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Early years support for transitions from Flying Start to Nursery.                                                  
2- 3 Years. 
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Introduction. 
Throughout the Early Years Foundation Phase, there are many stages of transition the purpose of this booklet is to help and support Early years practitioners throughout the process of children’s transitions from Flying Start to Nursery. The children are aged 2-3. The term transition is a child’s journey through the Early Years, which requires the children to move to different classes or age groups. This is supported by Dowling (2010) who agrees that transitions include children moving throughout the Foundation Phase. 
Transitions are frequent which means it is important to ensure the process is easier for the children, this can be done by ensuring the adults involved understand how to support the child effectively and that the child’s needs are met throughout. (Nutbrown and Page 2008 cited in Allingham, 2012:137). The outcomes proposed for a successful transition would be that the child is happy, settled and enjoys the new experiences. Fabian and Dunlop (2007). Also, the Foundation Phase Profile (FPP) is used when assessing the children’s development when transitioning to nursery and the children should be at the stage of outcome 1 for the areas of development. Welsh Government (2017). 
This booklet should be referred to for support when transitions are being completed from Flying Start to Nursery although most of the information in the booklet could be adapted to allow it to be used during other transitions throughout the child’s time in school, for example moving from Nursery to Reception. 













The role of the adult. 
Throughout transitions from Flying Start to Nursery, the key worker of the child would be the main adult involved. Lindon, (2005) supports this view as she proposes the key worker and child develop strong, positive relationships, this is important as it allows the key worker to meet the child’s needs efficiently and provides the child with a comfortable adult who they regularly see. Other adults involved would include: other childcare workers, the nursery teacher, the nursery staff and the parents of the child. In some cases, the child’s health visitor could be involved. Throughout the transition, the role of the adult would be to support the child. This links to Vygotsky’s theory on scaffolding (1978) as it argues that a child needs an adult to support them and guide them throughout their childhood in meeting goals or in growth. Bee and Boyd (2010). Although, Piaget (1936) argues that children should learn from their peers as peer interaction is more important than adult interaction as this enhances their social development. (McLeod 2014). Firstly, during a Flying Start to Nursery transition the key worker will speak to the child’s parents and confirm where the child will be attending school. Once this has been done, the key worker will then have to contact the school and confirm the child’s place and their start date. 
The next step is to discuss the start date with the parents. Throughout this stage of the process, the key worker should be able to communicate effectively with both the child’s parents and the Nursery teacher. This is re-enforced by Dunlop and Fabian (2002) which suggests that communication between staff and parent is important as it allows the parent to feel comfortable and well informed about their child’s transition to school. The next stage of transition would be to ensure the child is provided with at least 4 visits to the school they will be attending, they would be accompanied by their key worker. This is to ensure the child can become accustomed to the new environment and this will make it less stressful for the child on their first day as the setting will be familiar to them. This also associates with Bowlby (1969) and his theory on attachment. This is because Bowlby highlighted a child’s need for a strong attachment with a caregiver to encourage the child to feel safe and protected. When visiting nursery for the first time with their key worker, most children stay close to their key worker and look to them for reassurance and support. O’ Connor (2013).  However, Bronfenbrenner’s (1978) theory of human development suggests that each child has an impact of their own which will be either direct or indirect. If a child has a direct impact, they may be able to settle without the support from their keyworker. Brooker (2008).  Along with completing these transition visits, the key worker must also complete the child’s Foundation Phase Profile (FPP). This process involves the key worker making observational notes about the child’s development which are then used to determine which level the child is on the FPP. This is then photocopied and sent to the nursery teacher. When leaving Flying Start, a child should be performing at outcome 1. Regarding the FPP Lewis and Thomas (2016: 201) say ‘it highlights the importance of observing children and the use of formative and summative assessment.’ Finally, the key worker is required to complete a child profile for when the child leaves, this contains important information about the child. For example, a child profile would tell the nursery teacher whether the child was potty trained, or whether the child has different eating habits. This gets photocopied and sent to the Nursery teacher to allow the Nursery teacher to refer to it when building a relationship with the child. 
Along with the key worker, all adults involved in the child’s transition would be required to be supportive towards the child’s transition and to be positive role models.  Rosier and McDonald (2011). For example, the parents of the child should try to refrain from being emotional, although it is an emotional process, as the child will look to the adult for reassurance and could struggle if they see their parent is emotional. 
Overall, the role of the adults involved in the transition process requires good communication, organisational skills and they must also be a good role model for the child during the transition period. Dowling (2010). Transition is hard for most children which means the adult involved must ensure that the child’s happiness and well-being are the main concern. This requires them meeting the child’s needs and ensuring the child is given as much time and support as they need for the process. 
















 The needs of the child. 
Throughout transitions from Flying Start to Nursery, it is important that the child’s needs are met holistically, meeting the holistic needs of the child means meeting all aspects of the child’s development, as well as spiritual, sensory and many more. Kay (2004). The child should be prepared fully for the journey they will be taking. The child should be listened to and any worries or concerns they may have should be addressed effectively. Drake (2006). This is supported by Children and Young People’s Commissioner Scotland (CYPCS) (2017) which proposes that young children should have the right to have an opinion and that they should be taken in to consideration when decisions about the child are being made. This would also link to Bronfenbrenner’s theory on agency as the children are making decisions for themselves. This can be seen when the children are asked if they would like to visit nursery that day, also the child is able to decide when they would like to end the nursery visit and return to Flying Start. 
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(Source: Huffman, 2014) 

The child would also benefit from the repeated transition visits to Nursery. This would be linked to Pavlov’s (1936) theory on conditioning. The repetitive visits to the Nursery will mean the child will begin to adapt their behaviour the more they visit. This will mean when they start Nursery, they will have learnt the correct behaviour required, and they will feel more comfortable as they will be used to the new environment. Lindon (2005). The child will also need positive reinforcements from adults around them. For example, they key worker should continue to provide the child with praise every time the child visits Nursery, this is because the child will feel like they are doing something good. Skinner 1990, developed the theory on positive reinforcement, proving that children respond to reinforcement whether it be negative or positive. Riddall-Leech (2003). An example of using this theory in practice would be during the toilet training process, rewarding children with stickers, praise or prizes when they use the toilet successfully. Although this theory is used in practice, it is important to acknowledge that there are some criticisms of the theory. Shultz, S. and Shultz, P. (2017) argue that Skinner (1938) didn’t acknowledge that people have personalities unlike the animals he used when testing his theory, also he didn’t explore the reasons for the behaviour shown. 
During transitions to Nursery from Flying Start, the child needs positive connections with the Nursery. For example, if the child attends Flying Start but shows signs of being emotional or having a difficult day, then it is likely that they will not be taken to Nursery that day as it could be too overwhelming for them, this would then cause them to link Nursery with being emotional and this could make it less likely for them to enjoy their experience next time they go to Nursery. The importance of this is reinforced in Grethe and Ringsmose, (2013). 
Overall, the child’s emotions and well-being are to be considered the most during the transition. For example, if a child struggles with the transition visits to nursery, changes should be made. This could be reducing time spent at nursery during visits or taking a break from visiting nursery. This is because the aim of transitions is not to upset or overwhelm the child, it is to prepare them, and it is unlikely that a child will be prepared if they struggle to settle at nursery. 














Partnerships. 

During transitions from Flying Start to nursery, it is important that all individuals involved form good partnerships. Partnerships involved would be: key worker to parent, key worker to nursery teacher and nursery teacher to parent. Along with these partnerships, the child and their opinions and thoughts should also be taken in to consideration. The importance of partnerships is highlighted in Allingham (2012).
Lindon (2005) argues that partnerships between parents and staff are very important but also highlights that it is difficult to compare and evaluate effective partnerships used. This is because every setting uses very different activities and uses very different ideas for partnerships. 
Although partnerships are important, often it is difficult to have effective partnerships in place. Bruce (2011) argues that there are three different views when working with children.  The first is the empiricist lens which was acknowledged by John Locke (1704), and views the child as an empty shell which needs filling and moulding. The second view is the nativist lens, this is when a person believes a child is already developed in a certain way and is ready to unfold in a certain direction. This is from the work of Jean -Jacques Rousseau (1778). The final view is the interactionist view, this is when children are viewed as partly empty and partly developed and there is communication between the two sides. This was highlighted by Immanuel Kant (1804). These very different views make it difficult for effective partnerships as one side of the partnership may see the child in the empiricist lens whereas another member may see the child as nativist and this would mean they may disagree on what the child needs to develop holistically. Bruce (2011). This means that each person involved should understand that everybody will have their own opinion and it is important to not undermine these opinions and to make sure everybody’s views are listened to.
Miller et al. (2013) suggests that effective partnerships are important, and it is included in the children act (1989) and the Race Relations Amendment Act (2000) that inclusion in partnerships is required. For example, it is important to ensure every parent is included in the child’s transition rather than only selecting some to be included. Also, some settings may have parents who do not speak English. Even if a parent does not speak English, it is still important that they are included in the process and the parents should be able to access things to help them, for example a translator. In practice today, some settings use language line which makes it easy to access a translator for many different languages allowing effective communication despite the language barrier. 

























Interventions. 

Ensuring transitions are completed effectively is important, and lots can be done to ensure this. There are many activities which are used in practice to support transitions. An example of an activity would be reading the children stories about journeys or adventures and relating it to their journey to school. Also, showing the children pictures and videos of the setting, they will be attending to allow the child to continue to develop their familiarity with the setting. Kirklees Council (2013).
Freud (1856) identified the importance of play for children and argued that it provides children with the opportunity to express anger, anxiety or worries that they may have. Brabazon (2016). This is important for transitions as it allows the children to express how they are feeling about the transition through their play. An example of this used in practice today would be encouraging the child to use role play to express how they feel about the transition. Also, singing songs and rhymes that are sung in nursery will allow the child to recognise them and it may make a positive connection with the nursey class. Dowling (2010). Although this theory is still used, Johnston and Nahmad – Williams (2009) describe some criticisms of Freud’s work. One criticism is that Freud completed his study on adults rather than children even though his theory is based on childhood. 
Another activity that could be used to communicate with a child about their transition is sustained shared thinking. This is when an adult and child work together to find solutions to problems or discuss experiences. Also, the thinking must be continued. This is encouraging a child to think of their own solution to a problem rather than telling them what to do. An example of this would be if a child spilt something, instead of telling them what to do or cleaning it up for them a practitioner could say ‘’Oh dear what should we do?’’ and this could be continued as the child decides what they want to do and what they would like to use etc. Manni and Blatchford (2004). 

Overall it is important to realise that supporting transitions could be brought into most activities the child participates in. Even when taking the child to the toilet the practitioner could positively talk about how the child will be using their new toilet in their new class soon which encourages the child and gets them excited.
Proposed outcomes. 

After transitions are completed, evaluations should be undertaken to explore whether the proposed outcomes for the child and their transition have been met. Fabian and Dunlop (2001) support this view and they explain that feedback can be gathered from completing activities such as questionnaires and observations. 
 At the end of a child’s time at Flying Start, their key worker will complete their FPP. This checks how they have developed in many areas, some of these include: personal and social development. Literacy and communication and mathematical development. Welsh Government (2017). Children should be at the stage outcome 1 when the FPP is completed before they start nursery, although many children will still be below this depending on their development and whether they have additional needs. 
As well as meeting developmental expectations, the main outcome that is required during transitions is that that the child settles in to school easily and that they start school positively. Although this is desired by many practitioners, in some cases this does not happen even when the transition has been completed correctly and the child has been fully supported. This could be because the child has additional needs, or it could just simply be that lots of children struggle with transitions as they are very difficult. Perry and Dockett (2007). It should also be noted that parents will have their own expectations for their child’s transition and these should be taken in to consideration. Dockett et al. (2017). 
Fabian and Dunlop (2007) explain that the outcomes of transitions should be ensuring the child’s well-being. This means the child should be happy, settled and comfortable in the new environment. Reggio Emilia’s approach encourages that practitioners provide children with the chance to reach their full potential and that practitioners should have a good relationship with children to be able to effectively guide them to reaching success holistically. Child Discovery Centre (2017).
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Additional needs. 
It is important to consider that some Flying Start to Nursery transitions will involve children with additional needs, this means they will require additional support and their transition may involve different aspects compared to another child’s, for example, the child’s transition may start earlier than other children’s as they may need more time to get used to it. Wyatt (2005). Transitions throughout Early years are difficult for most children, so it is important to recognise that they will be particularly harder for children with additional needs. Therefore, it should be ensured that the child will be attending a suitable environment, for example a child in a wheelchair would need wheelchair access to the setting. Also, they should have any objects with them that may make them feel more comfortable, for example a comforter or specific toy they like. Devine (2016). 
When conducting a transition for a child with additional needs, communication between all individuals involved is needed. Parent to staff communication is important as it allows the parent to provide the setting with key information about the child and allows the staff to gain a good understanding of the child and their needs. Sammons et al. (2003)
As children attending Flying Start have access to services such as speech and language, Psych-Ed assessment services and health visitors, usually children with additional needs are recognised earlier. This means that in some cases, the child will have an Individualised Education Programme (IEP) in place. This allows the child to have the support that they need in place ready for when they start nursery. This support could be a one to one. If a child does not attend Flying Start, it takes a while for the additional needs to be recognised when they start nursery and then it is even longer until their IEP is in place and they can access the support they need. Welsh Government (2017). The Organisation for Economic Co-operation and Development (OECD) (2017) argues that in some countries, children are delayed when starting school. This could be for example because they have additional needs and do not pass the assessment that is undertaken before the child can start school. This means that rather than having an (IEP) the child will simply start school later, at a time when they pass the school assessment and are ready to start school. 
In conclusion, children with additional needs require more time and support when it comes to transitions from Flying Start to Nursery. This means that effective communication, organisation and a good understanding of the child are important as this will make the transition easier for the child and their family. Again, just like transitions for all children, the most important person involved in the transition is the child and their needs and feelings should be considered always.
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