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Section A

Autism is a neurological condition that affects the brain so, by having early invention it will benefit the child as when a child is younger, the brain is more likely to change as it has more plasticity. This benefits the child as new behaviours are more likely to be easier to alter and change rather than behaviours that have occurred for a long time (Dawson, 2008, pp.775-803). NIH (2021) also believes early intervention in autism benefits the child as symptoms can improve with age and behaviour treatment, this suggests that it is easier for the child to change their behaviours at an early stage rather than a later stage.  National Autistic Society (2021b) states that children can be identified and diagnosed with Autism from the age of two. This suggests that the earlier intervention is started, the higher the chance of an improvement in developmental trajectory (Koegel et.al, 2014). However, if professionals do not identify autism at an early stage the child may experience distressed behaviours that will be less likely to change or prevent (Raising Children Network, 2021). 

Early intervention benefits autism, as the earlier action is taken the more successful the action will be, as the children will receive the right support to help achieve their full potential (Welsh Government, 2018). NIH (2021) also agrees that early intervention allows practitioners to help children get diagnosed with autism at an early stage, benefitting their development as they will receive the right support that they need, to help greater their chances in achieving in education and being successful in later life (NIH, 2021). By practitioners referring a child for autism, it suggests that they are considering the best interest of the child and that the child is the number one priority, this links to the article 3 of the child’s rights (Unicef, No Date). 

However, early intervention can be challenging for practitioners as some parents do not understand that the child needs support, resulting in declining the child from getting an assessment (National Autistic Society, 2021a). Although, by parents declining the child from having an assessment it would go against article 19 (parental responsibilities) as the parents would not be considering what is best for the child. Another challenge for early intervention, is that it can longer or not go ahead as the child has the right to its own views and feelings, article 12 (Unicef, No Date). The child should always be involved in discussions and be able to make informed decisions and choices (NICE, 2021). This supports Article 10 of the human rights act, freedom to expression (Equality and Human Rights, 2020). 

Welsh Government (2019) believes that children should get an assessment within 26 weeks of being referred. However, due to Covid-19, NHS Wales has stated that it has had a negative impact of autism diagnoses assessments and the waiting list has increased to 18 months and could continue to rise (Cardiff and Vale University Health Board, No Date). Ofsted (2020) also believes that it is challenging for schools to refer children for autism, as the schools have been closed due to COVID-19 which has also delayed the process of getting an autistic assessment. 

National Autistic Society (2021b) states that adults can pay for children to have a private diagnosis to reduce waiting time however, this can be challenging as if the adults could not afford this, then it would make it affect the child having early intention, this suggests that diagnoses are hard and challenging for people who don’t have enough money. 

Education & Skills Funding Agency (2021) believes that lack of school funding is affecting children having the right additional support in school, this suggests that there is lack of staff, delaying the autism referral process. British Medical Association (2021) also believes that children are waiting too long to start their autism diagnosis assessment due to lack of funding which can result in late diagnoses, this leaves individuals struggling to communicate and adapt to everyday situations. 

Lack of funding for ALN children to get the right support goes against article 23 (children with disability) as the school may not be doing all they can do to support the child family (Unicef, No Date). Nevertheless, (Welsh Government, 2021b) has stated that £9.8 million will be invested in-to schools to support pupils with additional learning needs, suggesting that funding will not affect children getting an early- diagnoses overall, benefitting their future. Investing in funding to support additional needs, will help to stop children with autism from being discriminated as the school would understand the child’s needs and abilities, this promotes article 2, non-discrimination (Unicef, No Date).

Autism Speaks (2021a) believes that all practitioners should have experience or training with working with children with autism before supporting them. However, Child Law Advice (No Date) suggests that lack of school funding results in schools not being able to provide the correct support to ASD children, as practitioners have not had enough training. Dillenburger et.al. (2016) also believes that lack of training has resulted in practitioners, knowledge being minimum when identifying signs of autism, this will cause a delay in children getting diagnosed or referred at an early age as some practitioners do not know/ are not familiar with the symptoms, this suggests that the early intervention cannot take place. 

Practitioners having lack of training and awareness could cause discrimination towards the child as they may not understand the child’s needs and know how to support them (NHS, 2019a). By lack of funding stopping or delaying the child being referred, this goes against article 42 (knowledge of rights) as the child’s rights are not being met as they are not receiving the right support that they need (Unicef, No Date). However, practitioners may have training but not have the right attitude towards inclusion, affecting disabled children from being involved and having access to the curriculum, resulting in a child missing out which overall affects their development (Danner and Fowler, 2015). 

Koegel (2000) believes that children who are non-verbal that start intervention in the early stages of their life, will be more likely to be verbal than children who start intervention after the age of five. (Koegel et.al. 2014, p.50-56). Early intervention benefits children as it allows them to have the chance to be verbal, overall helping them to interact and socialise with others which will help them to achieve in life (National Autistic Society, 2021b). Children having intervention to help be verbal, promotes positive mental well-being as communication helps all aspects in earlier and later life (NHS, 2019b). This promotes Article 24 (health and health services) as all children have the right to the best health and well-being.
























Section B 

A barrier that a child with autism could experience is, struggling to make friends (Rosqvist et.al, 2015, p.10).  Ambitious about Autism (2021) states children with autism can struggle with social interactions as they become easily overwhelmed and frustrated when they attempt to develop friendships. 

(Sosnowy et.al, 2019, pp.44-51) states that autistic children have difficulties with speech and communication which often leads to them struggling to build friendships due to anxiety. Ambitious about Autism (2021) also agrees that autistic children struggle with conversations as they can feel anxious about not knowing what to say to the person they are communicating with. Having anxiety can cause individuals to avoid social situations, this can lead to social phobia which makes people feel self-conscious and anxious to interact with others, resulting in them becoming socially isolated, not giving others the chance to interact with them (TeensHealth, 2021). NHS (2019b) also states that anxiety can lead to loneliness which causes mental health problems such as emotional distress and decreased sleep which will overall negatively affect the child’s education. 

However, (Autism Speaks, 2021b) states most students with autism want to interact with other pupils, but do not have the skills and confidence to take part in the process. Durham University (2021) also believes that autistic children want to socialise and make friends but due to their disability it holds them back as they find it hard. Due to practitioner’s lack of training and understanding they may not be able to support the child with the correct techniques to improve their communication (The National Strategies Early Years, 2010). Autism Speaks (2021b) states if practitioners did have the correct training, they would be able to use techniques such as modelling interacting and turn taking, this would allow children with autism to discover positive behaviours through observing. This would also help children with autism to not feel isolated and involved with other students (Woodgate, 2008, p.1075–1083). 

This would focus on the social model as children would be able to work in an environment where children with a disability would have an equal opportunity to learn how to interact with other pupils if practitioners realised that the disability is not the problem, the problem is, the practitioners and other pupil’s knowledge. By following the social model, it would tackle inequality and promotes equality in schools, helping autistic children to lead an able life (National Autistic Society, 2021f).

A barrier for children with autism to make friends could be that they struggle to understand an individual’s body language, facial expressions and gestures (Ambitious about Autism, 2021). Durham University (2021) also agrees that autism affects an individual’s ability to read a person’s body language as they have difficulty attributing mental states to others. However, (Raising Children, 2021d) believes that practitioners do not teach autistic children positive nonverbal communication due to lack of training. If practitioners had the correct training, positive nonverbal communication would benefit a child, as it would allow them to learn how to relate and get along with other children, encouraging them to feel included and build friendships (Raising Children, 2021d). 

Children with no needs may find that children with autism can be challenging, often leading to them avoiding socialising with them (Raising Children, 2021c). (Ghanouni et.al, 2019, p.3136-3145) also agrees that autistic children have lack of social opportunities, resulting in them not knowing how to interact with other children, often meaning that children don’t understand them and their needs, leading to people avoiding them. However, if practitioners had the correct training, they would be able to help other children understand what autism is, and how it affects the child, this suggests that by educating them to understand what autism means, it will help other children understand the person and its behaviour (Raising Children, 2021c).

If practitioners do not have correct training on how to support and teach other children to understand what autism is, it could lead to bullying (National Autistic Society, 2021e). Spectrum (2021) states that children who have autism are three times more likely than children with no disability to be bullied in school. Autism Society (2020) also states that pupils who are on the autistic spectrum are 63% more likely to be bullied in school. However, children with autism find it hard to communicate, they may struggle to tell a practitioner that they are being bullied (Sosnowy et.al, 2019, pp.44-51). Some autistic children may not realise they are being bullied so it is important that practitioners are trained to identify and look for signs of bullying to prevent this for occurring (Raising Children, 2021c). 

Not only children can bully people with autism adults can too, as if they have lack of knowledge on signs of autism and the child has not been referred or has a statement it can be labelled as the ‘naughty’ child, which is discrimination (Jacobs et.al, 2018, p.348). By children not having the correct support in education, it leads having negative labels and goes against the equality act 2010, not to discriminate against pupils (Department for Education, 2019). BBC (2021) also states that due to lack of knowledge from practitioners and schools a child missed up to 18 months of their education as he found it hard to settle. Due to the school’s lack of knowledge it led to a permanent exclusion, this resulted in the child not having a place in other primary schools as he was labelled as hard work and naughty (BBC, 2021). Due to lack of knowledge and training, it affected the child’s right to education (UNCRC, 2021). 

This focuses on the social model as if practitioners had more training, it would cure the impairment, and then the issue of how the autistic child fits in to society goes away (Education not Segregation, 2021b). For example, the problem is that child is being labelled as naughty however, it has not received the right support to help their needs, when the correct support is given, the barrier will be removed (Education not Segregation, 2021b).

However, if practitioners learn to understand autistic children, they will start to understand their behaviour and realise why the act the way they do, this will then allow them to help the child with their own individual needs and support the unique child, helping them to excel in their school life (Education not Segregation, 2021a). This will promote children with autism to be ambitious, capable learners (Welsh Government, 2020). 

Bulling in school can impact a child’s academic achievement, as they have a fear of standing out and will take greater dislike to school, this affects their overall development (Khaled et.al, 2017, p.44-50). (Wolke et.al, 2015, p.917-929) also states that bullying can affect an autistic child’s physical and mental health as they may experience trauma and stress leading to them suffering from anxiety and depression. 
























Section C

An autistic child is supported in an early years setting through having a one to one (Welsh Government, 2021).  NHS (2022) states even if the child has not been referred yet and the parents believe that a one to one would benefit them, extra support will be available. The overall role of a one to one is to support a child’s learning and welfare needs by understanding their personal development which will allow them to have the best educational opportunities (Unison, No Date).  

Children on the autistic spectrum find it hard to recognise and process information (Santos et.al, 2008). National Autistic society (2021d) also states autistic children find it hard to process information, which often leads to language delay. Having a one to one would benefit an autistic child as they would use different strategies of teaching that may not be used in the classroom, this would meet the child’s needs and minimise the chances of the child not understanding the task, giving them a better chance to excel in work and life (NHS, 2022). 

One to one’s offer autistic children separate lessons to improve their skills (NHS, 2022). Separate lessons benefit children as the extra help will allow them to take part in school activities and get the best out of their education (Enquire, No Date). Contact for Families with Disabled Children (2021) also agree that by having separate lessons it will allow the child to get the right support to achieve as well as they possibly can in education as they may feel less pressure due to no other children being in the class, this will allow them to thrive in later life. However, if the child spends a lot of time out of the classroom with their one to one, their intellectual skills will improve but their social and play skills could potentially deteriorate as they are not around other children (Montroy et,al, 2014). This is a disadvantage as children with autism already lack in social and communication skills, meaning it could deteriorate their social development more (Lorenzo et.al, 2018). 

One to ones help children with autism to decrease their behaviour that is affecting the standard of education and quality of life (Child Autism UK, No Date). Raising Children (2021a) also state that autistic children behave in challenging ways, so by having a one to one it allows them to get to know the child and understand why they behave the way they do. 

Poole et.al (2021) also adds that behaviour is affected through time in school as many activities require children to organise their behaviours with respect of time. However, autistic children have problems with how they perceive and understand time, so by a one to one and getting to know a child, it allows them to work out how they can change the behaviour, organise time and help the child control it, overall benefitting their quality of education. 

Although, autistic children like routines and don’t like change meaning that a disadvantage to having a one to one would be that the child would rely on them and their routine so if they weren’t in school the child’s behaviour would decrease as they would feel distressed (Raising children, 2021b). This could also cause anxiety (National Autistic Society, 2021c). 
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