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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




I qualified as a social worker in September 2016. I have worked in Children and Families Team since this time and I am currently working in a generic team with cases including Child Protection, Care and Support and Looked After Children. 
I believe that my learning need in relation to working collaboratively with service users and carers is recognising the importance of meaningful communication and collaborative working with the birth families of children who are in the care of the Local Authority. I have recognised that this is a learning need for me because a parent of a child who is ‘looked after’ by the Local Authority informed me that she felt that she was not being included in her child’s life following the making of a Final Care Order and her child being placed in foster care. She informed me that this made her feel that she was no longer ‘important’ in her child’s life and this was clearly disempowering for her. I reflected that the mother retains parental responsibility alongside the Local Authority and therefore it is still important that birth parents are included in all decision-making processes as much as possible, if it is in the child’s best interests.  
My learning need in relation to applying analysis in assessments is specifically in relation to applying analysis in parenting assessments. I feel that this is a weak area for me in my work and would like to improve my analytical writing skills as this helps to put certain decisions into perspective and inform the reader of how a particular decision was made. I feel that I have been able to develop my skills in relation to gathering the relevant information for parenting assessments however I would like to strengthen my analytical skills in order to process the information and make informed decisions about interventions.   
Lastly, I believe that my learning need in relation to intervention and application of professional judgment in increasingly complex interventions is in relation to Child Protection and Public Law Outline work. I have found that applying professional judgment as an inexperienced worker can be difficult as you have a lack of confidence in making decisions which will have a direct impact on a service user’s life. I would like to gain more experience and increase my confidence in this area as it is such a complex area of work enshrined in law and the language can sometimes be difficult to understand. 
I aim to use meaningful reflection in my work to strengthen my skills and will do this through supervision sessions with my manager. I have identified that my personal learning style is Reflective/Theorist meaning that Reflection is important to my learning – reflectors like to stand back to ponder experiences and observe from different perspectives (Honey & Mumford, quoted in ELN, 2015). I recognise that I must now use every aspect of my work as an opportunity to learn and plan to use Gibbs’ Reflective Model to reflect on my practice. 

Word Count: 497 words

Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.























Observation Summary 

Please include name of the expert witness observing in section 8. 

Date of observation: 14/11/2018

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)




1- Child
2- Carer of child
3- Carer of child

This was an observation of my statutory visit to 1. 1 is male and is eleven years old - he resides in a rural area of North Wales. He is of White Welsh origin and his first language is English. 1 is able to speak Welsh but prefers to speak English. 1 was placed with his paternal uncle (2) and aunt (3), initially under voluntary 76 care of the Social Services and Well-being (Wales) Act 2014 (Government Legislation, 2014) due to concerns regarding 1’s mother’s ability to care for 1 safely and protect him and his siblings from harm.
The Local Authority then obtained an Interim Care Order (ICO) and 1 remained in the care of 2 and 3. Assessments are ongoing in relation to 1’s mother including a Parenting Assessment and a Psychological Assessment. Until a Permanency Plan is determined for 1, he will remain in the care of 2 and 3. Due to 1 now being a ‘looked after child’, the Local Authority is required to complete regular statutory visits to him. Local policies states that statutory visit to looked after children should be undertaken within the first week of the child being placed there by the Local Authority, then every six weeks for the first twelve months and every three months thereafter.
The visits to 1 are undertaken by myself on a monthly basis, this is for the purpose of building a good working relationship with 1 and giving him the opportunity to discuss any questions or worries he may have. 1 is seen in his home where he resides with 2 and 3 and their two young birth children. 1 is always seen alone during visits and his bedroom is also seen as per the Looked After Children policy. 2 and 3 are also spoken to during the visit so that any information or concerns can be shared between us. 

Word Count – 324 words






































	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)



Before this observation, I contacted 1’s carer 2 to ask her permission for my Practice Leader to observe me during my next visit to 1. I explained to 2 the purpose of the observation. As stated in The Code of Professional Practice for Social Care, all workers must:

“respect the views and wishes and promote the rights and interests of individuals and carers which includes respecting and where appropriate promoting and upholding the rights, values, beliefs, views and wishes of both individuals and carers” (Social Care Wales, 2017).

2 expressed that she would be happy for the visit to be observed and the she would explain this to 1 and also gain his permission, and would inform me if 1 was unhappy for the visit to be observed. Gaining the service user’s wishes and feelings has always been imperative in social work. However there is now more emphasis on this since the introduction of the Social Services and Well-being (Wales) Act 2014. One of its main principles is providing voice and control – putting the individual and their needs at the centre of their care, and giving them a voice in, and control over reaching the outcomes that help them achieve well-being (Social Care Wales, 2017). This is also reiterated in The Code of Professional Practice for Social Care: ‘promote the well-being, voice and control of individuals and carers whilst supporting them to stay safe’ (Social Care Wales, 2018). On reflection, I would have preferred to ask 1 directly however due to time constraints, this was not possible.

I ensured that we arrived at the pre-arranged time. Research has shown that what happens at the beginning of any involvement with services users typically reflects how future involvement will occur for example, perhaps a missed appointment may then be mirrored throughout your involvement with the client in ‘blurred time boundaries and unclear expectations of each other’ (Wilson, 2008:302). This can be a barrier to establishing good working relationships. I ensured that 1 knew why my practice leader was with me during the visit as I believed this could potentially be intimidating for him. 1 said he was happy for the visit to go ahead with my practice leader there. 2 then left the room to allow me to speak to 1 alone. It is important that children who are in Local Authority care are spoken to alone without their carers there so that they have the opportunity to express their wishes and feelings in an open and honest manner.
Prior to the visit, I had discussed during supervision with my practice leader ways which I could discuss with 1 his contact with his mother and siblings. Due to ongoing court proceedings, 1’s contact with his mother and siblings are pre-arranged and supervised by the Local Authority. McClean identifies this as ‘reflection for action’ which describes the reflection that we do in preparing for a piece of work (McClean, 2019). As the Local Authority are striving to promote contact as much as possible, 1 has weekly contact with his birth family but he told me that he was not always aware of when contact was happening. Therefore I agreed with my practice leader that I would prepare a blank template of a calendar month for 1 and during the visit, we could complete it together with the dates of his next contact sessions. This ensured that 1 could have a visual reminder of the contact dates and be something he could look at when he wanted to. During the visit, I could see that 1 enjoyed completing the calendar and said he would keep it on his wall as a reminder. Using different methods of communication with children is imperative as despite their ages, children have different levels of understanding and it is important that practitioners ensure that the work they do with children is always child-centred.

I felt that 1 was shy with someone he did not know in the room therefore I asked him questions about his life which would encourage discussion. 1 gave me a narrative of how he felt school was going whilst I listened. Good listening skills are a core characteristic of effective communication but it is a very demanding skill (Wilson et al, 2008:297). The first level of listening includes the attention paid to the content of the communication. The second level is being able to recognise and respond to what is actually being communicated both verbally and non-verbally (2008:297). This could be through body language or tone of voice and it is important to note how the individual looks for example do they have an anxious or sad face, or are they looking relaxed with open body posture? (2008:303). 1 communicated to me that he thought school was ‘ok’ but I felt that there was more he wanted so say therefore I explored this further with him and 1 shared that he was being bullied by other pupils. I confirmed with 1 that he had told the teachers at school about this which he said he had. This made me recognise that it is important to not only recognise the non-verbal communication of service users but also your own and Moss (2017) states that most of us have ‘mannerisms’ which in certain situations may be ‘off-putting’ and be a barrier to effective communication (2017:120). 
I had previously spoken to 1 about the process of court and the decision that would be made by the judge following the completion of assessments on his mother. Due to 1’s age and understanding, this has been explained to him in a manner which he understands. According to Trevithick (2005), an important concept in communication theory is transferability. This describes the way that knowledge and skills have to be adapted so that they are relevant and applicable to the different situations encountered in social work and social care. Social workers should ensure that all service users are provided with all relevant information and should assist people to understand the information provided to them (Code of Ethics, BASW, 2014). This is a difficult topic for 1 as although it is something he should be aware of, it has to be done in a child-centred manner. An useful quote regarding child-centred engagement is one from Bannister and Huntington: 

“following, rather than always thinking we can or should lead; actively listening rather than always talking; engaging with children on their terms not just ours; being respectful of what they can do rather largely focusing on what they cannot do” (2002, quoted by O’Reilly and Dolan).

As I have been working with 1 for around 8 months, I am aware that he is more comfortable speaking English than Welsh, although he is learning Welsh at school. However it is important that every worker in Wales are implementing the ‘Active Offer’ which means “providing a service in Welsh without someone having to ask for it” (Welsh Government, 2017). The Active Offer ensures that Welsh-speaking service users are treated with respect and makes sure that all service users feel empowered and confident that their needs will be met. Furthermore, being language sensitive is also being aware of cultural needs of individual and not only learning the Welsh language. At the commencement of my working with 1 eight months ago, I asked him whether he preferred speaking in Welsh or English. I then spoke to 2 and 3 alone to discuss 1’s progress and whether there was anything they required support with. 

On reflection, I felt that the visit went well and that I was able to gain 1’s wishes and feelings effectively. 1, 2 and 3 were not spoken to together and I think that during my next visit it would be beneficial for all three of them to be spoken to together so that all communication is open and transparent. I would have also explained to 1 that all the information he shared with me despite the observation would stay confidential. Respecting confidential information is a principle of The Code of Professional Practice for Social Care – ‘striving to establish and maintain the trust and confidence of individuals and carers’ (Social Care Wales, 2018). Furthermore, social workers have a responsibility to explain the nature of confidentiality to service users and any circumstances where confidentiality must be waived should be made explicit (Code of Ethics, BASW). During supervision following this observation, I was able to reflect on the communication method I used with 1, particularly the calendar, was very useful for him. 

Word Count – 1414 words


Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

PLEASE SEE BELOW



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



Risk assessments are vital in all areas of social work. They revolve around “the assessment and management of risk” (Hothersall & Maas-Lowit, 2010:23) and their purpose is to gather relevant information and identify factors likely to lead to risk or danger, but also to identify protective factors which might reduce any risk and also seeks to inform how a situation might best be managed through a risk management plan (2010:28). It is important that social workers work in conjunction with the other agencies involved with the family or individual when completing a risk assessment which is highlighted in the National Occupational Standards of social work: “assess needs, risks and circumstances in partnership with those involved” (Social Care Wales, 2018). However, it is important to remember that:

“…a risk assessment can only identify the probability of harm, assess the impact of it on key individuals and pose intervention strategies which may diminish the risk or reduce harm. Assessments cannot prevent risk” (Hope and Sparks (2000), quoted by Hothersall & Maas-Lowit, 2010:28). 
Assess needs, risks and circumstances in partnership with those involved Assess needs, risks and circumstances in partnership with those involved Assess needs, risks and circumstances in partnership with those involved
The assessment that I will be discussing in this task is a ‘Sexual Exploitation Risk Assessment Framework’ which is more commonly known as SERAF. SERAF is a risk assessment tool which was developed by Barnardo’s Cymru “in response to issues raised by practitioners in relation to difficulties in identification and intervention with children and young people at risk of or abused through sexual exploitation” (Barnardo’s, 2016:1). I will give a further overview of the assessment further in this task. 

The service user I will be discussing is a 15 year old white Welsh female who I will refer to as 1. 1 has been known to Children and Families Services since she was a baby due to concerns around neglect, parental substance and alcohol misuse and parental mental ill health. It was a multi-agency decision to register 1 on the Child Protection Register to safeguard her and her siblings. It was also identified that 1 was at risk of Child Sexual Exploitation (CSE) and her name has been on the Child Protection Register for 16 months under the category of neglect and risk of sexual harm. The concerns were first raised when 1 was 13 years of age due to the peers she was associating with, the areas she was frequenting, and evidence that she was receiving gifts from unknown people. The definition of Child Sexual Exploitation is:

“Child sexual exploitation is a form of child sexual abuse. It occurs where an individual or group takes advantage of an imbalance of power to coerce, manipulate or deceive a child or young person under the age of 18 into sexual activity (a) in exchange for something the victim needs or wants, and/or (b) for the financial advantage or increased status of the perpetrator or facilitator. The victim may have been sexually exploited even if the sexual activity appears consensual. Child sexual exploitation does not always involve physical contact; it can also occur through the use of technology” (Department of Education, 2017:5)

There has been a recent resurgence in the attention paid to Child Sexual Exploitation due to the high profile trials in major towns including Rochdale and Rotherham. Following the inquiries into the major investigations, it was identified that there was a lack of awareness of CSE amongst professionals working with children and young people and “in particular, social workers’ failure to respond to vulnerable young people” (Hallett, 2016:1). CSE is not a new problem however it used to be referred to as “child prostitution” (Working Together to Safeguard Children, 2010). This definition wrongly labelled children and young people as ‘promiscuous’ or had ‘consented’ to sexual activity (Jay, 2014:11) however it is now recognised that CSE is a form of sexual abuse and should always be treated in the same way as any other form of abuse. 

The Local Authority received information that 1 had received expensive gifts from an unknown person including a mobile phone, make up and trainers. There were also ongoing concerns that 1 was absconding from home and not returning home until late at night. For those sexually exploited young people who go missing from home or care, social workers must implement missing children protocols. I had previously undertaken a Return Home Interview with 1. The Return Home Interview (RHI) project was originally run by NSPCC and their aim was to reduce risk and repeat missing episodes, to understand why children go missing, to gather intelligence and to support the children (NSPCC, 2016). The RHI gave 1 the opportunity to share with me any information about where she was when she was missing, and why she went missing. Davies and Duckett (2016:68) state that the social worker, when completing RHI, must ensure that on their return the young person are offered an interview in a neutral, safe environment. 1 was spoken to at home but was not forthcoming with information that she shared and I felt that she did not understand the concerns that professionals had about her. 

Child Sexual Exploitation is a hidden form of sexual abuse and involves “the coercion or manipulation of children and young people into taking part in sexual activities – a form of sexual abuse involving an exchange of some sort” (Barnardo’s, 2013:3). Due to the nature of this form of abuse, the child or young person do not recognise that they are being abused due to the grooming process used by the perpetrators. The All Wales Child Protection Procedures states that “in light of the complex and hidden nature of this form of abuse, which children and young people rarely disclose, it is important to work on the basis of concerns rather than relying on hard evidence” (2017:177).

Due to the concerns noted above, a Strategy Discussion was held with the police where the decision was made to proceed to a MASM (Multi-Agency Strategy Meeting) with the other professionals working with 1 which included NSPCC, education, CAMHS and Youth Justice Service. NSPCC were completing ‘keep-safe work’ with 1 whilst Youth Justice Service were involved due to concerns around 1’s behaviour in the community, and CAMHS were supporting 1 with her emotional health as she suffered with panic attacks and flashbacks. The role of the Police in the MASM was to determine whether there was any aspect of criminality and to give guidance on the safeguarding threshold. The guidance in relation to Child Sexual Exploitation in the All Wales Child Protection Procedures states that “interagency working is essential” in order to work together, share information and implementing a plan (2017:175). In the meantime, I completed a SERAF assessment based on the information that I was already aware of. According to Hothersall & Maas-Lowitt, risk assessments rely on the repertoire of skills, knowledge and abilities of the professionals concerned and upon their professional judgments (2010:23). The SERAF assessment would be updated during the MASM based on the information the other agencies shared during the meeting. 

The SERAF assessment has three sections: vulnerabilities, moderate risk indicators and significant risk indicators. The Vulnerabilities section includes factors that we know may make children and young people more vulnerable to being targeted for CSE including previously experiencing emotional/physical/sexual abuse; low-self-esteem; family history of domestic abuse, substance misuse and mental health difficulties. The Moderate risk indicators asks professionals to tick if it present on the date of referral or during the past 6 months and includes staying out late, use of a mobile phone/internet that causes concern, expression of despair, exclusion from school and drugs/alcohol misuse. Lastly, the Significant risk indicators need to be scored both if they have been present between 6-12 months ago (1 point) and also on date of referral or during past 6 months (5 points) and include indicators including having peers involved in sexual exploitation, periods of going missing overnight or loner, relationship with controlling adults, unexplained amounts of money and frequenting areas known for on/off street sexual exploitation. In addition, a further 1 point should be scored if the child has a physical or learning disability; and a further 5 points if the child is 13 or under and there is at least 1 Significant risk factor present. 

There are 4 categories of risk which include:
· 0-5 Not at risk of CSE
· 6-10 Mild risk of CSE
· 11-15 Moderate risk of CSE
· 16+ Significant risk of CSE
1’s score on the SERAF that I had completed independently suggested that she was at significant risk of CSE.

There is a further protocol which is issued under ‘Safeguarding Children: Working Together’ under the ‘Children Act 2004’ and sits within Part 5 of the All Wales Child Protection Procedures called “Safeguarding and Promoting the Welfare of Children who are at risk of abuse through Sexual Exploitation”. This protocol should be used in conjunction with the SERAF. Earlier poor parenting, insecurity of attachment, abuse, neglect and experiences of public care are common backgrounds for later exploitation (Scott and Skidmore, 2006). 1 fits this criteria, having experienced neglect throughout her childhood as well as poor parenting. 

During the MASM, the professionals involved with 1 attended to share information about her current situation. It was helpful that the many agencies who work with 1 were in attendance and they all had relevant information to share which meant that everyone was aware of the concerns relating to 1. Due to the information shared, the MASM was updated and it identified that the SERAF score for 1 was 47 meaning she is at significant risk of CSE. Working in collaboration with other professionals in cases where there may be an element of CSE is crucial. It differs slightly from communication with other professionals which Weinstein et al (2003) define as “agencies telling one another what they intend to do”. They define collaboration as involving “a degree of joint working on plans” (2003:138). Furthermore, they define bilateral planning as “an overlap in service provision so that although each agency will retain its own plan, there will be operational interaction arising out of common planning” which I believe is what we achieved during the MASM. It can lead to improved outcomes for children but Weinstein et al (2003) identify some challenges for collaboration which include it “is only as strong as the confidence, capacity and skills of the workforce to undertake it” and commitment and good communication is vital (2003:157).

At the end of the meeting, it was important to analyse what harm the professionals felt 1 was at risk of. Wilkins (2014) shares that the process of risk analysis involves a balancing of risk and protective factors, followed by a judgment about whether the particular combination of factors for the child in question places them at an unacceptable level of risk (2014:103). Analysing the risk was challenging as due to the variety of different professionals, who all have a varying view of what risk is and how it should be managed. Wilkins (2014) states that various studies and reports have identified that social workers find it difficult to analyse information and this can result in poor quality assessments being completed (2014:102). Further research has taught me that analysing is a part of the reflective process used by Gibbs (1998). Gibbs’ Reflective Cycle aims to challenge assumptions, explore different or new ideas about doing things and to promote self-improvement by identifying strengths and weaknesses and taking action to address them. For 1, there was already a Child Protection Plan in place but a further Plan was made regarding how to manage the risk specifically around the issue of CSE. 

As 1 was not invited to the meeting, I felt her voice was not fully heard particularly as she had been unwilling to share information with me prior to the meeting. Davies and Duckett (2016) highlight that it cannot be assumed that sexually exploited children will seek help themselves as they do not always recognise themselves as victims (2016:64) and exiting can be very difficult because of reliance on drugs and lack of self-esteem, some fear isolation as they would lose all their peer group and have a sense of shame (2016:76). However completing the assessment during the MASM was a balance of 1’s right to privacy (Article 8 of the Human Rights Act 2010) and Article 34 of the United Nations Convention on the Rights of the Child (UNCRC) which states that children have a right to protection from sexual abuse (Unicef, 2018). A greater emphasis has been placed on children’s voices in recent years particularly due to the UNCRC which relates to 45 articles and is relevant for every child without discrimination (2018). The articles remind professionals that the child should be at the centre of every decision made with or for them (article 3 – “the best interests of the child must be a top priority in all decision and actions that affect children”) and also re-iterates that “every child has the right to express their views, feelings and wishes in all matters affecting them and to have their views considered and taken seriously” (Article 12) (2018).

Promoting engagement and participation is also a key National Occupational Standard in social work and it is known that this empowers services users. The theory of empowerment is one often used in social work practice and is defined:

“…as an intentional process that includes the initiative and action of persons in gaining power, taking over control in their lives and gaining a greater access to social resources with the aim of achieving personal and collective goals” (Radovic, 2008).
This re-iterates to me that if 1 had been able to participate in some way in the meeting, she would have felt more empowered to achieve the goals set out for her. Roger Hart’s ‘Ladder of Young People’s Participation’ theory (2008) highlights the importance of children participating and identified eight ‘rungs’ of participation. At the top of the Ladder is “young people and adults share decision-making” which is empowering for young people whilst also enabling them to learn from the expertise of adults. Then is the “young people lead and initiate action” where the adults are only involved in a supportive role. Next is the “adult-initiated, shared decisions with young people” which occurs when projects are initiated by adults but the decision-making is shared with the young people. The fourth rung is “young people consulted and informed” whereby young people give advice on projects designed and run by adults and the young people are informed about how their input will be used and the outcomes of the decisions made by the adults. The fifth rung is when young people are “assigned but informed” where the young people are assigned a specific role and informed about how and why they are being involved. Rung 3 is known as “tokenism” when young people appear to be given a voice but in fact have little or no choice about what they do. Rung 2 is “Decoration” which happens when young people are used to help a cause in an indirect way. Lastly at the bottom of the ladder is “manipulation” which happens when adults use young people to support causes and pretend that the causes are inspired by young people. On reflection, it is my opinion that this was a ‘tokenistic’ participation as although 1 was given the opportunity to give her views to me before the meeting, in fact she had little or no choice in what the professionals were asking of her due to the safeguarding concerns surrounding the current situation. 

On reflection, 1 may not have been empowered to disclose what might have happened to her due to the aforementioned fear she may have been feeling. It was important to me to establish a good working relationship with 1 to enable her to be able to express any worries she may have. Listening to the voices of children and young people “should go beyond simply listening and move on, to taking action” say Dunhill et al (2009:41). This is often difficult when communicating with children and young people who are on a Child Protection Plan as often there are tasks that the family must complete in order to reduce the risks. However it is imperative that children have a trusting relationship with their social worker. Studies seeking the views of vulnerable children and young people continually report that recognition of their own abuse, disclosure of abuse and engaging in interventions are most likely to be achieved within the context of a trusted professional relationship where they feel supported and emotionally close to the worker (Smeaton, 2003, BSW Journal CSE). Being persistent, reliable and consistent is crucial. 

During my visit to 1 prior to the MASM, I used the task-centred model which is a short-term approach focused on alleviating specific problems of clients (Teater, 2010). The main aims are ensuring that explicit problems that are acknowledged and understood by them, establish goals that are personally meaningful and that alleviate the problems, and develop tasks to be completed in incremental stages to reach the goal (2010:172). The following values are inherent in the task-centred approach:

· partnership and empowerment – the relationship between client and social worker is one of partnership and collaboration. in certain situations, the nature of the social work role and involvement of the client with SSD does not lend itself to a truly collaborative or partnership relationship e.g a child protection situation. 
· clients are the best authority on their problems – they are seen as experts on their situation. Again the problem may be defined by outside sources e.g the courts or SSD. 
· builds people’s strengths rather than analysing their deficits – all clients are seen to possess strengths and the social worker should identify each client’s strengths and resources which enables a greater sense of confidence and self-esteem in the client.
· provide help rather than treatment – the social worker and client are in a partnership and should would collaboratively to alievate problems. The social worker is there to help and guide the client through this process not to treat the client or alieve the problems for them (2010:174). 
The task centre approach may be difficult to implement if the client is mandates to work with you as 1 was with me. They may not acknowledge any problems in their life that require attention. This poses a dilemma between giving the child a choice but also having to make choices for them. However task centred social work’s value base is in alignment with empowerment-based approaches anti-oppressive practice, particularly as the approach addresses issues of power and oppression and stresses a partnership between the social worker and client (2010:175). 

On reflection of my previous visits to 1, I can understand why she may not have been ready to share information with myself. I was a newly allocated worker to 1 and the trust had not yet been established. I felt that 1 had become accustomed to her wishes and feelings not being listened to and that she felt unimportant and this can lead to a power imbalance. It is a challenge to find way to reduce power imbalance in these circumstances. According to Warren (2010) “of all the groups of service users and carers, children and young people are perhaps the most vulnerable to being talked about over their heads, or having their opinions ignored because of the general imbalance in power between children and adults in our society” (2010:102). This can lead to service users feeling disempowered. The Social Services and Well-being Wales Act, which has been active in Wales since 2016, highlights the importance of working in partnership with children. Its aim is to improve the well-being of both children and adults encourage people to become independent to give them stronger voice and control over their lives and give people greater freedom to decide what support they need (Social Care Wales, 2018). The fundamental principles of the act includes:

· Voice and control: Putting the individual adult or child, including unpaid carers, at the centre of their care and support.
· Co-production: Encouraging individuals to become more involved in the design and delivery of services that they need. Many third sector organisations already work in this way, and more providers can learn from their expertise. 
· Multi agency: Strong partnership working between all agencies and organisations, with integration being the key driver for change.
· People: Talking and listening to people is key to delivering well-being and unlocking the potential for creativity.
· Well-being: supporting people to achieve their own well-being and measuring the success of care and support (Social Care Wales, 2018). 
This reflects the model of assessment known as the Exchange Model where the worker views people as experts on their own situation where the emphasis is on “exchanging information”. This is the opposite of the Procedural Model where the worker gathers information to make a judgment about whether the service user fits the criteria for service provision – the use of this model means that the assessment process largely reflects the agency agenda (McClean, 2019). 

Communicating with children and young people in this role can be a complex concept and each child is different. I felt it was particularly difficult with 1 as she was worried about what she shared with me and was reluctant to share much information. Warren (2010) states that when communicating with children, it is important that you become aware of your own mode of communicating so that you can identify any language or behaviours that might restrict or silence children’s voices (2010:109). I ensured during my first visit to 1 that she was given the choice regarding what language she preferred to speak to me as we reside in a bilingual area. It is important that service users are offered the opportunity to speak in the language that they are most comfortable in. Altarriba and Morrier, in a study of bilingualism, identified that when those who are bilingual were asked to describe an event in their personal histories in both languages, “Experiences appeared to be related more vividly when recounted in the language in which they had been experienced” (Social Care Wales, 2016). 1 informed me that she was able to converse in Welsh as she had been learning in school but that she preferred to speak in English. There is a known difference between ‘first’ and ‘second’ languages – research has found that people refer to a sense that the first language is ‘real’ and ‘natural’ while expression in later learned languages seems less authentic and out of touch with one’s sense of self (Social Care Wales, 2016). 

Following this meeting, I was able to reflect on the risk assessment with my manager during supervision. It was also helpful that my manager was also in attendance at the MASM so was able to provide me with feedback about how she felt I did and what I could maybe improve on in the future. Reflection is social work is vital and the following outcomes can result from reflective processes:

· Learning, knowledge and understanding
· A process of critical review
· Personal and continuing professionals development (Knott and Scragg, 2010:4)

Reflection can focus around thoughts, feelings or actions. An important aspect of reflection is having a ‘reflective space’ both a personal space and the time to spend in it (Knott & Scragg, 2010:15). 

If I were to use Gibbs’ model (1998) of reflection on this case, I would say that prior to the experience, I felt that it was difficult to gather the information required for the SERAF. I also felt that we were disempowering 1 by not having her true wishes and feelings in the meeting. Following the meeting, I felt positive that we had a clear plan and that all agencies were committed to the same cause of protecting 1 from harm. I felt that the communication between agencies were excellent and there was a clear conclusion to the assessment. Through analysing the assessment, I felt that not having 1’s voice was detrimental and felt that we were sometimes making assumptions about how 1 was feeling and why she was behaving in the way she was. I felt that my contribution to the assessment was valuable as I was the only social worker there and had my own skills and knowledge of the SERAF and also of 1 and her background and what was also happening in her life in relation to her family as I had familiarised myself with the background and previous history. I learnt that I had a secure knowledge of the SERAF and its purpose and was able to contribute to the safety plan such as recommending that a safety plan was put in place for 1 and her mother. If I was to do something different in the future, I would have undertaken more work with 1 around CSE and explain the purpose of the assessment to her.
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)



The Mental Capacity Act (2005) was introduced in England and Wales in 2007. The MCA encourages people to “make decisions for themselves wherever possible” whilst at the same time protecting people who lack capacity. A lack of mental capacity could be due to a mental health problem, a stroke or brain injury, dementia, a learning disability or substance misuse (SCIE, 2018). The MCA applies to everyone involved in the care, treatment and support of people aged 16 who are unable to make all or some decisions for themselves (2018). Mental capacity is assumed until proven otherwise, even when an individual makes decisions that seem unwise (Herlihy & Holloway, 2009). The MCA aims to establish whether the person lacks capacity to make a particular decision about their treatment or care.
The Social Services and Well-being (Wales) Act 2014 sets out four fundamental principles which relates to both children and adults which are:
· Voice and control
· Prevention and early intervention 
· Well-being
· Co-production (Government Legislation, 2016).

The Act defines an 'adult at risk' which puts a duty on a Local Authority to investigate where they suspect that an adult with care and support needs is at risk of abuse or neglect (WCVA, 2017). Adult protection and support orders have also been introduced to authorise entry to premises for the purpose of enabling an authorised officer to assess whether an adult is at risk of abuse or neglect and, if so, what, if any, action should be taken. Relevant partners are placed under a duty to report to the appropriate local authority where they suspect that people (adult or children) may be at risk of abuse or neglect (WCVA, 2017).

Section 127 of the Social Services and Well-being (Wales) Act 2014 enables applications to be made to magistrates' courts for adult protection and support orders. The purpose of such orders is to enable an authorised officer to speak in private to a person suspected of being an adult at risk to establish whether he or she can make decisions freely, to assess whether the person is an adult at risk and to establish whether any action should be taken, and if so, what action (Government Wales website, 2016). 

The Deprivation of Liberty Safeguarding (DOLS) is used when it is necessary to “deprive of their liberty a resident or patient who lacks capacity to consent to their care and treatment in order to keep them safe from harm” and is used with people who are in a care home or hospital. Contrary to the Mental Capacity Act, which allows restraint and restrictions to be used if it is in the person’s best interest, Article 5 of the Human Rights Act 2010 states that “everyone has the right to liberty”. The Human Rights Act 2010 states that “no one shall be deprived of his or her liberty [unless] in accordance with a procedure prescribed in law” and this is the purpose of the DOLS. Furthermore, as part of the DOLS, practitioners are authorised to carry out best interests assessments which is a “complex but vital task” (Community Care, 2018). Its purpose is to decide whether a deprivation of liberty is happening or may happen, and if it is whether this is in the best interests of the person affected (2018). 
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)




The basis of safeguarding is similar for both children and adults but is implemented in different ways. A definition of safeguarding adults is “protecting an adult’s right to live in safety, free from abuse and neglect” (SCIE, 2018). Conversely, safeguarding children is more proactive – “the action that is taken to promote the welfare of children and protect them from harm” (NSPCC, 2018). The categories of abuse in relation to both children and adults are almost identical, although financial abuse is more common in adult abuse (Mantell & Scragg, 2010:76). 
The main difference between safeguarding children and adults is that adults are presumed to have the mental capacity to make choices and a right to make their own decisions – this means there are limited powers to intervene (Mantell & Scragg, 2010:82). Therefore they have more control over what, if any, support they receive from the state. Conversely, children are usually presumed to lack capacity and so there is a duty to protect them. 
There has however been an increase in professionals’ understanding around children having the opportunity to have more control over their own lives. The Gillick v. West Norfolk and Wisbech Area Health Authority [1986] case (Brammer, 2009:185) provided authority for young people to make lawful decisions in a range of areas and came from a case concerned whether it was lawful for a doctor to give contraceptives to a person under the age of 16 without parental consent. The court ruled that if the young person is of sufficient understanding and intelligence they would be able to give consent to treatment without parental consent. It is now known as ‘Gillick competence’ (2009:185). 
Adults are automatically presumed to have the capacity to make choices unless they lack mental capacity and as stated above, professionals are able to make decisions over them under the Mental Capacity Act. 
There are Local Safeguarding Boards in each area which are operative for both children and adults. Following Lord Laming’s inquiry into the death of Victoria Climbie, the Children Act 2004 required all Local Authorities across England and Wales to set up a Local Safeguarding Children Board (LSCB). The task of each LSCB is to safeguard and promote the welfare of children and young people in their area (Estyn, 2018). Similarly, the North Wales Safeguarding board have implemented policies and procedures to protect adults who have needs for care and support or are experiencing, or are at risk of, abuse or neglect (North Wales Safeguarding Board, 2019). This was a requirement of the Social Services and Well-Being Act (Wales) 2014 (Section 134) (Government Legislation, 2014).  

Word Count – 430 words


Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)



The learning need I identified in Section 2 in relation to working collaboratively was communicating effectively with the birth families of children who are ‘looked after’ by the Local Authority. On reflection, I feel that I have been able to improve my skills in this area as I now always take into consideration the birth families’ wishes and feelings and always aim to include them in decisions made in respect of their child, whether they take an active day-to-day role in their children’s lives or not. A service user’s father, whose child was also looked after, informed me at the end of our involvement that he was pleased that I had involved him in the decision made in respect of his daughter as he had previously felt excluded from decisions from previous social workers. This re-iterated the importance of working with the birth family as it led to excellent outcomes for this child. I have found that this can be challenging at times as often there are many people involved in the child’s life but I recognise that working in partnership with every person in the child’s life is imperative and usually leads to better outcomes for the child. If appropriate, having their birth parent play a role in their life is also conducive to the child having a strong sense of their own identity – this is something I have learnt through training in relation to Attachment and working with children who are going to be adopted. 
I identified that applying analysis in parenting assessments was a learning need for myself. Since completing Section 2, I have undertaken a number of parenting assessments on parents where there are concerns around their abilities to meet their children’s needs. Some have been in the Child Protection or PLO arena and some have also been directed by the court when an Interim Care Order has been issued. I have had to develop my confidence in making professionals judgments and decisions which impact on children and families’ lives. This has been possible through having the time to reflect on the work with my manager and discussing why I have made the conclusion that I have. Knott and Scragg (2010:124) reiterate the importance of developing an effective working relationship with your manager as it is a crucial part of your development as a professional social worker. This has been challenging at times for me as I have had a high turnover of managers which makes it difficult to establish effective working relationships. 
My last identified learning need was relation to intervention and application of professional judgment in increasingly complex interventions. I have found that as I gain more experience in the fields of Child Protection, Public Law Outline (PLO) and court work, I am more able to make confident decisions and find it easier to apply my own professional judgment as my confidence has grown in my own abilities. I have also completed training around PLO and court work with experienced solicitors where I have been given the opportunity to learn about what the court expects. I have found that it is difficult to make decisions which impact on a child’s life, for example not returning the child to the care of the parents even when this is what the child and the parent wants, but safeguarding the child must be the priority. Attending court and reflecting on my experience has also helped my confidence in this area. 
The most challenging aspect for me has having a high turnover of managers which has not always been contributively to a consistent level of reflective practice. Reflection in social work can be a complex concept (Knott & Scragg, 2010:3) but it is also the a prerequisite to being an effective social worker, as it requires an approach that questions our thoughts, experiences and actions (Horner, 2004:47). Reflection often comes from supervision sessions and I have found that using Gibbs’ Reflective Model (1998) during supervision sessions has been helpful, that is describing a certain experience, discussing how it made me feel, evaluating what I felt went well and not as well during the experience, analysing the experience and concluding what I could have done differently and what I learnt during the experience (1998). 
To conclude, I have had to accept that sometimes the workload of working with a complex case load has had to take precedence over training opportunities. According to Healy et al (2009), the lack of adequate professional development opportunities can be a “disincentive” to remain in front line practice with agencies often lacking the resources to fund training programmes, and when they are able to provide training opportunities, practitioners often encounter significant barriers in fully participating in them (2009). In relation to my further training needs, I would like to have further court training and have the opportunity to give evidence in court as I feel this is an area where I can improve. Also, I will be undertaking further training in relation to Attachment theories which I believe is an imperative skill to have when assessing individuals’ contact with their birth families during the court process. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	20/02/2018

	2
	17/04/2018

	3
	25/07/2018

	4
	13/11/2018
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	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




I am Nerys’ Line Manager, and have been in post since December 2018, however I have known Nerys as a colleague and member of staff in the department since August 2017. Over this time I have witnessed Nerys develop in to a confident and capable social worker. 

Nerys has reflected on the need to develop her inclusion of the parents and family within LAC Processes and Care planning, and I consider her to be successful in this regard. I can confirm the Nerys has been able to maintain positive relationships with parents of Looked After Children, even at the conclusion of care proceedings where care plans are finalised that children do not return to the care of their parents. I consider this is testament to Nerys’ ability to work openly and honestly with families and in an inclusive and strength based manner. 

Over the last 12 months Nerys has been given the opportunity to complete court work and has had a higher degree of complexity in her cases, Nerys is a calm and organised social worker, and has demonstrated an ability to work autonomously and professionally. 
Nerys has attended court training, and has demonstrated a good understanding of legal process and of the quality of work that is required both in her written documentation, and with families. 

As Nerys now has a permanent line manager she will be given further opportunities to consistently reflect and develop her practice as identified within this portfolio, with her learning outcomes being used within her 2019 appraisal. 

Emma Jones
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(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner 
Nerys Roberts

2. Learner’s University Number:
1709275

Address for Correspondence:
2 Maes Y Ffridd
Gwalchmai
Ynys Mon
LL65 4PJ

Telephone:
07792509962

E-mail:
nerysdawson@hotmail.com 

Date of Professional Qualification: 
October 2016

Date of registration with Social Care Wales:
October 2016



3. Name of Learner’s Agency:
Isle of Anglesey County Council

Agency Contact details:
01248 751974

Name: Emma Jones 

Address:
Isle of Anglesey County Council Offices
Llangefni
Ynys Mon
LL77 7TW

Telephone Number: 01248 751801

E-Mail address: emmajones3@ynysmon.gov.uk 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name:
Emma Jones

Address:
Isle of Anglesey County Council Offices
Llangefni
Ynys Mon
LL77 7TW

Telephone Number: 01248751801

E-Mail address: emmajones3@ynysmon.gov.uk 



	6. Observer details 

Name: Jean Seel

Work Address: 
Isle of Anglesey County Council
Llangefni
Ynys Mon
LL77 7TW

Professional Qualification and date of qualification: Social worker, 1985

Email and telephone number: jeanseel@ynysmon.gov.uk    07957452928








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
[bookmark: _GoBack]
Signed:  

Date: 11/02/19




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed:  

Date: 11/02/2019 


 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: EMMA JONES
SIGNATURE OF LINE MANAGER.: 
DATE:  11/02/19



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Nerys Roberts

	
Name of Team/Agency 
	IOACC, Mon 3

	
Name of Mentor 
	Emma Jones

	
Name of Line Manager 
	Emma Jones



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:  				Print Name: Nerys Roberts  
(Learner)



Signed: 				Print Name: Emma Jones 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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