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Module Learning Outcomes

(from module syllabus)

Upon successful completion of this module, students should be able to:

o Ciritically evaluate current priorities identified by the Welsh Government and the Estyn
inspectorate along with their arrangements to secure change;

o Demonstrate an advanced critical ability to reflect upon, discuss and critique the impact of
contemporary priorities and initiatives on whole school/college organisation and
development processes;

e Critically examine processes adopted by schools to identify areas for development along
with the role of Estyn in supporting change and strategic planning procedures to secure
improvements in learning and teaching;

o Demonstrate a systematic, creative and comprehensive knowledge and understanding of
school improvement processes driven by contemporary issues to support improvements in
standards of teaching and learning;

o Critically review research evidence showing sound judgment of complex data to support
pedagogic decisions;

TASK DESCRIPTION

ASSESSMENT

Prepare a paper for school governors which explores critically a school initiative or system that is
identified in the school / college action plan (This could include a school improvement plan, a
departmental improvement plan or a recent ESTYN inspection report) Include a well referenced,
evidence based action plan of next steps on the area of focus.

Some of the areas which are likely to be included in the Departmental Improvement Plan could be
the development of strategies within a subject area to:

s Embed aspects of literacy, e.g. extended writing;
« Further develop numeracy;
s Strengthen the use of Welsh in lessons;
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Improve planning for the inclusion of Y Cwricwlwm Cymreig within schemes of work
Develop subject based strategies to respond to the poverty agenda;

Prepare for the implementation of the Donaldson curriculum;

Improve the inclusion of Assessment for Learning within lessons.

K/ ) R/
L X GIR X X 4

Details of Assignment:

This assignment is to be carried out during PTE 1 and consists of a paper prepared for a board of
governors within a school or college.

The word count for this assignment is 5000 words

Recommended structure:
Your paper should include:

e A clear introduction to explain the context of the topic you will be discussing and why it is
important;

e An overview of your school or college’s Departmental Improvement Plan;

e A thorough explanation of how the topic you have chosen from the Departmental
Improvement Plan relates to the whole School (College) Improvement Plan (SIP);

e A critical review of why the role of strategic planning to secure improvement is important,
along with clear references to professional and academic research to support your stance;

e A critical evaluation of what literature and key research notes about your particular topic
along with suitable references;

e An in-depth critical analysis of evidence which notes why work within the topic you have
decided to focus on needs to be improved, e.g. Estyn inspection reports, a departmental
review, Key Stage data, external examination results, etc.;

e A detailed critical review of how your school/college is responding, i.e. what are they doing
to improve, what new strategies have been put into place and how does this link with key
literature and research?

e A critical analysis of the progress made to date along with examples of learners’ work,
where appropriate;

e Explain how this relates to what the literature/key research says;

e Next steps — what actions would you recommend to drive this initiative further and why?

e References.

e Appendices — e.g. Departmental School (college) Improvement Plan, whole School

(college) Improvement Plan, examples of leaners’ work, images, etc.
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s)
set; you should make use of scholarly reviews and primary sources, as appropriate (for example, refereed
research articles and/or original materials appropriate to the discipline). You should provide evidence that
you have accessed a wide range of sources, which may be academic, governmental and industrial; these
sources may include academic journal articles, textbooks, current news articles, organisational documents,
and websites. You should consider the credibility of your sources; academic journals are normally highly
credible sources while websites require careful consideration/selection and should be used sparingly. Any
sources you use should be current and up-to-date, maostly published within the last five years or so, though
seminal/important works in the field may be older. You must provide evidence of your research/own reading
throughout your work, using correctly a suitable referencing system, including in-text citations in the main
body of your work and a reference list at the end of your work.

2. Knowledge and Understanding Skills

At level 7, you should be able to demonstrate a systematic understanding of knowledge, and a critical
awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of your
academic discipline, field of study or area of professional practice, with a comprehensive understanding of
techniques applicable to your own research or advanced scholarship. Your work must demonstrate your
growing mastery of these concepts, principles, current challenges, innovation and insights associated with
the subject area. Knowledge relates to the facts, information and skills you have acquired through your
learning. You demonstrate your understanding by interpreting the meaning of the facts and information
(knowledge). This means that you need to select and include in your work the contemporary concepts,
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techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories,
concepts, etc. meaningfully to show your understanding. Your mark/grade will also depend upon the extent
to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed,
with comprehensive coverage.

3. Cognitive and Intellectual Skills

You should be able to: evaluate critically current research and advanced scholarship in the discipline;
evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses;
deal with complex issues both systematically and creatively to make sound judgements in the absence of
complete data. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For
example, to examine and break information down into parts, make inferences, compile, compare and contrast
information. This means not just describing what! But also justifying: Why? How? When? Who? Where? At
what cost? At all times, you must provide justification for your arguments and judgements. Evidence that
you have reflected upon the ideas of experts within the subject area is crucial to you providing a reasoned
and informed debate within your work. Your choice of methodologies to gather data and information must
be rigorously defended. Furthermore, you should provide evidence that you are able to make sound
judgements and convincing arguments using data and concepts. Sound, valid, persuasive conclusions are
necessary and must be derived from the content of your work. Where relevant, alternative solutions and
recommendations may be proposed.

4. Practical Skills

At level 7, you should be able to demonstrate originality in the application of knowledge, together with a
practical understanding of how established techniques of research and enquiry are used to create and
interpret knowledge in the discipline. This includes acting autonomously in planning and implementing tasks
at a professional or equivalent level, originality in tackling and solving problems, and decision-making in
complex and unpredictable contexts or situations.

You should be able to demonstrate mastery of the leading edge subject-related concepts and ideas as they
relate to real world situations and/or particular contexts. How do they work in practice? You will deploy
models, methods, techniques, and/or theories, in those contexts or circumstances, to assess current
situations, perhaps to formulate plans or plausible, justifiable recommendations to solve problems, or to
propose new models, or to create artefacts, which may be innovative and creative, thereby demonstrating
your understanding of how the boundaries of knowledge are advanced through research and/or application.
This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of
a model within an organisation and/or benchmarking one theory or organisation against others.
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5. Transferable Skills for Life and Professional Practice

Your work must provide evidence of the qualities and transferable skills necessary for postgraduate-level
employment in circumstances requiring sound judgement, personal responsibility and initiative in complex
and unpredictable professional environments. This includes demonstrating: the independent learning ability
for continuing professional development to advance existing skills and acquire new competences of a
professional nature that will enable you to assume significant responsibility within organisations; that you can
initiate and complete tasks, projects and procedures, whether individually and/or collaboratively, to a
professional level; that you can use appropriate media to effectively communicate information, arguments
and analysis in a variety of forms for a variety of audiences; fluency of expression; clarity and effectiveness
in presentation and organisation. Work should be coherent and well-structured in presentation and
organisation.
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STUDENT FEEDBACK FORM

This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your
mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on
the achievement of the task(s), including those areas in which you have performed well and areas that would benefit
from development/improvement.
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Generic Assessment Criteria

Marks

available

Marks

awarded

1. Engagement with Literature Skills

2. Knowledge and Understanding Skills

3. Cognitive and Intellectual Skills

4. Practical Application Skills

5. Transferable Skills for Life and Professional Practice




Assessment Mark (Assessment marks are subject to ratification at the
Exam Board. These comments and marks are to give feedback on module work
and are for guidance only until they are confirmed. )

Late Submission Penalties (tick if
appropriate)

Up to 1 week late (50% Max)

Over 1 week late (0%)

%

GENERIC ASSESSMENT CRITERIA

Level 7

In accordance with the Framework for Higher Education Qualifications, at the end of Level 7
students should be able to demonstrate: a systematic understanding of knowledge, and a critical
awareness of current problems and/or new insights, much of which is at, or informed by, the
forefront of their academic discipline or area of professional practice; a comprehensive
understanding of techniques applicable to their own research or advanced scholarship; originality in
the application of knowledge, together with a practical understanding of how established techniques
of research and enquiry are used to create and interpret knowledge in the discipline; conceptual
understanding that enables the student to evaluate critically current research and advanced
scholarship in the discipline to evaluate methodologies and develop critiques of them and, where
appropriate, to propose new hypotheses. They will be able to deal with complex issues both
systematically and creatively, make sound judgements in the absence of complete data, and
communicate their conclusions clearly to specialist and non-specialist audiences. They will
demonstrate self-direction and originality in tackling and solving problems, and act autonomously in
planning and implementing tasks at a professional or equivalent level to continue to advance their
knowledge and understanding, and to develop new skills to a high level. They the qualities and
transferable skills necessary for employment requiring the exercise of initiative and personal
responsibility; decision-making in complex and unpredictable situations/professional environments;
and the independent learning ability required for continuing professional development.
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referencing, | wider and literature, including and and
academic reading. credible including sources credible credible
conventions | Reliance sources. sources retrieved literature, | literature,
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academic inappropria | omissions | independentl | y. by the by the
UELES) te sources, | and minor |y. Some Selection of latest latest
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skills and a
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appetite for
further
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A pivotal approach.




It is well known to a majority that negative behaviour has always, and will continue to be a
challenging part of work within the Secondary of learning. At School X a ‘pivotal’ approach towards
ensuring the implementation of Qualified Teacher Status Standard 3.4 which focuses on creating a
calm and purposeful learning environment is taken (The Qualified Teacher Standards, Wales 2009).
This pivotal approach will be discussed as part of the School’s development plan throughout the
course of this piece as well as to what it aims to achieve regarding the outcomes for both students
and staff alike. As part of this essay School X’s pivotal approach to behaviour management will be
critically evaluated when aiming to ensure constant progression so that the school’s maximum

potential is reached.

There are many features that are needed according to Estyn, the Welsh Education inspection board,
in order for a school and its day to day management being classed as ‘excellent’. (Estyn, 2016).
According to Estyn there are 5 most important areas that need to be monitored and inspected on a
regular and recurring basis. (Estyn, 2016). Categorised using the letters ‘1A’ meaning inspection areas
a Common Inspection Report (Estyn, 2016) is put in place generically for all schools. The areas of
inspection are therefore as follows; IA1- Standards, IA2-Wellbeing and attitudes to learning, 1A3-
Teaching and learning experiences, I1A4-Care, Support and Guidance and IA5- Leadership and
management. These areas are then ranked depending on performance in each area from Excellent,
Good, Adequate and Unsatisfactory. (Estyn, 2016). As part of School X’s most recent inspection,
despite performing excellently across all 5 areas (School X Inspection Report, 2015) there is still a day
to day struggle away from the inspection, and included in this is the ability and focus upon managing
behaviour. As part of School X’s development plan for 2018/2019 one of the highlighted aspects of

the projects is to focus on the pivotal approach that is therefore titling this piece.

The role of strategic planning is a purposeful one throughout schools as it allows the culmination of
ideas and a shared vision to be omitted as part of the schools progression goals as well as ethos

(Middlewood and Lumby, 2010 P.18). Teaching in Wales is of course of an inclusive nature to the



highest of qualities throughout all schools in the twenty-first century (OECD, 2018 P.2). It could be

said that strategic planning in some senses is needed more to ensure progress and development
within the secondary sector, as in order for a strategic plan to emerge collaboration across
departments and the whole school in genera must first take place(OECD, 2018 P.11). It is therefore
the purpose of this piece to highlight how strategic planning leads to an overarching goal being
implemented and over time completed. This is not to say that strategic planning is always effective
and possible, a school has many areas of organisation that need to be addressed. In order for a
School and Department development plan to succeed a ‘razor sharp focus must be placed on

implementation’ (Tracy, 2012 P.28).

It is clear that within education equality is now ensured for all within schools (Education Wales, 2017,
P.3) although this does only mean it is only done teachers. All adults within the secondary sector,
from parents with children in local communities attending schools, in the same way, governors and
external entities must be aware of what’s happening within school environments in order to provide
the best possible succession in schools (Fidler, 2002 P.3). Estyn categorised that last year out of
twenty seven schools half of sectors monitored in the Secondary environment are categorised as
‘good’ with a sixth being categorised in their areas as ‘excellent’ (Estyn Annual Report, 2018, P.38). It
is also clear that through implementation of future measures like the Donaldson Curriculum by 2021
(Donaldson, 2018) that standards will be as difficult as ever to attain the best results for all schools. In
order for School X to succeed in the future of their school life, as part of many meetings and staff
training sessions in which it has been mentioned and highlighted, a sense of collaboration and shared
progressive goals for every aspect and area of improvement must be acknowledged by everyone

involved, and is again therefore why this piece is being shared with you.

Strategic planning in itself must not just be another required form that is filled out and then put away
for the remainder of the school year. Instead, strategic planning must be a continually focus as part of
the schools constant development and goals. This means that strategy must come into the way those
in the secondary sector plan and think, leading ultimately to the making of strategic decisions (Fidler,
P.12). If something is not emitting the sought results, perhaps revaluation should occur rather than
trying to force it to work. Therefore, evaluation should also take place as part of the strategic planning

process in order to ‘make a valid choice a number of possible strategic options should be formulated’



(Fidler, P.18), Implementation only occurs after approval (Sybouts, 1992) so all aspects considered in
regards to this piece will be valid but must be managed in order to succeed in their aims. (Fidler,

p.19).

School X has highlighted various areas of improvement as part of their personal School Development
Plan. Included in this is; aims, objectives, activities, resources, costs and success criterion and seek to
establish unified approach to improving standards in various contexts. Combined and formulated by
members of staff at the school, each project seeks to therefore improve outcomes through better
target setting and performance monitoring. (Wilkins, 2016). The first SDP project aims to reduce the
attainment gap for boys with additional learning needs. Its objectives include enabling students
within this context to reach level 2 and 3 threshold. Secondly, Key performance indicators and the
desired focus on particularly STEM subjects is an important aspect of which pupils, parents and
governors alike are being made aware of as part of the SDP. Furthermore, the enhancement of
Welsh and bilingualism through development of strategies to ensure evident incidental Welsh has
also been made a focus across daily working areas of the school (Curriculum and Assessment
Authority for Wales, 2003). Additionally as part of the SDP is to develop areas of literacy, including
reading writing and oracy and embed the best strategies across the curriculum after evaluations
(Welsh Government, 2014). As well as this, progression by reporting has been highlighted as part of
the School X’s SDP as it has been made clear that pupils should know what is expected of them and
that effort and attainment should be acknowledged. (Dean, Hubbel, Pitler and Stone, 2012 P.21).
Partnership as part of the year 6 transitional period has also been made a focus as part of School X’s
personal development. Positive speakers are used on behalf of the school in order to encourage
independent and resilient learners and learning alike with appropriate pedagogical approaches to
accompany as part of the partnerships presented for this period. More Able and Talented or ‘MAT’
students have also been a target for objectives seeking to enthuse self-confidence and to develop
subject knowledge to build upon attaining accreditation for a National Challenge award (Nace.co.uk,

2018). Development on the whole of the curriculum does not happen solely through teachers as



previously mentioned learners and stakeholders also play a vital role of consultation and is therefore
again highlighted in the SDP for School X. Another point ensues that staff and pupil wellbeing is
enhanced as part of the school day supported by consistency and progress teams are another aspect
of the SDP along with a knowledge by all of what is meant by outstanding teaching and learning in
order to ensure the best results possible throughout the context of the school. Digital competency has
also been pinpointed in the school development portfolio and thus therefore all staff must be equipped
as well as the correct facilities provided in order to access digital resources (Welsh Government,
2016). The final points as part of the SDP include opportunities for staff growth in terms of one that
addresses leadership potential. Finally as part of School X’s SDP is the implementation of the positive

behaviour system or ‘pivotal approach’, which refers back to the purpose of this piece.

As well as a whole school improvement plan, A departmental improvement plan or ‘DIP’ is also put in
place in order to try and ensure progression across all classrooms in terms of department. In the
same way the SDP is used the Departmental Improvement Plan seeks to create a unified vision with
shared objectives in order for measureable progress occur departmentally (Gitlow, 2001 P.181).
School X’s DIP includes support for students at Key Stage 4 in order to achieve their global grades as
well as personal targets for example through the continuance of excellent teaching and learning. This
extends towards A Level or Key Stage 5 in School X which has a sixth form that allows Religious
Studies as an option. As well as this, included in the DIP is the influence of the Estyn Thematic
approach (Estyn, 2017) and aims to highlight the interconnectedness that applied to learning. (Meier,
Knoester, D’Angela. 2015 P.28).Similarly as acknowledged as part of the whole School Improvement
Plan, the implementation of the Digital Competence Framework within the key stage 3 areas of
learning in order to ensure that lifelong skills and learning are factors are instilled within the entire
curriculum of School X as modernity continues to influence the curriculum and what needs to be
taught, then learned by students. The conclusion of School X’s social studies development plan
includes building schemes of learning that allow for accreditation at Key Stage 4. It is therefore not a
departmental issue that is being over seen as part of this piece. But again something the entire work

force must commit too (Bush and Coleman, 2000 P.7-8).

The pivotal approach adopted was introduced to me as part of bridging week at School X before | was

even aware that my first placement as part of my Post Graduate Certificate in Education would be



situated here. The emphasis upon the promoting positive behaviour shone through the entirety of all
that was demonstrated. This was again emphasised further as part of my induction and welcome to
School X. The head of this pivotal movement at School X has also hosted a personal and additional

session on the pivotal approach adopted at the school. It has been thoroughly explained how at
School X how a ‘PIP” and ‘RIP’ approach, which are abbreviations for ‘Praise in public’ and
‘Reprimand in private’ has been taken across the entirety of the school. (Pivotal Education, 2019).
The basis of this approach is adapted based on the works of Paul Dix who has influenced measurable
change to behaviour, relationships and learning since 2001. (Pivotal Education, 2019). The purpose
of the approach is to highlight the fact that individuals are diverse, with no exception being within
the context of schools. This therefore means the learning, progress and ultimately behaviour of
students will be differentiated dependant on the individuals. (Pivotal Education, 2019). The ways in
which this strategy is used steers away from the usual punitive approach that has been focused upon
throughout the course of history within the context of education, maybe a change could be needed
in order to ensure students development in all areas. (Smith, Fisher and Fray, 2015 P.6). As told by
Dix himself ‘the only behaviour we can control completely is our own’ (Pivotal Education, 2018 1:06)
and therefore punishing others for behaviours unlike our own should not be discounted, but
managed effectively. In order to do this as part of the Pivotal approach, pinpointed instead of the
disruptive behaviour is the positive behaviour and the examples provided by individuals in order to
establish expectations for all students (Dix, 2017 P.13). In this way, what is expected is highlighted
and praised for all to see. In contrast the negative or disruptive behaviourisms are focused upon only
between the adult hosting and the child misbehaving, rather than the entirety of the class being
disrupted. This then relates to ‘five pillars of pivotal practise’ (Behaviour Management Resource

Bank, 2019).

The five pillars of pivotal practise are the foundation of motivations and solutions for classroom
behaviour and management. And as previously mentioned, when dealing with behaviour, recognised

as the first pillar is calm and consistent adult behaviour and control as teachers. (Pivotal Education,



2019) .We are the adults of course and should have the self-control that we expect students to have
and set clear, strong examples. The second pillar distributes first attention to best conduct. This
means that we as adults and staff members are enthusiastic about our school days and presenting
again the acknowledgement of the positive behaviour and encouragement of this (Pivotal Education,
2019). The second pillar also recognises how positivity must also be accompanied by assertiveness
for example, when dealing with behaviour the negatives should be removed and rather the focus
shifted to what is expected, not what has been done (Pivotal Education, 2019). This is said to be
based on the fact that behaviour will never be able to have a complete and permanent fix (Morgan
and Ellis, 2011 P.9) but rather behaviour must be seen as part of the learning process. (O’Brien, 2012
P.4). This links vital pedagogical approaches such as meeting such QTS standards, for example in this
sense 2.7 which acknowledges the strategies that are needed in order to promote positive behaviour
(The Qualified Teacher Status Standards, 2008 2.7) as well as knowing how mutual trust and respect
built between students and teachers can enhance these presented and demonstrated strategies.
(The Qualified Teacher Status Standards, 2008 1.2). All these factors must be considered when
attempting to manage behaviour in the classroom and is why the focus of this piece has and will be
the pivotal approach to behaviour management at School X as well as in other school contexts.
Furthermore, the third pillar of pivotal practise put in place is relentless routine (Paul Dix, 2017).
Students know when entering a classroom to remove their bags and coats, get all their equipment
out and should stand behind their chair whilst the register is being taken. As this approach was only
put in place last year, observations have demonstrated that year seven now do this naturally as they
have been introduced to this routine since their induction to the school. In contrast, year eleven
sometimes have to be reminded of the required behaviour that should be demonstrated by the
entirety of the class. Proving the influence this approach can have when established correctly. The
fourth pillar deals with the scripting of difficult conversations. School X lays out their scripted
conversations as follows; ‘I have noticed that’, ‘I need you too’ and ‘I know you can do this/you are

better than this/thanks for listening’. The aim of the scripted conversation if to be able to



demonstrate consistency and equality (Pivotal Education, 2018) with the messages supplied to the
students demonstrating off-task behaviour. The final pillar of the foundations of the pivotal
approach is a restorative follow up. The purpose of restorative practise is to ensure that all negative
thoughts and feelings towards previous situation (Pivotal Education, 2018). This could be in terms of
mending relationships between friendship groups and classmates but also if a student feels hostile
towards a teacher after possible misbehaviour or misunderstanding. In such cases of mediation
between teacher and student, another staff member must be present to ensure nothing escalates

the situation that is already present and possible dangerous to be a part of.

The pivotal approach adheres to the 95% of learners that are eager to please and ready to learn,
rather than the additional 5% that might need alternate approaches to learning in order for them to
succeed (Pivotal Approach, 2018 2:40). This again is highlighted further as part of Pivotal whereby
the underlying factors are the basis of respect and safety for everyone straying away from ‘us and
them’ demonstrated throughout the course of education. (Pivotal Approach 2018, 2008 2:50). The
outcomes of the pivotal approach therefore lead to less detentions whilst allowing the individual to
address their own behaviour personally before a structured restorative conversations are used as
part of restorative practise. This has been proven and is currently in practise across a thousand
schools in the United Kingdom. Behaviour management on the whole will never be easy or simple
and as with everything in regards to the world of adolescence, the manoeuvres we must make have
to constantly adapt in order to suit our situations and scenarios accordingly. An interesting way this
has been put is ‘everyone is looking for the missing piece of their jigsaw, the problem is everybody’s
jigsaw is unique’ (Derrington and Goddard, 2008 P.9). It is therefore recognised as part of this
guotation that classroom and individual events are unpredictable (Ming-tak and Wai-shing, 2008
P.11) and in order for an individual to be in control, consistent expectations must be laid out for
success (Stronge, 2007 P.46). In order to do this, a teacher must consider if pupils are willing to work

and in order to influence their engagement, creative exciting material must be supplied (Ellis,



Morgan and Reid, 2013 P.76) and can be the difference between an outstanding or adequate lesson.
Additionally, home-school relations can play a key role when attempting to manage behaviour. (Ellis,
Morgan and Reid, 2013) although as highlighted throughout the course and entirety of this piece,
this is again not always the case. Especially when parents are not involved as maybe sought (Miller,
2003 P.99). The purpose of the Pivotal approach despite the constant flotation of the behaviour
management aspect of schooling, aims to reward those that abide by the rules and therefore is
recognising the students who behave correctly, rather than supplying infamy to the disruptors

within a classroom scenario.

There is always room for improvement within the context of the secondary sector. Sometimes things
could seem as if they are going completely to plan until the very last moment. Behaviour
management improvement could be given through focus upon a unified approach, identified as part
of the pivotal approach and in School X’s behaviour policy is the process of being; respectful, ready
and safe (School X behaviour policy, 2018). This is posted across classrooms and hallways at School X
and | have observed many lessons where these words have been emphasised, including usage of the
words myself. Going forward this is continually highlighted, with a weekly reminder in the form of
mention in briefings and by colleagues alike. And again, the policy regards the expectations for all
staff as demonstrative role models of positive behaviour (School X behaviour policy, 2018). It is
extremely important through adaptation of this approach that a unified and consistent message is
shared. This does not mean though that this is always possible. An example of this was in a form
class where all but three students had their personal planners signed. The result meant that students
were asked again individually. Some the next did had achieved their target and were rewarded with
positive praise for the whole class to see. The remaining pupils were again reprimanded in private
and this time it was said that if the necessary task was not completed, that another staff member
would have to be involved. The following morning students were asked again if they had their

planners signed. At this stage the majority of the class had achieved what was sought by the teacher,



although there were still two students who had not yet acknowledged that they were not ready to
learn without the communicative aspect with parents. It was explained again of the importance
privately and a last chance was given but had no impact. The final step of the process meant that the
assigned teacher was encouraged to contact the parent themselves to ensure the completion of the
task. Although this caused a negative reaction on the students part and the relationship between the
students and teacher needed repairing. This meant that a conversation was mediated and a
compromise was agreed in order for the same occurrences not to be repeated in future
circumstances. Demonstrated here is an escalated response to behaviour management which is
adopted and again outlined throughout the context of the school that acknowledges restorative
practise (School X behaviour policy). E.g. In departmental emails and meetings. Furthermore, there
are also expectations included for governors as well as visitors (School X behaviour policy, 2018). It is
important to mention here again not only the inclusive nature of School X but the importance of co-
operation as part of all involved in the school. The graduated response should be based on severity
and sometimes is not appropriate for minor sanctions (School X behaviour policy, 2018). There are
now only variations of misdemeanours that could cause a pupil exclusion, these are based on
policies targeting; Aims and ethos, child protection, safeguarding, anti-bullying, complaints,
attendance, accessibility, E-safety, acceptable use, uniform, equal opportunities, substance misuse
and offensive weapons and use of restraint and reasonable force. Exclusion takes place only in the
most extreme circumstances, and students would always be sought for part time exclusion rather

than permanently removing a student from the entirety of their education (School X behaviour

policy).

There are initiatives put in place in order for students to be encouraged to follow the behaviour
policy of School X. Positive praise is given as often as possible in the forms of postcards home, verbal
praise, subject achievement awards, house assemblies and annual presentation evenings (School X

behaviour policy). But this again does not necessarily ensure behaviour can always be managed this



way. For example, throughout the context of the school it has been demonstrated that year sevens
will respond more positively to post cards being sent home to reward good behaviour than year ten
would. This is because at this stage of adolescence the focus is on social status rather than personal
achievements (Hillier, Thompson and Thompson, P.200). A way of combatting this at School X is

factoring in other positive opportunities for pupils, for example in year eleven, the chance to attend

prom.

The pivotal approach is not in any way an easy fix. It takes constant mindfulness of one’s own
behaviour before any change will be seen in students behaviour as first you should be able to
practise what you preach by becoming the required role model intended, internally and externally
for all to see (Beadle and Murpy, 2013 P.2, P.35). However it is a model that ensures both staff and
students progression alike, whilst learning alongside one another the ideal ways to behave. For
example what is not expected is also outlined as part of the pivotal approach to education, adults
involved in the life of the school would never expect to be seen shouting at, humiliating, being
negative about, or showing aggression towards students (School X behaviour policy). But as human
beings this can sometimes in itself be a challenge when our emotions get the better of us. So again

the pivotal approach must be seen as a focused, progressive journey for all involved.

At School X the short term goals are put in place in order to equate to the long term goals and future
of the school. School X aims to ensure the constant growth of not only the learners in classrooms is
that make up daily life of the school, but also influence all surrounding all member of staff alike. By
having an ‘attention to best conduct first’ (Pivotal Education, 2018) rule in place, staff become more
flexible in terms of allowing themselves to adopt their focus upon the positives demonstrated
making up the majority of the class. This in itself could be seen as a process of strategic planning in
order to shift focus from negativity to positivity. As a result of the implementation of the Pivotal
approach adopted by School X disruptive behaviour had been minimised more than it has in the

past. Students are reminded constantly of examples of their good behaviour and as a result they try



to continue their behaviour which has proved effective in multiple cases. Additionally, those within
the teaching profession should always evaluate the situation presented to them and apply

repercussions accordingly as previously mentioned.

In conclusion, throughout the course of this piece it has been outlined and evaluation has taken
place in regards to the role and purpose of strategic planning as part of School X. As well as this, the
purpose of strategic planning in terms of department has been highlighted in regards to the
uncertainties of the future (Fidler, 2002 P.19). But what has also been discussed as part of the
entirety of this piece is how behaviour will never be able to be solved. This is in terms of overnight
and in the distant future. So this piece is not to say that the implementation of the pivotal approach
will solve behaviour issues all together throughout the entirety of all schools in existence. Although
what it does allow is for students to recognise themselves how they are presenting themselves to
the world, and what it means to be a well-rounded person by regulating their own behaviourisms.
This approach would be best suited for a school that attempts to apply a unified and respectful
outlook in terms of all individuals to gather the best experience possible and potential through all
areas of the school, focusing on the constant future progression for those that will learn lessons that

will stay with them for the rest of their lives whilst being a part of School X.
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SDP Project

Achieving outstanding
Pupil Outcomes 1.1
Reducing the gap in
attainment for ALN
pupils and Boys

Due by: 15/07/2018

Project Description

Success Criterion

SDP Project
Achieving outstanding
Pupil Qutcomes 1. 2
Key Performance
Indicators (Challenge
60)

Due by: 19/07/2019

Progress: 15%

Project Description

Success Criterion

School Development Plan
September 2018 to August 2013

Objective Activities Project Team
To ensure that the * Review the strategies adopted by departments and

progress made in listed in team development plans to support ALN pupils

reducing the and boys

attainment gap o 018 - 30/11/2018 - 0 user(s) - Not Started

continues; so that * Ensure that partnership courses are of the correct

monitoring and volume and that quality is assured.

tracking of boysand ~ © 018 - 21/06/2019 - D user(s) - N ted

ALN pupils enables » Ensure that boy friendly pedagogical strategies such as;
them to reach the L1, kinaesthetic learning are included in SGW
o 018 - 18/07/2019 - 0 user(s) - N
» Review thi pact of the strategies Wlthlﬂ lesson
observations in the Review & Development cycle
7/2019 - 0 user(s) - Not 5
» Disseminate identified best practice \mm curriculum
leaders
schaal. 03/09/2018 - 18/07/2019 - 0 user(s) - Not
» Present recommendation to SLT/Curriculum
Leaders/Governors
03/09/2018 - 18/07/2019 - 0 user(s) - N
« Implement recommended approach
03/09/2018 - 18/07/2019 - 0 user(s) - Not Started

L2 and L2+ threshold.
To establish course
volume menitoring as
standard practice
across all areas of the

tarted

rted

[None]

Attainment gap for ALN pupils and boys reduced across interim measures.(Difference in attainment between girls
and boys reduced to 8%)

Objective Activities Project Team
To imprave pupil « 'Challenge 60' adopted as consistent means of

outcomes across the :ommum:atlng the whole school target for year 11.

‘key interim o; 018 - /2018 - 0 user(s) - Not S

measures’ with a . D\ssemlnate information regardmgthe interim measures

particular focus on Analyse why there is a weak performance at the

'STEM' subjects. measures. Share this analysis with Curriculum Leaders and

Ensuring that staff, Heads of House.

pupils, parents and
governors are fully
informed of the new

018 - 02/11/2018 - O user(s)
* Global grade review to ensure pupils are challenged
0 018 - 21/12/2018 - D user(s) arted
measures and the
- * Focus group of girls identified as underachieving and
implications for
active mentoring adopted.
courses and options 03/09/2018 - 19/04/2019 - 0 user(s) - Not Started
atl2and 13 * Work with Heads of House and Curriculum Leaders to
accurately identify the pupils at risk of failing to attain the
interim measures
0 018 - 24/05/2019 - D user(s) - Not Started
« Ensure that data analysis is clearly strategy focused for
all groups of learners and individuals identified as under
achieving
03/09/2018 - 21/06/2012 - 0 user(s) - Not Sta
» Work with Heads of House and Curriculum Leaders to
develop a coherent package of support strategies for
pupils based on best practice
03/09/2018 - 19/07/2012 - 0 user(s) - Not Started
» Review the curriculum offer to ensure relevant pathways
are available and undertaken by pupils, throughout the
key stage.
03/09/2018 - 19/07/2013 - 0 user(s) - Not Started
 Ensure that improving performance in key indicators is
included on every team development plan. List
departmental strategies that will improve pupil attainment
in the curriculum area.
03/09/2018 - 13/07/2012 - 0 user(s) - Comp
« Investigate strategies in schools with outstanding GCSE

rted

leted

results in Maths, Science and D&T. Develop consistent
strategie
0: 018

Pupils Performance in interim measures shows the school has added value across subjects with a focus on STEM
subjects. The 12+ >60% and that capped 9 345, with an increase at L2 to 65%

[None]

Resources & Costs

Total Cost: £0.00

2
Resources & Costs
Course materials and
examination entry
costs
Total Cost: £1,000.00



Project Description

Success Criterion

SDP Project

Achieving outstanding
Pupil Outcomes 1.4
Literacy

Due by: 19/07/2019

Project Description

Success Criterion

SDP Project

Achieving outstanding
Pupil Outcomes 1.5
Reportin

Due by: 15/07/201%

Project Description

Success Criterion

results in Maths, Science and D&T. Develop consistent
strategie:
0: 018

Pupils Performance in interim measures shows the school has added value across subjects with a focus on STEM
subjects. The L2+ >60% and that capped 9 >345, with an increase at L2 to 65%

[None]

Objective Activities

Further develop the » Develop the 'Genius Hour' within the skills based lessons

oracy, reading and for KS3 pupils

writing skills of pupils. 018 - 21/12/2018 - 0 user(s) - Not Started

Evaluate and embed » Further identify key areas of weakness for reading and

the most effective writing across the curriculum

literacy strategies 0: /2019 - 1 users) - N T

across all curriculum | * S€T UP @ working group to investigate effective strategies

areas (including tutor for improving reading and writing that can be carried out

time). in short time periods. Ensure activities are age appropriate
itably challenging

019 - 0 user(s)

*» Work with the Literacy Coordinator to develop the oracy

of boys in year 7

019 - 0 user(s) - Not Started

* Develop speaking frames to ensure that boys are
confident to articulate their understanding

03/09/2018 - 15/07/2019 - 0 user(s) - Not Started

» Work with the English department to develop the
writing skills of boys in KS3. Develop writing frames to
ensure boys know how to structure their extended writing
03/09/2018 - 19/07/2019 - 0 user(s} - Not Started

[None]

NRT's and end of key stage levels show continued improvement. KS3 Level 5 attainment in English 90% and at L2
>70%

Objective Activities Project Team

Reporting that clearly ~  Review and evaluate current reporting processes and
and effectively content
03/09/2018 - 18/07/2015 - 0 user(s) - Not Started

communicates pupils

strengths and areas.  Research other schools reporting methods including
for improvement. reference to pupil ‘effort’
0 018 - 18/07/2019 - 0 user(s) - N ed

Giving due regard to N
pupil effort and * Present recommendations and timeline for actions
attzinment and 0 018 - 18/07/2019 - 0 user(s) - N
. s Consult on the recommendations

supports improving 03/09/2018 - 19/07/2019 - 0 user(s) - Not Started
pupil outcomes. » Provide staff CPD as required if necessary

0: 018 - 19/07/2019 - O user(s) - Not 5t
* Implement new system and inform parents
0 018 - 19/07/2019 - 0 user(s) - N

[None]

Effective reporting that improves pupil outcomes by providing concise targets and actions for improvements

Resources & Costs

Total Cost: £0.00

Resources & Costs

Cover costs
Total Cost: £400.00



SDP Project Objective Activities Project Team Resources & Costs
Provision that inspires  Develop collaborative ~ » To embed the MAT KS2 programme in Welsh and
and enthuses 2.1 work across the Science Total Cost: £0.00
Transition KS2/3 -arning | 03/09/2018 - 21/06/2019 - D user(s) -
Due by: 19/07/2019 Pa Ip that i * To extend the primary MAT provision to include MFL
based on a consistent | 93/09/2018 - 21/06/2019 - 0 user(s) - Not Started
pedagogical approach  * To establish a timetable of health and wellbeing
that develops pupils provision across the partnership
il 03/05/2018 - 18/07/2019 - 0 user(s) - Not Started
skills as » To develop a consistent SOW/Pedagogy for PE across the
Progress: 20%. knowledgeable, partnership
independent and 03/09/2018 - 19/07/2019 - 0 user(s) -
resilient learners * To team teach with staff form the partnership to enable
a consistent pedagogical approach to be shared
03/09/2018 - 19/07/2019 - 0 user(s} - Not Started
» Create a transition plan that is fit for purpose and allows
pupils across KS2 to deve| ills and provide access to
specialist facilities/staff
03/09/2018 - 15/07/2019 - 0 user(s) - Not Staed
» To develop transition activities that build pupil
independence and resilience
03/09/2018 - 18/07/2019 - 0 user(s) - Not Started
Project Description [None]
Success Criterion Transition plan in place 2
Positive pupil, staff and parent voice regarding the transition process
Consistent pedagogical approaches across the partnership
SDP Project Objective Activities Project Team Resources & Costs
Provision that inspires  To improve outcomes ¢ Use the ERW MA&T collaboration to help design more
and enthuses 2.2 MAT  and opportunities for ~ challenging learning experiences for the most able pupils Total Cost: £0.00
pupils MAT pupils to enable  to refine the resources and teaching strategies used in
Due by: 19/07/2019 the developmentof ~ MAT weeks
subject knowledge, 03/09/2018 - 19/07/2019 - 0 user{s) - Not Started
self confidence and « To investigate an enrichment programme for MAT
resilience. pupils, to r ies and
programme
03/09/2018 - 19/07/2019 - 0 user{s) - Not Started
* To review the MAT register (process and recognition)
03/09/2018 - 19/07/2019 - 0 user(s) - Not Started
* Establish MAT coordinators within curriculum areas
03/09/2018 - 19/07/2019 - 0 user(s) - Not Started
* Review SOWs to ensure challenge and independent
learning opportunities are appropriate
03/09/2018 - 19/07/2019 - 0 user(s) - Not Started
Project Description [None]
Success Criterion To gain NACE accreditation 2
SDP Project Objective Activities Project Team Resources & Costs
Provision that inspires = Continue to developa  * To work with the LA to enable appropriate courses are CPD costs

relevant curriculum
provision through
listening to

learners/

Ensure that there is
curriculum area
progression across key
stages to all upils

[

Staff have the skill-set
to effectively deliver
within developing
curriculum areas and
in line with the New
Curriculum For Wales

and enthuses 2.3
Curriculum

Development
Due by:

Project Description  [None]

Success Criterion

offered to ensure a pathway for all pupils who wish to Total Cost: £450.00
transition tu*ost 16.

03/09/2018 - 18 19 -0 user(s) - Not Started

* Ensure all staff involved in the delivery of the curriculum
have suitable CPD opportunities and that the more
experienced staff involved have the opportunity to share
their knowledge, expertise and good practice in INSET
with all staff

03/09/2018 - 19/07/2019 - 0 user(s) - Not Started

* Investigate strategies to extend thematic learning in line
with 'Successful Futures' as guidance documentation
becomes available.

03/09/2018 - 19/07/2019 - 0 user(s) - Not Started

Appropriate pathways and learning environment in place for pupils 2



SDP Project

Provision that inspires
and enthuses 2.4

Objective
Create a school
day/environment that

Activities Project Team

o Staff exit interviews to be reinstated and used to inform
wellbeing planning

Wellbeing enhances pupil and 03/05/2018 - 28/09/2018 - 1 user(s) d

Due by: staff alternative of the school day,
consult on recommendations and implement for
September 2019

Progress: 15%

SDP Project

Highly effective
leadership and
teaching 3.1 Reduce

in house variation
Due by: 19/07/2019

Progress: 15%

Project Description

Success Criterion

SDP Project

Highly effective
leadership and
teaching 3.2
Outstanding learning
and teaching

Due by: 19/07/2019

Project Description

Success Criterion

Objective

Ensure consistency of
practice across
curriculum areas and
Progress Teams to
enable every child to
have the best possible
opportunities to
achieve their
potential’

[None]

03/09/2018 - 26/10/2018 - 0 user(s) - N d

» Establish and run a Pupil Eco committee and a Food and
Fitness group

03/09/2018 - 30/11/2018 - 0 user(s) - Not Started

« To undertake a pupil and staff wellbeing survey
03/09/2018 - 19/04/2019 - 0 user(s) - Not Stas
* Investigate strategies to develop pupil’s resilience and
emotional/social wellbeing

Plan for implementation and costing’s undertaken

03/09/2018 - 31/05/2019 - 0 user(s) - Not Started

« Design the spatial pattern of departmental provision to
streamline curriculum areas to ensure clear
communication

03/09/2018 - 19/07/2019 - 0 user(s) - Not Started

* Best practice in terms of Physical Learning Environment
shared through CPD
03/09/2018 - 19/07/2019 - 0 user(s) - C
« continue to improve Digital provlslon and access
03/09/2018 - 18/07/2019 - 0 user(s) -
* To create an area for 6th form Students that is fit for
purpose. To include;man area for silent individual work,
group work a social zone and designated teaching area
03/09/2018 - 19/07/2019 - O user(s)

Activities Project Team

« Curriculum communication improved through the
development and introduction of weekly written
curriculum area briefing
03/09/2018 - 28/09/2018 - O user(s) -
* CPD programme created and used m suppon new
middle leaders

03/05/2018 - 28/09/2018 - 0 user(s) - Not Started

* Implement new Review and Development Programme to
include all school areas including ALN and Houses. Ensure
all staff receive training on new process

03/09/2018 - 28/09/2018 - 0 user(s) -
« Organise a training event on an INSET Day which will
provide staff with an overview of new professional
teaching and leadership Standards

03/09/2018 - 19/10/2018 - 0 user(s) - ed

* Team Plans to be scrutinised by line managers to ensure
that they are focused on meeting pupils’ needs

03/09/2018 - 26/10/2018 - 0 user(s) - Not Started

* Standardised Whole School QA process in place for all
TLR holders — focusing on pupil progress
03/09/2018 - 26/10/2018 - O user(s) - rted

 Standardised Self-evaluation process and
documentation developed and used

03/09/2018 - 26/10/2018 - 0 user(s) -

« Standardised SLT line management agenda items
replicated at curriculum and pastoral areas

03/09/2018 - 26/10/2018 - 0 user(s) - Not Started

* Further develop consistency in marking. Formative
comments must focus on the 'next steps and how to
achieve these' across curriculum areas

03/09/2018 - 22/02/2019 - 0 user(s) - ed

* Joint meetings held for curriculum leaders and Heads of
House to share pupil progress information and strategies
03/09/2018 - 19/07/2019 - 0 user{s) - Not St

Strategic vision seen at all levels of school development planning and consistent working practices and strategies

adopted

Objective

Implement a Review
and Development
programme that
supports all
colleagues to provide
outstanding learning
and teaching
opportunities,

Develop ‘outstanding’
practice that facuses
on pupil progress

Develop a shared
knowledge of what is
outstanding learning
and teaching.

[None]

Activities Project Team

» Define 'outstanding' teaching and learning and share

with teachers and support staff
- - Not Started

. Develup a trategy kit for all, but

particularly new, teachers. Include a range of best

practice from across the school

03/09/2018 - 15/07/2015 - 0 user(s) - Not Started

» Facilitate training opportunities linked to 'outstanding’

teaching and learning. Utilise the best-practice available

in school and across the region (ERW)

03/09/2018 - 18/07/2018 - 0 user(s) - Not Started

« Develop a shared understanding of facilitated teaching

amongst all teaching staff

03/09/2018 - 18/07/2019 - 0 user(s) - Not Started

» Conduct research into: 1. flipped learning approaches 2.

Meta-cognition to provide pupils to develop their

independent learner skills

03/09/2018 - 19/07/2012 - 0 user(s) - Not Started

» Integrate 1. meta-cognition 2. flipped learning

approaches into Sow at KS3, K54 and K55

03/09/2018 - 15/07/2013 - O user(s) - Not Started

All staff have a shared understanding of ‘outstanding’ of what constitutes teaching and learning

Resources & Costs

Total Cost: £0.00

Resources & Costs

Total Cost: £0.00

Resources & Costs

Total Cost: £0.00




SDP Project

Highly effective
leadership and
teaching 3.3
Leadership
Development
Due by: 19/07/2019

Progress: 5%

SDP Project

Highly effective
leadership and
teaching 3.4
Behaviour
management for a
calm and effective

learning environment  behaviour, thus

Due by: 19/07/2019

Progress: 20%

Project Description
Success Criterion

SDP Project

Highly effective
leadership and

teaching 3.5 DCF
Due by: 19/07/201%

Project Description
Success Criterion

‘Objective Activities Project Team Resources & Costs

To recognise » Develop a support package for all colleagues Professional Development
leadership potential  following Review and Development weeks that allows Opportunities/Programmes
amongst all practitioners to develop leadership potential in line Total Cost: £1,200.00

colleagues (teaching  with the new professional leadership and teaching
and support). To standards

provide opportunities = 03/09/2018 - 26/10/2018 - 0 user(s) - Not Started

for colleagues togain | * Audit the leadership potential of all staff
leadership 03/09/2018 - 30/11/2018 - 0 user(s) - Not Started

experience and * Work with the 'Futures Leaders' in developing their
Leadership skills to ensure that the Futures Weeks are
working effectively

03/09/2018 - 30/11/2018 - 0 user(s) - Not Started

» Identify staff interested in ‘action research’ and
provide time to undertake a research project.
Recommendations from the project would be
presented to SLT with possible inclusion in the SDP
2019

03/05/2018 - 07/06/2019 - 0 user(s) -

*» Leadership skills developed at all levels through the
participation in the following programmes:

- aTp

- TP

- Aspiring Middle Level Leaders

- Aspiring Senior Level Leaders

- Bespoke INSET

- School to School working

support colleagues in
collaborative
working, research
and innovation.

To begin the phased
teaching staff
restructure

03/05/2018 - 18/07/2019 - 0 user(s) - Not Started

* As finance allows appoint teaching staff to the new
structure.

03/09/2018 - 19/07/2019 - 0 user(s) - Not Started

Objective Activities
Implement "Positive  » Review and evaluate the approach at M1, M2, M3
Behaviour' system meetings in the first half term
(based on Pivotal 03/09/2018 - 26/10/2018 - 0 user(s) - Not Started
Approach) which « Based on feedback develop a strategy of support for the
allow all teams to twilight INSET
consistently support | 03/08/2018 - 31/12/2018 - 0 user(s) - Not Started

» Organise a training event on an INSET day which will
provide staff with a consistent approach and uniform
language to help them manage behaviour effectively

reducing fixed term

exclusions.
03/05/2018 - 31/05/2019 - 0 user(s) - Completed
» Continue to monitor and evaluate and provide
ppropriate support and P at professional
development sessions
03/09/2018 - 18/07/2019 - 0 user{s) - Not Started
[None]
Calm and caring school i based on i p and appi , Improve the overall
behaviour of pupils
Objective Activities Project Team
To develop a « Appoint DCF coordinator
comprehensive 03/09/2018 - 31/10/2018 - 0 user(s) - Not Started
approach to Digital » Ensure ARR requirements for the DCF are appropriate

03/09/2018 - 25/03/2015 - 0 user(s) - Not Started

* Provide opportunities for staff to be upskilled in DC
elements and strands

03/09/2018 - 30/04/2018 - 0 user(s) - Not Started

* Ensure coverage of DCF elements across the curriculum
03/09/2018 - 15/07/2015 - 0 user(s) - Not Started

Competence across
curriculum areas.
Ensuring that all
elements and strands
of the DCF are fairly
covered and staff
have the skills to
facilitate the DCF.

[None]

Staff are skilled to be able to deliver DCF and SoW are comprehensive in the coveragre of elements and strands.

Resources & Costs

Total Cost: £0.00

Resources & Costs

Total Cost: £0.00
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Development Plan - Social Studies 2018-2019

Period September 2018 to August 2013

Objective

To ensure that students are able
to achieve their GG as well as
individual targets within the K54
subjects.

To ensure that there is continued
excellence in departmental
teaching and learning.

Objective

To ensure that students are able
to achieve their GG as well as
individual targets within the KS5
subjects.

To ensure that there is continued
excellence in departmental
teaching and learning.

Objective

To analyse the Estyn thematic
approach and discuss the
recommendations made.

Activities

+ Update Sof\W for each subject and ensure that there is full
coverage of the Specifications.

02/08/2012 - D8/052018 - O Usars - Mot Startad

+ Establish effective assessments which are fit for purpose.
02/08/2012 - DSOS - 0 Users - Not Started

« Create and share revision materials and opportunities for
pupils.

02/08/2012 - DSOS - 0 Users - Not Started

+ To ensure that there is rigorous monitering of pupils progress
within the department.

02/08/2012 - D8/052018 - O Usars - Mot Startad

+ To liase with house teams and parents to ensure that pupils
are on track and able to achieve.

02/08/2012 - D8/052018 - O Usars - Mot Startad

Activities

« To ensure that the schemes of work are reviewed, updated
and fit for purpose.

02082012 - DEMDS20ME - 0 Users - Not Startad

= To ensure that students are given opportunities to work
independently and are able to develop life learning skills.
02/08/2012 - DSOS - 0 Users - Not Started

« To ensure that all stakeholders are working together to
ensure that pupils are able to achieve.

02/08/2012 - DSOS - 0 Users - Not Started

+ To ensure that departmental monitoring is rigorcus and

reflects the individual needs of each pupil.
02/08/2012 - D8/052018 - O Usars - Mot Startad

Activities

+ To analyse the Estyn report and discuss the
recommendations raised.

02/08/2012 - D8/D52018 - 0 Users - Not Startad

+ To examine the K33 scheme of work (y7).

02082012 - DEMDS20ME - 0 Users - Not Startad

» To meet with Re co-ordinator with Oystermouth (or other
feeder school).

0/08/2012 - DSMOT/20ME - 0 Users - Not Started

« To design a transition programme.

02/08/2012 - DS/07/2018 - O Users - Mot Startad

* To deliver the lesson/s.

0/08/2012 - DSMOT/20ME - 0 Users - Not Started
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Other Project
Social Studies Project 3
2018/19
Show CPD
Show Details
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Other Project
Sccial Studies Preject 4
2018/19
Show CPD
Show Details

Show Discussions

Other Project
Social Studies Project 5
2018/19
Show CPD
Show Details
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teaching and learning.

Objective

To analyse the Estyn thematic
approach and discuss the
recommendations made.

Objective

To ensure that DCF is
incorparated fully within the K33
scheme of learning.

Objective

To plan effective schemes of
learning for all pupils in K54 to
allow for the majority of pupils to
gain accreditation for RS.

» To ensure that all stakeholders are working together to
ensure that pupils are able to achieve.
0/09/2018 - D&0S/2012 - D Users - Not Startad

= To ensure that departmental monitoring is rigorous and
reflects the individual needs of each pupil.
02/08/2018 - D&DS/2018 - D Users - Not Started

Activities Due By

« To analyse the Estyn report and discuss the 01/07/2019

recommendations raised.
Set Progress
03/09/2018 - DEIIS20ME - O Users - Mot Started

* To examine the KS3 scheme of work (y7).
020972018 - DE05/2018 - D Users - Not Started
» To meet with Re co-ordinator with Oystermouth (or other

feeder school).
03/09/2018 - 05

019 - O Users - Mot Started

» To design a transition programme.
0/09/2018 - 050772012 - D Users - Not Startad

» To deliver the lesson/s.
02/08/2018 - D5/07/2012 - 0 Users - Not Startad

Activities Due By

» To audit current DCF provision. 05/07/2019

02/0/2012 - DTA2/20M8 - 0 Users - Not Started

» To analyse the DCF framework for opportunities to
incorporate within the SofL.

03/02/2012 - D1/D3/2012 - O Users - Not Started

» To plan effective DCF opportunities that fall naturally within
the current Sofl.

02/02/201%2 - DDS/2012 - O Users - Not Started

Activities Due By

- To meet with KW/ HB to discuss GCSE results. 19/07/2019

0/09/2048 - 05102018 - D Users - Completed

* Te meat with SJW to consider options for all pupils.

03/097201% - 168/11/2018 - 0 Users - Completed

» To review and amend the schemes of learning (full course
and short course) to factor in Y9 starting their GCSE RS in the
Spring term.

020872013 - 2111272012 - 0 Users - Completed

Progress:
50%
iew detail
» To deliver fic and s/c RS to v9 pupils in the Spring term 2019,

02/09/2018 - 18/07/2019 - O Users - Not Started

» To plan and prepare scheme of learning for individual
pathway pupils.

0/09/2018 - 1800772012 - D Users - Not Startad






