1 Article 31 of the United Nations Convention on the Rights of the Child (n.d) states “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities.”  Wales was the first country in the world to legislate for children’s play in 2010.  The Early Years Foundation Phase (EYFP) supports this through self-directed play and active learning where children choose how or when they play.  This also leads to play types such as freely chosen, personally directed and intrinsically motivated play are directed by children.  Practitioners must ensure that activities are purposeful and coincide with the curriculum.  This allows them to explore and expand on their knowledge through the medium of play.   
Areas such as the ‘role play’ and outside learning areas encourages children to explore activities by extending their knowledge and to explore their world further.  The curriculum framework ensures children can develop holistically across the curriculum which also includes building on their former knowledge (Welsh Government, 2008).  
Two play types that contribute to self-directed play is the role play and the outdoor areas.  Role play areas encourages children to play by providing appropriate tools that support their curiosity and development.  Role play areas can be adapted to support children in all areas of learning such as a post office for numeracy or developing social and communicational skills in a cafe.  By creating a role play area it ensures children can learn through the medium of play and is child led.  As play is a natural way that children learn it is important that practitioners provide areas of self-directed play within the classroom.  Role play encourages children to explore their limits and build on their understanding as Bruner’s scaffolding theory suggests.  Vygotsky believed that teachers and peers can help support children who are on the edge of learning something new which can be referred to ‘scaffolding’ (Mooney, 2000 p.83-84).  Role play areas must enable children to build on their current knowledge whilst also learning from peers.  Practitioners should provide relevant equipment within the role play areas that enables them to explore materials that are familiar whilst also investigating materials that are unfamiliar and encouraging the conversation between peers and teachers.  
Isaacs (2012) p.14 states “Without giving children freedom to move and choose, adults would have very little insight into how best to support their learning and development.”  By creating a role play area it enables the practitioner to observe the children as they play and grasp a better understanding of their knowledge, thus allowing them to plan appropriate activities to support them further if needed.  Interacting with children as they play, enables the child to engage with a member of staff and allows the child to question the adult.  The practitioner must not control the play or try to improve it, as this could break the play cycle.  
As children play outdoors, they can explore the natural environment through activities such as mini beast hunts or collecting and segregating leaves into colour groups, the outdoor environment is cross curricular.  The Early Years Foundation Phase (EYFP) promotes the use of outdoor learning as it is an extension of the indoor learning environment (Welsh Government, 2008, p.55). The outdoor environment enables children to develop holistically as they experience and develop numerous activities that contribute to the seven areas of learning supported by the EYFP.   
When children play outside, they can participate in play with materials or engage in imaginative play.  Also, some children may find it easier to partake in activities outdoors as they can explore more freely.  Although the EYFP encourages the use of outdoor areas, there are other initiatives that are promoted in schools such as Forest Schools. Barkham (2014) “The forest school movement does not fetishise the outdoors but has a philosophy of child-led learning.”  This demonstrates the need for children to develop new skills within the outdoor classroom.  Children should have the opportunity to explore their environment which allows them to experience controlled risks within their environment.  Also, Forest Schools allows children to develop skills that they would not be exposed to within the classroom.  Exposing children to such opportunities enables the child to develop holistically.  
As children play in the outdoor environment, they use their imagination as they play with natural materials.  By allowing children to play with natural materials they develop a better understanding of the object.  Empowering children to explore their environment through a child led approach enables them to experiment with resources such as collecting leaves, this can enhance their mathematical skills as they count how many they have collected or arranging in order of size or colour.  Also, hunting mini beasts enables children to develop scientific skills as they learn where the animals live, how they move and what they eat.  
Children who play outdoors become healthier and happier children as they are physically active which helps prevent obesity and instead strengthens muscles and bones.  As children play, they are moving their body in many ways such as catching a ball, throwing, jumping and lifting all of which help develop motor skills.  Also, children develop their five sensory skills as they play outside as they are exposed to different sounds, smells and touch.  It has also been suggested that children who regularly participate in outdoor activities have an increased attention span and are more self-directed.  It has also proved effective in children with Attention Deficit Hyperactivity Disorder (ADHD) as they displayed fewer symptoms (Sanford Health,2018).    

2 Piaget has shaped the way practitioners support children as he believed children learn best from real-life experiences.  Learning through experiences supports children’s cognitive development as they encourage children to think about the possibilities or outcomes of their actions (Mooney, 2000, p.75).  Enabling children to take risks enhances their understanding of their environment.  Practitioners facilitate opportunities for children to experience risk in a controlled environment that they may not be exposed to at home.  Children should experience risk and use their problem-solving skills to overcome the risk instead of being told not to do something.  
According to Forest School Training (n.d) Forest School is “introducing responsible risk-taking and setting participants up to achieve.”  Forest Schools is a holistic way of learning as practitioners look at the benefits of risk.  Providing experiences such as this enables children to manage risk which will bring an understanding of the world, this is also linked to outcomes in the Early Years Foundation Phase (Welton Free Ranger, 2015).  Forest School promotes physical development as children are using motor skills.  Also, whilst doing so children are developing their intellectual, emotional and social skills.  
Maria Montessori believed children should experience risk and ensured all toys are adapted for children.  Montessori schools ensure children are not restricted by their environment and are able to access all resources.  Montessori Northwest (2017) states  
“One of the most profound differences between Montessori education and conventional education is that, in Montessori, children are given the experience of discovering the answer for themselves. This leads to a much deeper learning experience, and creates a lifelong love of learning as a self-directed process of problem-solving and discovery.”
Play Wales (2015) states “Children have always needed effective coping skills, and while our changing world brings many advantages, the need to provide time and space to play is as important as ever.”  This is also supported by the EYFP as through structured activities children can develop an awareness of dangers within in the indoor or outdoor environment.  Children must be aware of potential dangers and how they can avoid them this is completed alongside a supervising adult. Although, adults allow children to explore and assess the risks in a controlled environment this will help support the child’s physical development.  Allowing children to explore risks within a controlled environment through play ensures children can learn through experiencing dangers and how they can minimise the risks whilst also developing their problem-solving skills (Welsh Government, 2008, p.19-26).    
Practitioners carry out risk assessment for individuals as well as monthly, termly or annually.  Staff carry out the assessments to ensuring children can experience risk which enables them to adapt to the surrounding environment.  Practitioners ensure there are no hazards or obstacles that can cause serious bodily harm. Although, ensuring minor risks are part of the environment for children to overcome.  There are minor risks when children play outdoors although injuries are inevitable (Brussoni et al, 2015).  Furthermore, children learn from their mistakes therefore exposing children to minor risks is beneficial.
Scandinavia uses the outdoor classroom on a regular basis as they believe children learn best outdoors in the natural environment.  Also, playing in the outdoor environment develops self-confidence in managing risk (Maynard and Waters, 2007).  Howard (2015) p.7 states
“Forest Kindergartens in Scandinavia are for children up to seven years old, and in that stage of the Scandinavian education system there is no formal curriculum, therefore the child led approach to learning isn’t in conflict with the teacher’s need to fulfil particular learning outcomes.”
Once children overcome a risk, they feel proud thus promoting their self-esteem.  Exposing children to risk ensures children build on the spiral curriculum demonstrated by Bruner.  As children are exposed to risk, they grasp a better understanding of how to prevent it happening again.  Children will constantly build on their knowledge of risk therefore Bruner’s spiral curriculum will prove effective.  
This is also supported by the Successful Futures report encourages children to take measured risks in their learning.  According to Donaldson children who are exposed to risks become healthy and confident individuals (Donaldson, 2015, p.31)
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions by Whom
	Action by When

	
1
	Weather 
	Children and Staff
	Appropriate clothing and footwear
	· When raining children must wear raincoats and wellies
· If the weather is warmer, ensure children have sun hats 
· If the weather is predicted to be very warm staff must inform parents to apply sun cream to their children.
· Staff should also dress appropriately for the weather
	Staff 
	Before conducting activity

	
2
	Slips, bumps, stings
	Children and Staff
	First Aider to be present
	· First aid kit
· Ensure the first aid kit contains all products needed
· Ensure all products are in date
	Staff
	During activity

	
3
	Sharp objects
	Children
	Inspect area on the day of the activity 
	· Ensure all sharp objects are disposed of correctly
· If objects cannot be disposed of by the staff member, they should inform the care taker 
	Staff
	Before conducting activity






	
4
	Equipment
	Children 
	Ensure equipment is safe before carrying out activity
	· Inspect all items for breakages 
· Ensure children know how to use the equipment 
· All equipment must be washed after every activity 
	Staff
	Before conducting activity

	
5
	Allergies and medications
	Children
	· Bring medication if needed 
· Avoid areas that children can have an allergic reaction or ‘flare up’ (hay-fever)
	· Staff must inform parents of children who suffer from severe hay-fever 
· Bring medication if appropriate
· If a child cannot participate in the activity due to allergies an alternative activity must be in place
· Bring Asthma pumps if appropriate
	Staff
	Before conducting activity/ during activity

	6
	Security
Gates and locks
	Children
	Close all gates after the children have passed through
	· Appoint member of staff to follow behind the children and lock all gates
· Ensure children play in areas that staff can always maintain vision of children 
	Staff
	During activity

	7
	Ratios
	Children and Staff
	Ensure correct number of staff to children that also complies with school policy
	· Pair children with a partner when walking to locations within the school grounds
	Staff
	Before conducting activity

	8
	Bus bay and staff car park
	Children and Staff
	Educate the children prior activity to stay on the pathway
	· If transport enters the setting, ensure the children stay on path
· Staff may also temporarily stop transport until children have passed safely
· Practitioners must wear high visibility jackets
	Staff
	During activity

	9
	Accessibility for all children
	Children
	Inspect the area and ensure all children can participate in the activity
	· If needed appoint a member of staff to assist the child
	Staff
	Before conducting activity

	10
	Hygiene 
	Children and Staff
	Ensure children are aware not to put their hands in their mouth after touching mini beasts
	· After completing the activity ensure all children wash their hands
· Ensure all equipment is washed and sterilised by an adult 
	Staff
	During activity





4 After conducting the activity and risk assessment I followed the stages of evaluation highlighted by the Gibbs’ model of reflection (Gibbs, 1998).  
Before conducting the activity, a letter was sent to all parents to inform them of the activity and questioned if the child had any allergies such as hay-fever that the school was unaware of any other information they believed could restrict their child participating.  Also, the letter asked parents to provide wellies and coats if the weather was predicted to rain that day or to apply sun cream to their child before arriving at the setting and to bring a sun hat also.  
The mini beast hunt activity was successful as the children enjoyed and listened to the instructions given before and during the activity.  As we have sixty children in the class, we divided the children into three groups of twenty.  This ensured attention could always be given to children to encourage their learning and to ensure the ratio was appropriate.  
Before conducting the activity, a parent informed the school that her child was unwell and may need an asthma pump when struggling to breath or has severe coughing therefore we had to take the asthma pump with us and ensure a first aider was present.   
Children were put into partners as they travelled the school grounds while four members of staff escorted the twenty children.  Once reaching numerous grounds within the school boundaries children were encouraged to explore and find mini beasts using the equipment provided.  Many of the children used the equipment effectively and this led to many questions to the adult supporting them.  All the children became curious to what they found, and the adult was enabled to provide answers to their questions.  Although, some children needed more encouragement to participate as they were afraid of the creatures they found.  As there were many members of staff it enabled the adult to give one to one support to the child until they felt comfortable to carry out independently.  As the children were transported to different areas within the school, they discovered that some animals lived in grass while others live in the mud or trees.  Providing children with the freedom to play and explore gave the children a better understanding of their surrounding environment.  Although, towards the end of the activity it began to rain.  As it was predicted at the time of the activity children had their coats and wellies on ready.  
Before conducting the activity, I carried out a risk assessment of the mini beast hunt.  While carrying out the risk assessment fragments of glass were found in one of the areas.  After disposing the glass, I conducted another investigation on the day of the activity to ensure all hazards were eliminated to prevent serious harm to children.  
When carrying out the activity I felt positive that children were safe and aware of the dangers surrounding them.  The risk assessment proved effective as all the risks was highlighted and there were no other concerns during the activity.  Members of staff felt assured that all risks were highlighted, and they could provide the necessary support to the children.  Although, a child fell on the path on the way to the last area to which the first aider treated with care and child was happy to proceed with the activity. 
The equipment the children were using was effective as it enabled children to pick creatures up with tweezers and place in a pot under a microscope.  Children enjoyed asking questions about the creatures and getting muddy whilst doing so.  Although, some children were apprehensive in doing this, their peers helped and encouraged them.  It was also discovered that some children did not have strong fine motor skills to use the plastic tweezers and therefore needed assistance from peers or staff.  
This experience enabled children to discover their surroundings and ensured they were not restricted to indoor activities only.  By exposing children to the wider environment, I found that children had a higher self-esteem.  Children also gained confidence in socialising and helping each other.  
Children were able to experience minor risks such as keeping on the path near the car park and bus bay.  Children should be exposed to minor risks because they need to grasp an understanding of how to overcome risks in the future.  Also, ensuring a member of staff that was following behind all the children would close all gates ensured children could not run into danger.  
The Early Years Foundation Phase encourages children to engage in outdoor play as schools must provide activities that enables them to explore their environment.  Children can use magnifying glasses or microscopes to examine insects whilst also recording these through drawings as this strengthens children’s fine manipulative skills.  Children need practitioners that supports and encourages their cognitive development (Welsh Government, 2008, p.30, Welsh Government, 2009, p.5).  
Many theorists believe exposing children to the outdoor environment is beneficial and crucial in their development including Susan Isaacs.  Susan Isaacs believed children should participate in outdoor activities as it provides space for children to develop physically through many apparatus and activities they will not be exposed to indoors.  She also believed that space has a calming effect on children (Isaacs, 2013, p.57-58).  This has proved effective in the activity I conducted as children who struggle within the confinement of the classroom seemed to enjoy the activity the most.
Also, Vygotsky has helped practitioners understand that children learn through communicating, working with friends and persevering on a task until they understand (Mooney, 2000, p.91).  Although, children can use these skills through play.  Practitioners must design activities that ensure children have tasks they can complete independently and are appropriate for their age and stage.  Staff must encourage children to communicate and provide real life experiences such as the ones listed by Vygotsky through play.  
During the activity children communicated effectively with peers and staff.  Also, as they helped one another find insects they felt proud and excited which helped with their self-esteem.  Children should also be able to complete tasks set by the practitioner.  Providing necessary support to children who need support and encouragement is paramount. 
Foundation Education (2018) describes a holistic approach as “learning and interacting with the natural world and opportunities for challenge, risk-taking, and social development.”  When carrying out the activity I ensured children had the opportunity to experience the points listed above.  By designing an activity that delivered a holistic approach ensured children had the opportunity to lead their learning in a safe environment with practitioners to support if needed.  
Maria Montessori has been influential on play as she encourages learning through play.  Montessori Education LTD (n.d) states “Children within a Montessori classroom (Children’s House) are supported by trained teachers (directress/or) and offered a wide range of age-appropriate, carefully designed activities both inside and outside the classroom.”  By adopting this approach children have a wider understanding of their world and are not constricted to one way of thinking.  Providing opportunities for children to explore and question activities within the classroom and outside extends their understanding further.
In future, the activity can be improved by taking children to a near woodland where they can further explore the outdoor environment.  As the school ground can be restricting exposing children to a natural ground can help stimulate children’s five senses further as they will be able to smell and hear different sounds.  Also, by doing so children can further explore risks in a controlled environment which will develop their cognitive development as they assess and overcome the risks.

















[bookmark: _GoBack]Reference list
Barkham, p. (2014) ‘Forest schools: fires, trees and mud pies’, The Guardian, 9th December.  Available at: https://www.theguardian.com/education/2014/dec/09/the-school-in-the-woods-outdoor-education-modern-britain  (Accessed 15th April 2019).
Brussoni et al (2015) ‘What is the Relationship between Risky Outdoor Play and Health in Children? A Systematic Review’, Environmental Research and Public Health, 8th June. Available at: file:///C:/Users/hanna/Documents/University%20-%20Level%204/Children's%20play,%20Principles%20and%20Practice/Brussoni%20et%20al.%202015%20risky%20play%20and%20Health.pdf (Accessed 17th April 2019).
Donaldson, G. (2015) Successful Futures report. Available at: file:///C:/Users/hanna/Downloads/Donaldson%20Report%20-%20Successful%20Futures%20-%20Independent%20Review%20of%20Curriculum%20and%20Assessment%20Arrangements%20in%20Wales.pdf (Accessed 17th April 2019).
Forest School Training (n.d) The Learning Process. Available at: https://www.forestschooltraining.co.uk/forest-school/the-learning-process/ (Accessed: 16th April 2019).
Foundation Education (2018) How can I support the holistic development of children? Available at: https://www.foundationeducation.edu.au/articles/2018/03/support-holistic-development-children-early-childhood-education (Accessed: 18th April 2019).
Gibbs, G. & Great Britain. Further Education Unit (1988). Learning by doing: a guide to teaching and learning methods, London: FEU. 
Howard, J. (2015) Integrating Outdoor Experience with Curricular Learning. Available at: https://www.wcmt.org.uk/sites/default/files/report-documents/Howard%20J%20Repor%202015%20Final.pdf (Accessed: 17th April 2019).
Isaacs, B. (2012) Understanding the Montessori approach: early years education in practice. London: Routledge.
Isaacs, S. (2013) The Educational Value of the Nursery School. Available at: https://www.early-education.org.uk/sites/default/files/Anniversary%2090th%20Book_ONLINE.pdf (Accessed: 18th April 2019). 
Maynard, T. and Waters, J. (2007) ‘Learning in the outdoor environment: a missed opportunity?’, Routledge, 21st September. Available at: https://www.tandfonline.com/doi/pdf/10.1080/09575140701594400 (Accessed 17th April 2019). 
Montessori Education (UK) LTD (n.d) Montessori Method. Available at: http://montessorieducationuk.org/index.php/montessori/ (Accessed: 18th April 2019). 
Montessori Northwest (2017) Inside a Montessori Classroom.  Available at: https://montessori-nw.org/inside-a-montessori-classroom (Accessed: 16th April 2019).
Mooney, C. (2000) Theories of childhood An Introduction to Dewey Montessori Erikson Piaget & Vygotsky. St, Paul: Redleaf Press.
Play Wales (2015) Building resilience – the importance of playing. Available at: file:///C:/Users/hanna/Documents/University%20-%20Level%204/Children's%20play,%20Principles%20and%20Practice/Building%20resilience%20.pdf (Accessed: 17th April 2019).
Sanford Health (2018) Top 5 benefits of children playing outside. Available at: https://news.sanfordhealth.org/childrens/play-outside/ (Accessed: 16th April 2019).
UNICEF (n.d) A summary of the UN Convention on the Rights of the Child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf?_ga=2.41715938.1384900592.1555411512-89792556.1550755173 (Accessed: 16th April 2019).
Welsh Government (2008) Framework for Children’s Learning for 3 to 7-year-olds in Wales. https://learning.gov.wales/docs/learningwales/publications/130424-framework-for-childrens-learning-en.pdf (Accessed: 20th March 2019).
Welsh Government (2008) Knowledge and Understanding of the World. Cardiff: Welsh Government.
Welsh Government (2008) Physical Development. Cardiff: Welsh Government.
Welsh Government (2008) Play/Active Learning. Cardiff: Welsh Government.
Welsh Government (2009) Foundation Phase Child Development Profile Guidance. Cardiff: Welsh Government.
Welton Free Rangers (2015) Forest School And The Benefits Of Risk Taking. Available at: http://www.freerangers.org.uk/our-blog/2015/10/7/forest-school-and-the-benefits-of-risk-taking (Accessed: 17th April 2019).
