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	Target 1
	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
I have used a wide range of research throughout this assignment including books, websites, case studies and journals.

	Target 2
	 Proofread your work carefully to ensure vocabulary is always correct. 
I have ensured to proofread my work so that it flows and there are limited spelling mistakes. 

	Target 3
	 Avoid adding unnecessary full stops which separate a sentence from the reference. 
I have avoided putting full stops before my references in text.




Supporting your discussion with theory, practice and evidence from literature, critically reflect how you would support and individual learner who’s progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical)


Part A 3288 words
Part B – 1605 words














Parker is a 6 year old boy who lives in a rural part of Pembrokeshire, unfortunately he has been removed from his family home after the effects of adverse childhood experiences (ACEs) and is now in foster care.  He has not had to move schools following this transition, however, has since become very withdrawn and portrays a lot of anxiety throughout the day.  Parkers name has been anonymised to protect his right to privacy along with certain aspects including his school and family to ensure anonymity for all concerned (UNICEF, 2019).  In recent months Parker has endured both physical and emotional abuse within his home, which has severely impacted his progression is school.  The transition into foster care has been really hard on Parker and has negatively impacted his emotional and social well-being Trivedi. S states that removing a child from their parents causes long-term emotional stress.  (Trivedi. S 2019).  This highly outlines the reason why Parker has been checking in at a one every day and does not interact with friends.  Parkers transition into foster care was very sudden, subsequently leading Parker to become shut off from his surroundings and disengaged with his learning.  Unlike previous transitions where Parker was able to cope with the effects, Parker shows signs of loneliness, anxiety and fear.  Negative emotional states like those listed above can stifle the development of learner depositions (Osika. A Et Al, 2022).  He has been led to believe that if he shows his emotions people will class him as weak and will be punished for expressing his feelings.  To aid Parker through this transition we will put in place a social and emotional support plan, Parkers foster carers are keen to assist at home and have asked for regular updates from the class teacher.  Each week Well-being Wednesday will be held in class to support emotional and social development.  The use of group work will help all students how to communicate and work towards a common goal (Planbook, 2013) which in class will be expressing emotions.  All sessions will be teacher led by Miss Lewis to provide Parker with a safe person he can turn to.


Young Minds define ACEs as highly stressful and potentially traumatic events that occur during childhood (Young minds, 2021).  Evidence shows that 16% of children have suffered domestic violence in childhood (Public Health Wales, 2015).  Thus, As of March 2022, there are over 4,915 children living with foster families in Wales following the affects ACES (The fostering network, 2023).  Parkers teacher has become increasingly concerned following the transition as Parker has developed a fear of relationships and has become increasingly disengaged with his learning.  Evidence shows that after the transition into foster care children may experience the feeling of abandonment and feel like relationships are temporary, so they are less likely to engage with others (Three Circles Fostering, 2023).  Previously, Parker has benefitted from having a secure attachment to his parents as portrayed by Bowlby and his theory of attachment (Main. P, 2023), meaning since being removed from his parents Parkers emotional well-being has declined.  Linking closely to Montessori’s belief that children need routine and structure in order to feel secure in their environments, however when this is changes children will show anxiety and discomfort (Montessori. M, 1973, Pg 28).  Similarly, C. Brown insists that consistent routines help children maintain self-control and focus more on lessons (Hillsdale College, 2023).  Arguably, studies state that children feel more comfortable and learn better with less routine and more independent time (Donna. I, 2020).

After the transition into foster care, we set up a meeting with key stakeholders taking part in Parkers support plan: his foster parents, class teacher, learning support assistant (LSA) and deputy head teacher, to discuss how we can support Parker in school.  Following this discussion, everyone took part in completing a one-page profile (See part B).  Sanderson. H et al, suggests that one page profiles are vital in all classrooms as it allows staff to understand how they can support different individuals (Sanderson. H et al, 2014).  Parker thrives off routine, so we have implemented social and emotional support every Wednesday within the classroom as student health and well-being plays a huge part in Donaldsons curriculum for Wales (CfW) 2020 (Welsh Government, 2020).  Studies show that having these lessons as whole class can encourage children to learn from one another (Teaching and Learning Centre, 2020).  Coinciding with Vygotsky’s theory of the more knowledgeable other (MKO), where children learn from those around them who already understand what is required of them (Vygotsky. L, 1978, Pg. 60).  

To expand, Well-being Wednesday will be held in class to aid emotional and social development of all pupils, a support plan has been created with Parkers key stakeholders stating how we will support Parker throughout these lessons and how we will track his progress (See Part B).  Robson. L implies that promoting well-being in school is fundamental as it helps them learn effectively and develop into resilient adults (Robson. L, 2023).  Involving Parkers foster parents during this process has allowed them to positively interact with representing their thoughts and will enable them to feel comfortable in coming to the school with any concerns they may have.  Casey. A highlights the fact that involving parents in the learning can help remove barriers to development.  Thus, allowing parents to play an important role in assisting Parkers development (Casey. A, 2022).  Furthermore, endorsing Parker and his family to form an ecological system developed by Bronfenbrenner where he looks at the world around the child including the mesosystem (the school) and the microsystem (his family) and how this has a critical effect on the development of the child.  Bronfenbrenner claims that the use of his theory by teachers can help them understand the importance of building positive relationships with both the children and their families (Bronfenbrenner. U 2005, pg. 194).  However, Bowlby and Ainsworth suggests that a child’s relationship with their main caregiver, usually their mother is essential to their emotional and social development (Smith et al, 2011, pg. 156).  Linking to Bowlby, Parker no longer has a relationship with his parent and consequently his social and emotional development has declined rapidly.

Parker has shared various concerns that he has in relation to his emotional and social development on his one page profile, which we have considered on his support plan (see part B).  As Parkers physiological development targets are being met, there are aspects of Maslow’s hierarchy of needs that his barriers to development relate to (McLeod. S, 2023).  Fulfilling Parkers concerns that he portrayed will help to support him both socially and emotionally, therefore allowing him to feel a sense of belonging within his classroom and connecting more with his ecological system suggested by Bronfenbrenner (Bronfenbrenner. U 2005, pg. 194).  The abuse Parker has been exposed to has negatively effected this system as he no longer has a relationship with his birth parents.  Thus, having to build a new system with his foster parents as well as new external agencies who seek to provide Parker with the support he needs to continue developing these areas (Taylor. J, 2020). 

In order to support emotional and social development, a range of activities that Parker and his class will take part in collaboratively have been recognised in the support plan.  The class uses carousels to carry their learning throughout the day.  Reports from Estyn show that the use of carousels within the classroom lead the learners to actively participate in their learning and are more likely to retain their knowledge and apply this elsewhere (Estyn, 2020).  Osewalt. G implies that having an inclusive classroom can benefit the development off all pupils who you may not realise need that extra support, rather than singling some out and taking them away to sessions (Osewalt. G, 2013).  The school have introduced a whole school approach to benefit pupil well-being, whereby every Wednesday the focus is developing the pupil well-being within the school.  HM Government suggest that promoting well-being as a whole school approach can positively affect pupil attendance, social and emotional progress as well as curriculum achievement and attainment (HM Government, 2021).  At the start of the school the class contributes their ideas and suggestions as to what they would like more of within the classroom, this ensuring that they have their voices heard as well as demonstrating good practice for the learning environment  (UNICEF, 2019).  Moreover, all the work has been structed to progress the whole class in support of the four purposes of the CfW (Welsh Government, 2020).  The class teacher will support Parker to encourage him to engage with his peers to improve upon his skills as a healthy, confident individuals to recognise we have the right to be protected from all forms of violence (Holland. S, 2023).  

Puppets will be one of the support strategies that is being offered to Parker.  Researchers have shown that puppet play is a fun and engaging way that children can explore powerful emotions (Early years inclusion team, 2017).  The use of puppets within in classroom also allows children to explore new personalities and aid the development of communication skills (Viaro, 2022). Similarly, Piaget states that puppet play can help children make up situations and create a solution through their imagination which can then be taken into real life contexts (Giannikas. C, 2023).  Researchers show that the use of puppets in primary school benefit all aspects of child development and show that children are more engaged in their learning (Kröger. T, 2019) (See appendices 1).  There will be visual and verbal prompts provided to the LSA to encourage Parker to use during the session so he can further develop his vocabulary.  The use of prompts in the classroom can help keep the children engaged with the learning and can support the development of social interaction skills (Hayes. D, 2013).  The prompts will be bilingual as the school is English medium and have Welsh as second language so promoting the use of Welsh language in the classroom is essential.  Studies show that learning another language can improve brain function, meaning it increases the time you can concentrate for (Ysgol Gynradd Llandeilo, 2017).  Nonetheless, research reports that the use of a prompts within the classroom can have a negative effect on learner development and suggests that a student who can do a skill with a prompt cannot do that skill independently and states that promoting leaner independence is vital (Garvey. J, 2009).  

Encouraging Parker to make friends is something he asked for some support with. Therefore, we have implemented a lot of pair work where Parker will be paired with Florian.  The use of pair work allows pupils to tackle more challenging tasks that they would not do on their own (RMIT University, 2022).  Pair work in classrooms also likes closely to Vygotsky’s theory of the MKO where they can learn from one another and the zone of proximal development (Vygotsky. L, 1978, Pg. 60).  Researchers have said that friendships help protect against the negative effect of adverse experiences and victimisation (Guroglu. B, 2022).  As a whole, Parkers support network strongly believes that pairing Parker up with Florian will be a positive experience for both, Florian is a confident individual so hopefully will encourage Parker to speak freely with a person he trusts.  Children who have been exposed to ACEs can build resilience against negative outcomes if they have a designated person they can trust (Bellis. M et al, 2017).  Additionally, the use of peer-assessment has been introduced into the classroom this year.  Again, this will support Parker to build relationships with his peers in class and can help him gain confidence.  The use of peer-assessment in schools can help children develop meta-cognitive skills like communication skills (Tillema. H, 2010).  This will help Parker to build on his communication skills as he stated in his one-page profile.  However, it is often found that children use peer-assessment as personal attacks on other kids which can knock their confidence further (DeMarchi. J, 2023).  It is for this reason we have prepared constructive feedback cards to use so the children are giving both effective and kind feedback to others. 

Additionally, Parker also explained that he would like a way to express and regulate his emotions.  Studies show that the ability to express our emotions help people to connect more with themselves thereby, improving communication and relationships, both of which Parker is struggling with at the moment (Alston. T, 2020).  In order for parker to express his emotions we have implemented “emotion potions” (see part B). The use of ‘potion play’ in school create many opportunities for children like being able to develop empathy, communicate their emotions and can even support children through a difficult transition (Local Government, 2022).  We also use this activity as an emotion regulator (see part B), Parker struggles to suggest how he is feeling and cannot overcome these emotions which is one reason we implemented these jars as a whole class.  Child Mind Institute defines self-regulation as being able to manage your emotions and behaviour in accordance with the situation (Rouse. M, 2023).  Being able to control emotions is something that children build on through each of Ericksons developmental stages and by the age of five the children should be starting to do (Thompson. R, 2015).  Self-regulation allows children to get more out of their school day as it provides them with more opportunities to listen to and retain information withing in the classroom (Raising Children, 2021).  In order to further develop the whole classes ability to recognise and regulate emotions we have decided to provide each emotion a colour.  Research shows that allocating each emotion a colour can help children to quickly identify how they are feeling and how to regulate their emotions effectively (Learn and thrive, 2021).  Similarly, we have also introduced a range of feelings books into the classroom for example the day the crayons quit and the worry monster.  A study states that using books can enrich the children will skills such as learning healthier ways to deal with internal struggles and can present them with positive patterns of behaviours (Pulimeno. M et al, 2020).  Nevertheless, books can also lead children to misinterpret reality and blame their behaviours on characters, while not understanding why they are wrong (Sinusoid. D, 2022).  This then can create a false sense of security for the children as they are being told what they have just read in the book is incorrect. 

To continue, we have also created an activity pack for all the children to take home with them as we feel that including all carers at home in a child’s emotional development is vital.  A child’s home can be seen as a safe place for nurturing which is essential for social and emotional development.  Such involvement at home can influence the child to trust that their carers will be there for them at a time of need (The Urban child institute, 2023).  By making sure that Parkers foster parents are involved with the creation and execution of the support plan, allows them to create a trusting bond with the school stake holders that we are aiming to take their opinions to encourage development outcomes for him long term (Hattie. J, 2008).  Parkers family also have access to his school dojo account where they can message the key stakeholders if necessary and can keep updated with all learning carried out during the day by both photos and messages.  Studies have found that using messages to contact parents has been far more beneficial and often lead to higher attainment levels as building parent teacher relationships can improve overall student attendance (Graham. E, 2020). 

It has been decided that the initial analysis for the effect of the support plan will take place in six week’s time, though Parkers foster parents have been notified that they can come to all key stakeholders provided if ever they need to report a concern or ask questions at any given time.  The main way we will evaluate Parkers progression will be through observation during the school day.  There has also been a progress chart created whereby Parker can set his goal and each week can state how he feels is getting on (see appendices 2).  Involving children in the evaluation process is vital as it can help us to understand what they think about issues that are effecting them and can offer their opinions as to how we can better support them (NSPCC, 2023).  It is understood by both the class teacher and LSA as with all children in class, Parker will be developing at a different rate.  We have also directed Parkers parents to ACEs Wales who are a local charity providing resources and support to families who are dealing with ACEs (ACE Hub Wales 2022).  Moreover, it should be acknowledged that Parker is also at risk to mental health concerns and is at higher risk of participating in a violent offence (Violence Prevention Unit, 2023).  In order to provide Parkers parents with as much support as possible leading into the future we have provided them with serval children’s support companies such as CAHMS and the NSPCC so they can access early intervention if needed. 

Furthermore, the success of Parkers transition into foster care will require active and successful engagement from many crucial stakeholders such as Parker, his parents, the LSA, Teacher and Deputy head (United Response, 2020).   Parkers teacher may wish to contact those external agencies like CAHMS in the early implementation of this support as Parker may have been exposed to more than what we know.  They may wish to utilise the resources ACEs Wales have available in order to greater support Parker in school which if wanted can be accessed at home also (ACEs Hub Wales, 2022).  Parkers parents are keen to support in any way they can and are active participants in all school parental engagement events.  We also have a parent support group available that his parents can attend if they wish where Trained staff from CAHMS and other outside agencies attend to support the parents who are supporting children with ACES.  Having support available to parents is important as they are faced with a lot of challenges and need somewhere they can access to debrief and regulate their own emotions (Every Mind Matters 2023).

Overall, when supporting learners and their carers it is crucial that the teacher engages with good practices and is responsible for themselves while creating positive relationships for those who are providing opportunities for all learners (HWB, 2019).  Additionally, the teacher must be responsible for delivering their duties correctly in line with Education Workforce Councils (EWC) guidelines and must ensure that they are seeking support and guidance where necessary (EWC, 2021).  Also, it is required that they seek professional learning opportunities when offered and must be proactive by participating in further learning in order to provide children with the best learning opportunities and to better their quality of teaching (The Education Endowment Foundation, 2023).  Personally, I feel like ensuring the need to create more learning opportunities for children by increasing the teacher’s knowledge is vital as this can lead to having more real life authentic contexts for the children and they are more likely to retain information (Welsh Government, 2019).  Similarly, it is important for teachers to request further support and training where necessary so they can provide the correct support to all pupils in order to aid their development.  As teachers we have a duty to ensure that our classrooms are inclusive to all children and they we are providing everyone with the same learning opportunities within this holistic curriculum (Donaldson, 2015) so that all children can reach their full potential.  
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Table 2. Summary of literature review

Authors and year

Research method

Main outcome

Environment

Ahlcrona 2012

Ethnographic approach: written
observations, conversations,
photographs, and children's

drawings

The puppet is a mediating tool for children's
communication and learning.

Preschool
education in
Sweden

Bredikyte 2002

Educational experiment: video-
taped material, observation

Dialogical drama with pup-pets (DDP method)
promotes the child's creative self-expression,
encourages the child's independent dramatic

play, and stimulates verbal activity and creativity

alongside.

Preschool
education in
Lithuania

Gaganaga and Kalmis

Case study: observation and

Puppets are engaging and motivating in English

Kindergarten
(pre-school

2015 interviews language learning. earners) in Cyprus
f Elementary school
Dunst 2012 Intervention and control group  Puppetry can improve knowledge and change denes
design attitudes toward persons with disabilities. In USA
Fisler 2003 Analysis o the project Puppet theatre can provide an enjoyable method  Elementary school

of encouraging the development of reading skills.

in USA

Hackling, Smith and

Participatory action research
and design-based research
collaboration: video record-ings,

Puppets have a positive impact on student en-

Primary school in

Murcia 2011 S qucstonnare. fd notet, g ‘gagement and talk in science lessons. Australia
inter-views
Keogh, Naylor, Puppets have a positive impact on children's Primary school
Maloney and Simon Case study

2008

engagement and motivation in science lessons.

in UK

Korogec 2012

Qualitative interpretative re-
Search: essays by teachers

The puppet is a medium for communication and
personal interaction.

Primary school in
Slovenia

Korogec 2013

Descriptive and causal non-ex-
perimental method of educa-
tional research

Teachers believe puppets improve the communi-
cation and socialization in a class-room.

Preschool and
primary school
in Slovenia

Maharani 2016

Intervention and control group
design

Puppetry is an effective media in teaching speak-
ing English.

Eighth-grade stu-
dents in junior high
schools.
in Indonesia

Mehrotra, Khunyakari,
Natarajan and Chun-
awala 2007

The design-make-appraise
(DMA) approach: observations,
field notes, videotapes, and
student writings

The design and technology unit on puppetry can
engage students in collaborative learning.

Middle school stu-
dents in India

Moriguchi, Sa-kata,
Ishibashi and Ishikawa
2015

Intervention and control group
design

Interaction with a doll or a puppet may have a
significant impact on the development of execu-
tive function.

3-to Syear-old chil-
dren in pre-school
in Japan

Remer and Tzuriel
2015

Intervention: semi-structured
interview

A puppet is a mediating tool that increases inter-
est and motivation in learning.

Kindergarten in
Israel

simon, Naylor, Keogh,
Maloney and Downing
2008

Mixture of research methods:

classroom observation, teacher

and pupil interviews, and teach-
ers'reflective diaries

The use of puppets promotes engagement and
talk in science.

Children aged 7-11
in schools in UK

Whiteland 2016

Mixed methods case study

Puppet-making project together with older adults
helps children construct new mean-ing in their
understanding of aging and older adults.

Elementary dlass-
room in USA





image6.png
-----------------------

.\ [] .\
AY N\
\ ®) E @@[ﬂ] @]@ []‘ﬂ:o \
\ ™M .
\ Parkers Progress Chart \
,\ My Goal ,\
\ \
\ \
'\ > c\
NS \
g \
‘\ Did | meet my goal? :\
N N
\ Why or why not? \
\ \
NN N N N S N N S N N R NS N NNNN




image1.png




image2.png
Activity - 30 minutes
Lesson Intention

Support strategies

Health and well-being
Languages literacy and
communication

Curriculum Links (WG, 2020)

Next steps / Parental
Involvement

Tracking progress

Week 1
- Social

I can recognise what is important to me and
express that through puppets.

STAR OF THE SHOW!

+ Roleplay a scene of what's important to
them

15 minutes to go off and make them,
support them with ideas.

Ask them to show their scene, have others
face the other way and encourage them to
use their words.

Encouraging communication,
Parker is going to struggle with
performing in front of the class,
however he has stated in his one-
page profile that he enjoys roleplay.
This is why | have incorporated it into
this terms planning.

Parker doesn't like being in front of

people so they will be facing

backwards, so he is encouraged to
use his words.

« Peer assessment allows feedback
from friends - building
relationships.

« The use of puppets - express
himself through the puppets

WM statement:

How we process and respond to
our experiences affects our mental
health and emotional well-being.
psi-

1am beginning to have an
awareness of how feelings are
communicated through actions.
WM statement

Expressing ourselves through
language is key to communication.
psi-

I can share ideas and feelings and
express what | like and dislike.

Family games nights
at home.

Roleplay at home
Have puppets.
around all times,
can aid to open up
more

Use more of
roleplay throughout
independent task
time.

« Progress charts —
filled out (weekly)

« Verbally discuss has
the support helped
you? (weekly)

- Simple
questionnaire on
dojo — parents can
access answers at
home (weekly)

Week 2
- social

I can give my peers compliments.

Cos lent cookies

Prior to this session the children will be asked
to bring in a jar or container

Circle time — what do they like about the
person next to them. Each child will be given
“cookies”. The children are then required to
write on the “cookie” some thing they like or
admire about that person. The teacher will
take part in this activity too writing one for
every child.

Discuss how they feel after receiving the
compliment.

Parker struggles understanding what
he’s good at and what his good
qualities are. He said that he would
like to know what people like about
him as that will make him feel more
confident i school.

This activity will support his social
development as he will be discussing
how he feels after someone gives
him a compliment. This will also
support his friendship building as he
will know who likes a certain aspect
about him and can build on that.

WM statement:

Healthy relationships are
fundamental to our wellbeing.
Ps1-

1am beginning to recognise that |
have the right to be treated fairly
and respectfully.

Always have the jar
available
Encourage
compliments at
home “that’s kind”
“you're a good
friends”

Could do a family
cookie jar

Start and end each
day saying
something you like
about him to build
his confidence

« Progress charts —
filled out (weekly)

* Verbally discuss has
the support helped
you? (weekly)

- Simple
questionnaire on
dojo — parents can
access answers at
home (weekly)
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Week3- | I can use different questioning techniques | Pairing Parker with Florian allows him to have that | WM statement: + Encourage + Progress charts -
social to gather information about my partner | one friend he said he would like. Florian is avery | Healthy relationships are leaving the filled out (weekly)
Eye eye partner confident caring character so will hopefully help | fundamental to our house, goingto | + Verbally discuss has
Pair parker with Florian, they roll a dice | Parker o abit. wellbeing. child friendly the support helped
and ask their partner the questions on | This activity supports his communication skills as | PS1 - places you? (weekly)
the sheet see how similar their answers | he’s questioning his friend using different question | | can + Have Florian - Simple
are. Encourage asking questions that they | and answering techniques he can use in other without support. over for dinner questionnaire on
want to find out about. Have a piece of | aspects of learning. Parker will have paper WM statement: to build the dojo - parents can
paper near if they would like to draw available if he would prefer to draw his answers. | | can experiment with relationship access answers at
their answers. + Builds relationships vocabulary. outside of home (weekly)
+ Supports social development Ps1- school
Expressing ourselves + Keep parker
through language is key to paired up with
communication. Florian every
time
Week 4 - | can understand that how | am In his one page profile parker said he would like a WM statement: *  Take jar * Progress charts —
emotional | feeling and when is a good time to | WaY xm c‘orwtml his emf)(ions. ) How we process andv home to filled out l‘weekly)
make decisions Following this actvity Parker will have something | respond to our experiences decorate + Verbally discuss has
. ) that will help him regulate his emotions, explain | affects our mental health with things the support helped
Emotion potion o that these jars will be kept in the regulation station | and emotional well-being. they lik you? (weekly)
Putglitter glue and waterinjar. and where he can access when he needs. PS1- ey ke « Simple
Tell the children the glitter is like their « Allows a way to calm down after when the | can notice and *  Canmake questionnaire on
thoughts, when they are feeling, upset or glitter settles we also need to settle back into | communicate how | am own at home dojo - parents can
mad it makes it har‘d for them to think the lesson feeling. to help access answers at
clearly - shake the jartosee. « Can use the jar to explain how he’s feeling, what regulate their | pome (weekly)
When the jar i left to settle the glitter the glitter i in his head, emotions
falls to the bottom and the water « Can have different colour jars for different + Useasa
becomes clear. Explain to them this s ke | armotions. regulation to
their mind, when they're calm, they can calm down.

think clearly because nothing s in the
way but when they're annoyed or upset,
they can’t make decisions are their mind
is not clear.
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Week 5 -
emotional

| can recognise my emotions
and explain how | am feeling
Take whats inside and let it out
A plate divided into 6 for each
emotion. The children can draw or
write different feelings on each
portion and colour them to match.
This activity goes with the book the
day the crayons quit. Emotions have
a colour. Colour a worry monster
with how they are feeling and put
that to bed at the end of the day.

Parker finds communication his emotions
difficult. This activity supports
recognizing emotions and how we feel
these emotions.

Supports putting a colour to the
emotions helping to express emotions.
Relating his emotions to characters, |
feeling a bit like yellow crayon today.
Putting the worry monster / feeling to
bed allows him overcome his feelings.

WM statement:

How we process and
respond to our experiences
affects our mental health
and emotional well-being.
PS1-

I have an awareness of
perceptions and
thoughts.

Feeling bin at home, draw
feeling and post it before
bed, wake up with a note
from the worry monster —
how to over come

Use a secret diary record
how he’s feeling on the diary
~ only he can use

Do this every Wednesday —
feedback logged.

Progress charts —
filled out (weekly)
Verbally discuss has
the support helped
you? (weekly)
Simple
questionnaire on
dojo — parents can
access answers at
home (weekly)

Week 6
emotional

| can recognise different
characteristics | like about me.
A Positivitree

Each child will be asked to create a
leaf, the leaf can be any shape.
Encourage them to make them
unique and different as its okay to be
different and no one person is the
same, like leaves

Make as many leaves as they would
like and to write on them a positive
feeling / Affirmation.

Realising parkers positives aspects is
really hard for him, he has been told that
he’s not good enough etc. having a
positivitree can help him recognise that
he is enough he is kind.

Supports him in recognizing that he is
a good person

Allows him to realise his emotions are
valid

Makes him think about things he likes
about himself that are si his
peers.

WM statement:

Healthy relationships are
fundamental to our
wellbeing.

PS1-

| can communicate my
needs and feelings in my
relationships

Decorate a cup at home with
positive aspects about
parker - A cup of Positivitea
Daily affirmations songs on
YouTube

Progress charts —
filled out (weekly)
Verbally discuss has
the support helped
you? (weekly)
Simple
questionnaire on
dojo — parents can
access answers at
home (weekly)





