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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
During my first year in practice I have managed to develop my knowledge and confidence within a child protection team. Working in this team has afforded me the opportunity of holding complex cases, which has allowed me to develop my child care experience and develop my knowledge of the Social Services and Well Being (Wales) Act 2014 within my daily practice. Whilst this has been good experience, it has also been a challenge as newly qualified to ensure that I was doing the best I can for the families I work with and ensuring that I advocate on their behalf to ensure positive outcomes. This has not always been the case and using Gibbs (1998, cited in Bassot, 2013) reflection has allowed me to identify the importance of working with other professionals and working in a child protection team has allowed me to develop my skills of working collaboratively with others, which has been a crucial part of social work to ensure that all information is shared with professionals to support the families that we work with (Social Care Wales (SCW), 2017). 

Due to the complexity of some of my cases within the first year of practice, it has been important for me to have regular supervision (Social Care Wales, 2017) to ensure that I was able to reflect and debrief on incidents that occurred and how I could improve my practice and thought process. This has allowed me to develop my professional judgement and to “think on my feet” in unforeseen circumstances. 

Within my next year in practice I would like to develop my practice by having more court cases which will allow me to develop my critical analysis skills in assessments and formal writing, whilst working collaboratively with service users and other professionals to achieve the best outcome for the children I work with and ensuring that the voice of the child is used within the assessment. Working on court cases would also allow my professional judgement to develop in complex situations, where I would be able to look at different outcomes and set forward an argument in which I believe would be the best outcome for the child, although this may differ from other professional’s views and what they have witnessed from the family, hence the importance of working closely with other professionals and respecting their views (Chard, 2014). I intend to develop this skill by shadowing a court case with one of my colleagues, where I will be able to carry out aspects of the work to allow me to build my confidence. 

I would also like the opportunity to attend more training for the Social Services and Well Being (Wales) Act 2014, I therefore will also do my own research on the matter and utilise the ‘social care wales hub’ to develop my knowledge. I would also like to attend section 47 training which would continue to develop my working skill base and confidence when working with the legislation and decision making. If I am unable to attend this training then it is important that I research the appropriate legislation, such as section 47 of the Children Act 1989 (Great Britain Children Act, 1989) and I intend to familiarise myself with the All Wales Child Protection Procedures, 2008. 

Word Count: 543


Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  30th January 2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The observation is to meet with a Parent (individual 1) to inform her that the Local Authority will be issuing care proceedings in regards to the child, this is due to i1 substance misuse, the child suffering neglect under i1 care and i1 lack of engagement since the child has not been in their care, including failing to attend two pre proceeding meetings. The social work objective is therefore to inform the parent that threshold has been met to issue care proceedings, assess the child’s wellbeing in line with the Children Act 1989 and section 7 of the Social Services Well Being Act 2014. I will need to explain the reasons to i1 and be open and honest (SCW, 2017) about why we are issuing care proceedings for the child and what the plan of the Local Authority, i.e. for the child to remain in the care of their family member. I will advise i1 of what support we as a Local Authority are able to offer and what services are available and the importance of i1 engaging with the Local Authority. It will be important that I use appropriate communication with the parent to ensure that they understand the process and that they feel listened to and supported. 

The family live in a small town in Wales therefore I recognise that the family have the right for the conversation and issuing letter to be set in Welsh under the Welsh Language (Wales) Measure 2011 (Welsh Language (Wales) Measure, 2011). I have met with the parent previously and I am aware that she would like communications to be in English, however it is important that I again clarify this with i1 and if needed alternative arrangements will need to be made if i1 wishes for the meeting to be in an alternative language other than English. 

Word Count: 306



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)
I was apprehensive of the fact that prior to this visit i1’s engagement with me had been poor and that their behaviour could be volatile, however it was important that i1 was given this information due to the severity of the matter, therefore I ensured to meet i1 in an area of their choice where they did not feel oppressed (Wood & Tully, 2006). When i1 arrived I introduced them to the observer and explained why they were there and asked their permission for this discussion to be observed. I had previously sought permission from i1, however it was important that I checked again with i1 to ensure that they were happy for this visit to be observed. 
It was then important that I considered the best language to communicate with i1 as she may have preferred the visit in the Welsh language, in which case I would have had to access a translator to ensure that i1’s was communicated in the language that she wanted, however prior to this meeting i1 informed me that her preferred language was English and that she did not speak Welsh. I had therefore planned this discussion and prepared the issuing letter in English to ensure that she had the opportunity to understand what was happening to the best of her ability (Welsh Government, 2012). Due to having worked with the family for a number of months I had already gathered information in regards to their religion, ethnicity and any heath needs that may need to be taken into account for this visit. 

I attempted to make i1 feel comfortable before going through the letter with her, such as asking how she was and what had she been doing and how contact was going with the child (SCW, 2017). I thought that this would ease the tension, however, this did not go well and started to agitate 1i, I then addressed i1 with the intention of the meeting.

I was open with i1 by informing her why I had asked to meet with her and explained that the Local Authority will be issuing care proceedings of her child (SCW, 2017), SCIE highlights that legal documents and the complexity of the language used can create anxiety and confusion with service users (SCIE, n.d.), whilst I kept this in my mind when communicating with i1, it was my job to explain to everything thoroughly to i1, at times I found it difficult to put everything into simple language to i1, this could have been due to my lack of confidence and experience when dealing with complex issues. I showed i1 the letter explaining to her the reasons as to why the Local Authority were worried about the circumstances surrounding the child, I made it clear to i1 the concerns, these included i1’s drug use, i1’s lack of engagement with professionals and not attending contact with the child. I also discussed contact arrangements with i1, where I informed her that contact has been decreased to once a week. I1 felt that this was against her human rights, however  I had to make it clear that social services only intervene for the safety of the child, which is paramount (Human Rights Act, 1998). I explained the importance of i1 seeking legal advice as soon as possible, it was at this point i1’s behaviour escalated where she then used explicit language and walked out of the room. It was difficult to manage i1’s behaviour as she was very volatile and at the time I could not find a way of calming her down at that time. I did try to talk to i1 and offer her support, when her behaviour started to escalate but this did not work and whilst I understand why i1 reacted how she did due to the nature of the conversation it was difficult for me to do my job and manage my own emotions.
When considering my role as a social worker and the topic that was being discussed it shows an imbalance of power (Banks, 2012) and whilst I tried to have a person centred approach, it was difficult to manage this during this conversation due to the sensitive topic being discussed as this would have not been what i1 would want to happen in regards to her child, despite the facts of the case, i1 wanted her child back in her care, however this was not the plan of the local authority due to i1’s lack of engagement.  I explained the process to i1 and gave her the opportunity to ask any questions she may have had, however due to the topic being discussed it was difficult to ask i1 what her wishes and feelings were and work in a collaborative way to achieve this due to her level of non engagement. It would have been difficult for i1 to hear this information and the plan of the local authority as she would have felt powerless, which may have explained her reaction. I tried to communicate in a low arousal manner to not heighten to situation or get into a row with i1, however this was difficult as I found when i1’s voice was raising mine was as well, which was making the conversation worse. During the visit I was open and honest with i1 (SCW,2017), however this escalated the anger of i1, where she found it difficult to accept what was happening and the reasons as to why her child may not be returned to her care and whilst I attempted to have a person centred approach with the parent, it was important that I kept the child’s needs as the main focus (Teater, 2014). 

On reflection I believe that I was open and honest with i1 (SCW, 2017), even though it was a difficult conversation to have. I used simple language throughout the visit to ensure that i1 understood what I was saying and that I wasn’t using ‘social work jargon’. It was also important to note how my body language was towards i1, as I did not want to appear overpowering or disinterested (Wood & Tully, 2006), however when i1’s behaviour started to escalate it was important that I did not appear intimidated by her behaviour, this was difficult due to how volatile she was being. It was important that I did not rush what I was saying despite time restraints and work pressures I was under and also my lack of confidence may have impacted on wanting to end the conversation sooner.   

Upon reflection I understood why i1 acted the way that she did due to the information that she was given and that she may have felt worthless and powerless that she may have felt that she should give up, although I do think that I could have done things differently such as, not discussing contact during the visit and being calmer during the visit due to my lack of confidence, however I believe it would have been the same outcome because of the topic of the conversation. Whilst it would have been better to not have discussed contact during that visit and to have discussed it at a later date, due to i1’s lack of engagement with me I wanted to ensure that she received all of the information face to face rather than by telephone, as it is difficult to show empathy over the phone and your tone of voice could be misinterpreted. The visit did not end as I wished it had due to i1 becoming verbally aggressive and walking out of the visit, I would have liked to end the visit by ensuring that i1 was ok and to offer her further support through different social work teams within the authority. Whilst the visit did not go as well as I would have liked it to have gone, I was able to give i1 the information that she needed and I was able to tell her the plan of the local authority to safeguard her child. 
The observer was unable to gain feedback from i1 due to her not wanting to further engage in the visit, therefore the observer has given their feedback in regards to how the observation went. 

Word Count: 1367


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
Unable to attain feedback due to the service users becoming agitated throughout the visit and not wanting to further engage. A further attempt was made by the observer, however the service user did not respond. 
	Was the social worker on time?  Or if delayed did he or she contact you?

	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think, the social worker was for his or her meeting with you?


	

	  How has the social worker listened to you and respected your views and wishes?


	

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	


	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
The following case study will look at complex situation in which I undertake an assessment to ensure the safeguarding of a young person within the local authority. “Local authorities also have a statutory duty under section 47, Children Act 1989, to enquire into cases raising child protection concerns. The purpose of enquiries is to enable the local authority to decide whether to take action to safeguard or promote the child’s welfare” (Heslop, 2019).The young person (individual 1, i1) was a 17 years old, white British female who resided in a rural population in Wales. I1 was subject to a SERAF (sexual exploitation risk assessment framework) plan (Clutton and Coles, 2007). The young person had been putting herself at significant risk by her behaviour, this included displaying over sexualised behaviour, going missing and associating with known risky males. The young person was also homeless due to family not being able to manage her behaviour and a number of foster placement breakdowns.  A strategy discussion was held, which escalated to a strategy meeting under the All Wales Child Protection Procedures 2008 (AWCPPRG, 2008). A multi-agency decision was made that I1 would continue to be subject to the SERAF plan but to explore legal proceedings due to no one exercising parental responsibility over the young person and although she was 17 years of age her mental capacity fluctuated, (this is further discussed in the case study) where she was functioning at a lower age. I1 was living in hotels, whilst the local authority attempted to find her a long term placement, although this was difficult due to the limited amount of foster placement within a rural county. My case study will focus on the process of undertaking the assessment and to consider the long term needs and plan for I1.  

My role as a social worker was therefore to undertake a comprehensive assessment in accordance with the All Wales Child Protection Procedures 2008 (AWCPPRG, 2008).  I also had a duty to assess the needs of I1 for care and support under section 21, part 3 of the Social Services and WellBeing (Wales) Act 2014 (Wales Social Services and Wellbeing Act, 2014) As a Local Authority we also had a duty of care to I1 under section 76 of the Social Service and WellBeing (Wales) Act 2014. The young person was classed as a "Looked after Child" under "other arrangements" in the Social Services and Well Being (Wales) Act 2014. As I had been working with the young person for a significant amount of time and she had been known to the Local Authority since the age of 14 in respect of her challenging behaviour and her guardian’s not being able to manage her behaviour, which involved threatening her guardians with a knife. Work was carried out with the family to help manage I1’s behaviour, however they felt that they could no longer manage her behaviour, i1 was then placed in emergency foster care and a further assessment had to be carried out to determine the best plan for i1 (Holland, 2011). I was aware that I1 spoke English and this was her only language and due to her volatility it was not deemed appropriate to continue to ask her what her language preference was, although this is good practice to do so (Wales Welsh Language (Wales) Measure, 2011). 

When I took over the case of the young person it was important that I built a rapport (Banks, 2012) and have an anti oppressive approach with i1 due to her feeling that she was not being listened to by other professionals, it is important to empower the young person to contribute to decisions in their life (Banks, 2012). The young person found it difficult to engage with professionals and at times would be confrontational and threatening towards professionals, this was challenging in the fact that the young person would put up her own barriers making it difficult for any changes to be made, it is part of my job role that I do not add to the young person’s feelings of oppression and ensure that they feel empowered and that they do matter (Wood & Tully, 2006). The young person’s behaviour could also have masked as Child Sexual Exploitation (Franklin et al, 2015). There were times when the young person did not want social services involvement, however had no one else to support her or to provide for her, therefore it was important to not give up on the young person and to continue to try and get her the support she needed. Throughout the assessment I strived to have a solution focused approach to establishing what the young person would like to achieve (George, Iveson, & Ratner, 2013) and what help they would like to receive from social services, however this may not have been the safest option for i1, therefore it was important to balance the risks involved, it was important that I further explored this during supervision. 

In regards to the above concerns, this was discussed with the manager and service manager, I was advised to continue with the assessment and although my assessment was indicating that the young person needed a residential placement as no foster placement could manager I1’s behaviour, the service manager continued to want to explore foster placements. I did challenge this decision due to the fact that I1 could not take care of themselves, this including their personal hygiene and they continued to put themselves at significant risk of Child Sexual Exploitation, which would therefore have an impact upon her cognitive development, physical and mental health and relationships with her families and peers which could have a long term impact on I1 or a life time impact (Smeaton, 2016) although I1 did not understand the risks that she was putting herself at. I1 was choosing to stay with people who were a known risk to children, a disclosure was made to the young person from the police in regards to the concerns, however she did not believe that she was at any risks. It is a possibility that she was being groomed at this point (Franklin et al, 2015) and being further exposed to child sexual exploitation, which made it even more important to ensure that we put a plan in place for i1 as soon as possible to safeguard i1. It was difficult to get i1 to engage at this point, however it was important that I continued to try on a daily basis, regardless of the abuse she was giving me (Matthew, 2018). At the time this was very difficult to cope with, therefore it was important for me to have regular supervision and support from my peers to help me manage my own emotions (Brown and Bourne (1996), cited in Adams, Dominelli and Payne, 2009), however upon reflection, me not giving up on i1 helped build my rapport with the young person where she then started to trust me and open up to me. However, it is important to note that my own emotions may have an impact on my decision making and working collaboratively with the young person and other professionals due to the stress I felt when the young person was giving me abuse and how decisions that were being made with other professionals were left to me to relay to the young person, therefore facing further abuse from the young person if they were not happy with the decisions made. 
It was important that I contacted I1’s guardian (I2) to see if they were able to care for I1, due to them being the ones that held parental responsibility, and using a systems approach (Teater, 2014) to determine if there was anyone else in the family that could care for I1. I2 they refused to have any contact with I1, despite the fact that she was homeless and living in a hotel, which had a further impact on the young person’s SERAF plan (AWCPPRG, 2008) and the safeguarding risks that were evident. I updated I2 to these facts and although they recognised the risk that I1 posed to herself, they felt that they could not manage the risk that she posed to them and their family members. It was felt that I1 had exhausted all alternative family members, who were also refusing to care for I1. I made I2 aware of the plan of the Local Authority, to find a foster placement and they were advised that I1 may be placed in a residential unit, which they agreed to the plan. I2 advised that they did not want to have any contact with I1 and that the young person needed therapeutic care (Dominelli, 2002). During supervision it was decided that I would refer to legal planning as no one was exercising parental responsibility and whilst the young person was 17 years of age, she did not have the understanding of a 17 year old therefore was extremely vulnerable, therefore leading to further safeguarding issues. It was decided during legal planning that we would not be going for a care order and would continue to be supported under section 76 of the Social Services and Well Being (Wales) Act, 2014, however I disagreed with this decision and challenged this decision, a meeting was then held with the solicitor to discuss other options, such as an emergency protection order, secure order and the possibility of a deprivation of liberty safeguard (Mental Capacity Act, 2005), however it was felt that these were extreme measure which could have a further detrimental impact on the young person, although I felt that some order would have been beneficial for the young person to try and protect her. 

Whilst carrying out the assessment it was important to explore the ecological perspective (Bronfenbrenner, 1979) to assess the family situation and how I1 saw her family network (Baumgartner, Burnett, DiCarlo, & Buchanan, 2012) with i1 to highlight what support system she has surrounding her, however at times i1 would not recognise her own family and her network. The use of systems theory – ecosystems (2nd wave) is very important when working with young people as it is important to concentrate on what is contributing to the young person’s well-being, their environment and their community (Healy, 2005) as they all  influence one another and one would impact on the other. I1 has been subjected to a lot of change throughout her life and how she would have had to change to cope and adapt to this change, this is significant in regards to looked after children where they have gone through a lot of change that impacts on their lives. Their ‘systems’ are continually changing; therefore, it is important to apply this theory when working with a looked after child. When working with i1 I was faced with ‘resistance’ (Gitterman & Germain, 1976) which meant it was difficult to get a true picture of the support i1 had. I1 would seek to find alternative people to replace her guardians and would call people that she has known for a couple of days, mum and dad. It was difficult to identify a safe adult to care for I1 due to her meeting random adults and attaching herself to them, this could have been because I1 had a disorganised attachment were she would seek a relationship with any person who could potentially be dangerous (Howes, 2014). I1 would identify these adults as someone who she could stay with and whilst assessments were needed to be undertaken to assess the risks around these adults caring for I1, it was difficult to complete a detailed assessment to the time restraints and trying to manage I1 being homeless, especially taking into consideration that we had a duty of care towards i1 to safeguard the young person and provide the young person with housing. I was very concerned for I1 as she continued to be in a period of instability and putting herself at significant risk by continuing to stay with unknown adults (although they were police checked, i1 had only known them a short period of time), displaying challenging behaviour and anti social behaviour by stealing and getting into fights, whilst my main concern was the young person, I was also concerned about how I would manage my own personal emotions if something were to happen to the young person. Throughout gathering information for the assessment it was determining that I1 was not capable of residing by herself as she could not care for herself nor could she keep herself safe. It was clear during the assessment that all i1 wanted was a family to love her and care for her, however her own family refused to do this, therefore it was important for me to recognise this and the effects of bereavement and loss that i1 may be suffering, which could be having an impact on her behaviour. 

Whilst gathering information for the assessment, I questioned if I1 had the capacity to make decisions and to understand decisions that may have been made and if they could identify the risks involved (Griffith, 2006) and I was conscious of the fact that I1 would be turning 18 years of age soon and was concerned that she would “fall between the cracks” of social services, Goodall says that young people who are looked after will have adverse experiences, therefore they are unlikely to be equipped to manage themselves in adulthood (Goodall, 2019). Whilst it is important to build i1’s strengths and resilience (Early & GlenMaye, 2000), it was difficult under these circumstances due to i1’s vulnerabilities which meant that I needed to prioritise safeguarding her. I therefore sought guidance through supervision to discuss my concerns and what the next steps to take were (Social Care Wales, 2017). This allowed me to have guidance in the policies and procedures of the transition period for a young person. A referral was completed to the transitions team and it was important to have a multi agency approach with this young person to ensure that her needs were being met, without including too many professionals to confuse I1. 

I1 could be very volatile and threatening towards professionals, therefore it was important that I kept myself safe during meetings with the young person. However it was important that I remained open and honest with the young person (Social Care Wales, 2017) as it was important that she understood what was happening and what decisions were being made to try and keep her safe. I offered I1 a referral to the advocacy service, part 10 of the Social Services and Well Being Act 2014, who would have support I1 to have her wishes and feelings heard and to further help her understand the processes of what was happening, however she refused the advocacy support. 

During the assessment period I1’s behaviour was very unpredictable, whereby crisis intervention (Teater, 2014) was used on a daily basis to manage the young person’s behaviour. This involved trying to find i1 accommodation on a daily basis to ensure that she had a safe place to stay due to her aggressive behaviour. This behaviour included going missing, stealing, sexual exploitation, being verbally and physically aggressive. This behaviour resulted in the I1 being homeless and whilst the Local Authority had a duty of care for I1 (SSWBA, 2014) and to find a placement for her, there were no foster carers that felt that they could manage her behaviour, this resulted in I1 residing in B&B’s and hotels, however due the behaviour being displayed this was not a safe option. Crisis intervention also occurred due to having to attend the police station on a number of occasions due to i1 being arrested and attending hospital on a number of occasions due to i1 threatening to self harm and kill herself. Understandably, I1 began to get very distressed with the situation and the environment that she was in and whilst it would have been beneficial to complete words and pictures with the young person (Turnell and Murphy, 2014), it would not have been successful due to her high anxiety and her lack of understanding of her behaviour. Therapeutic work was attempted to be carried out with i1, however she would not engage with professionals and the Local Authority had a lack of resources to work with the young person and provide her with a further therapeutic service that she needed. As a practitioner this was frustrating due to putting services in place to try and help i1, however at the time it felt that she did not want my help and was trying to make matters worse. Upon reflection this could have been i1 trying to protect herself from losing another person who she was connected to.  
To gain further information for my assessment, I engaged with the Youth Offending Team as I1 had got into trouble with the police for stealing. Whilst it was important to gather information for the assessment it was important that I worked closely with the Youth Offending Team (Adams, Dominelli and Payne, 2009) to ensure that the worker fully understood what was happening in respect of I1 and to offer the best support. I1 continued to refuse to accept advocacy support, therefore it was important that I advocated for her whilst managing my role as I1’s social worker (Social Care Wales, 2017). Throughout the assessment it became clear in my opinion that I1 had learning difficulties as she was finding it difficult to retain information and that her level of understanding was low, a psychological assessment was carried out on I1 and it was important that this was shared with the Youth Offending Team to determine the best outcome for I1. The psychological assessment determined that she did have learning difficulties and that i1 would find it difficult to retain information and learn independent skills and has little concept of danger. The psychological assessment also stated that i1 had experienced a lot of trauma and loss during her childhood which was also having an impact on her development.  All of the professionals agreed with this diagnosis, although it was still difficult to persuade management that a therapeutic residential placement was the best placement for the young person. 
Upon reflection, it was evident that there was no suitable family member to care for I1. Ideally the best outcome would be for I1 to return to the care of her guardians as it would be in her best interest (SCW, 2017), however this was not possible. Whilst it was difficult to comprehend how a family could turn their back on their child it was evident that i1 was beyond parental control, therefore it would have been difficult to advocate for the young person to return to their care as it would have more than likely broken down. 

During the assessment I1 would state that she wanted to live independently in her own home, however my assessment deemed that I1 was not capable of meeting her own needs and that she needed significant support, this was faced with resistance from I1 as she did not agree and whilst it is important to listen to the voice of the child (UNCRC, 1989) it is difficult in this case as it would not be deemed safe to meet the wish of I1. The assessment identified that the most suitable option was for I1 to be accommodated in a residential setting as no local authority foster carer would be able to manage I1’s needs. I1 had been accommodated under section 76 of the Social Services Well Being (Wales) Act 2014 on a number of occasion and each placement had broken down, which may have impacted on I1’s emotional, psychological and behavioural problems (Marinkovic and Backovic, 2007). This decision needed to be agreed by management, who had previously refused this request, which may have been determined by finances and resources, however due to the deterioration in I1 presentation and her being able to meet her own care needs, where she was now struggling to manage her personal hygiene, including sanitary hygiene and continuing to put herself at risk of significant harm.

I1’s mental health significantly deteriorated where she was threatening to kill herself and was claiming that she was self-harming, although this was superficial. I1 was then sectioned under section 2 of the Mental Health Act for further assessment, however after a period of 48 hours it was deemed that i1 was fit for discharged. I did not agree with the decision for i1 to be discharged, therefore it was important that I challenged the health professionals involved to ensure that i1 had the right care plan to support her and keep her safe. It was evident that the hospital were using a health model of care and their decision could have possibly due to lack of bed and resources
A planning meeting was then held with all the agencies involved with I1 and management, where everyone shared all of their concerns. It was evident that the only option for I1 was for a residential placement to keep I1 safe and to provide her with the therapeutic input that she needed. Management were still unsure if this was the best outcome for I1, therefore it was important that I challenged this decision due to her recent admission into hospital and the overall deterioration of I1’s wellbeing I could not see any other practical option for I1, as it would not be safe for her to return to staying in B&B’s and the fostering team were still unable to find a suitable placement. I believe that a therapeutic residential placement was the only option to keep i1 safe and meet her needs and provide her with the therapy she needed to address her trauma (Dominelli, 2002). 
I informed I1 of the decision for her to be placed in a residential placement, therefore it was important to ensure that the placement would meet I1’s needs. It was important to ensure that the fostering team had all of the information in respect of I1 to help aid them in their search for a placement (The foster service (Wales) regulation, 2003). It was also important that all of my case notes were up to date on the system so that they could be accessed by other professionals. Unfortunately, all the placements that were identified were out of county due to rural locality of where i1 reside there are very limited placements, I thought that this would disrupt I1 and would escalate her behaviour, as the young person may feel that they are being treated differently as they are in a care home, which is the “last resort” for them due to their background, behaviours and various placement breakdowns (Shaw, 2014),  however she was quite content in moving out of county, although upon reflection I1 did not appreciate the enormity of the move as she was away from her network and a familiar environment. 

I believe that the best outcome was achieved for the young person at the end, although I do think that this outcome should have been achieved a long time before the decision was made. In my opinion the assessment highlighted the decision for i1 to be placed in residential care should have been approved by management when it was deemed that a foster placement couldn’t manage her behaviour, rather than allowing i1 to stay in b&b’s and hotels, which I believe put her at significant risk. It could be said that i1 was let down by professionals years ago, since she was displaying this behaviour for a number of years, and whilst a lot of time was put into trying to make i1 safe, it was frustrating that decisions were being made in respect of funding rather than what i1 needed and whilst I had the support from my team manager, decisions of this magnitude are made by the service manager and whilst they had all of the information provided, it felt that they were not listening to what the young person needed and thought that they knew best. I understand that my assessment was needed to be made to assess the risks and highlight the care and support needs of i1, whilst challenging other professionals and their decision making to ensure the best outcome for the young person. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
The Social Services and Well Being (Wales) Act (SSWBA) 2014 has changed legislation for Adult Services. The SSWBA is the response taken by the WAG after the Law Commission Report (Clements, 2016), which highlighted the confusion of having too many legislation and that many of the previous legislations were outdated, such as the Community Care Act 1948. Since then many community care legislations have been repealed and replaced by the SSWBA. The Wales Interim Policies and Procedures for the Protection of Vulnerable Adults, gives further guidance to practitioners when working with adult safeguarding. 
A national safeguarding board has been put into place and in Wales they have introduced Collaborative Working and Maintaining Partnership in Adult Safeguarding (CWMPAS), which consists of local authorities, police, NHS (Hywel Dda) and Wales Probation. The aim is to protect and prevent adults who are at risk of abuse (Mid and West Wales Safeguarding Board, 2016).
The social services and well-being (Wales) Act 2014 has changed social services whereby people have more control over what support they need and have more of a voice as to what they need. The principles of the Act are voice and control, prevention and early intervention, well-being and co-production.  The Act has also changed safeguarding whereby it has given a definition on an “adult at risk” (part 7 of the Act) and gives more influence of if an adult is at risk that there is a duty to report this to the local authority. The Act defines “an adult at risk who is experiencing or is at risk of abuse or neglect, has needs for care and support and as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it” (SSWBA, 2014). Part 7 of the social services and well being (Wales) Act 2014 has introduced adult protection and support orders (APSOS), this allows a practitioner to speak to an adult who is suspected at being at risk, where it can be established if the person has the capacity to make decisions and to assess if any action needs to happen. However, the order does not allow practitioners to remove the person.  
The Acts that remain in place are the Mental Health Act 1983, Mental Health Act 2007, Mental Capacity Act 2005 and the Equality Act 2010. When working with adults, the Mental Health Act, 1983 it paramount when working with adult with mental health concerns. The Mental Health Act 2005 is used when working with adult with mental health issues in regards to capacity and decision making. If it is deemed that an adult has capacity then they can choose to put themselves at risk and practitioners have to accept this as adults have got human rights (Human Rights Act, 1998). If it is deemed that the adult does not have capacity then the Deprivation of Liberty Safeguards (Mental Capacity Act, 2005) can be used to try and keep the adult safe, this could result in the adult being detained in a care home or hospital for their care and treatment to keep them safe (Age UK, 2019).  
Word count: 521


	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
The main difference between safeguarding adults and children is ‘capacity’, if an adult is deemed to have capacity then they are able to make the decision to put themselves at risk, however if a child is at risk then it is paramount that they are safeguarded. 

When working with children, practitioners are to adhere to the Children Act, 1989 and the All Wales Child Protection Procedures (AWCPP, 2008), which is an essential part of safeguarding children, they inform child protection practice across Wales (Welsh Assembly Government, 2017) and like adults the Social Services and Wellbeing (Wales) Act, 2014. 
Working with both adult and children it is important to take into consideration the Human Rights Act 1998, when working children it is important to take into account the United Convention Rights of the Child, which gives children their own rights along with the Gillick competency (right to consent to own medical treatment) and whilst it is important to listen to the rights of the child this has to be balanced with the risks. When working with adults it is important to follow the UN Principles for Older People.
Whilst it is good practice in child care to have consent, it is not necessary as practitioners are expected to intervene to safeguard the child. However, in adult care if the adult has capacity then you must have their consent to carry out an assessment of their needs. 

A difference between child care and adult care is that within child care practitioners are able to make an application to court to ask for a child to be removed from their parents/carers care if the child is at significant risk. Whereas in adult care an adult can only be removed from their environment if the person is deemed to be at risk due to lacking capacity and putting themselves at risk under the Mental Health Act, 2005.

The Wales Interim Policies and Procedures for the Protection of Vulnerable Adults, gives further guidance to practitioners when working with adult safeguarding. These policies and procedures are based on the European Convention of Human Rights and the Human Rights Act 1998.
Children and Adults in Wales have different safeguarding boards and in Wales they have introduced Collaborative Working and Maintaining Partnership in Adult Safeguarding (CWMPAS). Children and adults also have different commissioners, Wales was the first in the World to have an older person’s commissioner (WAG, 2008). 

In conclusion, there are different legislations and policies and procedures when working with children and adults at risk, however if an adult has capacity then they can make that decision to put themselves at risk, however safeguarding a child is paramount where practitioners are expected to intervene. 
Word count: 447 



Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
I am going to use Gibbs’ (1998, cited in Bassot, 2013) reflective cycle to help me reflect on my development as a social worker. The first part of the cycle is about what happened during the experience, therefore meeting what I wanted to develop. On reflection I have been fortunate to shadow colleagues and have my own court cases which has afforded me the opportunity to complete court documents and assessments and gain experience in regards to the Public Law Outline. This has developed my critical analysis skills in assessment and formal writing and the importance of being focused and succinct (Munby, n.d.). This has also been developed by attending court skills training and by co working court cases with peers. The second part of Gibbs’ cycle is about feelings, I feel more confident in completing these assessments and using my analytical skills to form a decision best for the young people I work with. This has been developed by attending training on how to complete assessments. Whilst working on court cases has developed my legislative knowledge when working with children, including the Children Act 1989 and Social Services and Well Being (Wales) Act 2014. I have also gained confidence in working with other professionals in complex situations and challenging decisions that are made, although this is an area that I will continue to develop, especially as my confidence grows as a practitioner.
 It is important that I use supervision to voice my insecurities and to help develop my work experience as it is important that work collaboratively with other professionals to ensure the best outcomes for the service users (Crawford, 2012). Whilst I tried to have a person centred/child centred approach (Teater, 2014) during court proceedings, it is very difficult as their wishes and feelings conflicts with the plan of the Local Authority due to the overarching aim to safeguard the child, where the parents may not agree with the Local Authority. I feel that the court arena can be oppressive (Banks, 2012) and it is difficult to promote the voice of individuals during this process (SCW, 2017) and at times is loses the trust and confidence of the families we work with if the court case does not go their way, however I have realised it is crucial that I am open and honest with the families (SCW, 2017) to ensure that they are aware of the plan of the Local Authority.  
I feel that I have developed my knowledge of legislation, such as the Social Services and Well Being (Wales) Act 2014, in particular part 7 (safeguarding) of the Social Services and Well Being (Wales) Act 2014 and part 3 of the SSWBA 2014 to have knowledge in regards to the eligibility criteria and assessment. This has been developed by shadowing my colleagues, where I have been able to ask them questions in regards to the legislation and doing my own research, I have also been fortunate to attend training in regards to the Social Services and Well Being (Wales) Act 2014 which has further developed my knowledge of the Act. This has increased my confidence when working collaboratively with other professionals, where I have been able to challenge other professionals with their duty of care to service users, however I believe that this will continue to develop throughout my practice. It has been difficult at times to work collaboratively with other people at times due to my inexperience and lack of confidence. 
Unfortunately due to the training not having been available, I have not been able to attend section 47 training, I have been fortunate to go out and carry out a section 47 investigation, and whilst this experience was valuable in regards to familiarising myself with the legislation and procedures it also further developed my knowledge of working with the All Wales Child Protection Procedures 2008 (AWCPPRG, 2008) and developing accountability for my own work (SCW, 2017), I feel it would have been more beneficial to have had the training before carrying out a section 47 investigation to build on my efficiency and confidence. 

I have attended training courses which has enable me to improve my practice, such as adolescent mental health training, harm reduction training, person centred planning to help me learn to work with service users and to engage with families. Unfortunately, I did not receive feedback from individuals, however I understand the importance of receiving this feedback to improve on my practice. 

It will be important for me to continue to develop my practice by continuing to attend training. It would be good practice for me to continue to shadow other teams to gain more experience. Within the next year it will be important for me to continue to develop my knowledge in the court arena to become more confident within this area by attending court and writing reports for court. It would also be beneficial to complete some adoption work, including writing adoption paperwork and placing a child with their adoptive family and carrying out adoption reviews.  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	15.11.2018

	2
	26.02.2019

	3
	27.03.2019

	4
	19.06.2019 – however could not attend had 1:1 session with lecturer on the 14.08.2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have been the students mentor throughout the time she has undertaken this consolidation programme however as I am the assistant team manager within the team she is based (and has been since she qualified as a social worker) I have watched the student grow in confidence and her ability to reflect on her practice, this has been evidenced through supervision and in her day to day practice.
Unfortunately the service user did not give feedback on the observation, it was a credit to the student that although this was a very difficult situation the student managed this situation well and appeared calm and confident in her mannerisms when dealing with conflict and whilst discussing a difficult topic. The student listened to the service user at all times and tried to emphasise with the service user at all times.  

I have been able to observe the student on a number of occasions and have been able to observe that the student is able to pick up on the service users body language and when they have become angry or upset the student has been able to change her body language and tone of voice to be empathise with the service user and remain calm but at the same time continue to get the information over to them in an appropriate manner. 
This case has been a very demanding and emotional case for the student to work on however she has managed this very well. At times it the case the service user was very confrontational with the student, however the student remained calm and never gave up working with the service user. The student was aware of not getting too emotionally involved with the service user and she had to learn how to manage her feelings of management decisions, this is something that she will constantly have to be aware of and gain support in her supervision sessions.
During her time in the team the student has developed a good set of skills which has given her the confidence and knowledge to challenge and support families in a non- confrontational way but also ensuring the children’s safety and well-being is paramount.
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I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Stephanie Phillips

	Name of Team/Agency 
	Child in Need Team 

	Name of Mentor 
	Tracey Walsh 

	Name of Line Manager 
	Emma Clarke 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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