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Introduction 
AFL (Assessment for Learning) is the awareness of a learners understanding and adapting to those learners needs, whether the child is high ability and requires additional challenging, to the lower ability who are continuously struggling in certain areas. Paul Black and Dylan Wiliam both support this through their document Inside the black box (1998) where it states:
The term ‘assessment’ refers to all those activities undertaken by teachers, and by their students in assessing themselves, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged (Black and Wiliam, 1998, pp. 2).
This differentiation could be found from various questioning within either the introduction to the lesson or the plenary, whereas a class teacher asking how the children found the lesson/ activity and  using simple questioning may not give an accurate evaluation of the learning within the classroom and in cases not enough as children who maybe lower ability might have low self-esteem and say they understood the lesson/ activity in order to not feel foolish, whereas the high ability may have found the activity too simple therefore disengaging from future activities from overconfidence, as for the middle ability the on times go unnoticed and are often invisible to the teacher questioning.   From here the use of AFL strategies can insure inclusion from all ability groups where the class teacher may request feedback anonymously so the lower ability have the confidence to voice their opinion without the potential feeling of judgement from their peers, as for the higher ability they may state that the activity too easy, this information can be taken and applied to the next lesson, where the lower ability may revisit the subject with assistance from the class teacher/ teaching assistant while the children who found the activity too simple may be challenge with a more difficult activity to complete. This will promote confident in learners and allow them to express themselves more honestly in both future questioning and learning, this is crucial for the new curriculum as AFL strategies can help develop two if the four purposes of Professor Graham Donaldson report successful futures (2015), where children can begin to be “healthy, confident individuals” which they can then becoming “ambitious, capable learners” (Donaldson, 2015, pp.29- 30). “Student responses provide the bases for inferring the depth of their learning” (Sadler, D R, 2013), supports the writers statement on differentiation through AFL as the more the learners question the deeper the understanding the teacher can provide through answering said question, Robert Coe also supports this when he says “learning happens when people have to think hard” (Coe, R, 2015), where the learners will need to deeply consider the questions they ask the class teacher to further deepen their understanding of the activity, Robert Coe’ quote also applies when higher ability children are challenged with a task which was devised from their feedback from a previous lesson, also for the lower ability activating prior knowledge to deepen their understanding of the skills from a task/ activity. One of the key four strands of ALF is self and peer assessment, where learners will undergo the evaluation of their own work and the work of their peers, such activities will include the learners analysing a piece of their work and providing comments, usually a positive and a negative. This shows the learner where they can develop from their personal comment, D. Royce Sadler believes that “in order to develop and become competent and confident in self-assessment, students need experience in doing it independently of their teachers and peers.” (2013). However, David Didau disagrees with the concept of ALF as he states “I don’t believe in tick lists, I don’t believe there is a strategy or a thing that you can do. I am very much about finding your own lists”(Didau, 2018), he feels that using the same AFL strategy cannot be used for all the children.  



Main body
[bookmark: _GoBack]The ALF strategy the writer has used is similar to the smiley face slips, where the learners will colour in the appropriate face according to their understanding of the activity, green for good understanding, yellow for might require help and red for no understanding and a comment. The way the writers ALF strategy is similar to the smiley face slip is that the learners were assessing their understanding of the activity and the skills entailed within and also their work itself through an aspect of the activity they enjoyed and an area where they can improve. The noticeable differences between the two strategies is that firstly, the writer only provided two faces one happy and one sad, this is because the learners use the smiley and sad face to show whether they enjoyed the activity and within the face they chose, they use the RAG rating to show their understanding of the activity, this not only gives the teacher feedback on the learner's understanding but also and insight into how the child felt about the activity and how you can use this feedback to shape future lessons, whether they really enjoyed an aspect of the lesson a teacher can use in future lessons such as a visual aid or prop, or whether an aspect of the lesson was poor or disengaging, where the teacher would speak for an extensive period of time, this strategy also links to another AFL strategy used in Tonnau primary school, where they implemented ‘success slips’( see appendix A for example) where children make both a positive and negative comment on their work, however, the noticeable difference between the two is that the success slips includes a learning intention and the success criteria for a lesson, whereas the smiley face slips have the learner write the success criteria. The success slips are an update to the skill slips prior to the current version as the acting deputy head had brought them from the primary school he was previously employed in 2015, teachers at the teachers of Tonnau primary school have reported the effectiveness of the success slips, as the learners have analysed their work and the teacher has implemented changes to future lessons. The writer implemented this strategy into a reception class with the aim of the strategy to be carried on through to year 6, where it begins with the learner simple dictating their opinions to a teacher or member of staff who scribes their opinion to their sheet, this will develop slowly where the children will begin to scribe their own opinions and notes, beginning with very basic comments such as “I liked the  gluing ” where you would normally find in a year one class through to year 6 where the learners can fully justify why they enjoyed or didn’t enjoy an activity. The main activity this ALF strategy was chosen was for a topic lesson where the learners were junk modelling, they began by stating what they were going to build, be it a car, robot or rocket. The learners then had to draw what they wanted their model to look like, from this they had to identify parts to their modals, for example for a car they could identify parts such as doors, windows, wheels, etc. And the number of parts labelled would depend on their ability where learners of higher ability identifying 4 parts of their model whereas the lower ability are to identify 2 parts, this activity is a prime example of learners creating their own success criteria as they are creating models according to their design. The third box of the activity is for the learners to list the materials they will need for this activity, again this was differentiated as children of higher ability would use emersion writing to list the material whereas the lower ability would simply draw the materials. The second sheet is used for the learner's self-assessment which is to be completed by the learners after they have finished their junk modelling as the learner will have their picture taken and placed in the fourth box, where the learner can compare their original design to their final outcome and the can begin to fill out the final part of the sheet which is the AFL strategy the writer is highlighted (see appendix B for blank work sheet), to support this, the writer has provided an example from a learner in one of the higher ability groups within the class (see appendix C for example). The writer believes this AFL strategy would be primarily based within design and technology lessons such as the lesson highlighted as the learners will create their own success criteria and would prove difficult in other areas such as maths. 


Conclusion
To conclude, the writers believes that the AFL strategy created and any likeness to the strategy (smiley face slips, success slips) are successful as the learners can understand show their understanding and provide somewhat feedback for the class teacher through comments such as “I liked the painting aspect” or “assembly was hard”, this leads the teacher to discuss with the learner why perhaps they found the task difficult, using student feedback to develop future lessons. Dylan William addresses David Didau’s point on how ALF takes too long with regards to results of feedback, as posted through David Didau’s post Dylan Wiliam’s defence of formative assessment (2018) “The problem with such an approach to teaching is that if we wait until we see the long-term evidence, it will be too late.” this is one of the problems facing most AFL strategies including the writers as the strategies require time to be implemented, however the writer believes that these type of strategies (smiley face slips, success slips) should be implemented at this early stage of education (reception) as the teachers can begin to imbed the skills involve, and the learner can build and develop said skills in self-assessment as they progress through their education, however this is requires the teachers who are assigned the class in each year to aid and support both the children and the strategy develop, this is one of the drawbacks to the writers strategy  as not only is it a long term plan to develop the skill, but the support of other teachers is required to build the trust of the class to be able to complete the sheet/ slip honestly, this opinion is also shared by David Didau in his blog post Why AfL might be wrong, and what to do about it where he says (2018) where he believes that performance is effected by 2 factors one of which being “performance in the classroom is highly dependent on the cues and stimuli provided by the teacher” implying that should the teacher not attempt to promote engagement in the class, then the learners will not learn, the development of the skills within the strategy included. However, this was proven so far within the lesson highlighted by the writer that the learners even at the age that they are, can already begin to use the skills in which the writer is trying to promote, one of these said skills which the writer is promoting is within the LNF in the literacy area where “learners are able to: express their likes and dislikes” (welsh government, 2014). Should the Strategy be implemented in the class, the learners should develop their confidence in voicing their opinions honestly therefore further developing social skills. Even though the AFL strategy was successful, the writer believes that the strategy can be developed further with regards to layout, perhaps including a box dedicated to the comments the learners make as appose to the learner / scribe writing under the faces. Also, the writer could include a key on the side of the faces for the learners, so they can refer to the key should they require assistance on filling out the sheet/ slip. The final adjustment the writer could make in future, would be to create an area for the children to briefly recap what the lesson objective was and what they hoped to achieve, however the writer recognises that this would prove too difficult for learners in earlier year so this would be reserved for KS2 and above as they would have developed the skills to self-assess in detail.
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A) 
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Examples of the success slips from Tonnau primary school. 

B)
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The second sheet to the junk modelling sheet use while on PTE 2 in reception.





C)
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Example of the ALF strategy used on PTE 2.
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