
A written assessment showing how a series of learning opportunities can be interlinked to demonstrate progression in an area of learning and experience

The terminology of Assessment For Learning (AFL) has been addressed by Black and Wiliam, who defined it as “formative assessments by teachers in their school or college classrooms” and further defined as “The process of seeking and interpreting evidence for use by learners and their teachers, to identify where the learners are in their learning, where they need to go and how best to get there” by the Assessment Reform Group (2002, pp.2-3). AFL has sooner been described in simpler terms by teachers as a variety of methods or strategies that can improve the learning of a class of different ability pupils. 

During this assignment, I will be discussing how the use of Assessment For Learning strategies have been shown to improve the academic performance and engagement of every individual in the class. Black and Wiliam further argue, in ‘Assessment and Classroom Learning’,  that schools have experienced a “shift in the focus of attention, towards greater interest in the interactions between assessment and classroom learning and away from concentration on the properties of restricted forms of test which are only weakly linked to the learning experiences of students”, meaning that AFL has been/is being incorporated into many classrooms across Wales, becoming a big part of the curriculum. 
My chosen hypothetical year group will be in KS2, more specifically Year 5, in a rural school (aprox. 20% free school meals), and all varying in ability. I believe that I would be able to best deliver my lesson plans to this age group. Although I only have a limited experience of working with Year 5 from my PTE Placement, I have a vast experience when working with Year 6 from both my placement and volunteer work. Due to my chosen class for this assignment pushing towards the highest progression steps, my knowledge and experience gained during my placement will be extremely helpful to me as it will allow me to recognise the similarities and differences between each class, and prepare for and act upon both.  
The theme I have chosen to deliver these lessons under is The Tudor Era, a theme widely recognised and used by primary schools across Wales. I have chosen this theme due to the wide range of curriculum subjects that I can both create and teach with it as an umbrella topic to tie them all together, as encouraged by the new curriculum. My chosen year group will already have background knowledge on this theme before my first planned lesson of this assignment. This is highlighted in each of my lesson plans (found in the Appendix) and will be further explained as a part of this assignment, but to summarise, the pupils would have already undergone an educational Tudor school trip and would have participated in several lessons in order to understand and develop their overall knowledge of the subject. 
The three AOLE’s that I have chosen to focus on under this theme are Humanities, Expressive Arts and Maths and Numeracy, with the underlying History playing a role across all three of my lesson plans. Therefore, the main AOLE that will be focused on in my Year 5 class will be Humanities. The reasons why I have chosen these three areas are that I believe that these are where I can best gauge my chosen year groups abilities and then monitor them as they progress through each lesson. Due to my decision to not group my class by ability, I am able to gain more engagement and participation from whole class activities, and so have used this template as the foundation of each of my lesson plans. I wanted to use AFL strategies that would work in unison with whole class learning effectively and in result promote this form of learning. AFL strategies that would promote grouped abilities would be ineffective in my lesson plans shown. I also need to be conscious of the fact that there are many more factors that contribute to the effectiveness of an AFL strategy. These include year group, the subject, the type of class, etc. and will be touched upon further within this assignment. When planning out my learning episodes, I needed to remain aware that assessment is a powerful process which can either optimise or inhibit learning depending on how, and under what context, it is applied. I also understand that not every AFL strategy is suitable for every lesson, and needed to plan this in accordance to what I wanted to teach in each particular lesson. 
“Firm evidence shows that formative assessment is an essential component of classroom work and that its development can raise standards of achievement” (Black and Wiliam, pp. 1). It could be suggested that AFL strategies are most effective when they encourage children to make mistakes. Dweck’s ‘Growth Mindset’ promotes this idea of making children confident to try and make mistakes. Clarke built on this idea explaining that children gain ‘learning powers’ and actually learn better when they make mistakes. 
Although giving pupils the opportunity to make mistakes is an important aspect of AFL improving learning within the classroom, this cannot happen without raising the quality of the actual teaching. Simply assessing students through tests has been recently suggested to be a very ineffective way of checking a child’s understanding of a particular topic. Donaldson (2015, pp.74) stated that we should focus on aligning assessment with the “purposes of learning”. This will allow teachers to, as stated within the Successful Futures Report, to “assess what matters”. If teachers intend to use assessments within their class’ learning, then they must “be clear about the reasons for assessment and plan in advance for the intended uses of assessment results”. If a pupil is to be assessed, then the results from that assessment should count towards raising their level of understanding (from that particular topic they were being assessed on), after the assessment is complete, or sometime in the near future. Furthermore, Donaldson (pp.75) stated that assessment is more for learning than it is for reporting. This is a huge point that Assessment for Learning brings to light, as pupils should be able to be given to suitable level of support through the various strategies. 
Bruner’s scaffolding could potentially be used as a strategy of AFL, as it ensures that pupils are given the appropriate amount of support to complete a given, possibly difficult task. Dymoke’s explanation, in Reflective Teaching and Learning: A guide to professional issues for beginning secondary teachers (2008, pp.49), can be used as a means of supporting this by saying “scaffolding can be seen in use in various classroom strategies where staged and structured support will enable completion of complex tasks.  As a child becomes more confident with a specific task, and secure in their learning, the scaffolding can gradually be dismantled and support withdrawn.” Similarly, Vygotsky’s method of ‘Zone of Proximal Development’ (ZPD) can be thought of in the same way, as it can be used to ensure the child is learning and completing new challenges, and is a constructivist approach to education, meaning children’s learning is child-led. This promotes one of the key principles of AFL: Using children as a resource of learning. This also highlights the use of Enquiry Based Learning (EBL) as a form of AFL teaching. However, to criticise this, both methods rely heavily on supporting the learner, but not so much as to make the task too easy/difficult, therefore finding the ideal zone to push a pupil to or finding the right amount of support to give to a pupil can be challenging and if not done correctly, even counter-productive. 
A huge part of AFL according to Black and Wiliam is the idea that pupils become responsible for their own learning. LearntoLearn (pp.1) stated “For AfL practices to be truly effective, teachers need to change from teaching about a subject or topic, to helping pupils take responsibility for their own individual learning by reflecting and acting upon information and feedback they are given”. This helps that the majority of AFL strategies can be used in a child-led activity, such as think-pair-share, which allows children to lead the discussion and think of their own solutions to problems presented to them.
One of the key principles of AFL that is vital to focus on in my lesson plans is feedback. This can be done in a variety of ways; walking galleries are especially useful in creative lessons, such as art, and traffic lights are very effective in lesson which require pupils to grasp new concepts. Constant verbal feedback is another very effective, yet overlooked informal strategy, that becomes more useful when it is used throughout each lesson. The use of informal and formal strategies is very important in children’s understanding, as “learners use formal and informal resources to construct meaning” (Hanson and Acateer, 2012, pp. 5). This is done by children being able to “make and reinforce” links between these resources, instead of only thinking one way. A study by Ferguson, called Students perceptions of quality feedback in teacher education (2007), stated that many reports have identified a perceived lack of quality from teachers to pupils. The study found that students wanted their feedback to have quality in three areas; its form, detail, and importantly, its timing. Feedback for pupils should be a more constant, more formative form of communicating a teacher’s thoughts of a pupils piece of work against the curriculum back to the pupil, instead of the method of simply marking a pupil’s work after they’ve already moved on from that particular topic. In their work, Inside the Black Box, Black and Wiliam touched upon this most common form of feedback amongst schools, stating that although marking a pupil’s work has become natural and consciences, it “often fails to offer guidance on how work can be improved”. However, a huge problem that AFL does not fix with the principle of feedback, as a whole, is that it is not pupil-led and, even if these occasions are rare, the teacher marking the work can be biased. 
The Effective Teaching and Learning Network (2012) explained that teaching and learning is more effective when a variety of teaching practices are in place, and when the focus is placed on the actual learning and understanding rather than correct answers. Hughes supports this within his own work, And the Main Thing is…Learning (2006), stating that “in order to make sense of information you must do more than simply receive and reproduce it – you have to do something with it”. 
Every AFL strategy allows the teacher to have a more active role in the pupils learning, giving more opportunity for interactions between the teacher and the learner. Hattie (2015) stated that every interaction with a pupil has an impact to a certain extend. Therefore, supporting the idea that if interactions between teacher and learner are to happen through AFL, then it should be ensured that these interactions are of high quality and provide some form of subject understanding to the learner. For example, basketball not ping pong is effective AFL strategy in supporting the quality of talk between teacher and pupil, and as a result, improving understanding amongst the pupils. However, a limitation to a strategy like this is that misconceptions may arise amongst certain pupils, which would possibly derail the conversation and require further explanation from the teacher. 
My ‘Artecrafts’ lesson plan focuses on the Expressive Arts Area of Learning and Experience (AoLE), with small aspects from Humanities due to my topic being the Tudor Period. The introduction of my lesson showcases this, as pupils are given selected information on three artefacts from this era, that they will create, and must work out the significance of each (e.g what it is, what it was used for, who owned it?, etc.). The skill from the draft for the Welsh Curriculum (for 2020) that I have chosen to focus on here is for children to “interpret information in order to draw a conclusion or make a judgement”. The choice of ‘Basketball not Ping-Pong’ was put in place to ensure a whole-class discussion that can be controlled with pupils building off of one anothers ideas. Due to the children building off of one anothers ideas, it can be ensured that the lesson continues at a relatively fast pace. The effectiveness of this strategy, within the introduction of the lesson, outweighed any other strategy. 
Even though the main body of my ‘Artecrafts’ lesson was simple claywork, a lot of AFL strategies were put in place during this lesson in order to ensure that the children were learning as they progressed. I wanted to focus on pupils working “independently to investigate the potential of the Expressive Arts as a means of communication” (Hwb.gov.wales, 2019) and pupils being able to investigate how symbolism and metaphor deepen artistic meaning” during the main body of the lesson. The focus was not only on what they were creating, but also on their understanding and symbolism that each object represents. Dunn (2017, pp. 37) stated that AFL in it’s most basic form, is “knowing what the children in your class know, what they don’t know, and how you can make up the difference”. In order to make sure children have the right understanding before they began, the AFL strategy of ‘What A Good One Looks Like’ (or a ‘WAGOLL’) was opted for. Children learn better when they understand what they are supposed to learn. Hughes (2006) encourages this approach, explaining that “the fact that something has been taught does not necessarily mean that it has been learned”. 
Traffics Lights would be available throughout the lesson to work in unison with the constant formative feedback from the teacher. If a pupil needed feedback sooner than others, then the traffic light would be able to communicate their understanding subtly to the teacher. A ‘Walk-in/Walking’ was put in place to offer a form of peer assessment from one another. This is found to be the most effective in practice within Expressive Arts lessons due to the nature of the brief contact with other work. 

I felt as if I could accurately measure a pupil’s learning through a lesson focused on the AoLE of Language, Literature and Communication. The lesson will be referred to as the Tudor Poetry lesson. The main focus of the lesson, from the Welsh Government Language, Literature and Communication document, is for pupils to “Understand that people across time and from different cultures have produced creative work to celebrate their culture and identity”. The aims of this lesson can be summarised within my success criteria. I have used the ‘what matters’ statement of pupils “can structure their writing in different forms to engage the reader’s interest and sustain my ideas coherently” (Welsh Government, 2019). To ensure pupils each got to share their ideas of Tudor culture, the strategy of poker face would be used to not give anything away, and to not encourage only one way of thinking. ‘Basketball not ping pong’ would be used within this lesson also, in unison with poker face, to allow pupils to bounce and build their ideas off of one another. This would succed in allowing pupils to focus on “creative practitioners from across the disciplines” and learn that art can be conveyed through a variety of forms, and artists use these forms with different tools and techniques to create meaning from them.
A link to the Expressive Arts curriculum is prominent during my plenary. For feedback, pupils will “give opinions about their own creative work and the work of others”. I personally believe that the best way to do this, at least in theory, is to use a variation of strategy of Two Stars and a Wish, grouping pupils to deliver peer feedback to one another, rather than individually. Obviously, one criticism of this method is that pupils don’t receive their own individual feedback. However, I am confident in the idea of pupils giving peer feedback, as it would offer a fresh, non-biased view from a range of other pupils, rather than the teacher.  Ndisang and Benson stated (2014) “positive regulatory effect of feedback from pupils to teachers on Assessment for Learning (AfL), classroom proactiveness, and on visible and progressive learning”.
My learning episode based on the particular Area of Learning and Experience, Maths and Numeracy, is based around the Tudor Era event of the sinking of the ‘Mary Rose’. The introduction focuses on the theories based around how the boat sank and supports giving pupils the opportunity to “focus on enquiries with a focus on exploring different interpretations”. The ‘what matters’ within my success criteria, states pupils “can form, express and support my own interpretations of historical events” (Welsh Government, 2019). Think, pair, share will be the chosen method to develop these particular skills, as it will give pupils the opportunity to think independently and with a partner before sharing their combined and developed ideas with the rest of the class. DCF will be included here through the use of a website search (found under appendix) and the information will be delivered to the learners via powerpoint. 
The main body of the lesson will consist of providing “learners with a wide range of opportunities to develop their numeracy skills in real-world contexts” by setting the mathematical problem solving in the Tudor Era, particularly the financial resources Henry VIII supplied the Mary Rose with before it sank. The main purpose of the lesson is, as written in my lesson plan, “To be able to solve big subtraction and addition equations under an historical context and to be able to structure theories about a histroical event”. A huge overarching strategy that would be used throughout the entirety of the lesson is the Collaboration in Formulating Questions. This is due to the children working in groups to share their theories and to complete the problem solving task where they will be able to come together at any time during the task to formulate questions for the teacher to give feedback to. Smith (2006) found that “who work in groups learn how to compromise and resolve petty arguments as well as making rapid progress in maths, science and reading”. The study “involving more than 4,000 pupils, aged between five and 14, found children who worked together in groups made rapid progress and behaved well”. 
My plenary would consist of the correct answers being delivered by the teacher to find out which group got which answers right. This would most likely be done using a traditional whiteboard and pen or an interactive whiteboard. The AFL method of Two Stars and a Wish would be used to feedback to the teacher whether they enjoyed the task and the group work, and whether they understood the topic of the lesson. 
In every learning episode, I have planned using a variety of AFL strategies for every section of the lesson. In each lesson plan at least one AFL strategy has been used to check a child’s understanding, whether this has been done through the principle of questioning or through showing the class an example of what is expected. Also, in every lesson plan at least one AFL strategy has been selcted to be used throughout the lesson in order to constantly monitor pupils learning and understanding as the lesson progressed and to clear up any misconceptions or uncertainty. For example, the method of traffic lights were used so that, at any time, a pupil couldchange their colour subtly so that only the teacher could see if they needed any assistence. Finally, an AFL strategy was always used in the plenary of my learning episodes, in order to allow the pupils to reflect back on not only what they’ve learnt, but also how they’ve leant in the lesson. This also allows the teacher to assess the entire classes understanding at once and has made my plenaries more effective and purposeful.  
In conclusion, the importance of AFL is momentous in children’s understanding and improvement of learning. After all, Assessment for Learnings core aim is to check pupil understanding and frequently and consistently improve the pace of teaching and learning within lessons. AFL is an “essential part of a child’s education as it defines whether or not the objectives of teaching are being met” (Assessment Reform Group, pp.2). Dunn (2017, pp.38) listed the ten principles developed by the Assessment Reform Group (ww.aaia.org.uk). He believed that “AfL should be regarded as a key professional skill for teachers”. When planning my learning episodes I wanted to, firstly, choose the most suitable AfL strategies that fit each lesson, in order to maximise their effectiveness and, secondly, I wanted each Afl strategy to interlink together for whenever I chose to use formative assessments within my lessons to demonstrate progression within a particular Area of Learning and Experience. Black and Wiliam, across their varied mediums of findings, argued that when formative assessments were used within the classroom, students learned at roughly double the rate that they would with common, ‘old-school’ methods of teaching. One of the most importance of the principles highlighted in the list regarded feedback. Hattie (2011) ranked feedback strategies tenth out of the approximately 150 factors that bring about significant improvements in learner’s achievements and outcomes. Spencely affirmed that “Pace and depth of learning are maximised as a result of teachers’ monitoring of learning during lessons and any consequent action in response to pupils’ feedback”. Another benefit of AFL, often overlooked, is the increase in confidence within the pupil. This could be due to the ability gaps within the classroom being closed, leaving pupils on a more level learning ground, and ensuring pupils feel more equal to one another. Cambridge Assessment found that a “student who receives a poor grade for a test may withdraw from learning, preferring to be thought ‘lazy’ rather than ‘stupid’”. AfL can be used to encourage every learner to feel that they can improve”. Another of the principles is questioning.  Cambridge Assessment found that many different factors went into effective Afl questioning. The factors that contribute included timing, the type of questions asked and the cognitive levels of the questions. They stated that “student wait time has a positive effect on learning. Cohen (2004) stated that approximately three to five seconds was the most effective for closed questions, and for open questions, anywhere up to fifteen seconds was recommended. Brooks (2001) report supports this stating that rapid-fire questions are often ineffective for pupil understanding. Cambridge Assessment argued that higher-level cognitive questions can promote deeper understanding within the classroom. This could be due to the questions being open ended and encouraging more than one correct answer, if one at all. Woolfolk (2008) found that lower ability pupils benefit more from closed questions, whereas higher-attaining pupils were granted a deeper understanding from more challenging questions. Overall, if a teacher wishes to show actual progress in a particular Area of Learning and Experience, then the effectiveness of Assessment for Learning strategies cannot be denied on order to demonstrate this. 
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Appendix
Appendix 1. 

	Student-teacher
	Josh Randell
	Class:
	Year 5

	AoLE or Subject
	Expressive Arts 
	Date:
	

	Lesson Focus:
	To create a replica, with their own personal twist, of a Tudor Era artefact, frome clay, within the given time, and understand the symbolism and meaning of it.

	Meaningful links to Curriculum 
	Expressive Arts:

· work independently (either alone or within a group) to investigate the potential of the Expressive Arts as a means of communication.

· investigate how symbolism and metaphor deepen artistic meaning. 

Humanities:

· interpret information in order to draw a conclusion or make a judgement



	Meaningful links to:

Cross Curricular Responsibilities
	LNF

Learners should be able to:

· explain information and ideasexplain information and ideasexplain information and ideasexpress issues and ideas clearlyexpress issues and ideas clearlyexpress issues and ideas clearlyexplain information and ideas
· speak clearlyspspspeak clearly 
DCF

Powerpoints will be used to spark discussion and share pictures and information to the children. 

YCC

Welsh commands will be used where appropriate.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

The children will have information and pictures shared with them about ‘artefacts’ and objects from an Era they have been studying, that may be completely new or familiar to them. The children will discuss what they think the object or artefact is, wh would have owned it, and what it was used for, before creating a personalised replica from clay.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	Expressive Arts 

· I can experiment with my own creative ideas and those of others, demonstrating innovation, independent thinking and originality to develop my work, and showing the confidence to take risks and demonstrate resilience to overcome challenges.

· I can experiment with different materials and resources, tools and technologies, and consider the effect they have on my creative work.

Humanities:

· I can use my experiences and knowledge to frame appropriate enquiries.


	‘Basketball not Ping-Pong’ – Used during the discussion at the start of the lesson in order to create an ordered and controlled way for pupils to relay what they have discussed back to the teacher and for pupils to build off of eachothers ideas.

‘WAGOLL’ – Used before claywork to show the children ‘What A Good One Looks Like’ to ensure they have the right idea before they begin.

‘Traffic Lights’ – A way for the teacher to check the understanding of the pupils throughout the lesson and gauge whether or not they need help with their task.

‘Walking/Walk-in Gallery’ – A way for children to peer assess their own work as well as eachothers. Children put their hands behind their backs, as the not touch each others’ work, and walk around to view and talk about eachothers work. Pupils stand by their favourite piece at the end. 


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	Following a previous visit to the ‘Meet the Tudors’ Exhibit and the Tudor Merchant’s House in St. Fagans, National Museum, and previous lessons on Tudor general knowledge, the Teachers role will be to recap the trip, mainly highlighting items used in tudor life. 


	The children will be recapped on their trip and will be free to ask any questions on the topic. 


	Children will be spoken to beforehand about health and safety.

	Teaching & Core Learning
	The teacher will then prompt a pupil-led, grouped discussion on what items they saw at the Merchant’s house, and what other items they think a person of that nobility would own. Children will then be shown photos from the trip of items that they would have seen (The Tudor Rose, a Tankard and a Tudor Era coin). The teacher would use their subject knowledge to give a breif summary on each item, its use, and any additional facts about its use through history. The teacher will then ensure that  all children are given the appropriate equipment for claywork. Before the children begin, the teacher will use the WAGOLL (‘What A Good One Looks Like’) method to ensure the chilren have the right idea. 

During the creation process, the teacher may want to walk around giving feedback and asking questions about their work. 


	The children will need to think and discuss, independently at first, in pairs and then with the class what they saw on their trip, and what items they believe a Tudor Merchant to own. The children will ‘bounce’ off of one anothers answers, bulding on everything previously said. After gathering a basic understanding of the three items that they have seen, they will need to create these using clay. ‘Traffic Lights’ will be used to check children’s understanding before moving on to the clay activity, and will be used throughout the entirety of the lesson. Each pupil will be able to choose their own item. If a child is struggling to create their chosen item, the option of creating a 2D adaption of their chosen item will be presented to them. An additional adult will be in the classroom for assistence also. 


	Ensure children have aprons to cover clothes, and make sure children wash hands thoroughly after clay use to ensure they don’t dry up.

	Plenary
	The teacher will ask children to stand by their favourite and ask them one thing they like about that creation.


	After the creation is done, the method of a ‘Walking/Walk-in’ will be used to evaluate the children’s work.


	


Appendix 2. 

	Student-teacher
	Josh Randell
	Class:
	Year 5 

	AoLE or Subject
	Language, Literature and Communication
	Date:
	

	Lesson Focus:
	To create their own poem based on one of Henry VIII’s wives after a class analysis of an already existing piece.

	Meaningful links to Curriculum 
	Language, Literature and Communication:

· Understand that people across time and from different cultures have produced creative work to celebrate their culture and identity.

· how creative practitioners from across the disciplines use elements, forms, styles, techniques, and tools and technologies to create meaning.

Expressive Arts:

· give opinions about their own creative work and the work of others.



	Meaningful links to:

Cross Curricular Responsibilities
	LNF

Learners should

· show understanding of main ideas and significant details in textsshow understanding of main ideas and significant details in texts
· iinfer meaning which is not explicitly stated, e.g. what happens next?, why did he/she do that?
DCF

No DCF to be used in this lesson.

YCC

Welsh commands and phrases where appropriate.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

The class will read through a Tudor Performance Piece (“Divorced, Beheaded and Died”) together and offer their opinions, ideas and interpretations, before being grouped to write their own poetry verse on one of Henry VIII’s wives. They must be able to evaluate eachothers work at the end by providing two stars and a wish.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	Language, Litracy and Communication:

· I can appreciate and adapt confidently to dialects, accents and a variety of languages where necessary.
· I can recognise and follow information on familiar topics.
· I can make carefully considered improvements to my writing by proofreading, drafting and editing.

· I can structure my writing in different forms to engage the reader’s interest and sustain my ideas coherently.

Expressive Arts:

· I can explore creative work, understanding the personal, social, cultural and historical context, including the conventions of the period in which they were created.


	‘Poker Face’ – The teacher will remain unbiased when children offer their ideas as to not give anything away and encourage one way of thinking. Only offering small expressions and tones in order to nudge pupil discusson in the right direction.

‘Basketball not Ping-Pong’ – Children will be encouraged to build off of a previous answre in order to develop ideas and improve their own knowledge and answers. 

‘Two Stars and a Wish’ – Children (and the teacher, who will offer their own input) will evaluate other groups and offer two stars and one wish as a form of peer feedback.


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	The teacher will begin a discussion regarding Tudor Poetry. Each child will be given a copy of the poetry which will be read through collectively as a class.


	The children  will be introduced to Tudor Performance Poetry based on the piece “Divorced, Beheaded, and Died”. 


	

	Teaching & Core Learning
	After the poem is read, the teacher will then utilise various AFL strategies, including ‘poker face’ and ‘basketball not ping pong’.  The teacher will ask key questions about each wife’s verse, such as “Is there anything that this verse doesnt tell us?”, “Is this an accurate representation of ths wife?”, etc. 

Children will be grouped in 3-4’s for their next task, and each group will be assigned one of Henry VIII’s wives (one verse each). During the task, the teacher will roam around the class and give immediate feedback to each group for them to use. 


	The children will be encourage to offer their own interpretations on what has been said.  The teacher will keep a poker face, as to not encourage a certain area of ideas. This is to give the whole class to explore a range of other ideas. The strategy of basketballing will help keep the flow of ideas and not have the teacher inerupt. Using their background knowledge and resources from previous lessons, pupils will then be assigned to write their own poem verse on their assigned Tudor wife, utilising creative language and possibly including aspects about that wife that hadnt been included in the piece. The groups will recieve continuous feedback as they complete their task. 


	Any appropriate resources within the classroom will be made available to the pupils. 

	Plenary
	After the task is done, each group will get a chance to read out their work, and two stars and a wish will be decided by the class and given to that group. 


	The pupils will peer mark their own work through assigning other groups two stars and a wish.


	


Appendix 3.

	Student-teacher
	Josh Randell
	Class:
	Year 5 

	AoLE or Subject
	Maths and Numeracy
	Date:
	

	Lesson Focus:
	To be able to solve big subtraction and addition equations under an historical context and to be able to structure theories about a histroicl event. 

	Meaningful links to Curriculum 
	Humanities

· The lesson should provide learners with a wide range of opportunities to develop their numeracy skills in real-world contexts
· Pupils should focus on enquiries with a focus on exploring different interpretations
Maths and Numeracy

· Understanding finance
· Learners demonstrate conceptual understanding by explaining and expressing concepts, finding examples (or non-examples) and by representing a concept in a variety of way
· explain their results and evaluate their methods.

	Meaningful links to:

Cross Curricular Responsibilities
	LNF

Learners should be able to:

· identify the appropriate steps and information needed to complete the task or reach a solutionidentify the appropriate steps and information needed to complete the task or reach a solution
· elect the appropselect the appropriate mathematics and techniques to use
· eeexplain results and procedures clearly using mathematical language 
DCF

The information and theories on the Mary Rose will be delivered via powerpoint presentation, and through a website search (https://maryrose.org/why-did-the-mary-rose-sink/). 

YCC

Welsh commands and phrases to be used where appropriate. 

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Pupils will be introduced to a Tudor ship, the ‘Mary Rose’, which sunk with a vast variety of cargo on board which was payed for with money from the crown. Pupils will have to calculate how much money cargo costed and how much was lost when it sank. 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	Maths and Numeracy:

· I can use my knowledge of number to predict and check my answers. 

· I can justify choices based on value for money, personal well-being and global impact.

Humanities

· I can form, express and support my own interpretations of historical events.


	‘Think, Pair, Share’ – A method encouraged by the teacher during the introduction of this lesson. Pupils will need to think independently and with a partner before sharing with the class. This will be very effective when the pupils discuss their theories on how the Mary Rose sunk.

‘Collaboration in Formulating Questions’ – Due to the children working in small groups to solve these maths problems, they will be able to come together at any time during the task to formulate questiosn for the teacher to give feedback to. 

Two Stars and a Wish’ - to fedback to the teahcer whther they enjoyed the task and the group work, and whether they understood the topic of the lesson.


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	This lesson is to take place soon after previous visit to the ‘Meet the Tudors’ Exhibit and the Tudor Merchant’s House in St. Fagans, National Museum, and will take place after previous lessons with the Tudors as the overarching theme. The teacher will initiate a pupil-led discussion. Firstly, the children will be asked if any of them had heard of the Mary Rose. If a pupil has, then they will be asked to explain what they know. Children will be free to ask questions and theorise and build off of each others answers.  The teacher will need to control the class and tell them what the Mary Rose actually was, including the era (if not already correctly guessed), why it was build and when it sank. The teacher will focus on how the ship sunk and initiate discussion. 


	The children will be presented the four theories on how the Mary Rose sunk, including the theories of it being sunk from human error, battle damage, overloading weight, and weather. Think, Pair, Share wil be encouraged here.


	

	Teaching & Core Learning
	A class problem will be presented to them. The questions asked will be subtraction maths equations worded to link in with what they have been learning about the tudors. For example, questions include: “Henry VIII had £1,0000, and bought 2,000 loaves of bread for the journey which cost £2,300. How much did he lose when it sank?”, “Henry VIII also spent £4,950 on crew. How much money did he lose after the crew was lost?”, “Henry VIII’s cannons for the ship cost £3,345. How much did he lose after the ship sunk?” 


	The pupils will need to asnwer the maths questions set by the teachers, completing them in small groups.


	Children provided with any equipment available in the classroom in order to create and present ther working.

	Plenary
	The teacher will go through the answers with the class in order to find out who understood what. 


	The pupils will use the method of two stars and a wish to fedback to the teahcer whther they enjoyed the task and the group work, and whether they understood the topic of the lesson.


	


