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This paper will be reflecting the benefits of additional methods taken which promote and ensure quality above the statutory requirements, within early years practice. Describing what is quality, its significance, how quality can be measured whilst taking note, of the National Minimum Standards for Regulated Childcare (Welsh Government, 2023). As well as provide a critical analysis of two methods of quality assurance, including the Early Years Wales (2020) Quality for All Scheme and the Sustained Shared Thinking Emotional Well-being SSTEW scale (2015). 
According to, Moss (2016) quality is a social construct that aims to be measured, this suggests that quality is something everyone wants to have and offer. As described quality is an objective, waiting to be discovered and measured by experts. The concept of quality presumes the ability for experts to discover and measure universal solid norms. This suggests, a quality early childhood service is one that is estimated as adhering to such norms. Further, establishing norms opposed to which performance should be assessed, therefore shapes policy and practice. Additionally, Rudoe (2020) defines quality from the perspective of early years practitioners, as stated such understandings of quality are advanced and multi-dimensional. However, alike opinions are marginalised within discussions of what constitutes quality early years provision. Along with, what aims are fitting for young children and how they can be achieved. Practitioners' ideas of quality provision arise through professional development, regarding the skills key workers possess to produce education for the whole child and their wellbeing. This develops quality as relating to an in-depth understanding of each individual child and their needs, therefore enabling the child to progress within their learning. This is supported by Eadie et al. (2024) demonstrating that early childhood education and care programmes, deliver opportunities that can enhance children’s learning and development. As highlighted, greater enhancement is achieved through quality learning experiences, embedded with practitioner and child interactions. However, quality within the early years varies, understanding how to drive quality, relies on consistent and clear evidence on how to further improve practice. This is significant, as focusing on varies features of quality within early years programmes and practices, are key to implementing continuous improvement initiatives. In compliance with this idea, Welsh Government (2024) says that high-quality early year's provision is particularly paramount as not all children get the same start in life, for example the level of support they get at home. Quality practice benefits all children, as learning within the early years supplies children with the tools they need to thrive throughout their education and further. 
As mentioned by Burchinal (2017) to measure quality within the early years, focus must be placed on the content of instruction and teaching practices executed. Along with, the extent to which practitioners go, to effectively scaffold learning opportunities. Therefore, concentrating on the quality of interactions between key workers and children. Boehnke and Rutherford (2021) demonstrates that the use of data-based feedback methods, can enhance the quality and experience of care provided within settings. Such mechanisms can capture data throughout an individuals experience and later can be applied to approve future experiences. Unicef (no data) states that quality assurance is the process of promoting quality, by ensuring that early year's settings adhere to the appropriate standards and guidelines. Such recommendations should aim to encourage the provision of quality learning services and opportunities. This can incorporate the use of policies and procedures to collect and review information, on the standard of practice and care being provided. Quality assurance systems are necessary to ensure that standards are enforced, and data is regularly collected. Often this information is shared with key stakeholders, therefore influencing decision as well as policy making, this enables continuous improvements made within the setting. Supporting this, Raikes et al. (2019) highlights that quality assurance systems are significant as the data collected can invoke change or necessary improvements. Further, such figures can reveal patterns of inequity, levels of learning and classroom quality. This concept highlights the substance of leadership within settings to generate such data. Oktarina et al. (2023) places focus on a qualitative approach to measure quality within settings. This includes date collection techniques like observations, interviews, and documentation. The research collected offers quality assurance, by demonstrating the fashion of meeting quality standards. However, Palaiologou (2023) states that measuring quality can be difficult, as definitions of quality can vary reflecting numerous perceptions of the individuals and society. Further, research has highlighted the significance of quality within early childhood provision and practice. Regarding varies concepts like, quality assurance, time and workforce. Concluding, that quality is vast therefore difficult to define along with measure. Indicated by Kirwan et al. (2022) quality assurance methods are key to providing quality practice. Although, it is of importance to consider that inadequate data may lead to misinterpretation or overemphasis of information, subsequently effecting the future quality of setting. This is supported by Klein et al. (2023) describing that there is a perception of quality, where quality assurance is no longer needed. This implies that quality is static and once standards of performance are met, there is no longer a need for improvements. However, further suggested when a setting achieves such standards the pursuit of quality will continue. Due to new regulations and factors that may arise, changing the dynamic or environment of the setting, beginning the process of achieving such standards of quality once again. Quality assurance emphasises confidence that quality requirements will be met, it entails a comprehensive approach to not only maintaining but improving quality. With consideration to, ensuring continuous quality improvement. 
Indicated by Early Years Wales (2020) within the Quality for All childcare quality assurance scheme, it is highlighted that this scheme’s core aim is to consistently meet all regulatory requirements to the highest standards. Achieving this through continuous reflection and evaluation of practice. This is key to delivering high-quality childcare where the greatest achievable encounters and chances are provided for children and their families. The Quality for All procedure exercises a completion of a reflection form, a professional discussion with an experienced assessor along with an observation and recurring accreditation. This scheme provides a quick and reflective conversation and exhibits support services if needed. Quality for all encourages reflection for practitioners, focusing on improvements and relevant changes. This promotes maintaining as well as raising standards and preparations for other assessments and inspections, this process can further highlight and celebrate the achievements of the settings. Within this scheme, it is emphasised that all practitioners are up to date on changes to legal requirements as well as training opportunities, reflecting continuous professional development. This concept is supported by Peleman et al. (2018) stating that continuous professional development is effective within the early years. Highlighting that active engagement from professionals with recent changes along with, effective multi-agency working provides substantial support for settings. With consideration to, pedagogical guidance and reflection. Iskandar and Somantri (2021) states that continuous professional development has greatly been seen as a fundamental element to quality learning, teaching and education. Highlighting that practitioners are accountable for their own professional development yet are encouraged and guided by the leader of the setting. Regarding this, described by Aghanimi, Bannur and Elwafi (2021) the value and significance of educators' self evaluation is core to effective continuous professional development. As stated, early years professionals felt that self evaluation played a vital role in their continuous professional development. Podgornik and Mazgon (2015) suggests that the process of assuring quality is closely related to research, more specifically carrying out self-evaluation studies. When the concept of quality assurance is applied within individual settings, it is essential that practitioners are motivated as well as qualified to carry out a self evaluation. Additionally, self-evaluation should take place throughout everyday practices, and such reflections should be considered as the basis for future planning, in regard to early years provision. According to Kaggwa et al. (2023) self assessment is considered an internal quality assurance mechanism. Such methods aim to enhance the education quality of settings, quality assurance practices are a must and are essential for continuous monitoring and improvements that sustain educational quality. Self assessment practices provide a qualitative approach, gaining a deeper understanding of the motivations and experiences that influence quality.
Continuous professional development acknowledging self-evaluation, is suggested within the National Minimum Standards for Regulated Childcare (Welsh Government, 2023) to ensure quality within settings. Considering staffing, along with the role of the practitioner standard 13 indicates that continuing training needs of staff are addressed and regularly provided. As well as all staff obtaining the appropriate experience, qualifications, and skills to deliver quality within their practice. Despite this, according to the Child Care and Early Education Policy and Research Analysis (2020) opportunities for professional development within the early years vary, due to a lack in resources as well as funding. Based on such findings, receiving financial support was associated with greater outcomes for professional development for practitioners. Nevertheless, governments are required to use a proportion of their funds for quality improvement within settings, including training and professional development for the early years' workforce. Concurring with this, Erroglu and Kaya (2021) describes numerous barriers to professional development for educators. Including inadequacy of in-service training, financial strains, along with heavy workloads. This reflects a lack in time to attend such training or professional development sessions. A great lack in opportunities was emphasised, by all participants of the study carried out. 
In comparison to the aims of the Early Years Wales Quality for All Scheme (2020), The Sustained Shared Thinking and Emotional Well-being Scale SSTEW (2015) encourages a different approach to providing quality within the early years. Yet still emphasise’s the role of the practitioner, as a scaffolder in learning. According to, Siraj et al. (2024) the SSTEW scale explores as well as assess’ the pedagogy and practice of settings. Focusing on how professionals encourage children’s social-emotional development, self regulation, language and critical thinking skills. In regard to practice, quality is measured via the SSTEW scale through practitioners’ developing sensitive and responsive relationships, along with high quality interactions with children. Howard et al. (2018) describes the SSTEW scale as a quality assurance method, which recognises the importance of child-centred and developmentally appropriate practice. Focus is placed on relational and intentional pedagogy, where settings achieve greater ratings when staff exhibit knowledge of each individual child and their needs. Additionally, the SSTEW scale can further be used to inform practice, identifying in-service areas of opportunity that require improvement. Linking back to Siraj et al. (2024) idea’s that the SSTEW scale can be used to achieve a systematic approach to self-assessment. With consideration to, professionals building on what they do well and where they need to improve. Similarly, this method is related to the Early Years Wales Quality for All Scheme (2020) with attention to continuous professional development as well as self evaluation. In relation to the SSTEW scale, Griffin (2018) cited Vygotsky’s theory (1978) which describes that supporting children’s learning is effective through interactions with a more capable other. This further facilitates cognitive development, in agreement with this Bruner’s (1966) theory emphasised the importance of social interaction for learning. This theory described ‘scaffolding’ indicating the support of more experienced others, this idea encourages greater practitioner and child interactions. Referring to the National Minimum Standards for Regulated Childcare (Welsh Government, 2023) suggested within standard 7, opportunities for quality play and learning experiences are to be provided by professionals. Further stated, positive relationships are built with the children of the setting, as well as resources and activities are delivered to scaffold children’s learning and development. 
To conclude, expressed in the Early Years Wales (2020) Quality for All Scheme it is emphasised how professionals are able to gain such skills and qualifications to achieve quality, through training and self evaluation. However, the SSTEW scale (2015) suggests that the relationships between practitioner and child are more relevant in measuring quality. Yet, both methods of quality assurance, prioritise continuous professional development as a means to achieve quality within practice. Noting, Moss’ idea (2016) of what quality is and why it is important. As well as Burchinal’s concept (2017) on how quality can be measured, referring to the role of the practitioner. This is further, highlighted by Vygotsky and Bruner’s theories cited by Griffin (2018) on what is required within practice like scaffolding educators, to demonstrate and maintain quality. 
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