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Part 1: Youth Work Skills, Tools, and Approaches 

Introduction


The foundation of effective youth work lies in the ability to build meaningful relationships with young people. This process is guided by key skills such as active listening, empathy, and empowerment, alongside structured approaches like the strengths-based model and restorative practices. These methods are crucial in creating supportive environments that facilitate personal development and social learning. Drawing upon theoretical frameworks, such as Carl Rogers’ Person-Centred Approach and Paulo Freire’s Empowerment Theory, this seminar will explore how these tools contribute to youth work practice. Furthermore, the discussion will be linked to the Youth Work National Occupational Standards (YWNOS) (CLD Standards Council Scotland, 2019), ensuring that practice aligns with professional expectations and ethical considerations.





Active Listening and Empathy in Youth Work

Active listening is an essential skill in youth work, as it fosters trust and enables young people to feel heard and understood. An example of this in practice is when a youth worker supports a young person experiencing anxiety. By engaging in active listening—using verbal and non-verbal cues such as nodding, maintaining eye contact, and paraphrasing the young person’s words—the youth worker creates a safe space for self-expression. This interaction aligns with Carl Rogers’ Person-Centred Approach, which emphasizes the importance of empathy, unconditional positive regard, and congruence in human relationships (Rogers, 1961).

The Youth Work National Occupational Standards (Standard 1) highlight the necessity of engaging with young people to build relationships. Active listening and empathy directly contribute to this standard by ensuring that young people feel valued and respected, which in turn encourages their continued participation in youth work programs. Furthermore, research by Thompson (2018) suggests that active listening enhances young people’s self-confidence and emotional resilience, demonstrating its wider impact beyond individual conversations.

The Strengths-Based Approach and Empowerment

The strengths-based approach focuses on young people’s abilities rather than their problems, fostering a sense of ownership over their personal development. A practical example of this approach is a youth worker facilitating a youth-led community project. By identifying and nurturing young people’s strengths—such as leadership, creativity, and teamwork—the youth worker supports their growth and self-efficacy.

This aligns with Paulo Freire’s Empowerment Theory, which posits that education should be participatory and liberatory, allowing individuals to become active agents in their own development (Freire, 1970). The approach also connects with YWNOS Standard 2, which focuses on facilitating young people’s learning and development in a manner that promotes self-reliance. Research by Saleebey (2019) further supports the effectiveness of the strengths-based model, demonstrating that young people who engage in strengths-focused interventions develop greater resilience and motivation.

Restorative Approaches and Conflict Resolution

Youth work often involves managing conflicts among young people. A restorative approach provides an alternative to punitive measures, focusing instead on dialogue and accountability. For example, if two young people have an altercation in a youth centre, a youth worker might facilitate a restorative justice circle. Through guided discussion, the young people involved explore the impact of their actions and work toward a resolution.

This method is supported by Albert Bandura’s Social Learning Theory, which suggests that individuals learn behaviours through observation and social interaction (Bandura, 1977). By engaging in restorative practices, young people develop conflict-resolution skills that they can apply in broader social contexts. This aligns with YWNOS Standard 3, which emphasizes the importance of supporting young people’s personal and social development. Research by Hopkins (2016) further highlights the effectiveness of restorative approaches, demonstrating that they reduce repeated conflict and improve peer relationships.

Conclusion

Meaningful relationships in youth work are built through a combination of active listening, empathy, empowerment, and restorative approaches. These methods are grounded in established theories and align with professional standards, ensuring that youth workers create supportive environments for young people. By integrating these approaches into practice, youth workers facilitate personal growth, social development, and long-term engagement in positive activities.
Part 2: Using Drama to Address Bullying

Introduction

Drama is an effective youth work method that fosters communication, emotional intelligence, and problem-solving skills. It provides young people with a creative and engaging way to explore difficult topics, such as bullying, while also strengthening their relationships with peers and youth workers. This section will demonstrate how drama can be used in both group and one-to-one settings to address bullying, with links to theoretical frameworks and youth work standards.

Drama as a Tool for Relationship-Building

Drama-based activities encourage active participation and experiential learning. In a group setting, a youth worker might facilitate a role-play exercise where young people act out different roles in a bullying scenario—such as the bully, the victim, and bystanders. After the performance, the group engages in reflective discussion, exploring how each character felt and identifying constructive ways to handle similar situations in real life.

When working one-to-one, drama can also serve as a therapeutic tool. For example, a young person who has experienced bullying may struggle to articulate their feelings directly. Through improvisation exercises, they can express their emotions and explore assertive responses in a supportive environment. This method aligns with Vygotsky’s Social Development Theory, which emphasizes the role of social interaction in learning (Vygotsky, 1978). It also connects with Augusto Boal’s Theatre of the Oppressed, which uses drama as a means of empowerment and social change (Boal, 1979).

Link to Youth Work National Occupational Standards and Policy

Drama-based youth work aligns with YWNOS Standard 2 by fostering participatory learning and self-expression. It also contributes to Standard 3 by promoting young people’s emotional and social development. Additionally, drama supports the National Youth Service Strategy for Wales (WAG, 2007) by addressing key youth work outcomes, including:
• Active Participation: Drama encourages young people to engage in discussions about real-life issues, developing their confidence and decision-making skills.
• Wider Skills Development: Through drama, young people build communication, teamwork, and problem-solving abilities that are transferable to other aspects of life.
• Enhanced Emotional Competence: Drama helps young people develop self-awareness and empathy, which are essential for building healthy relationships.

Research by Neelands and Goode (2015) further supports the role of drama in youth work, demonstrating that drama-based interventions improve young people’s ability to navigate social challenges and express themselves effectively.

Conclusion and Practical Demonstration

Drama is a powerful method for addressing bullying and building meaningful relationships among young people. Its interactive nature makes it an engaging tool for both group and one-to-one work, allowing young people to explore complex social issues in a safe environment. To conclude, I will now lead a short drama-based exercise where participants will engage in a role-play activity to experience firsthand how this method fosters empathy, communication, and conflict-resolution skills.

This practical demonstration will illustrate how drama can be integrated into youth work practice to create inclusive, supportive spaces where young people feel empowered to navigate social challenges.
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