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On the 27th November, I delivered a 30-minute micro-teach session, exploring the topic  "Art de la Table: The Art of Napkin Folding" to a group of four students (Daniel, Joe, Katy and Rhys) and Mark Flagg, the assessment tutor. This reflective account of the session will be written using Graham Gibbs’ reflective cycle (1988). It will consider the rationale behind the chosen teaching methods, their integration into the broader educational landscape, and provide an analysis of their impact on student engagement and comprehension. In this reflective journey, I will also reflect on my feelings as the teacher, consider feedback from both the assessing tutor and the students before drawing conclusions and discussing specific changes I plan to make based on my reflection.  

Description
The session commenced with greetings and an introduction to the significance of napkin presentation in dining. To introduce the topic and make the students feel comfortable I started by asking them a question to assess their prior knowledge. What does ‘Art de la table’ mean to you? And how would you define it? Responses were varied in terms of the terminology used but accurate in the context, I confirmed this in providing students with a definition from Chevalier (2008). According to Buehl (2001) pre-assessment allows teachers to gather crucial information about student’s prior knowledge, skills, interests, and learning styles before commencing instruction. I also believe pre-assessing the topic fostered a comfortable and confident environment, prompting students to explore it without apprehensions. I provided a brief overview of the lecture content and outlined the aim of the lesson and expected learning outcomes as outlined in the lesson plan. This included a historical overview that outlined the origin, the use and the role of the napkin leading to the art of folding napkin and examples of widely used folds in different countries. I then demonstrated basic and intermediate folds, allowing students time for practice while addressing questions and offering support as needed. In addition, step-by-step guides were accessible on the table. The session concluded with practical tips, inspirational resources, a Q&A session, and the collection of student feedback using Microsoft Forms.

Feelings
As I stepped into the micro-teaching session, a mixture of enthusiasm and responsibility animated my approach. The topic, blending practical skills with creativity, held personal significance, and I was eager to share the intricacies of napkin folding with the group. The initial moments were marked by a palpable enthusiasm, fuelled by the anticipation of unravelling the artistry inherent in such a seemingly ordinary aspect of dining. However, intertwined with my enthusiasm were subtle apprehensions. Would the students connect with the material? Could I effectively convey the nuances of napkin folding within the allotted time? These questions lingered, creating a background of uncertainty. The positive engagement from the students, evident through their attentiveness and curiosity, soon became reassuring. Their willingness to participate and ask questions provided validation for the chosen topic and teaching methods. Navigating this dynamic landscape of emotions, from initial enthusiasm to subtle apprehensions and eventual reassurance, became a crucial aspect of my teaching experience.

Evaluation
Upon reflection, the micro-teaching session was generally successful, as commented by Mark, in the teaching observation record. Initiating the lesson with a clear start and explicit learning outcomes seemed to resonate positively, demonstrating my deliberate and purposeful approach to guiding the learning journey. The feedback pinpointed my strong classroom presence, professional presentation and facilitation skills. Manoeuvring adeptly between different instructional strategies such as teacher led delivery and hands on activity, showcased agility and a nuanced understanding of effective andragogy (Pugsley, 2011). The session's pace received praise for effectively balancing presentation with group activities. I believe that this dynamic pacing not only sustained engagement but also fostered an interactive and participatory learning environment, aligning with best practices in education (Lowe, 2023).
Student feedback indicates a strong understanding of different napkin folds, with all students able to name at least two folds by the session's end. The general consensus is that napkin folding is less complicated than anticipated. All students agree that explanations and demonstrations were clear, but one suggests the demonstration pace was slightly fast. Further feedback includes a student wanting more images on slides for better visuals, and one noting visibility issues with a specific fold from their seat. To improve on the final point, I should have insured good visibility before demonstrating. 

Analysis
Although it has been commented as effective during this micro-teach, in my everyday teaching, I do not consistently make use of varied and effective teaching strategies. I recognise the importance of refining my instructional strategies. Acknowledging the diverse learning preferences of the students, I intend to integrate more interactive elements and practical activities into future sessions. As highlighted by Carraway (2014), “Reconstruction” is one of the five fundamental steps in the instructional design process that ensures learning efficiency by involving the learners in application activities and providing feedback.
The preparatory efforts before the session were highlighted as a key strength by Mark, ensuring a smooth execution that kept the session focused, on task, and adherent to the schedule. Taking a careful precaution in what Carraway (2014) refers to as the “Preconstruction” step, I spent a considerable amount of time determining the topic, aim of the lesson, and learning outcomes to ensure efficiency, effectiveness, and achievability within the given 30 minutes. I felt my pace was far more efficient in this micro-teach than it normally is in a 4-hour lecture session. I asked myself these questions: Was I more prepared? Was the subject matter more captivating to me? Why did I feel more comfortable? I started reading further and discovered an interesting article by Landin (2019) that highlights the advantages of using micro-uniting in teaching. The idea is to divide the information into smaller chunks, enabling the teacher to deliberately plan course delivery, with a focus on the flow of the course. In the future, I will look at breaking down lessons into smaller chunks, aiming to analyse each element for its purpose and integrity.
I noted Mark’s feedback on my lesson plan lacking clear linkage to the Advance HE Professional Standard Frameworks. Acknowledging this, I plan to enhance my understanding through participating in Advance HE workshops, aiming for a more explicit connection between instructional design and professional standards in my lessons. This aligns with my goal to improve teaching practices and contribute to an excellent student experience (Advance HE, 2023). I will also work on my fellowship application for further professional development.

Conclusion
The micro-teaching session showcased a dynamic mix of enthusiasm, responsibility, and adaptability. Initial uncertainties about student engagement gave way to positive validation, with Mark, acknowledging the deliberate approach and clear learning outcomes. Overall, the evaluation was positive, emphasizing strengths like a strong classroom presence. Student feedback suggested areas for improvement, informing a commitment to integrating more interactive elements and refining the preparatory process. The reflection underscores the success of the session and propels a dedication to ongoing improvement, aiming for a more engaging, effective, and student-centred teaching approach in the future.

Action Plan 
(submitted with appendices)
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