ECAD5014 Assignment 
Design and conduct a small scale research study, and critically evaluate the impact of chosen research tools and data/findings on your professional practice
Research Project: Do Success Criteria’s lead to improved pupil performance?

Throughout this assignment, I will research and assess the question “Do Success Criteria’s lead to improved pupil performance?” based on a small research study that I have conducted. Within this writing, I will also be critically evaluating the positives and limitations of my chosen research tools, questionnaires and interviews. This question was of interest to me after the broad use of Success Criteria throughout my second placement setting. I understand there are several ways to assess children’s learning, and the (Welsh Government, 2013) express that assessment for learning (AFL) in Wales is already highly developed and there are many strategies available to use. (NFER, N.D) explain there are 2 main types of assessment -- formative and summative. However, I am keen to discover if the use of a Success Criteria is beneficial and leads to the improvement of pupil performance, and the opinions of staff and students regarding this subject matter. (Welsh Government, 2013) express that in line with the New Curriculum for Wales, not all assessment for learning will look the same in each setting or classroom, it should be catered to the class or individual. The school in which I chose to undertake my research is a small village school, with approximately 160 pupils currently enrolled (ESTYN, 2025). My placement classroom involved learners aged seven to ten years old. The school has a small team of staff who are eager to ensure pupils are reaching their full potential during their time at the setting (ESTYN, 2025). The aim of this small-scale research project is to gain more knowledge and understanding on how learners may view success criteria and adapt my teaching to suit the learners wishes when using success criteria as an AFL strategy in the near future. 
Throughout my PTE2 experience, Success Criteria was an AFL strategy used within my classroom setting on a regular basis. This led me to wonder the success rate of the strategy and the overall impact on the learner’s performance. (Welsh Government, 2013) explain that both national and international research have proven that the use of AFL strategies within the classroom has improved classroom experiences for children and has also improved learners’ progress. (Cambridge International Education, N.D) suggest that there are two different types of AFL -- formative and summative. Formative assessment takes place prior to the learning to discover the level of ability the child is currently attaining. (Carnegie Mellon University, 2025) also explain that formative assessment is a way of monitoring learning to provide “ongoing feedback”, they also express that when students’ self-assess using formative assessment, it can benefit their knowledge of areas to improve and recognise their strengths and weaknesses. (Cambridge International Education, N.D) explain that summative assessment takes place after the learning has taken place. (UIC, 2022) suggest that summative assessment is also used to measure progress of learning after a module or task is completed. (UIC, 2022) also express that some examples of summative assessment may include, tests or pieces of writing at the end of a topic. (Oregon Government, N.D) suggest that a success criteria is a list of learning goals to refer to when completing a piece of work. Examples of success criteria I have seen include lists of ideas that children need to be successful when completing tasks, watching success criteria being co – created with pupils at the beginning of a task, and teacher created prior to the lesson. During my teaching experience, a Success Criteria was always created after the first lesson on the topic had been taught. This was either co – created with the class or created by the class teacher beforehand when required. (Black.P, William. D, 2010) explain that their theory of inside the black box recommends that teaching and learning should always be interactive, they also express that teachers should know their pupils to be able to accurately assess them and that “learning is driven by what teachers and pupils do in classrooms”. (William. D, 2006) expresses his belief that assessment should be used to influence a child’s learning and teaching should be formed around what children have learnt. 
(HWB, N.D) explain that having a success criteria when completing a task allows a learner to show evidence of progression and generate their work while following known guidelines. (CCEA, 2019) explain that success criteria could present itself in the formative assessment category due to teachers anticipating the outcome prior to the learning. (ESTYN, 2025) express that the setting was commended for the way their students are able to assess, improve, and edit their work. This could suggest that the use of success criteria within their setting has been beneficial, however the use of success criteria itself is not commented on. Based on my observations of the use of success criteria in a mixed ability classroom, I have seen examples of the strategy being used both as formative and summative assessment. As an example, I observed a session of instructional writing whereby a cold task had taken place to assess their initial skills. (Hopper. A, 2015) suggests that a cold task is an initial assessment of a child’s prior knowledge, at the beginning of a new unit of work. The teacher used a success criteria formatively to assess their knowledge against a success criteria to identify where the learner needed to improve throughout their next piece of work. The teacher then taught a series of lessons to build the child’s skills and implemented a hot task. (Hopper. A, 2015) expresses that a hot task is the learner trying the same task, but now with their knew learnt skills and knowledge. The teacher gave out a success criteria prior to the hot task, and the children marked their learning against it, this could then be described as a form of summative assessment. 
(Punch. K, 2005) suggests that there are two main types of research -- quantitative and qualitative. He expresses that quantitative research is research whereby the data is presented in numbers, and qualitative research is when data is not presented in a different form than numbers. (Shedlock. A, 2024) suggests some methods of qualitative research may include interviews, focus groups, case studies, or action research. (UK Research and Innovation, 2022) express that some methods of quantitative research could include questionnaires, opinion polls, and surveys. (Williams. T, 2021) recommends that quantitative data could be useful in gaining focused and fast research and can be efficient when processing data promptly. (Williams. T, 2021) also suggests that quantitative data can be used to show an unbiased view of statistics and can be used to question a wide number of participants leading to beneficial and wide-ranging research. (Punch. K, 2005) suggests a critical view of quantitative research suggesting that it may be predominantly used to bring together the outcome of a previous research project, so may sometimes be inadequate to use initially at the beginning of a new research project.  (Punch. K, 2005) expresses the opinion that qualitative research can gain more understanding than simply receiving and evaluating answers, he also explains that qualitative research methods such as interviewing can be conducted over a short or lengthy period, depending on the required needs of the research project. (Punch. K, 2005) also elaborates that qualitative research could be a beneficial method to gather several forms of data and can be undertaken in a formal or informal setting. In contrast, (Gillham. B, 2005) suggests that qualitative research could lead to “worthless” data as only limited feedback could be provided and could potentially stop you from investigating the participants answers further. However (Gillham. B, 2005) also expresses that gathering qualitative data could potentially lead to an interest in further research. (Olsen. W, 2004) suggests when qualitative and quantitative methods of research are combined to form an outcome, this could be known as “triangulation”, and argues that triangulation could be used to deepen understanding when researching. Although Olsen describes triangulation within a social research aspect, the ideas could suggest a link to the research methods I have chosen to undertake based on the idea of quantitative and qualitative research methods being combined. 
 (Cohen. L, Manion. L, Morrison. K, 2011) express that when conducting research, ethical concerns may surface regarding anonymity and reputation of the location in which the research was conducted, they also suggest that documents and information used when completing research should be dealt with “careful handling”. (Alderson. P, Morrow. V, 2020) also advise that ensuring ethics are taken into consideration could be crucial during the “processes and outcomes of effective research”.  (Alderson. P, Morrow. V, 2020) also explain the importance of inclusivity when conducting a research project and ensuring a range of learners can express their views. To ensure all locations and participants remain anonymous, British Educational Research Association, (BERA), guidelines express that all researchers should ensure the location of research and participants are anonymous, which can be upheld by following BERA 2024 guidelines (BERA, 2024). (BERA, 2024) guidelines suggest researchers should keep all names, locality, and all forms of participant identity anonymous and the researcher should ensure the research is undertaken to the “highest ethical standards”. When conducting my research project, I ensured to gain consent from the Head Teacher (See appendix 2) in regard to conducting my research with the learners within the setting. I then proceeded to hand out consent forms (See appendix 3) to members of staff I wished to conduct my research with. I ensured that they had read and understood the reason for my research, confirmed they understood how the research would be used, and they could opt out at any time. They were also told their name, identity, and place of work would remain anonymous. (Alderson. P, Morrow. V, 2020) express that when participants have the freedom to opt in or out of research, it forms a more respectful, trusting environment and can lead to effective respect of privacy. 
The research methods chosen for my research project were interviews (See appendix 4-7) and questionnaires (See appendix 8-9). (Cobb. W, 2016) suggests that interviews are a straightforward way of gathering necessary evidence, they also express that interviews may be a more personal and interactive experience for participants. (Cobb. W, 2016) elaborates that interviews could be completed one to one or as a focus group and that interviews are beneficial to gain a person’s perspective and perception of a subject. However, (Eperjesi. R, Forster. C, 2021) consider that interviews may not be recommended when completing a research project in the educational field due to the “parallel relationship” between learner and teacher. (Eperjesi. R, Forster. C, 2021) explain that due to the teacher questioning the learner, the young person is likely to answer the teacher with the response they think the teacher would like to hear, therefore potentially leading to inaccurate data. As (Cobb. W, 2016) suggests, although it could be time consuming, I decided to complete my interview questions as one to one with five different children aged six to ten years. I also interviewed two staff members within the setting to gain their opinion on success criteria leading to pupil performance. I completed the interviews in a relaxed classroom session in a quiet corner of the room, to ensure the participants felt comfortable and relaxed. (Gillham. B, 2005) explains that a semi – structured interview could be a principal part of research interviews due to their flexibility, he describes a semi – structured interview as asking the same questions to all participants, ensuring that questions go through a process of development to ensure participants understanding and the time of the interview is the same for each participant. The interviews conducted could fall under this category due to meeting most of the criteria Gillham describes (Gillham. B, 2005). As (Cobb. W, 2016) expresses, I felt that interviews would be a more personal way of gaining knowledge of the staff and students’ thoughts. I did not gain consent for recordings within the setting, so I attempted to write detailed notes of the responses that I gained. I then took the staff and student interviews and began to compare the answers I had received and put them into a table for simple understanding (See appendix 4-7). 
(Moore. N, 2006) recommends that questionnaires can be flexible and used to collect a wide range of qualitative data. I decided to only ask learners to complete the questionnaire, as I wanted to include as many participants as possible. I decided to complete the questionnaire on paper instead of online, as based on my previous experience, pupils enjoy expressing their opinions through writing. I had seen this in the setting through the use of previous questionnaires and a suggestion box. (Moore. N, 2006) also suggests that questionnaires can be a “cheap” alternative to other research methods. To uphold Moore’s suggestion, I printed the questionnaires back-to-back. (Resource Centre, 2025) implies that the overall cost to print one sided is higher therefore potentially saving money in this area. This also contributed to saving unnecessary paper usage (Resource Centre, 2025). (Thomas. G, 2023) recommends that when using questionnaires, we should attempt to be critical in the ordering of questions, as unclear questions could lead to inaccurate data. The learners were called individually to complete the questionnaire, and to create a relaxed environment I explained that I could help them read the questions if necessary. I decided to complete the questionnaires in the same area as the interviews, a quiet corner of the classroom, to allow participants to feel comfortable. (Thomas. G, 2023) expresses that quantitative data could be used to create graphs, pie charts, or spreadsheets. Using data provided from the questionnaire, I was able to gain an understanding of if the learners were aware of what success criteria was, and how they feel it impacts their performance, I also created a table to present the learners responses (See appendix 5 and 7).
As previously stated, this research project was conducted around the question Do Success Criteria’s lead to improved pupil performance? I first wanted to discover whether children within knew what a success criteria was, as the setting use this AFL strategy widely throughout their teaching. I did this through interviewing the learners. I discovered that only three out of five learners were aware of what a success criteria was (See appendix 4 and 5).  It is important to note that when conducting my research, using both interviewing and questioning, if a learner was unaware of what a success criteria was, I explained to them what it was, and how they have previously seen it in their classroom, in order for them to gain a better understanding of the research topic. My findings from the interviews (SEE APPENDIX) concluded that four out of five children, understood that success criteria is there to benefit their learning. To expand on (HWB, N.D) also, they express that success criteria is there to expand and aid children in their learning, it felt positive to hear the learners also felt this way. Five out of five children expressed feelings that having a success criteria improved their learning. When staff at the school were interviewed (SEE APPENDIX NO), they stated they do use success criteria within their classroom. Although learners felt success criteria’s’ benefit their learning, Member of Staff A felt that success criteria’s do not necessarily aid performance but are helpful to aid lower ability learners performance. However, Staff Member A felt that success criteria do not benefit higher ability learners performance as much, due to them being able to recall more. In contrast, Staff Member B felt that success criteria do have a positive effect on pupil performance, as it gives learners a guide to follow. As previously explained, (Cobb. W, 2016) expresses that interviews are a personal and straight forward way of gathering evidence. Based on my experience I agree with these views however I also understand that interviews may be dictated by the learners answering the questions with answers they believe the teacher wants to hear, rather than their personal opinions (Eperjesi. R, Forster. C, 2021). 

When completing the questionnaire (See appendix 8 and 9), the first question learners were asked was to rate how much a success criteria improves their work on a scale of one to ten, all participants chose numbers between seven and ten. Eight out of nine learners expressed they feel having a success criteria benefits their learning, the outstanding learner explained that success criteria sometimes benefits their work but only if they understand the tasks the success criteria is asking them to complete. All participants of the questionnaire tell us they feel more confident in their learning when having a success criteria, therefore potentially leading to improved performance due to feeling more confident. 
When considering recommendations for future research projects, although I found the questionnaire effective, I found that as it was on paper, it took a lengthy amount of time which resulted in fewer responses than hoped and it became a challenge to translate into quantitative data. As a result, when completing a questionnaire in the future, I would like to explore using an online resource instead. As (Moore. N, 2006) suggests, using a questionnaire in an effective way could provide a broad range of responses.  I would also take more care when deciding the order of my questioning, ensuring the questions make sense wherever they are placed. To conclude findings based on my research question, my research could suggest that the use of success criteria may lead towards pupil progression due to the confidence boost it evidently gives learners. In contrast, Member of Staff A did not feel success criteria is directly linked to pupil progression but can benefit learners in some circumstances. This is a very important point to consider and an area I wish to research further.  
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