledge, and attitudes of a variety of different disciplines are applied to a single experience, problem, question, theme or idea where the experience is considered within the curriculum as a focus on a macro level. It is widely agreed that cross-curricular teaching is where there is a link between disciplines within the curriculum but can also be described as thematic, topic-based, interdisciplinary, blended or as in integrated approach to teaching and learning (Czerniak and Johnson, 2014). Jacobs (1998 cited in Hayes, 2010) agrees with Barnes’ (2011) description of what cross-curricular teaching is but he refers to it as ‘interdisciplinary’ because it relates to more than a single subject discipline. However, Beane (1996) refers to cross-curricular teaching as an integrated curriculum which is organised with the focus of problem solving in contexts which have personal and social relevance through the application of knowledge by the learners. 

There has been advise to Welsh Schools to plan for cross-curricular topics or themes where teachers should develop clear, focussed learning objectives to develop what learners already know, understand and can do (Estyn, 2002 cited in Grigg, 2015). An Estyn (2018) case study of effective practice researched and developed engaging experiences to enhance cross-curricular skills by the staff choosing a topic in which they thought learners may find interesting, then they considered a range of skills from the curriculum that it could address which facilitated a sequence of meaningful learning experiences. The impact of this was that learners participated in well-structured experiences which developed a wide range of cross-curricular skills in meaningful contexts. This case study shows that teaching and learning in a cross-curricular approach can be beneficial for learners as it gives them the opportunity to experience learning within meaningful contexts. 

In the New Curriculum for Wales 2022 there is emphasis on planning for cross-curricular responsibilities which consist of literacy, numeracy and digital competence stated in the Curriculum review by Donaldson (2015). The cross-curricular responsibilities should be addressed throughout the teaching of the curriculum focussing on the cross-curricular skills framework (Welsh Government, 2020). The implementation of the cross-curricular responsibilities relates to Bruner (1960) and the ‘spiral curriculum’ where he suggests that the underlying principle is regularly revisiting the same educational topics continuously over the course of a learner’s education because each time the topic is revisited, the learner will gain a deeper understanding and by reinforcing information over a period will have the benefit of informing future learning using prior knowledge (Drew, 2021). In turn, this allows learners to progress as they are building upon their learning experiences each time and adding new knowledge and skills to the experience. 

Kerry (2011) states teaching in a cross-curricular approach ensures the learner is at the centre of the learning experience. This supports Dewey’s (1859-1952) ‘democratic’ approach where he argues that learners should be constructing their own knowledge by being deeply and personally involved within the learning experience (Barnes, 2011).  Additionally, Barnes (2011) suggests a benefit to cross-curricular teaching and learning is that it should help learners make a positive impact on their future as he believes cross-curricular teaching is an approach which is seen as stimulating, nurturing and creative thinking. Hayes (2010) also supports a cross-curricular approach as he suggests that it gives learners the opportunity to participate in investigations, engaging a learner’s imagination through the encouragement of active inquiry thus showing initiative and gives further opportunities for debates and discussions.  

Cross-curricular advocates suggest numerous advantages to the approach which can be listed as follows: it allows learners to form a deeper understanding, view a bigger picture of concepts by making the curriculum relevant to the learner, build concepts and experiences allowing them to build connections between different experiences and learners can become more motivated and engaged within learning (Czerniak and Johnson, 2014). The suggestion that cross-curricular teaching and learning can deepen learners’ understanding links to the constructivist learning theory where it is thought that deep understanding occurs when learners build new knowledge upon the foundations of their prior experiences (McLeod, 2019). 

Although Barnes (2011) suggests that cross-curricular teaching should have a positive impact upon learners due to the nature of cross-curricular developing a variety of Areas of Learning and Experiences (AoLEs), however, he also argues that a limitation within cross-curricular teaching is the danger of making both artificial and tenuous links therefore not developing a depth in learning. Hayes (2010) has also pointed out that a cross-curricular approach to learning can be rigorous in ensuring all learners have frequent opportunities to gain fundamental skills in key subjects. Cross-curricular teaching has been widely criticised with the concern of learning becoming fragmented due to the lack of thought behind the subject disciplines being connected within the topic or experience and therefore being randomly chosen rather than for a clear purpose in relation to learners’ learning. It is suggested to overcome this the teacher should ask themselves key questions such as ‘what do I want the learners to learn?’ and once this type of question has been answered it helps to identify skills and knowledge which can be put into the curriculum plan (Laurie, 2011). 

Other authors have identified that difficulties arise in the planning for cross-curricular teaching and learning as it can pose challenges for teachers in finding the balance between teacher-led perceptions of how subjects link together and the understanding of these links (Rowley and Cooper, 2009). It is further suggested by Parker, Heywood and Jolley (2012) that an integrated curriculum relies on teachers’ own ability to integrate knowledge and skills allowing their learners to make sufficient links between subjects. This argument suggests that teachers who are not confident in their own subject knowledge may struggle to teach in a cross-curricular approach. It is suggested that to become a great teacher it is important that teachers understand the content of what they are teaching as well as how it is learnt (Coe et al, 2020) this relates to the importance of teacher subject knowledge when planning and teaching in a cross-curricular approach.  

Although the general criticism of teachers’ personal subject knowledge being fundamental to effective cross-curricular teaching it has been suggested that to mitigate this issue teachers should use expertise of their colleagues or subject leads to support themselves in the planning, which in turn, would contribute to the progression and coherence in learning (Laurie, 2011). A further critique to cross-curricular teaching and learning is the assumption that not all learners will react positively to a particular teaching style or stimulus and as a result a cross-curricular approach will not be suitable for all learners (Barnes, 2011).

However, Wood (2011) states that cross-curricular pedagogical approaches generate opportunities for co-construction and engagement between learners and teachers and between peers, this can contribute to not only achieving outcomes in learning but also in achieving a positive impact upon learners’ identities, self-image and self-esteem. Bruner (1960) also suggests that shared language between learners, peers and teachers are vital in the extension and consolidation of learning (Barnes, 2011). This suggests that for learners to fully understand a concept or skill they should express this through language to ensure they have consolidated their learning. 

The choosing of a cross-curricular theme is vital in ensuring that learners see the relevance in what they are learning which can be promoted through the following: 
A single subject across a theme, current/local events or setting, connections to their emotional life, relationships and identity, modern technologies, values, creative thinking and learning, a shared culture (Barnes, 2018, p.61). 
By choosing a theme from the above it is suggested that the experience can be more motivating for learners by addressing real issues and authentic problems allowing creative thinking and learning. Cross-curricular teaching adheres to some of the pedagogical principles stated by Donaldson (2015) in the curriculum review such as good teaching and learning creates authentic contexts for learning, regularly reinforces cross-curriculum responsibilities and ranges within and across areas of learning and experiences.

It can be argued additional benefits to cross-curricular teaching and learning are as follows: consistent in learning between different subjects, makes learning relevant, concepts and skills are built and reinforced, provides contexts for both using and applying subject- specific skills and concepts (Laurie, 2011). These suggested benefits to cross-curricular teaching and learning allow learners to progress by ensuring concepts and skills are consistently taught, learnt, built upon and reinforced throughout a learner’s education journey which should allow them to make connections and deepen their understanding.  A further benefit to cross-curricular teaching is that there are links of cross-curricular inside and outside of school as many of the problems we face requires the knowledge of numerous subject-disciplines in order for the problem to be solved (Barnes, 2018). 

Laurie (2011) points out that when teaching in a cross-curriculum approach all choices should be recorded and put into context within the school’s planning to ensure that over the school year learners are receiving a broad, balanced curriculum meeting the needs of the statutory curriculum (Laurie, 2011).  It is also vital that teachers are assessing the cross-curricular work to ensure learners are understanding and progressing throughout the topic. Donaldson (2015) states that assessment must provide both relevant and proportionate information about the progress in relation to the outcomes set by the teacher. Literature has shown for cross-curricular teaching to be effective it is important teachers set out intended outcomes of what they want their learners to learn and put this into their planning (Laurie, 2011). 

In conclusion, it has been suggested that cross-curricular is a beneficial approach in teaching and learning by using skills and knowledge from a variety of subject-disciplines through a single experience or topic which is argued to ensure learners have a deeper understanding of learning (Barnes, 2011). Implementing a cross-curricular approach to learning combined with the development of the cross-curricular responsibilities arguably ensures learners are progressing by revisiting these skills regularly throughout their education where learners consistently use prior knowledge to inform their future learning (Drew, 2021). 

Based upon the findings of literature during this self-study on cross-curricular teaching and learning in my future career, I will plan for cross-curricular themes within lessons following Barnes’ (2018) suggestion that you should ensure the learning is relevant to the learner by choosing a theme which directly links to the learners so they can see the relevance in learning. I could do this by choosing a theme linked to the most recent event as learners should have heard about it, or I could ask the learners what theme they would like to focus on which allows them to take responsibility for their own learning. Donaldson (2015) states that allowing learners to take responsibility for their learning is important in ensuring learners become ambitious, capable learners.  In my future career I will also ensure to be explicit within my planning to relate the cross-curricular theme directly to the intended outcomes of what skills and knowledge I want the learners to gain from the learning experience which has been reinforced by Laurie (2011) to being a vital element in ensuring cross-curricular learning is effective. 
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Once you have done this you need to write your conclusion (this
is under the results table).
Results Table

Distance of the figure from | Length of fhe shadow in om
the wall in em

Conelusi
I found out that the shadow got when it was
closest fo the forch. T know this because

My prediction was
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- How to make shadows bigger or smaller.
We are going to do an investigation at home, we will create a
at home.
Make sure you measure accurately when doing the investigation.
First you need o watch this video about

shadows https://youtube/IOTGOT8BAqC.

What you will need:
- A forch (you can use the torch on a phone, ask permission
first)
- A figure that can stand up without you holding it (toy
figure, glue stick, water bottle, mug, bowl efc).
- Awal
- A ruer

Questions to think about:

Will it be fair if you move the forch each time you move the
figure?

What will T measure with to record the size of the shadow?

Tasks:
- Complete the planning board
- Fill in the results table (this is below the planning board)
- Using j2e easy on hwb create a bar graph to show your
results or you can print off the squared paper.
- Then complete the conclusion.

Planning Board
Question- What happens to the shadow when the figure gets
closer to the torch?

I think that when the figure gets closer fo the
torch

What I will change

What T will keep measure

What T will keep the same

1. Place your torch 2 metres away from the wall or 5 big
steps away from the wall.
2. Now with your ruler measure 20cm away from the wall,
place your figure here.
3. A shadow should form, measure the length of the shadow
using a ruler and record it in your table.
4. Now you need to move your figure another 20cm away and
record the length of the shadow in your fable.
5. Repeat this until you can't move your figure any closer fo
the torch.
The table for you to record your results in is below. Once you
have filled in your table you need to use j2e easy on hwb and
create a bar graph or print the squared paper. Remember to
give your graph a title and label the axis.
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