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For the first part of this assignment I will discuss the current guidance and thinking in relation to behaviour management and how effective learner engagement is along with legislation. 
Although behaviour management is a key component of classroom management, it frequently focuses on unacceptable and disruptive behaviour especially in further education, where further education colleges are taking more responsibility for the 14–19-year-old age group as a result of government policy initiatives, classroom management has grown in importance. The number of school-age students attending further education colleges has increased significantly in recent years, despite the fact that these students have always been admitted via school-college links. As many of the younger students attending further education colleges have been turned down by schools, the type of younger students attending has also changed. Sometimes this happens because of their poor academic performance, which could damage the school's standing in the local league tables, or because of their disruptive behaviour, which is frequently characterised as challenging, according to UCU Continuing Professional Development (classroom management, no date). 
Unison National (no date) says that humans have a natural need to fit in and be a part of something. However, people also feel the need to stand out, to be different. These two instincts are quite intensely expressed in adolescence, but they continue to be in conflict for the majority of their adult lives.  An institution for higher education has that kind of atmosphere. In college, there may only be brief interactions with each person, which can leave teaching staff with a narrow window to persuade them to act in one way as opposed to another. Unison National continues to write that there are no shortcuts to getting people to follow the teacher's instructions well, all relationships take time to develop. But there are ways to establish a good connection as soon as possible. They also write that teachers should explain their expectations as accurately and as rapidly as they can. Expectation clarity is important, because it's possible that learners won't comply because they don't understand what's expected of them. Making all directions and instructions to them clear, concise, and concrete is the best way to prevent confusion at the beginning. 
This is further supported by the author Wallace who writes in the book “Managing behaviour in further and adult education” (2013) that teachers should take time to get to know their students and build a positive relationship from the start. This is to determine how they best learn and how they engage. Furthermore, it’s written in the book about learners’ expectations of themselves and what they expect from their teachers, this will help in the communication between both learner and teacher to get the best learning environment and experience possible. Lancaster college’s Policy's goals are to guarantee student and staff safety and to give instructions on what to do in the event of an emergency involving students. A large community's safety and a spirit of cooperation are ensured by the policy's rules, which are based on the idea of "acceptable behaviour." Students should act courteously and maturely, respect faculty and staff, and show respect for one another. It is critical that individuals can participate in college activities, teach, and learn without fear (Student behaviour policy, no date).
The behaviour policy has a set of sanctions  in place at the Capital City College Group, the policy  is to help students learn from their mistakes. They are designed to make it simpler for students to get the support they require to improve their behaviour. This will allow all students to benefit from learning in a safe and supportive setting. Research shows that the majority of individuals respond to the interventions, requiring little further formal intervention. The college will, nonetheless, take formal disciplinary actions when required, including dealing with instances of criminal activity (Learner behaviour policy, not date).
Doing research on further education and different behaviour policies they all stand in unison by stating that students and staff should act courteous and respectfully to engage and participate in lessons, this is to gain the best possible learning outcome. 
Managing behaviour does not necessarily mean that only inappropriate behaviour is to be managed but also any behaviour that prevents the learner from being engaged in the lesson, this could mean that they are quiet and do not participate.  The most insightful ideas are frequently held by the reserved students, who keep them to themselves out of fear of speaking in front of the class. However, there are some helpful suggestions for boosting their self-assurance and making their voices heard by the teacher and other students. Some of the strategies for getting students to participate in class discussions is to get to know them, as previously mentioned it is important to know your students. Getting to know them not just by their name but also by who they are, will give them a self of belonging and the confidence to speak during discussions. Through creating a platform for the quiet students to speak once they know that they are appreciated, students frequently give private feedback or insights about the material covered in class that would be helpful to the class as a whole. After earning their trust, teachers can ask them for permission to share their thoughts or even inform the class that the student has something insightful to say. The student gains confidence that their opinions will be valued and needed by their peers, which motivates them to speak up and offer their opinions. A fishbowl panel discussion is a useful tool for enhancing the voices of quiet students. In this scenario, the class listens in on a conversation taking place in front of a small panel. Pick one or two of the quiet students and place them in a fishbowl panel with other students when the teacher decides that they are ready. Select a familiar subject that all of the students can discuss, but leave one space on the panel empty. Any time a student from the audience wants to speak, they can take the empty seat on the panel, but the student who just finished speaking must leave. This allows reserved students to speak up in front of the panel when they want to and quiet students value the freedom to speak when they want and the respect they receive for their opinions. They also value the freedom from being forced to speak in front of the class for extended periods of time (Getting the quiet students to talk helps everyone. 2022).
Another barrier that teachers may come across in relation to behaviour management can be students disagreeing with each other and discussions may become heated and disruptive during the lesson. Even the most placid and even-tempered people can become agitated or disruptive in response to simple requests and instructions. A comment that is perceived as a challenge, personal insult, or threat frequently results in an emotional reaction that manifests itself in behaviour, which is when an argument begins (Defusing Arguments with Students, 2021). To defuse the argument quickly and with minimal disruption the students could be asked to be respectful to other students and to resolve their issues with respect to one another. If students cannot resolve their issues then it may be the teacher’s decision to ask one of the students to leave the classroom for a short period of time (Lebor, 2017).
In conclusion, further and higher education facilities have policies such as behaviour management policies in place to protect students, staff, and everyone else who uses the learning environment. From time-to-time students could be reminded of the policies to ensure that they understand what is expected of them learning during their studies and also what the learners can expect from the teachers to help them get the best out of their studies. 
Part 2
For this part of the assignment, Two professional teacher observations will be required, with a particular emphasis on how the sessions' management of learner engagement was done, and critically evaluate the methods and their approaches. The emphasis should be on the teaching and learning strategies employed, with best practices and their implications for the student's future teaching practice also being taken into account.
During the course of a month, I undertook two teaching observations on different teachers. One was a face-to-face-only lesson and the other was a blended learning. Both lessons were from the same degree course at the university, however, they were from different levels. One was from a lesson where the students were studying at level four and the other one was from a lesson where the students were halfway through their degree at level five. 
I will be using the Gibbs (1988) reflective cycle as a way to reflect on my own teaching session. 
I was looking at the behaviour and engagement of learners for both lessons. Although both lecturers were delivering the same degree they were teaching at different stages of that degree. Both lectures were delivered at the University of Wales Trinity Saint David on the Swansea campus, however, one was face-to-face and the other was a blended learning, meaning that some of the students attended from home using their computers. Both lessons were planned for and slides were made available to students beforehand and accessible for them to view on Moodle. 
Every learner was greeted individually and welcomed as they logged in online. Both of the lecturers explained the lesson outcomes thoroughly and asked if anyone wanted to go over anything from the previous lessons. The lecturer delivering the face-to-face lesson was confident and could identify the students, this is because they have always attended the lectures in person. However the lecturer delivering the blended lesson appeared to be less confident in knowing her students, this may be because they attend the degree course from home, not physically attending the campus. There were obvious differences in the way they looked and delivered their lessons. The face-face lecturer was almost casual in her delivery, she was able to feel the mood of all of her students and she could also see if they were understanding of what was being taught. 
The blended learning lecturer was almost identical to the face-to-face lecturer in the delivery of her lecture for the students who were present, however, she kept forgetting to stay nearer the microphone for the students at home and they needed to remind her to stay near for them to hear her. This divided the learners as the online learners may have felt that they were not as important as the ones who were in the classroom. 
Both lectures were very professional, however, there were obvious differences between them.   In the face-to-face lecture although the students were engaged they would regularly go off-topic and would begin discussions about things that were not relevant to the lesson or the course in general. The lecturer kept asking them if they were ready to re-join the lesson and they did. Although one student was aware that they had gone off track she didn’t say anything to the other learners that the lecturer was waiting and that they had gone off-topic, the lecturer did not notice that one student was still engaging as the rest of the class was deep in conversation. 
The blended learning lesson was intriguing to observe, I was interested in how it would work with group discussions and questions. With some students online and some in person. The lecturer kept having to be reminded that the students at home needed her to stay near the computer and microphone for them to be able to hear her. All students could easily see the PowerPoint slides, there were no difficulties with that. The lecturer did say that if anyone had any questions then the students at home could either press the hand button or write their questions into the chat box. I felt that the students at home may have felt that they were less important as their questions were missed at times. The lecturer did not notice that they had their hand up or typed a question. This may be because once the slides were on the screen the lecturer was unable to see the student’s input. This caused some of the students to switch off or to talk over the lecturer using their microphones. 
On the whole, students were engaged in the lessons and responded and acted appropriately, however, they did at times needed to be reminded of the classroom etiquette and not to talk over people and give others a chance to speak. 
I will now move on to the next part of this assignment and use the Gibbs reflection cycle to reflect on my own teaching practice. 
Description
I delivered the lesson at the University of Wales Trinity Saint David campus in Swansea, the lesson was a blended learning lesson. The students at home did not have their cameras on, their personal choice. The topic of the lesson itself was internet safety and how to keep learners safe online.  I had pre-prepared slides with questions and activities. 
Feelings
Having little experience delivering a lesson on my own I was quite nervous, I arrived early to the classroom to initiate small talk with the students, I wanted to get more familiar with them. I was confident in the lesson content and how I was going to deliver it, I also tried to anticipate the student’s questions. The room had a warm and friendly feel and I started to relax during the lesson, however at times I felt myself talking fast and started to get through the slides quickly.
Evaluation
Overall, I believe that the lesson went well. As a lecturer, I can be quite busy standing in front of the class delivering a lesson, by this I mean I walk back and fore and gesture with my hands quite often. As a result of this, I kept walking away from the camera and microphone therefore the home students could not see me nor could they hear me. Because of this, I was losing their engagement during the lesson and one by one they were logging off. 
Analysis
The students were engaged in the lesson and asked questions relevant to the activity, so I believe the lesson went well overall. Even though I am knowledgeable in internet safety and the advantages and disadvantages it has for children, I found myself heavily relying on PowerPoint slides for guidance. I think this was because I was anxious and it took me a while to feel at ease, but with more practice and time, this won't be an issue. With my confidence developing every lecture, I will become more assertive in stopping students from going off-topic and leading their own discussions. Also, I will also make standing at the computer a priority so I can keep the online learner’s attention and keep them engaged in the lesson going forward. 
Conclusion
In conclusion, I believe that the lesson itself went well overall and that there were some worthwhile discussions with the students throughout. I'll make sure that my lesson plans in the future are more. Additionally, I will make sure that another staff member can carry out the lesson plan in my absence. In order to give myself plenty of time to deliver the lesson, I will also make sure I am aware of the time and will adjust accordingly. In order to make sure that all students comprehend and are engaged in what we are talking about and why, I will also ask more questions throughout the lesson.
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Lesson Plan

	Topic: internet safety
	Class: inclusive education


	Date:
14.03.2023
	Length of lesson: 30 minutes
	Number of students: 10

	Resources required:
Internet connectivity and computer for blended learning 
PowerPoint slides
Phones 


	Aim of Lesson
To gain knowledge of the importance of internet safety for school-age children 




	Learning Outcomes – The Learners Should Be Able To:
Identify the risks that are out there for children using the internet and how best to support them and their families.



	Previous student knowledge required for the session:	
No previous knowledge required





	Anticipated difficulties (if applicable):
Students with no internet on their phones 
Microphone or camera not working for the blended learning.


	Professional Standards (where are these being met within the session)
A1- the lesson and activity are planned.
A2 – the teaching.
A3 – feedback will be given to students on their creations
K1 – block play 
K3 – the students will learn about block play.
K4 – Computer will be used 
V1 – all students and their opinions will be respected.
V2 – participation will be promoted



Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	A brief description of what internet safety  is and the importance of it. Also, to be discussed is the role of the adult and how to support children 

The students will develop their knowledge of internet safety and what is required of them as enabling adults in children’s learning. 







Students will engage and have a deeper knowledge of internet safety and its importance.
	PowerPoint presentation and discussion amongst the students.






PowerPoint presentation, group discussions, and an activity where open-ended questions can be used. 











Invite students to take part in an interactive lesson about how accessible inappropriate apps are for children 
	5 minutes







15 minutes





	Assessment Strategies: when and how are they included within the lesson?

Visual assessments throughout the session, the students will interact.
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	Teacher

	Hannah Griffiths

	Date
	21.02.2023


	Group
	Swansea


	Topic/Context
	


	Notes on the lesson:

	
· Lesson aims were clear and precise.
· Learners were welcomed as they entered the classroom
· Blended learning.
· Hannah is very clear and easy to listen to.
· Learners are treated with respect. 
· Learners were asked throughout if they had any questions.





	
· The lecture was also blended learning, some learners took part online as they couldn’t make it into university.
· All references were put on the slides for learners to access should they want to use them.
· The lesson was well organised.
· Learners were praised on their interaction.
· Ended the lecture with a recap and an explanation of what the next lecture is.
· Hannah recognized that the learners were getting quite chatty amongst themselves and gave them a ten minute break.
· Asked the learners if there were any questions.



	What I have learned:

	· Be confident in what I am teaching. 
· Be on the same level as the learners.
· Be supportive and answer all questions to the best of my knowledge.
· Try and be as interactive as possible so that learners are not sitting there just listening for hours.
· Do not overload the learners and stop to ask if they have any questions before moving on.
When learners become a little bit disruptive, give a reset and have a quick break 

	Targets to improve my own practice (mapped to professional standards):

	· A1 – the lesson was well planned, and the lecturer knew exactly what she wanted to deliver.
· A2 – the lecturer was supportive of the learners.
· A3 – feedback was given throughout the lecture.
· A4 – learners were relaxed and confident in their surroundings. 
· A5 – PowerPoint slides were used to help deliver the lecture where there were links to further reading.
· K1- the learners were aware of the subject they were learning.
· K2 – the lecture was delivered face-to-face with some online learners.
· K4 – the computer was used to deliver the lecture.
· K5 – questions were asked.
· K6 – the learners were giving feedback throughout, such as answering and asking questions.
· V1 – all learners were greeted individually as they entered the room.
· V2 – all learners were asked questions and asked for their opinions.
· V3 – all reading on the slides were referenced.                                            





















Teacher Observation Form 
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	Teacher

	Betty Williams

	Date
	10.01.2023


	Group
	Swansea


	Topic/Context
	


	Notes on the lesson:

	
· Lesson aims were clear from the start.
· Very welcoming learners seemed to be at ease straight away.
· Face-to-face learning.
· Betty spoke clearly and was easy to listen to.
· Did not overload the learners with too much information at once. 
· No learner interaction in the first half hour, however, she was going through the assignment in detail. 
· Explains to the learners how they can reach top marks, by going through the marking criteria thoroughly and clearly.
· Very supportive of learners, she asked if there were any questions before moving on to the next part of the lecture.






	
· The lecture was also blended learning, some learners took part online as they couldn’t make it into university.
· The lecturer played a game when trying to explain theorists, this made the learners relax more and became more interactive with the lecture. 
· All references were put on the slides for learners to access should they want to use them.
· The lesson was well organised.
· Learner gave an example and was praised, she was also told that it would be good idea to put it in her assignment.
· Learners were praised on their interaction.
· Ended the lecture with a recap and an explanation of what the next lecture is.
· Asked the learners if there were any questions.



	What I have learned:

	· Be confident in what I am teaching. 
· Be on the same level as the learners.
· Be supportive and answer all questions to the best of my knowledge.
· Try and be as interactive as possible so that learners are not sitting there just listening for hours.
· Do not overload the learners and stop to ask if they have any questions before moving on.
	

	Targets to improve my own practice (mapped to professional standards):

	· A1 – the lesson was well planned, and the lecturer knew exactly what she wanted to deliver.
· A2 – the lecturer was supportive of the learners.
· A3 – feedback was given throughout the lecture.
· A4 – learners were relaxed and confident in their surroundings. 
· A5 – PowerPoint slides were used to help deliver the lecture where there were links to further reading.
· K1- the learners were aware of the subject they were learning.
· K2 – the lecture was delivered face-to-face with some online learners.
· K4 – the computer was used to deliver the lecture.
· K5 – questions were asked.
· K6 – the learners were giving feedback throughout, such as answering and asking questions.
· V1 – all learners were greeted individually as they entered the room.
· V2 – all learners were asked questions and asked for their opinions.
· V3 – all reading on the slides were referenced.                                            











Action plan
Specific
The students on the course that I am delivering like to engage in discussions. I need to make lessons more engaging to facilitate this and to also engage the students at home.
Measurable
I can measure this by the amount of quality and relevant conversation throughout the lesson.
Attainable
I will begin by engaging the online learners more first then attempt a whole class approach.
Relevant
The aims will be very relevant because the more the students are engaged in the lesson then the more quality conversations can be had, adding other students knowledge can be valuable.
Time
 I will set my goals for every lesson, if it didn’t work one week then I will try again another week.   
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