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	Student Self Evaluation Form




This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	


Yes
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	


Yes
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	



	


YES
	
	

	4. Key Transferable Skills
	
	
	
	


Yes
	



	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP



	
I did well when collecting the data and analysing it. I feel like I went into a good amount of detail and could have written more. 

	
I feel I could have spoken about a number of different strategies, however I focused on the main few and went into depth. 
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Introduction 

This essay will highlight the partnership between a trainee teacher and the chosen pupil. The purpose of this assignment is to empower the pupil and ensure that their individual learning needs and preferences are heard and applied to aid the pupil in their development. Data will be gathered and analysed, the findings will be considered and will drive future planning in an attempt to improve the chosen pupil holistically. The Mosaic Approach is the chosen method within this study. The Mosaic Approach was developed to give the children a platform where they can speak up and share their ideas in accordance with their rights (UNICEF, 1989). The methods used in this study will be critically analysed and suggestions will be made based on a variation of models and theories by professionals within the education sector.

This study is conducted in a primary school that has been classified as a ‘green’ school based in Wales. This school is a high performing school as it has 90.5% of their pupils meet the core performance indicator prior to leaving at the end of KS2. The school also has 6.4% of children that attend are eligible for Free School Meals (FSM) which is below the national average. Within the school there are 220 pupils and an approximate of 23% of these pupils currently had ALN (Estyn, 2014). 

In order to choose a pupil, that would not only be willing to take part in this study but also benefit from the research, the researcher conducted an interview with the class teacher. During this interview, the class teacher provided the researcher with an insight on the children and offered their professional advice on who would be most suited to this study. Based on the information, from the interview with the class teacher, both the researcher and the teacher have picked the pupil to take part in this study.

The learner that is the focus of this research is 11 years old and is coming to the end of his time in primary school, as he is in Year 6. If there were ability groups in the classroom he would most likely be in the bottom group. His current levels are 3-4 which is below the expected level of a child at this age. Based on his current levels he is more able in mathematics as he is currently achieving a level 4C. Based solely on his current levels, the area needing most improvement would be his Language and Science. Although he has not got an official ALN (Additional Learning Needs) statement, he does receive agency support and interventions away from the classroom.

Ethical Considerations 

Prior to this study, verbal and written consent (Appendix A) was given by the class teacher to allow the pupil to be tracked, spoken to and their data collected and analysed. The identity of the pupil will not be revealed at any point within this study, nor will the name of the school and/or their staff, to ensure complete anonymity. By ensuring anonymity, the study is conducted under the guidelines appointed by the Data Protection Act (1998), BERA (2011) and those that are supported by the University. When referring to the child, they will be known under an alias, he will be known as Adam. Within this study, an interview will take place with Adam and a transcript will be written. To ensure the child stays anonymous the recording will be deleted and the child’s name will be removed from the transcript. Any photos taken of the child will also be deleted once this assignment has been submitted. 

Prior to any data collection and the start of the study, Adam was informed of the purpose of this research in a manner that was child friendly and easy to understand. He was informed of this in accordance with UNCRC Articles 13 & 17. He was asked if he was willing to take part and he also gave verbal assent. Tait et. al (2003) suggest that gaining the assent of the children involved in the research is of high importance as without it, it prevents the child of having their right of autonomy and self-determination. However, they also suggest that in many cases a child does not understand the research question until a certain age and in this case informed consent could be given by the parent or legal guardian of the child. Wendler (2006) supports these suggestions and also states implies that not offering assent would be a failure to respect the child involved. Adam was also reassured that if at any point he did not feel comfortable taking part in this research he could opt out at any given stage. 




Data Collection

Donaldson’s (2015) ‘Successful Future’ document and his report on the curriculum, have highlighted that primary schools have turned all of their attention to the improving the children’s literacy and numeracy skills within the current curriculum. As a result of this, the teaching has been heavily influenced and based predominantly on these two areas of education. Within Donaldson’s (2015) curriculum reform he emphasises the importance of creating innovated, competent learners and the report suggests that in order to achieve this a more holistic approach needs to be adopted by schools. The teaching of the children within schools should take into account the child’s current ability but more importantly their capabilities, their desires and learning requirements should be at the forefront of their learning. Biggs (2011) suggests that if a teacher can align their teaching with what their pupils should be doing to aid their learning, it will become more fruitful than the teacher just focusing on the outcome of the task at hand. 

Based on the suggestions by Donaldson (2015) and the upcoming curriculum reform, this assignment will focus on the individuals’ views of their learning and their best learning environment. The information provided by the learner and their teacher will be collected and analysed in an attempt to improve their learning through the adaption of teaching and/or their learning environment. In order to achieve this a number of data collection methods were considered. 

The methods within this study are derived from the Mosaic Approach. This approach was created to focus on the inclusion of the participants, in this case, Adam’s voice. Clark and Moss (2005) indicates that the aim of the Mosaic Approach is to empower the child and allow their outlook on learning and school life to be heard, which could potentially influence the way in which the educators educate. Within the Mosaic Approach there are a number of different data collection methods that will be used within this study. Clark and Moss (2011) recommend the Mosaic Approach as it encourages the children to be more involved in their own learning. 

A semi-structured informal interview will take place between the researcher and the class teacher and between the researcher and support teacher of the participant, this will allow the researchers to gain a more accurate understanding of the participants circumstances and their improvement throughout schooling. Following this interview, the researcher will then interview the participant to determine where the child enjoys learning the most, their favourite school subjects, and other relevant information that will contribute to the participants next steps of improvement.  Irwin and Johnson (2005) suggest that conducting interviews with young participants can provide rich, qualitative data of the participants experiences and insights within their day-to-day life. They later suggest that a clear interview structure should be put in place, prior to the interviews taking place to ensure the type of data required is collected. 

Wilson and Powell (2001) published a guide based around the key principals of interviewing children. Within this guided, it has been stated that there are a number of things a researcher should consider prior the interview that can result in data of higher quality. The academics propose that the researchers should build a rapport with the participant. In doing this the pupil will feel at ease sharing their opinions and views and are more likely express themselves more to an adult they have a rapport with. Wilson and Powell (2001) also indicate that allowing the pupil to pick the location of the interview will be beneficial, as long it is in view of others and the confidentiality can remain. Following this, the researcher will interview the child during week two of their teaching practice which will allow enough time for the development of rapport. It has also been decided that the interview will take place during the final lesson of the day in the school yard, as decided by the pupil. 

Alongside the interview, the researcher will continually observe the participant throughout the eight week PTE (Professional Teaching Experience). Observational notes of the child, and the other children in the class, will be kept throughout the process. It is the belief of Wallace et.al (2009), that the planning of a teacher should be based on the day-to-day observations of the children.  Elder and Fingerson (2002) suggest that data collection through interviewing may provide the data required, however the researcher should still observe the participant to gain contextual understanding. Although observation is a tool used during day-to-day teaching, it does have its limitations. 

There are limitations to the methods being used for this study, however the benefits outweigh the limitations. Elder and Fingerson (2002) state that a researcher can misinterpret what a child says and the meaning behind their answer. In relation to this study, a limitation would also be conducting a one to one interview. Elder and Fingerson (2002) indicate that pupils are more comfortable while with their peers in a group. Research has also found that during observation key aspects can be missed and that the researcher is required to be open minded (Bell, 2010). During the data collection, the researcher will be mindful of these limitations and the Bell’s (2010) research, that suggests there is a possibility of the being bias when conducting interviews. 

As a whole, the Mosaic Approach is the method best suited for this study as it encourages the child to become reflective of their own learning. The Mosaic Approach has been supported as a method of good practice by MacNaughton (2003). The researcher states that the children can reflect on their own experiences rather than theoretical ideas.

Analysis of learner

During this section of the assignment the author will write in first person terms. 

Nottingham’s (2013) ASK model will be used to analyse the data gathered within the study. This model was formed with three key elements; Attitude, Skills and Knowledge of an individual. During this section, Adam’s Literacy, Numeracy, Well-being and Physical development will be analysed. 

I was given the opportunity to talk with Adam’s class teacher and his literacy support TA. I had an informal conversation with both of them on two separate occasions. During these conversations, I learned a lot about Adam’s social and educational life. I was told that Adam is currently achieving level 3 for Language and literacy and level 4 in Mathematics. These levels are awarded based on the KS2 curriculum levels. His goal is to achieve 4 in Language and improve his Mathematics from 4C (lower level 4) to 4A (upper level 4). 
 
Prior to the interview and I invited Adam on a learning walk around the school and the other learning environments that are used regularly. During the learning walk, Adam shared a number of stories and memories, both good and bad, during certain areas of the school. Adam was very keen to take me into the areas he had the best experiences over the 7 years (Reception to Year 6) within this primary school.  

Literacy 

Through observation it is evident that Adam has a clear passion of reading and he stated this during the interview which has been transcribed in Appendix B. He is currently reading ‘George’s Marvellous Medicine’ from the Roald Dahl collection and he stated he has read a few more prior to the commencement of this book. Both the class teacher and extra support TA stated that his reading has improved dramatically in the last couple of years and months. Adam is very eager to get his book out at any opportunity and read both inside and outside of school.  Although he enjoys reading, and it is one of his favourite things to do, the class teacher mentioned that the books he reads has many complex words. As he reads independently at home there is a worry that he reads words incorrectly and he believes he is correct as he has no one to tell him any different when outside of school. Thus, picking up bad habits that may also effect his spelling in his written work. I have noticed this while reading with him during school. However, his reading is always improving as mentioned in his reading record (Appendix C).

The main downfall within Adam’s literacy is the inability to write in the correct format and his inability to spell correctly. Having spoken with the two members of staff that have worked closely with Adam, they both stated that he has difficulties writing in different tenses and he also writes how he speaks. Meaning there is no punctuation or grammar in any piece of writing he completes without support. Appendix D displays a sample of work completed by Adam in his Language book. The concern from the teachers’ perspective, is that if he does not improve his writing it will not only affect his level for Literacy but also other areas of the curriculum, such as Science.  His writing inability justifies why he receives extra support from a TA which is aiding the improvement. However, Adam has not got an official ALN statement, meaning that the school do not receive any funding to pay for staff or resource that cater for his unofficial needs.

Numeracy

Based on the interview (Appendix B) it is clear that Adam enjoys doing Numeracy within school. His reasoning for liking it is because he understands how he can apply what he is learning within school, in life outside of school. He uses an example of money as he says, ‘you need mathematics to help you know what to pay for’ he later says that he ‘rather maths’ and he ‘really enjoys it’. These comments during the interview could be key factor in understanding why he performs better and is achieving higher in Numeracy than Literacy. From my observations, it is clear to see he is passionate about doing well in mathematics and he always asks for extended work when he has completed the task at hand. A prime example of this would be his work on Algebra, he had been shown what he was needed to do the day prior this work being set. Once he had finished his work in his book (Appendix E), I then gave 3 extra worksheets that he completed on paper. 

As mentioned previously, Adam’s currently achieving a level 4C in numeracy. However, due to his wiliness to achieve both myself and the class teacher believe he will achieve level 4A prior to leaving school in July. A focus area for Adam that will aid his progression is being able to estimate lengths and mass and recognise the appropriate units of these measurements. This is stated as an area that would be expected for a year 6 pupil in the Numeracy Programme of Study (WG, 2015). 

During the observations of Adam, he was unaware that I was observing him and he continued in his normal manner. While he was involved in Algebra lesson, he was always seeking some guidance from myself or the class teacher regardless of the task difficulty. When speaking to the class teacher he stated that, this happens in every subject and every lesson not just in numeracy. 

Well-Being

The well-being of Adam has proven to play a vital role in his learning and his development within school. It is suggested by Nobel et.al (2008) that a pupils’ well-being does have a direct impact of their performance in school. Their research then continues by outlining seven areas that a schools’ well-being should focus on. 

I believe that the school ethos and dynamics are good for Adam, however I do worry about his well-being. As mentioned above, when performing tasks and while in lessons Adam is constantly searching for reassurance from any adult in the room. While completing the Algebra work, he had asked a teacher a question about his work 6 times in 10 minutes even though he was doing it correctly and surpassing the majority in the class. 

Having spoken to the two staff members that work closely with Adam, they inform me that there are potential issues at home. It was suggested that he does not get much attention and he certainly does not get much praise. The same was said about his sister and she also acted in a very similar manner. From the informal conversations Adam’s home environment is one you would expect for an 11-year-old boy. His parents are divorced and are not on good terms and he receives a lack of support and therefore has no source of confidence when at home. 

Dweck (1986) completed a research that analyses the affect motivation could have on learning. Within this study she implies that confidence in ability will affect a person’s motivation to complete a task and may prevent them from performing well in this task. In consideration of this, Adam’s attitude within class reassembles the findings on Dweck (1986) as he often becomes emotional when presented work he believes he cannot do, such as the work within a literacy lesson. 

Adam has a great positive attitude to work and school life in general, he is always willing to offer a helping hand to both staff and his peers. However, he lacks understanding of his own ability and his capabilities, thus meaning he seeks some support from others. In relation to learning theories, Vygotsksy’s (1979) Social Development theory speaks of the learner needing the presence of a more knowledgeable other such as a teacher or TA to facilitate learning. Adam refers to confidence in the interview and relates it directly to the teachers in the school. When asked what he think about school he responded by saying 

‘it is enjoyful (enjoyable), more peaceful and more confidence for us, still we get inspired by teachers through the years. Get ready for when we are parents so we’d know what we’d be doing then’. 

I found it very interesting that on the first question, in relation to this assignment, he mentioned the teachers and also suggested school is going to prepare him for parenthood. 

Physical Development

Adams physically and physical development is a clear strength, he has demonstrated this as he enjoys being involved in any kind of sport both in P.E. lessons and while on the yard at break time. Since getting to know Adam, he has spoken of his rugby team in high regard and he values playing for his team highly. During the times he plays sport, he will always try his best however his confidence still lacks and he tries to please his peers in search for some praise.  When Adam was asked where his favourite learning environment was, he named the park as his favourite due to the fact. This speaks volumes about his personality and suggest he prefers to learn kinaesthetically.  

Next Steps

Within this section of the assignment, suggestions will be made based on the areas within the national Curriculum and further research to aid the development of the participant, Adam.

Literacy 

As previously mentioned, Adam’s literacy is currently his weakest area within education and is in need of drastic improvement if he were to close the gap between his current ability (level 3) and the nationally expected level of 5.  Improving Adam’s Literacy is a priority as his ability within Literacy is affecting his level in other subjects such as Science when writing his experiment plan and his predictions.

Although Adam’s literacy is not currently at the required level, it is not a result of disliking literacy as he has expressed his passion for reading. In association with Nottingham’s (2013) ASK Model (Appendix F), Adams ‘Knowledge’ is the only area that is needing improvement. Having spoken with both his literacy support TA and the TA he reads with every week, it is clear that he can read well, he just lacks an understanding of what he is reading and its meaning. 

In order to improve his reading and aid his progression within literacy, it has been decided that Adam will continue with his literacy support lesson and will also have two additional reading slots during the week. It has been proven that the more frequent a pupil reads the more likely they are to succeed in their reading tests (OECD, 2009), this notion was published by the PISA. As he does not get the opportunity to read to a more knowledgeable other at home it is important that this, lost time, is made up within the school day 

Estyn’s (2008) ‘Best practice in the reading and writing of pupils aged 7 to 14 years’ report suggests that in order to improve reading the teacher should intervene at the earliest possible time, when the pupil requires correcting, to fully meet the needs of the pupils. As insinuated previously, at home Adam does not have this luxury and is left to read with no understanding of what is right or wrong. In consideration of this, Adam will be allocated a ‘reading buddy’ that is proficient in reading. His reading buddy will be considered a ‘a more knowledgeable other’, a concept researched and supported by Vygotsky (1979). The purpose of the ‘reading buddy’ is an attempt to improve Adam’s knowledge of what the words mean and what the sentences imply. 

Reading novels with his ‘reading buddy’ and practising his high frequency words with the literacy support TA should encourage Adam to use better vocabulary in his oracy and his written work. In order to do this, a number of targets have been set for Adam (Appendix G). target setting is being used in many schools as it is a way of clearly stating what a class, group or individual needs to aim at (DfEE, 1996). Target setting with pupils increases the chance of achievement as it delegates the responsibility onto the child themselves (Thanssoulis, 1999). As mentioned previously, it has been observed he writes how he speaks and as it stands he will only achieve a level 3 in Literacy. 

Numeracy 

As Adam’s ability is in line with the average ability in the class and it makes it more difficult to adopt strategies to meet the needs of Adam alone or change the pedagogy to suit him as there are 36 other pupils with in the class. I do believe, due to his constant need of reassurance that it would be more beneficial for him and others in the class if they worked in small groups within a maths lesson. I believe it will also be beneficial to incorporate more maths into the day to day teaching. 

In order to develop his Numeracy ability, as a team of staff we are going to plan a mathematics activity in every carousel for the remain weeks of my PTE placement. During these activities, we will be recapping on what has been learnt throughout the year while following the termly theme of ‘Myths and Legends’. 

The carousel groups consist of 12-13 pupils per group, this creates a better pupil to teacher ratio and enhances the opportunity of one-to-one teaching. Berlin and Cienkus (1989) published a study that researched class sizes. They stated that if a person is in control or has some influence, as they do in smaller settings, they tend to learn and grow more (Berlin and Cienkus, 1989). This study justifies the importance of studying mathematics in their carousel groups than as a whole task, it will benefit all pupils and more importantly it will benefit Adam. Adam stated in this interview that his favourite learning environment was the park as ‘everyone has their own space’, this suggests he does not like the over populated learning environments you are likely to get in the classroom, he prefers to have a more spacious area that he would receive in the carousel activities. Blatchford and Mortimore (1994) also support the reduction of class population and although I cannot adapt that, I can certainly adapt my pedagogical approach, due to amount of staff employed by the school, to create the same effect.

Well-Being

Based on the informal conversation with the staff members in the school I feel that Adam’s well-being, in particular his self-esteem and confidence, has a significant impact on his learning. 

Well-being of the children in school is becoming an area that is receiving more attention and it has been highlighted by Donaldson (2015) as he has suggested a curriculum that is child cantered and that considers the interest of the individual pupils within the class. As the curriculum reform takes into consideration of the pupils likes and dislikes and the work will be adapted around this, it will enhance their well-being.

In relation to the ASK Model (Nottingham, 2013), I would like to develop his ‘Attitude’ while working. In the majority of the sub categories, Curiosity, Desire to success and his Open mindedness, his attitude is second to none however, his resilience during school work is almost non-existent. As implied in the analysis, I believe the lack of resilience is due to his lack of confidence. 

Bunker (1991) states that to maximise a child’s confidence it is vitally important to set a task that is differentiated to their ability and is achievable. In order to ensure we implement this notion suggested by Bunker (1991) it adds an emphasis on the importance of working through a carousel. The carousel groups have been decided and formed based on the ability of the children from both classes, years 4, 5 and 6. Within these carousel groups, I also believe it is important to do many activities that requires collaboration between Adam and his peer. It is Vygotsky’s (1978) belief that collaboration is significant to a child’s self-confidence and esteem. As Adam enjoys being physically active and learning down the park, I would implement collaboration activities that requires him to be active as well as potentially developing his Literacy and Numeracy skills. To incorporate all three (collaboration, Literacy and Numeracy), activities such orienteering can be designed. This would create a positive experience for Adam and his peers which will result in more self-esteem (Bunker, 1991).

Physical Development 

Adam’s physical development is an aspect that, myself and the team of teachers working directly with him, does not require much improvement. However, we do believe that is it vital his current activity both inside and outside of school are continued. We believe that the enjoyment and the small amount of confidence he does possess originates from playing spot and been a part of the rugby team as it gives him a sense of belonging. Westre and Weiss (1991) suggest that being accepted into a team gives a person a feeling of being accepted and it has a positive effect on their confidence. 

Conclusion 

The purpose of this assignment was to choose a consensual individual that was willing to be interviewed and observed over a set period of time. Allowing the researcher to analyse them and devise an action plan of improvement in relation to the current curriculum and the curriculum reform suggested by Donaldson (2015).

Donaldson’s (2015) suggestions have since been supported by the Welsh Government (2016) and is currently being pioneered in many schools across Wales. The outcome for children, in the academic sense is similar to the current curriculum. However, Donaldson’s (2015) notions are suggested in the hope of creating individuals that are innovative and are in a position where they can have a direct impact on their own learning, through their decision making. In consideration of this, the assignment was conducted and written through the Mosaic Approach as it supports the children having a voice and a say in their learning. 

The participating school followed, and still follow, a similar philosophy and approach to the Mosaic Approach prior to the study taking place. Their pedagogy throughout the school is based heavily on the Leonardo Approach which also empowers the child and allows them to be at the forefront of their own learning. 

It was interesting for the researcher to see how an approach similar to the Mosaic approach can have such a positive impact on the school ethos and the learning of the children over a longer period of time. Due to the limited amount of time the researcher was based within this school it was difficult to identify a resounding impact on the pupils’ learning. However, there was a definite impact and, in order for children to develop it is essential that the Mosaic Approach is adopted in future research and studied more in depth.
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Appendices 

Appendix A – Consent Form
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Appendix B – Interview Transcribed 

Alright Adam? How you feeling today? 
Ok, I’m good. 

Good I’m glad, what have you done today? 
Umm I’ve done some maths with sir and now outdoors

Sounds good, what do you think about school Adam? 
I think ‘it is enjoyful (enjoyable), more peaceful and more confidence for us, still we get inspired by teachers through the years. Get ready for when we are parents so we’d know what we’d be doing then. 

If you could pick anywhere to learn in the school, what area do you like the most? 
I rather do it in the park, so everyone has a lot of space and whatever they do it. 

What’s your favourite subject? 
Mathematics

Whys that then? 
I just feel like I like it so much because its more helping us through it. Its more cause, you need mathematics to help you know what to pay for and how much. I rather do maths, I really enjoy it. 

What’s your least favourite subject? 
Sometime forest school, when everyone goes crazy and everything. All running about crazy for it, I rather have it when its all peaceful like we do in school and we all relax. 

What do you think about Enlgish? 
I think I do well. We got Mrs to help, takes a group and does spelling and helps us.

Do you think that’s helped you? 
Yer she helped a lot. She do do spelling and she come in Friday and do language carousel. The ones who doesn’t knows much comes with her. I do enjoy language carousel and I likes it. 

What do you think of reading? 
Aww I do love reading, I’ve read 6 of Rold Dahl books and Im on this one, Georges Marvellous Medicine. Hes pretty good author. 

Do you prefer reading or writing? 
Aww got to go to reading for that.

Do you find reading ok? 
Yer I does find it ok. Some words tricky but I get stuck then I do it. 

Whats your favourite book? 
Umm got to give it to BFG. The books better than film, its got more texture and I like it.

If you could change one thing about this school what would you change? 
I wouldn’t change anything really I like it as it is. 

You looking forward to comp next year? 
Ummm im nervous cause hard and my sister up there she help me out. 

Have you spoken to Mr . . . about your levels? 
I think we have it on piece of paper. 

Ok, what do you think of PE? 
Aww it funny and stuff we have fun we play dogdge ball we have laugh and we play rugby. Love PE. 

Do you play any sports? 
Rugby outside school. Love rugby it just different good. Love it.

Good. Thank you for chatting you can go back to work now.
Cheers sir.
































Appendix C – Reading Record
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Appendix D – Language Work
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Appendix E – Algebra Work
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Appendix F – ASK Model
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Appendix G – Literacy Targets
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