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	Targedau/Targets
	Sut rydych wedi gweithio ar hwn/ How you have worked on this
	Ceir enghraifft ar/ An example can be found on

	Continue to critique, analyse and synthesise your  sources, and use a wide range of peer reviewed sources.
	I have explored a significant number of sources (over 100); I have analysed and reflected on the different viewpoints.
	This can be explored throughout the paper and through the reference list.

	Proofread your work really carefully as it is already at a very high standard and these tiny errors could be sorted out prior to submission.
	I have ensured to proofread my work numerous times to increase the accuracy of my writing. 
	This is demonstrated through the accuracy of my work.

	Continue to develop a supported critical approach, offering the opposing viewpoint
	I have analysed the opposing viewpoint of several sources.



	I have used the terms ‘yet, although, and in opposition’ throughout my writing to show the opposing viewpoint.




Research Project: Case Study based on an Electives Experience. An exploratory case study arising from practice (noticing) and investigated further through identified research tools.
The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

Professional development is formed through the foundations of teacher research. Collaborative research facilitates student teachers to gain a deeper knowledge and understanding of the designed curriculum (Dobber et al., 2012). Educational research promotes student teachers to participate in critical reflection of practice, understand and acknowledge school cultures, and create new curricula and pedagogy (Coenders and Verhoef, 2018; Shandomo, 2010). This illustrates that a small-scale research project throughout teacher education links to the Professional Standards. Student teachers should engage research with a questioning stance to adapt teaching and learning to meet the needs of every learner (Cajkler and Wood, 2015). Correspondingly, teacher research links to the following Professional standards: ‘Pedagogy, teaching and learning’, ‘Leadership’, ‘Professional learning’ and ‘Collaboration’. This clarifies that the curriculum is based on the learners’ needs, four purposes, cross-curricular activities, and the partnerships in learning (Welsh Government, 2022). 
This paper demonstrates that the educator conducted a small-scale research project based on a case study approach as part of an Elective experience. This project involved designing, conducting, and evaluating research in a school setting. The educator conducted the research question: What are the relationships between outdoor learning and well-being in a Year 4 mixed ability classroom? The research school (will be kept anonymous to follow the BERA guidelines, 2018) was situated in a rural area, with approximately two hundred pupils aged seven to eleven. The recent report underlines that staff make ‘effective use’ of the outdoor learning environment to improve learners’ physical skills (Estyn, 2019). Yet, it is evident that strengths, barriers and solutions to outdoor learning should be outlined for improved practice (Patchen et al., 2022). The purpose of this study is to analyse the relationship between outdoor learning and well-being (for learners aged seven to eight). Collectively, outdoor learning and well-being are significant factors to support one’s developmental outcomes. Fundamentally, outdoor learning should be empowered and promoted in the curriculum (UNICEF, 2018). Research conveys that additional studies are necessary to measure the effectiveness of outdoor learning and the established methodologies in practice (Marchant et al., 2019). The aim of the study is to explore teachers’ and pupils’ perceptions of the relationship between outdoor learning and well-being. Prior to this study, the educator hypothesised that teachers would perceive outdoor learning as an inclusive and motivating experience, supporting learners to build lifelong skills and high levels of wellbeing. Similarly, the educator hypothesised that Year 4 learners’ would perceive outdoor learning as a positive opportunity that promotes their independence, increases their confidence and engagement. Yet still there could be concerns from teachers about meeting the demands of the curriculum, limited space and staffing and unpredictable weather (Patchen et al., 2022). To conduct this study, the educator collected quantitative and qualitative data through mixed methods comprising of interviews, questionnaires and observations. This underlines that the data was triangulated to strengthen the outcomes and show the common themes in the findings. Consequently, the data and methods will be analysed and evaluated to meet the aims of the research (Cohen et al, 2011). This determines future practice and improves professional development (Özdemir, 2019). 
Outdoor learning could develop a curriculum connection between education, the environment, and health and well-being (O’Brien et al., 2010). The outdoor environment is a crucial tool that promotes personal and social development, well-being and academic progress (Bento and Dias, 2017). Although, many schools suggest that it is a rarely harnessed tool. Some schools face a lack of space in their setting; therefore, the benefits could be overlooked and missed (Reynolds, 2018). Even more, outdoor learning is referred to as ‘Eco-pedagogy’. This term underlines the importance of learning in nature for health, well-being, brain function and one’s development (Burton, 2020; Okur-Berberoğlu, 2017). Yet, the value of outdoor learning is not new, but it is ‘newly important’ (Gray, 2018). Froebel (1967, in Tovey, 2016), Vygotsky (1986, in Kjell Nilsson et al., 2011) and Piaget (2001, in Garrick, 2009) outline that outdoor play was integral in the history of education. They suggest that children learn best through exploration and imaginative play, implying the importance of children’s freedom in nature. Montessori (1912, in Moore and Cosco, 2013) explains how the outdoor environment should be an extension of the classroom. Similarly, Reggio Emilia (1945, in Bartolini, 2021) describes the outdoor environment as ‘the third teacher’, meaning that it facilitates learning.  Connecting children with nature could develop a sense of self and belonging in their community; it provides real-life authentic opportunities (Jordan et al., 2023). This could enable learners to build healthy relationships with the natural world, uplift their mood and improve their wellbeing.
Evidently, poor mental health stems from economic and social challenges (Patel et al., 2007; Kieling et al., 2011). There is a lack of data on the prevalence of mental health problems in children and young people in Wales.  Yet still it is estimated that approximately one in eight children will experience a mental health condition (Mentally Healthy Schools, 2022). This clarifies the importance of creating mentally healthy schools that caters and adapts to meet the needs of all learners. Given this, a study discusses and evaluates the psychological benefits from outdoor learning programmes. This programme designed ‘biodiversity-focused’ activities. Improvements were recognised in the participant’s wellbeing and mood (Harvey et al., 2020). This is valid, relevant and reliable to the educator’s research; the study is relatively up to date and was conducted by well-educated individuals. Correspondingly, Kolb’s (2014) experiential learning theory underlines the importance of experiences, emotions and the environment and how they could impact the learning and developmental process. Piaget (1936, in Mcleod, 2023; Matheson, 2014) suggests that intelligence is ‘shaped through experience’, meaning that the interactions between learners and the environment is fundamental to their progression. Yet experiential learning could provide unequal opportunities for learners and student choice could be limited (Cobb, 2007). This emphasises the importance of creating equity in an educational environment rather than equality, meaning that all students are granted the resources they require to succeed (Espinoza, 2007). 
Moreover, the Wellbeing of Future Generations Act (2015) clarifies (through accordance to studies) that the outdoors improves learner’s wellbeing. Subsequently, moving lessons outside and increasing learner’s ‘green time’ could achieve the Healthy Schools award scheme (Welsh Government, 2016; Puhakka, 2021). Learning outside is an easy and cost-effective solution to ensure that every learner’s health and wellbeing is met to the highest potential standard (Estyn, 2011). Although, there is a lack of funding for school provision (specifically in deprived areas), implying that schools struggle with costly resources. This highlights the importance of schools having further grants to cater for the needs of all individuals (National Education Union, 2023). Further challenges relate to teacher’s confidence in teaching outdoors; therefore, additional training is necessary (Barrable, Touloumakos and Lapere, 2020). 
The Forest School association (2021) provides a teacher philosophy for a child-centred approach to teaching and learning. Forest Schools is built up by a developmental ethos with trained practitioners, who participate in constant training to develop their learning styles and skills to support the imagination of learners. A child-centred approach is supported by the United Nations Convention on the Rights of the Child (UNICEF, 2023). Throughout Forest Schools, learners are perceived as ‘co-constructors’, meaning that the constructivist theory underlines the purpose of learner’s meaningful interactions with the world around them (Shah, 2019). Dewey’s theory of ‘real-learning’ through life situations (2007), and Steiner’s awareness of the natural environment (2000) highlights the importance of learners having their own independence to actively learn and take risks with the appropriate support. This exemplifies that children need the freedom to maximise the emotional, social and developmental benefits of education (Hughes et al., 2019). The Self-Determination theory focuses on wellbeing and supports children’s basic psychological needs; this is aligned with Forest School’s pedagogy (Barrable and Arvanitis, 2018; Ryan and Niemiec, 2009). Forest School is a long-term programme that provides opportunities for holistic growth.
Outdoor learning experiences are rich, engaging and stimulating; the benefits are broad. For instance, interacting with nature nurtures learner’s well-being and physical development, it could develop confidence and boost creative thinking (Kiviranta et al., 2023). Yet still learners could experience difficulty with the integration between an indoor and an outdoor setting (Broda, 2011). This highlights that educators will have to introduce transition methods for children to adjust to different teaching and learning settings. Nevertheless, children are exposed to the natural light; this could give them a natural boost and they could feel happier (Ivens, 2018). Although, outdoor learning could be inconsistent due to the weather changes; this could demotivate learners and impact the outside lesson (Hyndman and Vanos, 2023). This underlines the importance of additional provisions to ensure that children remain comfortable and safe with suitable clothing. Regardless of the environment, every child requires different support, meaning that teaching and learning should be monitored to adapt to the different needs. This will ensure that children become lifelong learners who are ‘healthy, confident individuals’ (Welsh Government, 2023). 
Furthermore, educators should conduct research to understand the values and dispositions of teaching and learning; these include the rights of the learner, their role and entitlement, and the importance of Welsh Language and the different cultures (Welsh Government, 2019). There are several definitions of a case study; therefore, it has been cited as a ‘contested terrain’. This suggests that case studies involve combined and opposing perspectives, and an array of techniques and strategies (Yin, 2018). Case studies demonstrate a detailed representation of information from a range of sources, approaches and viewpoints. A case study is a research methodology; it could be explained as an ‘intensive study’ about a person, group or an element (Priya, 2020). This underlines that patterns in data are analysed and evaluated. Even more, there are two parts to a case study; each part requires the other. For instance, the subject could refer to a person, place, event or phenomenon and the object of the case could refer to the analytical focus (Thomas and Myers, 2015). Pertaining to the educator’s research the subject refers to the Year 4 learners and the object refers to outdoor learning and wellbeing.
 According to Yin (1984, in Hitchcock and Hughes, 2002) there are various types of case studies: evaluative, exploratory and explanatory. Given this, the educator’s professional learning leads them to an exploratory case study. This type of case study occurs when there is no pre-determined outcome, implying that there are no clear or single outcomes. An exploratory case study entails gaining an extensive understanding of a social phenomenon (Swanborn, 2010). This suggests that it enables educators to gain a better understanding of the problem of issue or refine an idea into a specific research problem. Although Thomas (2010, in Roller, 2020) illustrates that generalising a case study data could have a detrimental effect on the researcher’s curiosity and analysation of the findings. This implies the importance of addressing the implications in research to be aware when interpreting data. Usually, an exploratory case study is appropriately used when asking ‘how’, ‘what’, ‘why’ and ‘who’ questions, meaning that this is relevant to the educator’s research. 
An evaluation of the case study approach underlines the strengths and limitations. Firstly, a case study approach is based on real-life situations, meaning that a real image is created of the case (Denzin and Lincoln, 2011). The approach is flexible, open-ended and cost-effective, implying that educational research is sustainable (Pearson, Albon and Hubball, 2015). Yet they could be biased due to the researcher’s values and beliefs, meaning that important findings could be overlooked (Heale and Twycross, 2018). It is vital to look from a holistic perspective to analyse and evaluate all potential outcomes. Even more, the approach enables primary and secondary data to be collected. Although the evidence could be unscientific, and this reduces the reliability and validity of the source (Quintão, Andrade and Almeida, 2020). This demonstrates the importance of recognising patterns and relationships in data to establish further findings. Yet still, the correlation between data and the causes behind the data are not easily interpretated. Regarding data collection, it is crucial to acknowledge the Hawthorne effect where participants modify their behaviour to suit the needs of the researcher (Sedgwick and Greenwood, 2015). Nevertheless, this is a part of the professional learning journey for educators, and exploratory research results in future research and future studies. 
Throughout the study mixed research methods were used to combine qualitative and quantitative data (see appendices); this provided a holistic understanding of the research question. The chosen research tools utilised were interviews directed to six children in Year 4 (in focus groups of three), questionnaires which were distributed to approximately ten teachers, and observations to analyse children’s well-being in an indoor and outdoor environment. 
An interview is a qualitative research method, that collects primary data through two or more people exchanging information through questions (Powney and Watts, 2018). The setting of an interview could be structured, semi-structured or unstructured (Prior and Herwegen, 2016). The researcher conducted a semi-structured interview with six children (in focus groups of three) that consisted of open-ended questions to seek and clarify responses. Undertaking an interview with children could be perceived as challenging and complex. Fundamentally, researchers should consider the child’s position in society, child-centred practices, and the children’s rights (Macnaughton, Rolfe and Iram Siraj-Blatchford, 2010). Essentially, children’s voices should be heard, and they should be listened to; this could highlight children’s ideas, interests and viewpoints and it could challenge adult’s thinking (Clark and Moss, 2011). This underlines the importance of working with children rather than working for them; this is referred to as contemporary research; children are the agentive subject in the research (Harcourt and Sargeant, 2012). This clarifies that teaching and learning should be a partnership with all stakeholders. Given this, interviews are considered a beneficial method to collect data from children and young people. For instance, interviews are a flexible approach, where the wording of the questions could be adapted to suit the needs of the participant. This enables the educator to probe the participant to expand on their answers, meaning that the responses become rich and detailed (Robinson, 2023). Yet if the interview is formally set, children and young people could feel uncomfortable. Implying that they would be anxious to participate (Conn, 2016). Ensuring high levels of student comfort is necessary to meet the needs of the learners. This underlines that the researcher should take time to explain what the interview will entail and why they are involved. This process involves getting to know the child; this will make them feel more relaxed (Ward et al., 2011). Although, an interview may not be suitable for individuals who find verbal communication difficult, suggesting that the method would need to be adapted to suit the needs of the participant (Bourne, James and Wilson-Smith, 2021). This could involve an interpreter or an individual who could communicate sign language. The interview should be child-appropriate, meaning that the language should be suited to the participants age and attainment. This highlights that careful planning should take place to avoid invasive questions, bias and a dishonest response (Prior and Herwegen, 2016; Saracho, 2014). Through the interaction in an interview, the researcher could be sensitive to the participant’s verbal and non-verbal cues of how they are feeling. They should be provided with the right to withdraw (O’Reilly and Dogra, 2016). Yet again, building a rapport with the children is necessary to ensure participation and student comfort. Interviews could be perceived as a time-consuming process; an ethical, skilful and experienced researcher will create successful outcomes.
A questionnaire could be classified as a quantitative and qualitative research method. It gathers respondents’ perspectives, opinions, beliefs and experiences on a topic. Implying that questionnaires are an essential and flexible tool used to determine insightful decisions (Saris and Gallhofer, 2014). The questionnaire was conducted on Microsoft Forms; all responses are anonymised. This enhances the participant’s confidence and comfortability in answering the questions (Sachs and Parsell, 2013). Implying that the responses will be more reliable, accurate and valid to the enquiry. Through planning, designing and distributing the questionnaires, it is essential to consider the factors of your respondents. For instance, educators roles and responsibilities are unlimited; their learners are their priority, meaning that they could have a lack of time to complete the questionnaire. Therefore, the number of questions should be limited and relevant to the research (Mckinley and Rose, 2020). Yet still the participants can choose where and when they would like to complete the questionnaire. This increases the response rate (Beiske, 2003). Although, participants could experience questionnaire request fatigue, meaning that they have received an overload of questionnaires to complete. Consequently, this could reduce the responses rate or result in unanswered questions; this could impact the validity of the results (Dörnyei, 2014). As well as this, responses could be difficult to analyse, and some respondents have difficulty in conveying their feelings and emotions (Pavliscak, 2018). This clarifies the importance of using different question types to provoke answers and develop a greater understanding of one’s perception. 
Observations are a powerful tool, and they should be carried out over all areas of learning; these comprise of personal and social development, wellbeing, and culture diversity. In an educational setting, children are observed on a daily basis (Pellegrini et al., 2014). Observations are used to assess growth, plan and adapt the curriculum, and change the environment to meet the needs of every learner (Smidt, 2015). There are many guidelines to consider when observing children. It is vital to consider and maintain the child’s confidentiality, anonymity, and respect their privacy (Simpson and Tuson, 2003). Every child is diverse, with a unique perspective, skillset, interests and background. This clarifies the importance of refraining from judgement and cultural biases; every child’s rights should be met and cared for. Observing children’s communication styles, body language and temperament is essential to understand the individual. An overt observation took place, implying that the learners were aware of the observation (Roller and Lavrakas, 2015). Yet, observations could produce a strong emotional response from the learners, meaning that their actions could differ due to their awareness that someone is watching (Klein, 2009). Besides, observation-based instructions are effective for good teaching practice. Meaningful observations ensure that the child is at the centre of learning (Saracho and Spodek, 2013). Although, learning is invisible, meaning that the data could be difficult to interpret as it is based off behaviour and personal characteristics (O’Leary, 2020). Correspondingly, the researcher used the five-point Leuven Scale (established by Ferre Leavers) that measures children’s emotional well-being and involvement. Laevers and Declercq, 2018) underlines how the scale nurtures the growth of confident, self-motivated and resilient learners. Remarkably, the Leuven scale provides a teaching and learning tool that enables educators to be adaptive and reactive practitioners (Laevers, 2000). It underlines that different learners require different support. Although, the Leuven scale does not cater for additional learning needs or cultural differences (Laevers and Heylen, 2003). This outlines that additional considerations and notes need to be taken to address areas which need further support. 
The data presentation process involves the researcher interacting and analysing raw data. The data was presented using an observation schedule (the Leuven scale), an interview schedule, and graphs from the questionnaire. Then, the researcher determined any patterns in the data, initial codes, and similar or contrasting themes. This created an in-depth analysis and a holistic summary of teachers’ and learners’ perspectives and experiences of the relationship between outdoor learning and well-being. To manage data effectively, the data will be stored on an encrypted device and the file will be deleted after use. The researcher carried out a thematic analysis; this is a qualitative data analysis method that focuses on identifying and understanding the common themes in the data (Braun and Clarke, 2006). This underlines that it is a flexible and an accessible approach that generates new insights and concepts from the data. Yet the thematic analysis could be considered as a time-consuming process which depends on the educators interpretation. This suggests the importance of establishing trustworthiness in qualitative research through confirmability; this involves the researcher outlining how their findings have been reached (Nowell et al., 2017). Similarly, from using a variety of data methods, triangulation of data occurred. This process ensures that data is more dependable and reliable as it centralises the common findings (Heale and Forbes, 2013). As well as this, triangulation involves mixed method research (qualitative and quantitative data) . Underlining that the results are combined from the different methods and the data is validated from one method to another method. This increases the credibility of the findings (Mertens and Hesse-Biber, 2012). Presenting quantitative data could be enhanced through the use of graphs; these are a common tool that demonstrate visual comparisons (see appendices). It is vital to choose the correct graph type to avoid irregular or irrelevant findings (Lodico et al., 2006). Even more, to minimise potential bias in the research, it is vital to become reflexive researchers. This illustrates the importance for the researcher to examine whether their own values, beliefs and viewpoints have impacted the data analysis. Being a reflexive researcher is different to being a reflective researcher; both aspects are vital for successful outcomes (Braun and Clarke, 2019). 
Ethical considerations in research ensure best practice; they are a set of principles that guide the research design and outcomes. These principles consist of voluntary participation, potential for harm, informed consent, assent versus consent, confidentiality, anonymity, and results communication (Mauthner, 2010). This determines that the rights, dignity, and welfare of all participants are protected (Brooks, Kitty te Riele and Maguire, 2014). The researcher developed their knowledge and understanding of ethical behaviours through referring to the EWC Code of Professional Conduct, the BERA guidelines (2018), the General Data Protection Regulation (2016), and the United Nations Convention on the Rights of the Child (UNICEF, 2023). Prior to the electives experience, an ethics form was completed, and a letter of consent was given to all guardians of Year 4 children (however only six forms were completed and approved- see appendices). Revisiting ethics throughout research entails understanding the importance of confidentiality and anonymity. The participating learners should understand the meaning of confidentiality and anonymity and they should be aware of their rights (Wiles et al., 2008). Confidentiality ensures that only the researcher knows the participant’s identity and all information is stored on an encrypted device (Gubrium, 2012). This underlines that the participants are protected from harm. Yet anonymity ensures that the participants cannot be identified (even by the researcher); this illustrates the importance of respecting their privacy (Walford , 2005). Even more, consent must be granted by a child’s representative. Yet still assent involves the child, meaning that they should understand what the research is about and why they are participating. It is vital for children to understand that they have a right to withdraw if they feel uncomfortable at any time (Spencer, 2021). This underlines the importance of ongoing assent; this process involved using a red cup and a green cup to demonstrate their right to withdraw. 
A lack of awareness of ethical considerations could cause significant harm to the participants and it could negatively impact practice. Therefore, it is important to acknowledge that student teachers are new researchers, and they are in the process of finding their positionality (Gary and Holmes, 2020). This influences how research is conducted, what the researcher is investigating, the outcomes and the results. The insider-outsider positionality debate underlines the complexity of research and how the results could differ (Nakata, 2014). Meaning that a researcher has an influence on their research, and they are in control of their findings. 
Analysing and discussing the findings from researching: What are the relationships between outdoor learning and well-being in a Year 4 mixed ability class? The data revealed that nature based educational activities are linked to a higher level of emotional well-being, increased self-esteem and confidence. This illustrates that increasing learner’s outdoor time enhances their mental health; this is supported by (Puhakka, 2021; Beames et al., 2023). The Global Education Community (2023) indicates the significance of supporting educators to shift their teaching and learning practice to the outdoors. Teachers’ and learners’ perspectives and experiences outlined that education and wellbeing could be transformed using the outdoor environment. This clarifies that the outdoor learning environment enhances the teaching and learning experience (Waite, 2020). 
Predominantly, this research study conducted qualitative research; evidently, from triangulating the data there were common themes in the findings. Teachers and learners perceived that outdoor learning positively impacted one’s overall wellbeing. For instance, the majority of the learners explained that they felt ‘happier’, ‘calm’ and ‘relaxed’  from being outdoors because they had more freedom to use their imagination and be adventurous. Similarly, the teachers recognised that nature stimulates senses and provides opportunities to be active which releases endorphins and gives the children ‘a feel-good factor’. In opposition, a learner outlined that they sometimes feel ‘unsafe or scared to take risks’. This is recognised by an educator who underlined their fears about the risks in the outdoor classroom and they feel ‘anxious’ about the children’s welfare. It is important to develop educator’s confidence of teaching outdoors. Teachers should be encouraged to use the outdoor environment as an extension of their classroom; they should reassure the learners of the risk-benefit approach and the measures in place to ensure their safety (OECD , 2009). Fundamentally, further support is needed for educators. The outdoor environment foreshadows children to become healthier and happier. Underlining that it reignites children’s enthusiasm and energy to engage with learning; this is supported by (Waite, 2017).
Moreover, it is important to highlight that there was a lack of evidence from the questionnaire results (there were two responses). This is a significant limitation of conducting questionnaires; it reduces the reliability, accuracy, and credibility of quantitative data. Questionnaires are time-consuming to create and to complete; educators face the challenge of dealing with their workload (Phellas, Bloch and Seale, 2011). Remarkably, teachers’ primary objective is meeting the four purposes for every child, aiming to create lifelong learners (Welsh Government, 2020). Besides, the quantitative data determined that teachers believed the outdoor learning environment improved learners’ well-being. Observing an indoor and outdoor learning environment clarified this result. Learners were more engaged and interacted in the outdoor learning activities and their moods were boosted. Given this, nature is known to have a calming impact on the nervous system, meaning that outdoor learning reduces stress and promotes relaxation (Selhub and Logan, 2012). The learners’ preference of an indoor or outdoor learning environment depends on the weather conditions. Yet, teachers emphasised that they prefer teaching indoors because they feel more comfortable and confident in their environment. Although, it could be challenging to teach outside the weather should not become an obstacle (Elliott, 2021). Yet, it is important to show that some children could be sensitive to changes in weather, meaning that it is vital to ensure all children have the appropriate clothing and there is a sheltered area in the outside classroom. The teachers underlined further concerns with outdoor learning; these involved costly resources, time in the curriculum, managing behaviour, and staffing. Educators should be supported through their teaching journey to improve their own mental health and wellbeing (Wellner and Pierce-Friedman, 2021). 
Nevertheless, outdoor learning and Forest school enhances learning experiences. The learners underlined how participating in Forest school is the ‘highlight’ of their week. Although, it is not curricular-led but child-led, meaning that incorporating outdoor learning into the curriculum and using the outdoor space will provide meaningful learning opportunities (Wattchow and Brown, 2011). Evidence demonstrates that in the outdoor learning environment children were more excited, interested and motivated to learn; they showed eagerness and willingness to engage in the activities. Yet in the indoor classroom the learners showed a lack of excitement, and they were withdrawn from the work. This emphasises the positive effects of using a range of learning spaces to transfer practice (Gilbertson et al., 2022). In opposition, some schools lack physical outside space. This illustrates the importance of training educators to become Forest school leaders; this will provide the essential outdoor activities (Watts, 2013). Evidently, the outdoor environment enhances children’s motivation and imagination, reduces stress, and improves their overall wellbeing. 
In summary, there should be greater emphasis on using the outdoor environment as an extension of the indoor classroom. Health and Well-being, equity and inclusion are central in the Curriculum for Wales (2022); they have a positive influence on learners’ progress and achievement (Welsh Government, 2021). Evidently, it is vital for researchers to reflect upon their study; this is known as cognitive practice. Kolb’s (1975 and 1984) model of reflective practice enables researchers to analyse and develop conclusions from the research experience. Improvements could be implemented for future practice. For instance, an increase in the scale of this study could provide different results. Conducting research in a range of schools would provide a greater insight into the different designs of the Curriculum for Wales (2022). It could be beneficial to interview educators; this could provide further detail and in-depth responses. The Professional Learning Grant should be used to develop educator’s skills, meaning that they could be trained in outdoor learning programmes. This will enhance educator’s confidence to provide different learning experiences and provide meaningful learning opportunities for learners. The outdoor learning environment provides benefits for all stakeholders. It enables educators to expand their teaching methods and they can get to know their learners in a different environment. Highly effective practice is created through the professional learning pedagogy, implying that practice is transformed through the development of the teaching profession. To complete the learning cycle, the educator will collaborate and communicate the findings and recommendations with their placement school to inform future practice. All stakeholders are on their own learning journey for a successful future.
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