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Part B 

(i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, Literacy and Numeracy framework, Digital Competence Framework, etc. 

(Approx. 1,500 words)


I address this question using the five Moodle task subject headings set in the initial weeks of the PGCE Course.

Addressing the needs of a range of learners

Coffey (2011, p. 200) states that the needs of individual learners in class are addressed through differentiation. This involves offering each learner challenge specific to their needs in order that all pupils succeed in learning. However, he is keen to stress that individual lessons should not be taught to each student. Coffey (2011, p. 200) suggests that, even if this were possible, it would undermine the group dynamic of the class. Coffey (2011, pp. 203-205) continues with his analysis by pointing out that, instead, differentiation can be achieved from the tasks given to learners or the outcomes from them.

Southall (2015, p.144) warns against the temptation to focus differentiation on less able pupils. He proposes creating challenge for all through a questioning strategy that is appropriate to each student’s breadth and depth of knowledge. Indeed, Pollard (2008, p.267) supports this view, highlighting that teachers need to establish learners’ prior knowledge as part of achieving differentiation. Elliott (2004, p.105) develops this point, stating that all pupils should be involved in differentiated questioning using appropriate questions for each one.

I embraced this theory in my lesson as far as practicable. I established learners’ prior knowledge of the specific topic and Business generally in my discussions with Geography students when we were observing their lessons the previous day. I employed a differentiated questioning strategy to involve all pupils. The more challenging questions were addressed to the Business students. The Geographers were questioned based upon my perception of their prior knowledge with my differentiation being revisited if my initial assessment proved to be inaccurate. This approach generated positive feedback from learners.

Theories of learning and pedagogy

Pollard (2008, p.182) helpfully describes pupil activity where learning is conducted, using each of the three most common learning models. In a Behaviourist environment, the class passively listens to the teacher. Constructivist learners are involved in individual activity whereas, in a Social Constructivist classroom, pupils participate in group activity.

Muijs (2004, pp. 45-47) states that Behaviourist theory resulted from the research of psychologists such as Skinner and Pavlov. This noted how animals’ behaviour was conditioned by its response to an external stimulus. It has formed the basis of further research on effective teaching in schools. However, Muijs (2004, pp. 45-47) points out that the theory is too limited to explain human learning.




Muijs & Reynolds (2001, p.79) summarise Piaget’s Constructivist theories. He believed that children’s cognitive development occurs through maturation, the unlocking of changes programmed into us before birth. This causes youngsters to learn in four, distinct developmental stages, which end at age twelve. Vygotsky (1978, cited in Denby, 2015a, p. 162) proposes an opposing, Social Constructivist view that learning is continuous. It is achieved by the student being in a Zone of Proximal Development where they learn most effectively. The teacher provides scaffolding to support the pupil in their development, but peer learning and collaboration contribute greatly to the process.

Wilkinson & Anderson (2007, p. 163) continue Vygotsky’s theme, indicating that pupils should be taught how to learn as well as the curriculum subject matter. They will be able to apply this skill to conquer new concepts independently. However, Hattie & Yates (2014, pp. 64-69) warn that feedback is an intrinsic part of the process for both pupil and teacher to ensure that learning occurs as intended.

The time limited nature of the micro teach lesson necessitated me delivering activities that were more Constructivist and Teacher-led. My Scheme of Work (“Scheme”) contains a variety of tasks, including many that promote Peer Learning. Also, the use of the Exit Ticket at the end of the lesson provided feedback on the knowledge that learners had acquired and the effectiveness of my teaching itself.


Curriculum Cwmreig

Bruner (1996, p. 3) explains that our understanding of education is formed by our perception of culture and its purpose. In Wales, this is facilitated through the use of Curriculum Cwmreig (“YCC”). The literal translation of YCC is “the Curriculum of Wales”. Qualifications, Curriculum and Assessment Authority for Wales (2003) highlights that YCC enables pupils to embrace the distinctive nature of Welsh culture in their learning.

Welsh Government (2013) states that YCC exists within the framework of the National Curriculum. Indeed, Pollard (2014, p.253) suggests that, following devolution, Welsh people preserve their culture by teaching Welsh in their schools whilst the education system introduces learners to the culture of the United Kingdom as a whole.

Estyn (2006) assesses schools’ progress in implementing YCC in Key Stages 3, 4 and 5. Its survey reveals that YCC provides purpose to pupils’ learning in three quarters of schools examined. However, in the remainder, work relating to YCC is poor and students’ knowledge of it is lacking. This analysis is continued by Tuppen (2014, p. 62). He believes that, if Welsh culture fits naturally into teaching, YCC is successful. However, this does not apply if it is included purely for the sake of compliance. Tuppen (2014, p.62) concludes by questioning the extent to which YCC actually has educated learners in Welsh beliefs, values and culture.

Nevertheless, Donaldson (2015) proposes that one of the purposes of a new curriculum should be that Welsh learners are “ethical, informed, citizens” “of Wales and the world” (Donaldson, 2015, 30). He recommends that all pupils should study the Welsh language to the age of 16 and acquire knowledge about their community and culture generally.

The requirement to reflect YCC in Welsh education is enshrined in The Qualified Teacher Status Standards Wales 2009 (“QTS”). These state that Welsh learners should be allowed to develop their understanding of YCC. Similarly, teachers are required to make appropriate use of YCC in their work.




Consequently, I prepared my Lesson Plan and Scheme to reflect YCC as suggested by Donaldson (2015) and not reflect the criticisms voiced by Tuppen (2014, p.62). I included examples of Welsh businesses (Amazon and Sidoli’s) in my Scheme for the lessons on Product and Place respectively. In delivering my teaching, I used a variety of incidental Welsh phrases learned in the “Cwmraeg I bawb” lectures that I had attended as part of the PGCE Course.

Introduction to Assessment

Brooks (2004, p.111) explains the distinction between formative assessment (assessment for learning) and summative assessment (assessment of learning).

Black & Wiliam (2010, cited in Dixson & Worrell, 2016, p.153), expand on this definition of formative assessment. It encompasses tasks that teachers and students undertake which provide feedback that modifies learning activities. These help students learn more effectively. The assessments are usually informal and low stakes, occurring both before and during instruction. Brooks (2004, pp. 110-111) introduces the concept of feedforward, where feedback is used to improve future teaching and learning.

Related to this is the Exit Ticket described by Cornelius (2014, p. 116). The teacher poses a question at the end of the period, based on that lesson. Students submit a written response to the teacher as they exit the classroom. These are reviewed by the teacher and the topic is discussed in groups at the start of the next lesson.

Gardner (2010, cited in Dixson & Worrell, 2016, p. 156) explains that summative assessments are generally high stakes, providing a final assessment of how much learning has occurred. Consequently, they are less frequent than formative assessments. 

In conclusion, Hattie (2003, p.8), reminds us that decision making by educators in the classroom is of greater importance than whether they use formative or summative assessment in delivering their teaching.

My Scheme was prepared to use assessment for learning throughout all lessons. As a novice teacher, feedback from learners is vital to me in informing my planning and assessing how I need to vary my approach, to progress all pupils’ learning. In my micro teach lesson, the Exit Ticket exercise provided invaluable feedback on pupils’ understanding and the effectiveness of my teaching. This would have been used in the next lesson as suggested by Cornelius (2014, p. 116).

Behaviour Management

Here, I comment on three techniques for managing behaviour that I employed in my lesson: preparing a seating plan; greeting pupils at the door; and the use of learners’ names.

Wong & Wong (1998, pp. 108,119) claim that using a seating plan results in a more effective class for the majority of the time. They recommend displaying the plan, so it is visible to students as they enter the room, enabling them to move directly to their assigned place. Consequently, in my micro teaching lesson, the plan was visible on the whiteboard at the beginning of the period.


My plan was for a largely Teacher-led lesson, interacting with the class as I delivered content to them. As a result, I rearranged the classroom to sit pupils in rows. Muijs & Reynolds (2001, pp. 38-39) suggest that this layout is effective for whole-class teaching.

I ensured that learners were aware of the seating plan by greeting them at the door. Crozier, (2004, p.143) proposes this in order to remind students of the classroom rules. Rogers (2015, p. 55-56) confirms that this initial contact, if correctly handled by the teacher, can assist in managing pupils’ transition from a boisterous physical environment outside the classroom to a calmer one within.

Bennett (2015) points out that ignorance of pupils’ names will prevent a teacher from controlling them. Similarly, Rogers (2015, p.69) stresses that knowing and using students’ names is essential, not only for classroom management, but also for building relationships with them. 

When preparing my lesson, I used the PGCE Student List circulated for the Bridging Days to obtain the names of the Geography Students who would be present. That enabled me to prepare the seating plan referred to above. Additionally, I used a copy of the plan throughout my teaching to recall and use pupils’ names, thereby improving my confidence and impact.
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(ii) In light of your first teaching experience, revisit your micro-teaching lesson and address the following: 
• Critically evaluate your lesson in light of your first professional teaching experience. 

This response uses the headings adopted in (i) above and evaluates my lesson in the context of my Bridging Days at Coedcae and Olchfa as well as my PTE1 at Ysgol Gyfun Emlyn (“YGE”).

Addressing the needs of a range of learners

One example of the artificial environment in which my lesson was conducted, was the absence of pupils with Additional Learning Needs (“ALN”). Denby (2015b, pp. 199-200) illustrates the range of backgrounds, needs and methods of learning that pupils possess. He highlights the challenge of considering these when delivering differentiated teaching in class.

At YGE, I observed how this is addressed in class. In a Year 9 Science lesson, three pupils with ALN were present. To meet their needs, the teacher divided the learning into distinct, relatively brief activities. He allowed the ALN pupils extra time to respond to directed questioning. Consequently, they were fully involved.

Theories of learning and pedagogy

The feedback on the lesson from my peers and Tutor identified it as being excessively Constructivist. My goal is to deliver the type of teaching described by Hattie & Yates (2014, p.107) where learners mainly work on tasks that promote deep understanding.

At Olchfa, I observed a Year 13 Business Lesson that was far closer to this target. This included Deliberate Practice, as described by Hattie & Yates (2014, p. 96), where pupils answered a challenging written question. The teacher had modelled the technique to demonstrate higher level learning in the GCSE Exam.




Curriculum Cwmreig

My lesson reflected YCC to the extent expected through the use of incidental Welsh vocabulary and reference to Welsh businesses. However, based upon my initial teaching experience, it is unclear how best practice in the use of YCC is being assessed.

Smith (2015, p.23) publishes the outcome of his research revealing that schools’ focus in teaching YCC is on learning and use of the Welsh language. This reflects the criteria adopted by Estyn when conducting inspections. At Olchfa, the school had recently been graded as Excellent (Estyn, 2018). The school did not appear to be teaching the non-language aspects of YCC at this level.

Introduction to Assessment

Whilst the feedback on my lesson was broadly positive, its greater value was in the constructive, written critique by my fellow students. Adey (2011, p. 384) stresses the benefit to teachers in their development of being able to discuss performance with peers.

At YGE, I have not observed that the opportunity for peer review exists for teachers once qualified, other than as part of a structured assessment by the Head Teacher. However, I have witnessed instances of pupils providing feedback. For example, a Year 10 Business class were asked to describe their Facebook status on their learning from a lesson.

Behaviour Management

The effectiveness of my lesson was facilitated by well-behaved, respectful pupils; a luxury not always enjoyed in class. Muijs & Reynolds (2001, p.42) explain the benefit to both pupils and teachers of a whole school behaviour policy that can be consistently understood and applied. Learners are aware of behaviour that is unacceptable in lessons and educators avoid spending time reinforcing the rules in class. The policy can be displayed throughout the building to promote awareness.

During a Bridging visit, I observed a newly created whole school behaviour policy that appeared to have been successfully integrated. 
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• Discuss how you might approach this exercise in a different manner and how this might improve upon your practice. How might these changes impact upon the teaching and learning process? 

Here, with reference to the feedback on my lesson, I comment on two suggested improvements; the use of praise and peer assessment. I believe that adopting them to approach this exercise differently would increase my effectiveness.

The Use of Praise

Crozier (2004, p. 145) proposes the use of praise in teaching, recommending that it should be employed openly and often so that the recipient, and others nearby, know what is being praised. However, as learners become older, it may be preferable for praise to be offered more discreetly to avoid embarrassment.



Consequently, I would need to use praise appropriately, for it to impact positively upon teaching and learning. Hattie & Yates (2004, pp. 67-68) warn that praise, in itself, does not assist in learning. Furthermore, providing continuous praise can cause students to question why more meaningful feedback is not being provided.

Dweck (1999, cited in Hattie & Yates, 2014, p. 68), found that pupils’ performance in solving problems can wane if they are praised for intelligence on initial, easier activities. Consequently, Dweck (2006, cited in Gault, 2015, p. 287) concludes that linking praise to effort can inspire students and promote their learning.

Brophy (1981, cited in Muijs & Reynolds, 2001, p. 54), supports this view and summarises criteria for effective praise. These include that it should: be offered by exception; reward specific achievement relevant to prior attainment; and recognise performance against defined measures (which can include effort).

Peer Assessment

Gault (2015, p. 285) explains that Peer Assessment enables learners to assess each other’s work. To do so, they must understand both the subject matter and assessment criteria. Consequently, pupils can set targets to improve their learning and take ownership of progressing it. Thus, students are actively involved, creating understanding about their learning. Furthermore, learners are able to evaluate their own work more proficiently by assessing their peers’ efforts.

Pollard (2014, p. 367) suggests that Peer Assessment can result in immediate improvement. If learners discuss work together, and suggested amendments are actioned straight away, then this removes the need for traditional marking to occur. This supports the learning of pupils whose literacy skills are weaker and who may be less able to provide written feedback to others. Also, collective collaboration to improve work helps students appreciate the value of their classmates’ opinion and encourages them to seek it. This is more effective if they can target the aspect of their work where feedback should be directed.
,
James (1998, cited in Fautley & Savage, 2008, p. 52) confirms how Peer Assessment enhances the teaching and learning process. He points out that, in order for learners to improve, they must assess the difference between their actual and target performance as well as discovering the cause of it. This enables them to devise methods for bridging that gap in future. Only students can conduct this analysis. Their teachers are not able to do it for them.

Fautley & Savage (2008, p. 51) highlight that some trainee teachers struggle with the concept of using Peer Assessment in class. Moreover, the approach necessitates preparation for both teachers and learners before it can be implemented effectively. The fact that it may be a rare practice for trainee teachers to encounter during their placements, does not reduce its validity.
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• Critically evaluate the influence of these features on pupils’ thinking, learning and behaviour in the light of suggested changes. 

Rogers (2006, pp. 99-100) sets out the impact that praise can have on challenging individuals and classes if teachers consciously respond to learners’ positive actions. This can be done either openly or with individuals discreetly. The time investment necessary to develop this skill is justified because it creates a far more positive learning environment with pupils individually and collectively. The process transmits faith in students’ ability to develop.

Rogers (2015, pp. 150-151) develops his own analysis by claiming that, as learners become teenagers, open praise for their school work may not be so well received. Consequently, a few words in private are more appropriate. Similarly, a note or letter sent home by a teacher to a student’s parents can have added impact through the recipient adding their own encouragement to the pupil.

Finally, Rogers (1998, pp. 232,235) emphasises the difference between praise and encouragement, stressing that the latter should be used because it helps the learner understand why their behaviour is praiseworthy. The message must be succinct to ensure it is not diluted by subordinate, qualifying comments. It promotes learning because it acknowledges the pupil’s effort instead of simply concentrating on the outcome from it. Furthermore, Hattie & Yates (2014, p.69) illustrate the impact of encouragement on learning, even if pupils are not necessarily successful. If they understand that facing challenge is an integral part of learning, then isolated incidents of failure do not have a detrimental effect overall.

Hattie and Timperley (2007, cited in Allison and Tharby, pp. 169-170) also indicate that, to have an effective impact on learning, praise communicated to a pupil should concentrate not on their ability but their effort. However, this form of feedback is the least effective of four types mentioned. In order of impact, the following should be used instead: feedback on the task (which enables learners to acquire the surface knowledge necessary for higher-level learning); feedback on the process used to create the task (this should identify errors, enabling them to be addressed forthwith); and feedback from self-assessment (how students intend to assess their own work).

Coloroso (1994, cited in Wong and Wong, p. 183) promotes the concept of specific praise, focussing on the action rather than the pupil, which will increase the likelihood of them repeating it. Praising the action supports the learner in taking pride in their achievement and fosters the concept of accomplishment within them. Both traits assist the student in succeeding in life.

Fautley and Savage (2008, pp 17,87) consider praise as a behaviourist approach when positive reinforcement is applied to desired behaviour. If learners’ efforts are praised honestly, frequently and systematically, then this will enhance belief in their ability to learn. Additionally, the school environment will be conducive to achievement.

Boulton (2011, p. 159) comments on the influence of Peer Assessment on learning if it is conducted as part of reflection and feedback at the end of a lesson. This allows pupils to set future targets for their learning and development. Additionally, formative assessment of all learners’ targets for a class by their teacher will inform future lesson plans and help deliver the learning desired by students.
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• Evaluate the development of your own thinking as a teacher using QTS standards. 

Pollard (2014, pp. 74-75) mentions that standards provide guidelines for the training of teachers. They are useful in setting and managing expectations for all who are involved in the process. However, they do not act as a permanent, rigid benchmark that a trainee will be scored against for the whole of their teaching career. Indeed, whilst my PGCE year is being conducted under QTS, Welsh Government (2018) has announced details of the new standards that will replace them.

QTS are an example of the Professional Characteristics that Hay McBer (2000, pp. 6-7, 19) includes in its report. They are instinctive examples of behaviour that combine to create outstanding teachers. The greater the frequency and degree to which they are demonstrated by a teacher, the higher is the level of their performance. In achieving this, the Professional Characteristics are combined with Teaching Skills and Classroom Climate to influence pupil progress. However, there is not just one way of combining these factors to achieve success in any given situation. Similarly, in view of the variables involved, an effective mix of factors in one lesson will not necessarily work in another environment with different learners.

I set out below how my thinking has developed, with reference to three of the QTS. These are reflected in my Action Plan.

S3.3.9 – Learners’ Behaviour and Classroom Discipline

In my career to date, I have often presented and lectured on Business. However, this has always been to a respectful, professional audience where having to manage their behaviour has not been necessary. Crozier (2004, p. 135) states that, as part of growing up, teenagers will challenge the authority of their teachers. Furthermore, some learners’ approach to education is clouded by their home environment and life outside school.

The standard refers to establishing rules for appropriate behaviour in class as well as both anticipating and responding constructively to actions that infringe what is acceptable. In addressing this I am seeking to understand and apply the Behaviour Policy at my Placement School proactively. My aim is to prevent incidents from escalating, keep students in class and avoid their actions preventing them and others from learning.

S3.1.2 – Supporting learners’ varying needs so all make good progress

Pollard (2014, p. 313) explains that an effective teacher is able to demonstrate all facets of pedagogy to varying degrees. Their repertoire must be skilled and wide-ranging in order for pupils to access learning fully. This is addressed by the standard in considering how the differing needs of all students will be catered for in Lesson Plans and Schemes so that all learners make good progress.

I am addressing this point during my Placement. Student behaviour apparent in my Lesson Observations has been discussed with the relevant teacher, referring to Pupil Data that analyses those learners with ALN. This has assisted in developing skills that apply the theories of differentiation in planning lessons to be accessible for all students. My Mentors play a fundamental part in developing me in this area.

S1.6 – Recognise the contribution provided by support staff and other professionals

Cowley (2003, pp. 137-138) highlights the need to forge relationships in school with colleagues who can make your working life much easier. This includes support staff as well as teachers. 

I have prioritised developing these links in school whilst learning the practical skills necessary to operate effectively as a teacher. An example are the staff who operate the school’s Reprographic machines. Their input and goodwill are vital in ensuring that resources are printed and copied in time for my lessons.
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• Conclude with an appended QTS-referenced Action Plan (not included in word count) 
(Approx. 2,000 words)
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