This essay will discuss Carl Rogers’ person-centred approach (1951), alongside Maslow’s Hierarchy of Needs (1943) and Attachment Theory as developed by Mary Ainsworth (1978). It will explore how these theories support work of Teaching Assistants and Learning Support Assistants in a primary school setting within Wales. Links will also be made to Welsh legislation and educational policies to show how theory has been applied in daily practice. Education is not only about academic achievement, but it also focuses on the emotional, social and psychological development of learners. In primary school settings, TAs and LSAs play an important role in supporting pupils who may experience emotional, behavioural or additional learning needs. To be effective in this role, staff must understand key theories related to helping, counselling and supporting. 
[bookmark: _Int_0kJpIZq6]Carl Rogers’ person-centred approach is based on the belief that every individual has the ability to grow, change and achieve their potential when the right conditions are provided. Rogers (1951) believed that humans have an inbuilt desire for growth, which he referred to as the “actualising tendency”. He stated that “the individual has within himself or herself vast resources for self-understanding" (Rogers, 1961, p. 115). However, for this growth to occur, three key conditions must be present, which are, empathy, congruence and unconditional positive regard. This means that individuals show feel understood, respected and accepted, regardless of their behaviours or struggles. These principles are extremely relevant to the role of TAs and LSAs in schools. Many children find it difficult to express their thoughts and emotions, especially if they have experienced trauma, insecurity, or low self-esteem. In a small community primary school, a Teaching Assistant may work with a child who is very withdrawn and often avoids classroom activities. By using a person-centred approach, the TA can provide a safe, non-judgemental and supportive environment. Rather than criticising or pressuring the child, the TA might say, “I can see today feels hard, and that’s okay. I am here to help you feel ready.” This demonstrates empathy and unconditional positive regard. According to Rogers (1957), “the curious paradox is that when I accept myself just as I am, then i can change” (p. 17). When children feel accepted for who they are, they are more likely to develop confidence and engage with learning. The person-centred approach also supports the development of positive and trusting relationships between pupils and school staff. TAs and LSAs often spend extended periods of time supporting the same child or group, which allows meaningful relationships to be built. These relationships can help children feel safe, valued and supported within the school environment. This links to the Curriculum for Wales (2022), which promotes the importance of developing healthy, confident individuals who can form positive relationships. By applying Rogers’ principles, TAs and LSAs help to meet not only the emotional needs of learners. But also support their engagement and progress in learning. 
[bookmark: _Int_FT1Vy7Hx]Maslow’s Hierarchy of Needs (1943) also provides an important framework for understanding children’s behaviour and learning in school. Maslow suggested that human needs are arranged in a pyramid, beginning with basic physiological needs such as food, water and sleep, followed by safety, love and belonging, self-esteem and finally self-actualisation. Maslow (1943, p. 372) stated that “people are motivated to achieve certain needs and that some needs take precedence over others”. This theory suggests that a child can not fully focus on learning if their basic needs are not being met first. In practice, this is often seen in a primary school classroom. In a small community primary school, around 30% of children may attend ELSA sessions due to emotional or behavioural difficulties. A Learning Support Assistant may notice that a pupil regularly arrives at school tired and hungry and is unable to concentrate during morning lessons. Instead of viewing this as laziness or poor attitude, Maslow’s theory encourages staff to consider the child’s basic needs. The LSA may provide a breakfast snack, offer a quiet place to sit, or allow the child some time to regulate their emotions. Once the child feels physically and emotionally safe, they are more likely to take part in the learning activities. This highlights how Maslow’s theory directly informs practice and supports the work of LSAs in promoting learner wellbeing. This approach also links to the Well-being of Future Generations (Wales) Act 2025, which recognises wellbeing as a key priority for all citizens, including children. Schools are now expected to consider the whole child, not just their academic progress. By addressing wellbeing, emotional safety and physical needs, TAs and LSAs play a key role in ensuring that learners can access education fairly and effectively.
Attachment Theory, created by Bowlby and later developed by Mary Ainsworth, explores the importance of early relationships on a child’s emotional and social development. Ainsworth (1978) identified several attachment styles, including secure and insecure attachment. Children with secure attachment feel safe to explore their environment and return to their caregiver for comfort. However, children with insecure attachment may struggle with trust, emotional regulation and forming healthy relationships. These attachment patterns are often reflected in school behaviour. In a primary school setting, a Teaching Assistant may work with a child who becomes extremely distressed when separated from familiar adults or who shows aggressive or withdrawn behaviour. Rather than viewing this as simply “bad behaviour”, Attachment Theory helps staff understand that this behaviour may be linked to fear or insecurity. By providing consistency, routine and emotional reassurance, the TA begins to act as a secure base within the school environment. Ainsworth (1978) emphasised that consistent and sensitive care supports emotional security. Over time, this can help a child develop healthier relationships with both adults and peers. 
This understanding is particularly important when supporting children with Additional Learning Needs in Wales. The Additional Learning Needs and Educational Tribunal (Wales) Act 2018 promotes inclusive education and ensures that children receive the support they need to reach their potential. Person-centred planning is a core part of this process. TAs and LSAs often work closely with pupils who have Individual Development Plans (IDPs), supporting both academic and emotional needs. By using approaches informed by Rogers, Maslow and Ainsworth, staff can ensure that support is nurturing, individualised and effective. While building positive relationships is essential, it is important that TAs and LSAs maintain professional boundaries and use their expertise responsibly. A strong, trusting relationship should not create dependency. Instead, it should empower children to develop independence and confidence. Rogers (1961) believed that the role of the helper is not to “fix” the person, but to provide the conditions that allow them to grow. This principle applies strongly in education, where the aim is to support children in becoming confident, resilient and capable learners. 
In conclusion, Rogers’ person-centred theory, Maslow’s Hierarchy of Needs and Ainsworth’s Attachment Theory all offer valuable insight into how children develop emotionally and socially. These theories strongly support the work of Teaching Assistants and Learning Support Assistants, who are regularly involved in supporting vulnerable learners. Through empathy, understanding, consistency and positive regard, staff can create safe environments where children feel valued and able to learn. When combined with Welsh legislation such as the Additional Learning Needs and Education Tribunal (Wales) Act 2018, the ALN Code for Wales (2021) and the Well-being of Future Generations (Wales) Act 2015, show a clear demonstration that theory and policy work together to support inclusive and holistic education. Ultimately, the application of these theories helps to promote wellbeing, equality and positive outcomes for all learners. 
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