                                              Reflective Summary of Learning 
I was not sure of what to expect starting placement within a school. This idea of youth work was completely different from the previous experience I was accustomed to working in a youth club. I went into my placement with the perception that school- based youth work could not be classed as ‘youth work’ if the voluntary aspect of participation was mandatory. However, on my first day of placement I challenged the school youth worker- Jon, and asked him questions how school youth work is in fact based on the voluntary engagement principle that youth work is valued on (The National Youth Service Strategy for Wales, 2007) The answer was simple- through ‘choice’. Choice to become involved in school- based youth services, and the choice whether to learn an alternative educational programme as to GCSE’s. However, the mandatory element comes into place when young people are required to study PSE lessons.  PSE is a curriculum taught subject that should be taught by the school, yet was (up until recently) taught by the youth worker in Penrhyn Dewi despite this not being his role and to the dismay of the Youth service- goes against the values and principles of what youth work is. Now I had understood this, it became much clearer how important the purpose was of having a youth worker within the school. I observed how busy the youth worker is, and overworked. Constantly striving to deliver structed social education programmes as well as adhere to the young people who had been in trouble in class for showing signs of disaffection (The wales youth agency, 2003, p7). These young people were often stressed out and emotional or aggressive because of confrontation with teachers which resulted in some being suspended or excluded. I could not understand how professionals who worked with young people could not understand that talking to a young person in a way that dictates they are not worthy or will not be successful in achieving attainment in education made me very angry. However, when this was brought to supervision I started to reflect on previous learning from our Principles and purposes of youth work module (2019) and remembered that not all professionals that work with young people see them as young people like the youth worker does. (Harrison and Wise, 2008, p17)
 A teacher will view a young person as a pupil, and therefore act in accordance to their own policies, principles and values that are set out within their own frameworks. I started to accept that there is a clash in roles between teacher and youth worker, however, the purposes of each role were vital to being able to work as a partnership and provide young people with the best educational outcomes.  I learnt the role of the teacher was to educate- within their curriculum. The role of the youth worker was to compliment that role and provide alternative educational attainment for the young person if they were struggling with their work. Also, providing additional support to address any underlying issues that have caused them to disrupt the class to avoid them facing suspension or expulsion. Unfortunately, I witnessed young people who have faced Adverse childhood experiences and social issues that have impacted on their overall development, which has led them being expelled from school and placed within social care. This made me very sad because I am aware that sometimes young people cannot be held accountable for their behaviour and what they have previously experienced has impacted them so much that they are struggling to deal with the stress of school work which leads to confrontation with the teacher, and revisiting what I have said about conflict of roles, we are aware as youth workers of these ACES (CDC.GOV.UK, 2019) young people have and are going through, and so are the school. Yet their policies restrict them from getting involved on a personal level of support that us youth workers do, instead having to disrupt their education even more so by expelling them. 

This was an example for me of how a young person is pre-determined to end up as NEET. It was very frustrating, but I needed to remember my role and respect the role of the teacher and focus on my role at the school. I did this by working with those young people who are identified as being disaffected and ensuring that they were listened to and understood. The way in which I did this meant that I was able to create some brilliant relationships. According to Sapin (2003, p212) this quality of support offered to young people will enhance and maintain the professional relationship with them. I learnt that I was most happy when I was engaging with young people who needed those one to one chats and help to deal with their emotional health and wellbeing. This made me reflect of my own self-awareness (Hawkins and Shohet,1989, p5) and identifying my own strengths and qualities which are my communication and counselling skills. I will continue to develop these strengths by learning about counselling skills as well as how to work with young people with challenging behaviour. 
I did experience some issues with managing my personal and professional boundaries on placement with a young person whom I knew personally, and now I was working with her. With the issues she would disclose It caused me to reflect on her family in a different light and I wanted to make sure that she was ok without crossing that boundary. According to Banks, (2010, Pp 50, 78) this is a familiar situation most people find themselves in when dealing with dual or multiple roles. I have learned that I need to detach in order to balance my personal and professional life. 
The most important part of school -based youth work I have learned is its value and purpose. Without school-based youth services the percentage of young people identifying as NEET would be higher as more and more young people with challenging behavior would be expelled, disrupting their education. (Harrison and Wise, 2008, p65) Also, without alternative programmes of education to substitute for GCSEs young people would have lost out on any kind of attainment in school which also links to them becoming NEET. 
Overall, from everything I have learned on my Level 4 placement at Ysgol Penrhyn Dewi, I can say that my perception of youth work not meeting those five pillars of youth work (CWYVS, 2018, p5) has changed. Youth work is invaluable to Ysgol Penrhyn Dewi and the young people that attend.
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