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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Continue to read a range of literature to support and sustain future discussions. Paraphrase the work of more than 1 author to indicate the breadth of your knowledge.
	In this assignment, I have included a wider range of literature to support my arguments and emphasise the scope of my knowledge and understanding. 

	Targed/Target 2
	Give more consideration to alternative views or contradictory stances in order to develop your critical thinking skills.
	I have tried to be critical as much as possible throughout my assignment by offering a balanced argument and including literature to support this. 




















I acknowledge the use of ChatGPT (https://chatgpt.com) on Wednesday 19th February 2025 to support my research using the following prompts:
· Please find me a paper that aligns with my argument. 
· Is there a paper that would support this argument?
· Can you give me some references for these arguments?

I acknowledge the use of ChatGPT (https://chatgpt.com) on Wednesday 19th February 2025 to summarise materials using the following prompts:
· Summarise this article 

I acknowledge the use of ChatGPT (https://chatgpt.com) on Wednesday 19th February 2025 to support me with structure using the following prompts:
· What key point have I made here?
· What could be the limitations for teaching Welsh in a school with EAL?

I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
















A school development plan (SDP) is defined as a school’s strategic plan for improvement of their learner’s outcomes that is continuously self-evaluated and reviewed (Welsh Government, 2014) . It contains short and long-term targets of the school and how they aim to achieve these. A school may decide on its priorities based on data, ESTYN reports and self-evaluation on strengths and areas for development. An SDP in Wales should consider wider national missions as well as specific school targets by including how the school will raise the standards of education (Welsh Government, 2024. In this essay, I will be critically evaluating one target from a school’s SDP, which is Welsh and Bilingualism. Following BERA (2024) guidelines, I will refer to the school as School A.The priority states that they will continue to encourage Welsh and bilingualism skills among the primary students. The Welsh skills priority is categorised into nine specific targets in school A’s SDP, which outlines how teachers and staff can work towards achieving their aim and what can be implemented. The ethnicity at school A is mainly White British with 5% EAL pupils, and an influx of new pupils from a range of countries, meaning there is already some bilingual pupils in the school who speak their native language.  This essay will also include more key literature that outlines the SDP process and the specific target of Welsh and bilingualism in a wider context. It will analyse the school’s approaches to working towards their target as well as a reflection on how my practice supported this. 
School development planning sets a timescale of three years to aim for improvement, with the first year focusing on addressing priorities for the current school year, and the second and third year working on high level priorities and targets. It is a continuous cycle meaning there will always be a three-year plan that is updated. It should be regularly reflected on to ensure the school is making progress and prioritising appropriately. Welsh Government (2014) identifies successful school development planning through characteristics such as using learners’ outcomes as a measure of SDP effectiveness, including all school partners and stakeholders, and self-evaluation to inform planning. The stages to creating an SDP are categorised into self-evaluation, strategic planning, making improvement and reviewing impact (Welsh Government, 2014) .The self-evaluation stage is when schools should reflect on their practice and use this to inform their targets and priorities. Schools should identify their strengths and areas for improvement, and what needs to be implemented to address this. Schools can use data from the context of the school and processes such as observations, staff meetings,  book scrutiny and attainment results of learners to effectively self-evaluate. They may also use ESTYN reports and national Programme for International Student Assessment (PISA) results. 
The strategic planning stage refers to schools involving all stakeholders in planning to ensure the schools improvement is the responsibility of all. This includes the governors working alongside the headteacher, school staff, learners, and parents/carers by approving to create and work towards the SDP. Schools should work collaboratively with other schools to share best practice and support all learners within their community by striving for the improvement of learning experiences for all. Another important feature to consider for a schools’ development plan is to ensure all teaching staff have the essential and professional skills to work towards the priorities outlined (Welsh Government, 2014). The third stage of making improvement is the process of putting the plan into practice. The fourth stage refers to the regular monitoring of the SDP and a formal annual review to ensure the priorities in place for the three years ahead are still appropriate. 
It is often debated in literature whether a schools development plan should be driven by data in the form of summative assessment and statistical goal setting. Some research suggests that data-based decision making for school improvement can lead to increased student achievement (Schildkamp, 2019). Schildkamp (2019) argues that clear, specific goals should be set at the beginning of school improvement planning, and data collection is crucial for these goals to be achieved. This data can include both summative and formative assessment, such as assessment results and informal classroom observations, respectively. This data collection would allow schools to recognise their strengths and improvement points, and regularly assess their progress (Schildkamp, 2019). Looking at national PISA results could also inform decision-making for an SDP, some would argue, as Wales’ performance in 2022 showed that scores have decreased since 2018, and that they were the lowest they had been since their first participation in PISA (Senedd, 2023). This led to the Welsh Government focusing on school improvement frameworks and creating a roadmap to set clear priorities that should be a whole nation’s effort (Senedd, 2023). It could be debated that PISA results in mathematics, English, and Science should impact the creation of SDPs, as this would be evidence-based and consider the priorities of the nation. However, some critics would argue quantitative data does not provide context for what needs to be prioritised in a specific school. PISA has faced criticism on its lack of acknowledgement that different societies around the world have a varied idea of what skills and knowledge are important; it is not a one size fits all (Sjøberg, 2015). PISA has also been criticised for having a Western view of societies, with some critics stating that its tests are made for modern and rich countries and does not represent the diversity of the world (Zhao, 2020). 
Our national mission in Wales is to have high standards and aspirations for all by tackling the impact of poverty on educational attainment and supporting all learners (Welsh Government, 2024) . The curriculum for Wales sets out to provide an accessible and equitable education system, which is guided by the four core purposes, making the curriculum purpose-led in learners outcomes. In order to achieve this, the government has created a roadmap containing six objectives. Objective six; Cymraeg belongs to us all, aligns with the aspect of school A’s development plan that I will be focusing on. This objective states that every learner will have equal access to the language and the opportunity to reach their potential. The national mission is to encourage the use of Welsh and incorporate the language as an integral part of the curriculum, with an aim to have one million Welsh speakers by 2050 (Welsh Government, 2024) . To do this, Welsh must be integrated into the education system and encouraged in both Welsh and English-medium schools. The aim of this is to increase the number of learners who develop Welsh language skills. School A has integrated this objective of our national mission to their SDP, with improvement actions including parental involvement, staff training, and embedding the use of Welsh across the curriculum.
The strategic target of increasing Welsh and bilingualism in school A may bring certain challenges. Firstly, as there are 5% EAL children, learning Welsh may cause confusion, stress, and overwhelming feelings, especially for children who are new to learning English. This can lead to cognitive or information overload, which Hoq (2014) has suggested can be caused by receiving too much information, difficulty to manage information, irrelevance of information, or lack of time to understand information. This could also pose a further detriment to children with EAL and ALN. However, research suggests that children learn languages best when they are surrounded by it (Lightbown, 2008). Thus, if they are brought up to be bilingual in Welsh and English, this will less likely lead to cognitive overload as it is gradual and continuous acquisition. 
Another barrier that may be presented is teachers’ ability to speak Welsh, confidence to teach Welsh, and their pedagogy and attitudes towards promoting Welsh in the classroom. It is crucial for teaching staff to ensure Welsh is embedded into their cross-curricular lessons and integrated into their pedagogy. It is important for teachers to utilise strategies that will encourage consistent, confident Welsh speakers. Some teachers may not have strong Welsh language skills, and this could affect the use of Welsh in the classroom. However, this is partially combatted by student teachers in Wales having to take part in compulsory Welsh lessons that focus on Welsh skills and pedagogy. Welsh Government (n.d.) have highlighted the importance of the development of Welsh language skills of practitioners in Wales and their Welsh ethos for achieving our national mission of increasing the number of Welsh speakers. Therefore, they have created a Welsh language competency framework for practitioners to support the implementation of the professional standards for teaching and leadership and for teachers to document their development of Welsh throughout their career. This framework is accessible to all teachers within Wales and is located in their Professional Learning Passport. An education practitioner can either be at the level of no Welsh language skills, pre-entry, entry, foundation, intermediate, advanced or proficient  (Welsh Government, n.d.). This barrier is also addressed through some of the improvement actions in the SDP, which involves staff having personalised training and regular use of Duolingo to increase their confidence with Welsh language. Although there are Welsh Governmental publications encouraging the increased use of Welsh in education, there is little limited literature or case studies relating to the specific focus of Welsh in an SDP. Therefore, there is an opportunity for further literature exploring how to adapt a successful approach to integrating Welsh language skills into school improvement planning and using effective practice to meet this priority. 
School A’s broader goal regarding the Welsh and Bilingualism target on their SDP is to complete the implementation of the action plan to meet target areas for the Siarter Iaith Cymraeg Campus gold award (Welsh Government, 2025). The purpose of this is to inspire children to use Welsh in their everyday lives and for everyone in the community to have a role in this encouragement. Schools can receive a bronze, silver, or gold award depending on their level of Welsh ethos. This creates appropriate targets for schools that ultimately promotes the use of Welsh language, providing them with clear goals and motivation to strive for the gold award. Siarter Iaith outline that ‘Criw Cymraeg’ should play an essential role in the implementation, which is a small number of pupils that represent their year groups when collaborating with the Welsh lead teacher to track progress and create new ideas. The schools target of obtaining the gold award has been prioritised as a response to their current silver status, as they want to improve their Welsh ethos to aim for that next step. 
The school evaluates success of their Welsh and bilingualism target by referring to the ‘Cymraeg Campus’ success criteria for the gold award (Welsh Government, 2025). They regularly ensure that they are maintaining the standards for the silver award which they already obtain, and try to implement what is necessary to hit the gold criteria. Also, they perform book scrutiny and observe lessons to evaluate the use of Welsh embedded across the curriculum. They also measure success through pupil voice, by asking learners to evaluate their own use of Welsh, how Welsh is used around the school, and their attitudes towards speaking Welsh. School A’s approach to achieving their Welsh target is effective because it is evident that they are continuously reviewing and self-evaluating their progress. The Welsh lead, along with ‘Criw Cymraeg’, are constantly assessing the school’s strengths and potential new initiatives that could be implemented to obtain the gold award. They are passionate about achieving their broader goal and make best efforts to align their practice with the ‘Campus Cymraeg’ criteria. They also use a more informal Welsh reward system within the school called Tocyn Cymraeg, where pupils would receive a token for speaking Welsh and, in turn, a chance to win a prize in the Welsh assembly. This elicits pupil motivation and is effective for increasing conversational Welsh throughout the school day. The use of Welsh is thoroughly encouraged during staff briefings and staff are enthusiastic about helping each other to increase their confidence in using Welsh. Resources are easily accessible for all teachers and pupils in the school to aid Welsh sessions. Critically, some aspects of the Welsh improvement planning I have not seen implemented as regularly. For example, developing cluster links between primary and secondary ‘Criw Cymraeg’ groups through regular meetings has not taken place during my time at school A. I also did not observe the parent Welsh sessions that were proposed to be planned as part of family engagement. This may be because I was only placed in school A for three-four months so I did not get the chance to see these improvements in action, however a more strategic plan for these external targets could make an impact on the progression of these goals. 
During my practice, I have embedded Welsh into my pedagogy to work towards school A’s improvement plan. I focused on increasing my personal use of Welsh in the classroom to encourage the learners to use it more independently outside of Welsh lessons. I also tried to regularly incorporate Welsh into topic lessons while using my planning template, as there is a section designated to strategies to support learners’ Welsh development. This aligns with one of the improvement actions in SDP of school A, where it states that Welsh vocabulary should be used in all projects. I also focused on the target of increasing pupil confidence in asking and answering questions so they can hold a conversation. I implemented a Welsh game whereby pupils had the opportunity to use their conversational skills while still being engaged and entertained. This game was effective because it was played consistently meaning the children could progress with certain language patterns and phrases and increase their confidence in Welsh oracy, as some learners were unsure on some pronunciation. I also helped to promote the school’s Welsh reward system; Tocyn Cymraeg.  I used positive praise to announce when a pupil had received a token, which prompted most learners to engage in the system. Burnett (2002) suggests that positive praise can also improve classroom behaviour management, which I find can be the case in my practice. However, Moore et al. (2019)  argue that there is not enough high-quality evidence to base effective practice on this. Reflecting critically on my practice, I found that with there was a risk of improper use of Tocyn Cymraeg, as some learners were repeating the same phrases or questions in Welsh just to receive a token. To address this, I would create a criteria for the tokens that could include a phrase of the week so that different language patterns were being practised. I could also implement a limit on how many tokens could be received a day, and that the basic phrases that learners should be using daily would not grant a token. For a recommendation for the school’s practice on school improvement planning, I would suggest that a wider focus is necessary on involving the parents and carers in the implementation of the Welsh strategic target. It is outlined by the Welsh Government (2024) that schools need to ensure parents, carers, and learners understand the relevance of the language and the importance of its use in everyday life and the workplace. This is crucial to ensure that promoting Welsh speaking is a national effort and is encouraged at home as well as in school. 
Throughout this experience, I have concluded that school development is more likely to be successful if it is continuously reviewed and self-evaluated, so that progress and areas for improvement are always monitored closely. While implementing strategies to work towards school A’s target of Welsh and Bilingualism, I found that engaging and consistent techniques lead to increased learner confidence and a positive attitude towards Welsh. I have learnt that evidence-based decision-making is crucial for creating an effective SDP, as research suggests that using data for decisions within education can improve student learning and achievement (Schildkamp et al., 2012). I have also considered arguments that oppose this, which suggests that data is not always appropriate for decision making as it may not take into consideration contextual information and interschool differences (Isaacs, 2021). This experience has allowed me to be a reflective practitioner and will further encourage me to be collaborative and innovative by working closely with other stakeholders on school improvement planning. Reflecting on my own practice will improve my pedagogy and expand my professional learning, which will support me in maintaining professional standards as a practitioner in education. 
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