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[bookmark: _Toc511588224]Aim, focus and purpose of the research

During my teaching experience I have noticed a recurrent pattern. When introducing a lesson, pupils who are not involved misunderstand the task or seem to carry it out ineffectively; in addition to this, pupils who ‘lose interest’ and become less involved in a task are less likely to be successful when compared to those who are heavily involved.
This report aims to measure and improve pupil’s involvement and learning (based on the Leuven Involvement Scale) by completing a lesson study through the use of peer assessment, with the purpose of providing more concrete data and evaluation as to whether the feedback sandwich peer assessment strategy is beneficial, ineffective, or detrimental to pupils involvement and overall learning. In other words, using the data, we will discuss the strengths and drawbacks of the peer assessment strategy and decide whether it is a useful tool or a hindrance to effective teaching. To do this we will focus on gathered data and work from authors in related fields.
[bookmark: _Toc511588225]Research Context

The research will take place in a school located in a medium sized town. There are roughly 450 pupils in attendance, whose age range is between three and eleven. The lesson will take place in the pupils own classrooms. For the purposes of this research, there will be a year five (31 pupils on role taught by teacher B) and a year six class (32 pupils on role taught by teacher A). From these classes there will be two groups consisting of three pupils per group who will be selected for post-lesson research. To further my understanding, there will be an interview which will consist of one pupil (per group) from each differentiated category (more able, middle able and low ability). The year six pupils, denoted as pupil A, pupil B and pupil C, have been chosen by teacher A (research partner). The year five pupils, pupil D, pupil E and pupil F, were selected randomly by teacher B (myself).
In my class the overall level of involvement is generally at a level 3 of the Leuven scale for involvement. After discussing this with my partner, it was agreed that we would try to improve standards by using a different peer assessment strategy, which is adopted by the school to involve pupils and review their work.
The question posed by this report, myself and my partner is: 

‘Can we improve student involvement in short story writing through the use of a feedback sandwich?’

For the selected classes, pupils will be given a task (see lesson plans in the appendix) to complete as a base measure of involvement. The peer assessment strategy will be implemented and the involvement will be measured for change in patterns. To make the research manageable, ten pupils will be chosen randomly by the observer from each group; these pupils will be monitored using the observation sheet (see appendix). For my class the methods we will use should improve the involvement and learning of the group.

[bookmark: _Toc511588226]Short overview of relevant literature 

My partner and I both observed that pupils with low levels of motivation and involvement had lower results; this was clearly shown by the reduced enjoyment of learning. Therefore, it was suggested that we could improve the standards in the education sector by first improving the day-to-day involvement and engagement of learners in lessons; specifically, if pupils are more involved in assessment of work, then learning and improvement could follow.

 Firstly, I will discuss involvement. From reading a report by Estyn, it is clear that involvement in a lesson is essential to a child’s learning. This is apparent from the quote, ‘benefits for pupils in greater participation, including [...] improved engagement and behaviour, and improvements in learning, achievements and school performance’ (Estyn, 2016). Donaldson also stresses the importance of involvement in learning. This is clear from the quote which states that learners need to ‘engage successfully with their education’ (Donaldson, 2018).

Importantly, from reading Fredricks et al (2004) there is a clear benefit to learning through involvement. This is reinforced by the quote ‘engaged students demonstrate more effort, experience more positive emotions and pay more attention in the classroom’ (Fredricks et al, 2004). We believe this can be achieved through peer assessment.

The importance of peer assessment is further stressed by Donaldson, who states ‘peer assessment should be developed as ways of encouraging children and young people to take greater responsibility for their own learning’ (Donaldson, 2018). This shows Donaldson’s emphasis on learning and improvement through feedback from non-faculty sources. This is also supported by the Welsh Government, from the quote, ‘Peer assessment is uniquely valuable because learners may accept from one another criticisms of their work’ (DCELLS, 2010).

 The chosen peer assessment for this lesson study is the feedback sandwich. This is a very controversial idea, as it involves two levels of praise, surrounding a single level of constructive criticism (compliment, coach and encourage).
Furthermore, this strategy is viewed by some to be a derogatory method, since the critic’s style of feedback delivery can still lead the criticised to feel upset; this of course would result in a pupil becoming demoralised and develop a lower self esteem. Additionally, the pupil’s involvement in the task would be significantly less, as they will be afraid of further criticism. This is supported by the quote, ‘Motivation is decreased, rather than increased as the supervisor had hoped. [...] The impact or need for understanding improvement may be weakened.’
 (Von Bergen et al, 2014). 

On the other hand, pupils may pay attention to the positives and ignore the negatives. We must remember that a pupil’s involvement in a lesson must be present to a satisfactory level throughout the session; hence it is necessary that learners are involved in their improvements, as well as their successes. This is agreed by the quote, which states the feedback sandwich is ‘ineffective because many learners will only hear the praise, thus undermining the intent’ (Monique, 2014). Another potential drawback of the feedback sandwich is, if the assessment strategy is not fully understood by the participants, it may not provide the needed information to improve a learner’s work; therefore, the involvement in the process will become minimal due to confusion. This is indicated by the quotes, ‘for peer assessment to work effectively, learners must be trained in the
good practices of group work’ (DCELLS, 2010), and, ‘statements of what is wrong, or even of what is expected, are considerably less likely to achieve this reconstruction’ (Walker, 2009, p.3).
Conversely, some authors believe that the feedback sandwich allows a more informal form of assessment, which is useful as ‘it softens the impact of the criticism or corrective feedback’ (Belludi, 2008). In addition to this, the feedback sandwich encourages learners to take a sense of pride in their work, as indicated by the quote ‘children will have more ownership of their learning and be more motivated’ (ABHPS, 2010).

Moreover, the feedback sandwich allows immediate feedback, instead of waiting for written response from the teacher. The quote ‘provide immediate feedback so that children can move on in their learning during the lesson’ (ABHPS, 2010) further supports this.

In summary, from the above research it was clear that further investigation was required into this peer assessment strategy; additionally, we need to examine how it can affect a learner’s involvement and learning. It was therefore decided, by me and my partner, that we would complete a lesson study which would implement the feedback sandwich. Throughout the observation, pupil’s involvement will be monitored using the Leuven scale for improvement. After these considerations, it was decided the research question would be, ‘Can we improve student involvement in short story writing through the use of a feedback sandwich?’





[bookmark: _Toc510985791][bookmark: _Toc511588227]Explanation of your lesson study design 

Firstly, we will use the lesson study for our research. Lesson study is an action based method and ‘is a deceptively simple sequence of collaborative reflective practice’ (Dudley, 2014). In other words, lesson study is the observation and reflection of a lesson completed by yourself or a partner which is then revised in order to assess positive, negative and useable features in relation to a chosen topic. In this research, the first lesson will be taught by my partner, where I will be the observer (non-participant), this will be later followed by a lesson where the roles are reversed. We aim to base our data on qualitative (observation) and not quantitative data (numerical analysis). This method was chosen because lesson study ‘has an ancient history and an excellent track record of success’ (Dudley, 2014). Furthermore, by reading Dudley (2014), changes in teaching can be derived from real life experiences. This is evident due to the quote, ‘real children are learning in real classrooms [...] has never failed to elicit profound changes in subsequent practice’ (Dudley, 2014).
The chosen group will be kept small in order to improve the quality of gathered data. This was decided after reading Cohen et al (2011), which states that ‘in qualitative research it is more likely that the sample size will be small’ (Cohen et al, 2011). 
It was decided, after reading Early Learning HG (Date Unknown), that the Leuven scale for involvement would be used to measure of pupil’s engagement. This method is based on five levels (1- extremely low to level 5 extremely high 5). The scale suggests that unless pupil’s involvement is at a level four or five, deep-level learning does not take place. In this lesson study, pupils will be assessed and assigned a level at the following stages of the lesson by the observer: the initial introduction stage, independent writing stage; peer assessment (feedback sandwich) stage and plenary stage. The observer will be continuously scanning the selected pupil’s at the specified stages (for further details please see the appendix for the lesson plans of teacher A and teacher B respectively). We will use this data to assess how the feedback sandwich effects involvement and if the levels remains consistent thereafter or changes. 
This will be recorded for analysis and reflection using contemporaneous field notes; specifically, ten pupil’s behaviour, selected by the observer using the simple random sampling method. The observer will measure involvement and overall learning, which will be recorded on some lined paper. We chose these methods as it would allow us to assess and reflect on how the pupils respond to the teacher and the lesson content. This in turn would provide insight as to the effectiveness of our chosen strategies.
Additionally, the sampling method was selected to prevent bias and was chosen after reading Clifton and Ronald (2006), which states that the method will ‘ensure that the sample drawn is not systematically biased’. Throughout the lesson, there will be questioning methods to assess pupil engagement and understanding. In order to accurately attain a standard day-to-day level of involvement, short simple questions that each pupil has an opportunity to answer will be asked by the teacher. The response from the pupil will be used to rate their involvement and the teachers interaction with them. 
Our analysis will mainly be focused on how the introduction of the feedback sandwich has affected the involvement of pupils. We expect the peer assessment to improve the involvement; however, the introduction of this method could potentially have a positive or negative result, which would be a key point of discussion.
Post lesson one and two, there will be a semi-structured focus group interview process, which will take place with three pupils who have been randomly selected by the observer by using the simple random sampling method of the assent forms. The interview will be completed by the observer of the lesson in order to reduce bias. The additional adult (my partner or I) will be recording the learner’s responses by noting their answers with the corresponding questions (see below). 
1. What strategy did the teacher use to assess you?
1. What do you understand of the feedback sandwich?
1. Which of these strategies do you like best? Rank in order. (This will involve laminated multi-option flashcards).
1. How interested were you in the lesson at the beginning?
1. Did the feedback sandwich make you more or less interested in the lesson at the end?
1. How did you react to the comments made by your partner?
1. What did you think of your partners work?
1. What would you change if you were to teach the lesson?

The interviewee responses should provide some insight into their involvement of the lesson and the usefulness of the peer assessment strategy. In other words, we will look for trends in our data gathered from the Leuven scale, set lesson task and overall teaching quality. Pupil expression is a highly regarded point of interest, as stated by Donaldson (2017), who says pupils should have opportunities to develop ‘their creativity in a range of forms of expression’ (Donaldson, 2017). This point is further reinforced by the Welsh government, who believe learning can be improved when ‘pupils and adults work together as partners to ensure that their school provides the best possible learning environment’ (Welsh Government, 2010). This will be a point of discussion in the interview, where pupils will be asked how they would change the lesson. The information received from this interview will not only indicate whether the learners enjoyed the feedback sandwich and whether it was useful; however, it will also allow pupils to rank the feedback sandwich amongst a variety of other marking methods with discussion on why they chose this order. The list will involve: teacher marking, verbal feedback, self marking and marking on your own work. Based on the response, the report will be further equipped to decide if the feedback sandwich should be introduced into main stream media.

In addition to pupil feedback and the a non-participant observers observations, my partner and I will analyse and discuss the involvement of the learners and how the feedback sandwich has changed their involvement and learning, which will also be recorded in the contemporaneous field notes. In addition to this, there will be a reflection report written using the ‘reflective cycle’ (Gibbs 1988). From reading DES (2015), we know this cycle consists of six stages: description, feelings, evaluation, analysis, conclusion and an action plan. The importance of reflection is clearly outlined by the quote, ‘[r]eflection can support institutional change’ (DES, 2015). Also, if our data and information is not reflected upon after the first taught lesson then we cannot improve the second; likewise, neglecting to reflect after the second lesson would mean the overall research would not be beneficial to my future teaching. This is supported by the quote, ‘Unless teachers develop the practice of reflection, they stay trapped in unexamined judgments, interpretations, assumptions, and expectations’ Larrivee (2000).



[bookmark: _Toc510985792][bookmark: _Toc511588228]Ethical considerations

In order to comply with the current legal and moral requirements, this research will be structured so that the learners and their personal information are protected and kept safe. This is parallel to the quote that supervisors must ‘take all reasonable steps to ensure the safety and wellbeing of learners under their supervision’ (EWC, 2017).

Firstly, as learners will be under the age where they may give legal consent to take part, it is a requirement that pupils ‘participants must be clearly informed that their participation and interactions are being monitored and analysed for research’ (BERA, 2011). For this reason, pupils will be read, at the start of the lesson, a statement which informs them of the aims and purpose of the research and will be asked if they are willing to sign a form of assent. This complies with the quote, ‘Children should therefore be facilitated to give fully informed consent’ (BERA, 2011). In addition to this, the learners will be informed that they may stop taking part in the research at any time without reprimand. This is reinforced by the quote, ‘potential participants must be informed that they are free to withdraw consent to participation at any time’ (UWTSD, 2017).
In order to adhere to the universities code of conduct and guidelines, parents will be given consent forms to fill and return. If this is not done so by the given date, then the pupils will take part in the lesson, but cannot be used for research. The importance of consent from parents is stressed by the quote, ‘research involves children under the age of 16 assent should be obtained from parents’ (UWTSD, 2017).

To deliver a professional standard, I will remain unbiased and make sure there is no fabrication of results; in addition to this, pupil’s data will be kept anonymous and no personal data will be recorded. Finally, all data will be stored in a safe and secure storage area. Pupils will also have access to the data upon request to follow the Data Protection Act which states learners have a ‘right of access to personal data’ (NA, 1998).



[bookmark: _Toc511588229]Lesson Study 1 and Analysis 
We will discuss the lesson taught by teacher A, by using ‘the reflective cycle’ by Gibbs (DES, 2015)
The objective of the lesson was to measure (using the Leuven scale) and improve the involvement of learners in a lesson. The medium through which we would achieve this was a short story complimented with the feedback sandwich (see ‘lesson plan – teacher A’ in the appendix for further details). During the lesson, pupils were asked to complete a short story based on a sentence starter provided by the teacher. After a set time period, pupil’s were then asked to review their partners work using the feedback sandwich and comment on the work following the three elements of the peer assessment strategy (compliment, coach and encourage). To finish, the class would then apply the peer assessment strategy, as a whole, to review pieces of work that were read out to the class.
Teacher B felt the learners were generally engaged with the task (see ‘Leuven table results’ in appendix), with brief moments of distraction or off topic conversation; the lesson was delivered well and pupils overall engagement had a positive outcome, as the learning progressed. I felt the learners were involved with the lesson and responded well to the feedback sandwich, showing clear increased involvement.
The delivery of the lesson was well structured; however, on reflection, the introduction and explanation of the feedback sandwich, learning objective and success criteria could have been in more depth. The same applies to the plenary; specifically, the plenary covered a wide range of pupils work and application of the feedback sandwich, which was the main aim of this research. The potential improvement for this lesson would be that more time would be allocated to the plenary for reviewing the learning objective and the success criteria. On the other hand, the circulation of the teacher and reaction to problems and questions was very good. Additionally, the feedback sandwich was adopted by the class effectively when considering that this was a new concept to all the present learners.
The goals for the pupil’s were to create a short story using with good use of nouns, pronouns e.t.c.
The analysis of the Leuven scale results (see ‘lesson 1 – evidence’ in the appendix) shows a general 3 or 4 level of involvement for the majority of pupils. As you would expect from reflection of the individual’s personality, some learners had a lower level of involvement (e.g. pupil 8) and had a poorer quality of work, while learners with high a level 5 initial level of involvement produced stories with more length and quality. The data continues to show a general increase in involvement for the short story writing stage and the feedback sandwich stage in most learners (with only a few exceptions). This suggests that the peer assessment strategy was successful. Another point of discussion is the plenary involvement levels. We noticed that the levels appear to dip as the lesson came to a close, which could be because of the learner’s keenness to leave for a break. This requires time adjustment to the plan or better implementation. The pupil’s level of thinking was higher, as they were given more free reign in the lesson. This can be seen by their completed work.
When interviewing pupils, teacher marking and verbal feedback was a clear favourite amongst learners. The adopted strategy (feedback sandwich) was ranked in the middle or lower quartile, as pupils found it interesting but not very useful; when asked to comment further, pupils understood and enjoyed the concept of the sandwich. I also found that they were more involved in the lesson when it was introduced. In addition to this, some pupils expressed that it was difficult to accept what their partners were advising during the feedback sandwich stage; however, although learners would disagree, it would be done respectfully.  The least popular form of assessment was self-marking, as learners were concerned at the potential plagiarism that could arise from this. Further details can be found in the appendix.
A general analysis of the interview data (see appendix) suggests that pupils wanted more time to write and review the work. Pupils believed the story could have been more interesting to read and would have been able to criticise better if they were given more time to write a longer and more detailed storyline. There was support for and against the use of a sentence starter and marking in general. Whilst most pupils agreed that they did not review what a teacher marking has comment, they still believe it is worthwhile, as parents can see their work and how they need to improve.
To conclude, it is clear from my observations and the interview information that the introduction and explanation needed to be longer and more in depth; furthermore, pupils could have been given an example of a story and a feedback sandwich review which has been completed pre-lesson. To further the involvement in the plenary stage, pupils can also be given some further involvement. For example, pupils could be given whiteboards and can rate the story out of ten, while writing down their three points (CCE). This would only be seen by the learner and the teacher, as the whiteboards would provide anonymity. The main drawback to this idea is the amount of time this would consume.
From this lesson, I have learnt that pupil involvement is an integral part of learning. From my observations and Leuven scale results (see appendix); it is clear that pupils who are not engaged with the lesson perform to a lower standard than those who have a higher level of engagement. In addition to this, pupils who have a consistent moderate level are more likely to achieve better results than learners whose involvement is fluxes. There is a general positive response to the method and pupils say they enjoyed the peer assessment strategy. The large majority of pupils enjoyed the lesson and were involved in the feedback sandwich.
We will continue to use the Leuven scale as a measurement for the next lesson. In order to see the effects on involvement, when changes are made, we will also consider some adjustments to the next plan.
My lesson will follow Teacher A’s shortly. To further our research, I will increase the length of the introduction and the plenary; I will also allow more time for explanation of the task, peer assessment strategy and the sentence starter. This will require precise planning, as my allocated lesson is shorter than my colleagues. In addition to this, I will also allow pupils more free rein when writing their story and I will emphasise the importance of the sentence starter less. In other words, pupils can change the sentence starters if they choose to. To see evidence of these changes please read ‘Lesson Plan - Teacher B’ in the appendix.


[bookmark: _Toc511588230]Lesson Study 2 and Analysis

The objective of the lesson was to measure (using the Leuven scale) and improve the involvement of learners. Following Teacher A’s lesson, it was decided that the introduction and plenary will be made longer (see appendix). Also, pupils will be given more free reign in starting their story.
As the introduction was to be more informative, pupils were given more time to discuss the concept of the feedback sandwich and what they were required to do. Although this would improve their understanding of the task, it did reduce the level of involvement; it is believed that this is due to the keenness of pupils to start the task, in addition to the delivery of the lesson by teacher B. During the lesson, pupils were asked to complete a short story using connectives which would be based on a sentence starter provided by the teacher (see appendix ‘Lesson plan – Teacher B); however, unlike the previous attempt, there was less emphasis on the mandatory sentence starter. Instead, pupils were given the option to either use the provided option or to make up their own sentence starter. The class then applied the peer assessment strategy as a whole to review pieces of work that were read out to the class. Pupils achieved the lesson and produced stories that used good use of connectives and were eager to share their work in the plenary.
My partner and I felt the plenary was in this case too long; consequentially, learners became restless, as the plenary tasks were repeated over a period without variety. Pupils also struggled to apply the feedback sandwich method when working in pairs. On the other hand, when applying the peer assessment strategy as a class, there was a significant improvement in the understanding of the task and the general feedback. Allowing pupils to have the option of the sentence starters also removed the pressure they had to use the guidance and allowed more creativity.
Teacher A and teacher B felt the learners were not actively engaged with the task and showed signs of disruption, distraction and general lack of motivation.
After a set time period, pupil’s were then asked to review their partners work using the feedback sandwich, commenting on the work following the three elements of the peer assessment strategy (compliment, coach and encourage). The learners found criticising their partners work difficult; when giving criticism, pupils struggled with the second and third elements of the sandwich. Also, pupils found it difficult to receive feedback without taking offense to the responses.
Analysing the information, it appears as if the introduction and teaching style had caused the pupils to become over excited. This pattern continued throughout the lesson and control over the class was diminishing. This would have an effect on the involvement levels throughout the lesson. Looking at the data (see appendix) gathered by my colleague, we can see there is a wide range of results. The general data for the introduction shows a high level of involvement for the initial part of the lesson; the data then shows that pupils either become significantly less involved in the lesson when working independently, which then improves when the feedback sandwich is introduced, or learners become more/less involved during the independent stage. This then remains consistent for the remainder of the lesson, implying that the peer assessment strategy is redundant. In almost all cases, however, the plenary seems to either match or reduce the level of involvement, implying further evidence that the plenary was either too long or required more of a range of planned activities.
The information gathered from the interview (see appendix) suggests the feedback sandwich is a ‘marmite’ method: some pupils liked the idea and found it interesting, while others found it confusing or less interesting. Unlike the previous, this interview group preferred self marking evaluations and unanimously liked the sentence starters. Their main complaint was the lack of time to finish the story, which would be due to the increased allotted time given to the introduction and plenary.
To conclude, I have learnt that the introduction and plenary involvement levels have an effect on the remaining lesson. In this instance, the introduction and plenary were too long; additionally, the plenary required a more varied range of activities for learners to complete in order for involvement to remain consistent, regardless of whether the time allocated in increased or decreased. The feedback sandwich was accepted by the learners as a good form of assessment under the right circumstances; however, it needs more than just one lesson to properly be implemented into the learning environment. 
If this lesson was to be repeated, more lessons would be allocated to the topic to allow pupils to finish their work. Furthermore, the introduction and plenary will be kept shorter and more effective feedback sandwich explanations, examples and activities will be integrated. Finally, pupils will be given more guidance and sentence starter options to use when applying the feedback sandwich, to make the overall learning and improvement process more effective.


[bookmark: _Toc511588231]Discussion of research findings in relation to related literature and research

Firstly, by completing this research, I now understand that the length of the introduction, explanation and plenary of a lesson does not follow the rule of more is better. Quite contrary to this, it is clear from the observations that these stages of a lesson can be much shorter and yet still provide the information a class needs to complete the learning objective and success outcome. This conclusion can be clearly gathered from observations by both teachers during their observation lesson. We see that a new peer assessment strategy will require some implementation which would have to take course over several lessons. This is from the confusion that some pupils had in understanding the method. This is supported by the quote ‘for peer assessment to work effectively, learners must be trained in the good practices of group work’ (DCELLS, 2010). Also, I have realised that pupils need to take pride in their work the quote ‘peer assessment should be developed as ways of encouraging children and young people to take greater responsibility for their own learning’ (Donaldson, 2018) and my observations demonstrate the importance of pupil pride in their work, as this encourages them to perform and produce higher quality work. 

Secondly, the feedback sandwich has had an overall impact on the learning of my class. Learners have experienced a new form of learning and now benefit from an additional tool. although the overall positive response was less than expected, pupils still wanted to try and use the sandwich again and agreed that it could be useful (see appendix).
Furthermore, the strength of the feedback sandwich is that pupils can provide good immediate criticism and improvement. Unlike teacher marking where most pupils admitted they did not review the feedback (see interview notes in the appendix) the feedback sandwich was ‘uniquely valuable because learners may accept from one another criticisms of their work’ (DCELLS, 2010).
Additionally, pupils who were involved with the lesson produced good quality work and demonstrated a deep-level learning and understanding. We see this is supported by the quote ‘engaged students demonstrate more effort, experience more positive emotions and pay more attention in the classroom’ (Fredricks et al, 2004). One benefit of the feedback sandwich is that the majority of pupils took on board their criticisms; meanwhile, the class discussions of individuals work allowed learners to reflect on their stories and offer improvements. It is for this reason that the quote saying the feedback sandwich is ‘ineffective because many learners will only hear the praise, thus undermining the intent’ (Monique, 2014) is not correct for all learners.

Additionally, there are drawbacks to the feedback sandwich some pupils in my class did not appear to take pride in improving their work this meant that their involvement was diminished, this confirms the quote ‘children will have more ownership of their learning and be more motivated’ (ABHPS, 2010) by contradiction. Also, pupils were not always optimistic of their partner’s reviews. This is contrary to the quote ‘it softens the impact of the criticism or corrective feedback’ (Belludi, 2008), as pupils would sometimes be quite fixed minded in their ability and simply talk down their partner. In fact, some pupils took the advice in a negative way and became disengaged with the task, this reduced their involvement. The quote ‘Motivation is decreased, rather than increased as the supervisor had hoped. [...] The impact or need for understanding improvement may be weakened.’ (Von Bergen et al, 2014) shows me that the peer assessment strategy and peer assessment as a whole can sometime be more of a hindrance to learning than an asset.


[bookmark: _Toc511588232]Conclusion

To conclude, the question this research project posed to answer was as follows:
‘Can we improve student involvement in short story writing through the use of a feedback sandwich?’
The involvement of a learner in a lesson can be a pivot point on whether a lesson is successful or unsuccessful. In particular, the use of a peer assessment strategy can change a standard lesson into a collaborative learning experience where there is much discussion, thinking, engagement and drawing of conclusions; conversely, the strategy can also be a gateway to misunderstanding if improperly explained or introduced and can be detrimental to class management, as pupils may become distracted by off-subject conversation. Also, pupils who have low self esteem can take the offense to the feedback, which will reduce their overall learning and may cause them to become inactive participants. However, the data does show that if used properly, the feedback sandwich can really engage a class in a task that they would otherwise find uninteresting. The data of the classes showed a general increase in involvement when the feedback sandwich was introduced. It is with these observations and the pupils verbal responses, during the interview, that allow us to arrive to the conclusion that the feedback sandwich can improve pupil involvement in a short story writing task, providing it is introduced and used in the correct way.
Secondly, the use of a lesson study is an effective tool for gathering data and self-improving teaching techniques (in this case the feedback sandwich); this is especially useful for inexperienced teachers, as we could be placed with more experienced professionals, who have had time to develop good strategies and techniques. I believe this will help me move my learning forward, as I could run more lesson study sessions when I am introducing a new assessment strategy or new communication tools. This tool for research was chosen because of its reputation of success; the implementation of the lesson study has ‘showed considerable impact year on year’ (Dudley, 2012). The observation techniques proved to be reliable, as the Leuven scale was easily used and allowed quick and simple analysis of the involvement progress in individual learners. Contrary to this, the hand written notes during the interview proved to be a hindrance, as it was difficult to record what three pupils were saying. To improve this in my next research lesson, I will have video recordings.
Thirdly, the benefits of using the lesson study method, in relation to the feedback sandwich, were that the reflections from both the teacher and the observer allowed us to assess, improve and adjust the first lesson in preparation to the second for example. We noticed that the class discussion proved to be effective and therefore we allocated more time for this activity in the second lesson; this also allowed us to consider changes for our future teaching style e.g. more activities in the plenary. This method of reflection is advantageous, as indicated by the quote ‘Teachers' reflections indicate that the collaborative environment throughout the study enabled them to gain insights into how to improve their teaching strategies’ (Lee, 2008). Allowing pupils to discuss their views on the lesson also allows better feedback and adjustment to suit the needs of the learner. For example, during the second interview, it was made clear by one of the pupils that he did not understand the concept of the sandwich and that more explanation was required. This will be taken into consideration for future learning. In short, ‘Lesson Study helps these children to make better progress with their learning needs’ (Dudley, 2014). Lesson study can also allow a teacher to develop an understanding of each pupil and how they learn by developing a portfolio of the individual. In this research, we were able to fully assess the success of the feedback sandwich, by observing the pupils questioning, working and produced work. This is supported by the quote ‘value can be created around Lesson Study if it is used by teachers to develop a portfolio’ (DCSF, 2008). In this case, we were able to gather pupil’s opinions on the feedback sandwich and gained valuable information that the majority of pupils liked the feedback sandwich, but preferred other forms of assessment.
However, the drawback of the observation methods was the time constraint. The observation was difficult to complete in a single setting; however, in order to perform more lesson studies, it would require more time in a colleague classroom which could cause disruption. The time requirement issue is supported by the quote ‘greatest barrier to a widespread adoption [...] is simply the lack of time’ (Hargreaves, 2012).

Lastly, in my next school placement, I will continue to implement the feedback sandwich and observe the effects it has on learning. In addition to this, I will implement other forms of peer assessment and compare the responses and overall benefit of the strategies upon learners. Also, I will continue to run further lesson studies with my mentor (during the NQT year) in order to build profiles on my learners, assess their needs and develop better lessons for the entirety of the class.





[bookmark: _Toc511588233]Recommendations

Upon reflection, I believe this research could be much improved.
Firstly, as stressed earlier in this report, I believe that new peer assessment strategies should be introduced over more than one lesson; ideally, the sandwich should be allocated as many lessons as it requires until learners fully understand it. However, this may be difficult in actual teaching practice and would instead require planning and phasing to be properly implement. 
Secondly, I believe pupils would require more plenary activities that would involve the use of the feedback sandwich; for example, pupils could be given examples of stories, solved maths problems and science experiments, where they can apply the feedback sandwich to come up with their own improved scenario.
Thirdly, I would increase the number of observers in the lesson and increase the pupil sample size. I believe our sample size of ten pupils per class was too small to draw accurate data from. Next time, I would like to either have (per class) three observers with ten pupils each or ten observers with three observed pupils. This would allow a wide range of data with the added benefit of different targets and observations. From this, we would be able to draw better conclusions. Also, increasing the amount of interviewees would mean that more opinions would get recorded; this would be beneficial, as pupil’s opinions were valuable to the research.
The final improvement would be to implement different strategies e.g. self-marking, to test and compare the effects these have on involvement levels, when compared to the feedback sandwich and no peer assessment strategies.
Sharing the good practice can be achieved through further lesson studies and through the sharing of raw data. Lesson study allows teachers to adapt, improve their findings, which will then develop the overall learning of primary school pupils.
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Figure 2: Pupil Observation for Teacher A -Sheet 2
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Figure 6: Leuven table results – Sheet 2.
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Figure 7: Leuven table results – Sheet 3.
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Lesson 2 – Evidence
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	Session Plan – Key Stage 2

	Name of trainee: 
	                          
	Session ref: 28/3/18
	

	Personal target(s) in relation to QTS: Implementing AFL strategies within the session
	

	Year group: 6
	
	No. of learners: 32
	
	ALN:  A small number of pupils in year 6 are working towards a lower level in comparison to their peers. An additional adult will be necessary, in order to support students individually. 
	

	Additional Adults: One additional teaching assistant

	One LSO in order to provide extra support for pupils, especially for those who are working to a lower standard than that of their peers.  

	Learning objective(s):  To write a short story.
	Success criteria:  Students will use short story writing to follow success criteria, and demonstrate their ability to use their imagination. 


	Links to previous learning: Students have previously studied the topic of WW2, the story writing session will link to this. Students will need to use their knowledge of the topic to write a short story, following the success criteria that will be discussed in the introduction to the session.     

	Curriculum coverage (range, skills)
Skills-
Adapt writing style to suit the reader and purpose, e.g. formal style for unknown reader, simple style for younger readers.
Use the characteristic features of a range of continuous and non-continuous texts creatively in their writing, adapting their style to engage the reader, using imagination where appropriate.
Proofread their own work and that of others, assess and evaluate it and make clear recommendations for improvement; edit/redraft work to show progression. 
Choose and use a wide range of adventurous and imaginative vocabulary with precision
Craft their writing by using the standard forms of English, e.g. nouns, pronouns adjectives, adverbs, prepositions, connective and verb tenses.

Range-
Write for a variety of purposes- recount, explain, describe and empathise.
Write for a range of authentic audiences, real or imagined. 
Use appropriate vocabulary and terminology to discuss, consider and evaluate their own work and that of others, e.g. authors, peers.
 

	Literacy(LNF)
short story writing
Using sentence connectives, nouns, adjectives and verbs.
Using empathy in their writing and imagination.
Use of dictionaries to check spelling
Marking their peers’ work
 
	Numeracy (LNF)



	DCF
Using tablets to look up ideas or history behind their story
Inspiration
Checking for spellings 
	Thinking
Using Appropriate Vocabulary and language to follow the success criteria

	ESDGC
Identity and culture 
	YCC


	Key vocabulary(English/Welsh):





	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
9.15-9.30
	Introduction
	

	
	Remind students of the topic that they have learnt about - WW2
Go through success criteria
Discuss short story writing
Explain how to peer assess through the use of a feedback sandwich 
	Pair work so students can figure out initial ideas (think, pair, share)
Thumbs up, thumbs down
Emphasis on success criteria 


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	9.30-10.10
	Main activities
	

	
	Write the short story
Encourage students by walking around the room and making sure they are remaining on task 
Making sure that all students are following the success criteria, ensure to go through it thoroughly in the introduction 
Stopping and starting the lesson to make sure there is no confusion, and to make sure that all students are on task. 
	Stopping and starting the lesson to assess understanding
Encourage discussion of story ideas 
Emphasis on success criteria

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10.10-10.30
	Plenary
	

	
	Encourage students to peer assess each others work using the feedback sandwich 
Get students to feedback verbally, and mark each others work 
Verbal feedback to be given in the form of a feedback sandwich
Students to explain what they liked about their story, what could be improved, and what they could do better next time
Praise
work by reading one or two out
	Feedback sandwich
Peer assessment
Refer back to success criteria
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	Session Plan – Key Stage 2

	Name of trainee:
	Teacher B                      
	Session ref:
	28/3/18 Lesson 2

	Personal target(s) in relation to QTS: 
	I would like to be able to demonstrate evidence of integration of LNF and AFL strategies.


	Year group:
	5 NA
	No. of learners:
	31
	ALN: 
	This task is well within the means of all pupils; however, the length and detail of their involvement and stories will vary across different ability groups.

	Additional Adults:
 One additional  adult (Teacher)
	A separate lesson plan will not be provided as the additional adult is there for observational purposes only.

	Learning objective(s): To write a short story using appropriate vocabulary and terminology.
.
	Success criteria: Pupils are able to:
Use the AFL peer assessment strategy (feedback sandwich) effectively.
Realise potential improvements for future lessons.


	Links to previous learning: Pupils have written stories before using adjectives and verbs. This lesson will be used to stress the importance of using detail and a variety of vocabulary. 

	Curriculum coverage (range, skills)
Pupils will have opportunities to:
Adapt writing style to suit the audience (reader and purpose).
Use the characteristics features of a range of continuous and non-continuous texts creatively in their writing, adapting their style to engage the reader, using imagination where appropriate.
Proof read their own work.
Use an AFL strategy to assess their peers work.
Listen to their peer’s evaluation and respond appropriately.
Use nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses.
Write for a variety of purposes- recount, explain, describe and empathise.
Write for a range of authentic audiences, real or imagined.






	Literacy(LNF)
Pupils will have opportunities to:
· Complete short stories.
· Use sentence connectives and sentence starters.
· Use empathy in their writing.
· Use dictionaries and thesauruses appropriately.
· Review peer’s work using an assessment strategy.
· Review their own work.

	Numeracy (LNF)
N/A


	DCF
N/A


	Thinking
Pupils will have opportunities to:
· Use appropriate vocabulary, terminology and language to follow success criteria.
· Determine without guidance what their story plot will be about.
· Critic their peers work
· Consider their peer’s evaluation and adjust their story appropriately.


	ESDGC
N/A




	YCC
N/A

	Key vocabulary(English/Welsh):

English
The following English keywords are:
· Feedback sandwich
· Compliment
· Coach 
· Encourage
· Short story
· Sentence starters
· Peer assessment

Welsh
The following Welsh keywords are:
· Un, dau, tri.
· Stop- stopio.
· Listen – grandewch.
· Ready – barod.
· Diolch –thank you.
· Bendigedig – fantastic.
· Da iawn –well done.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	1:10
-
1:20
	Introduction
	

	
	
Pupils will be introduced to the task of writing a story. To remove bias and to achieve the best possible results, pupils will be given free rein on their story plot. To assist learners who are struggling, the optional sentence starter, ‘It was a dark and stormy night, I looked out of my window and saw...’, will be given. 

Once this idea has been presented, the feedback sandwich will be introduced, where pupils will be taught about the three elements (compliment coach and encourage). The LO and SC will be disused before the task is started.

Teacher B will observe the involvement of ten pupils and rate them using the Leuven scale.
	What connectives can we use in our story?
What is a sandwich?
What do you think I mean when I say ‘feedback sandwich’?
What do we need to include when writing a story?


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	


1:20 
–
 1:40




And 

1:40
-
1:55





And

1:55
-
2:00

	Main activities (Whilst this is being completed, Teacher B will continue her observation.)
	

	
	

Pupils will then be given some time to write their stories. I will circulate and provide minimal help (to prevent fabrication of results through too much guidance). My role will mainly be to make sure pupils remain on task and remind them of the LO and SC where appropriate.




Pupils will then work in pairs to complete the feedback sandwich where they will read, analyse, report back and discuss their findings.







Pupils will be given five minutes to review their potential improvements and edit their work.
	

	
	
	

	
	
	

Stop/Start lesson for reminders (where appropriate).




AFL - Pair work
AFL - Feedback sandwich.
AFL- Pair discussion
What did you mean by...?
I think you need more....
I agree/disagree with.....

	
	
	

	
	
	

	
	
	

	
	
	How can you improve your work?
Can you use more...?

	
	
	

	
	
	

	2:00
-
2:10
	Plenary (Whilst this is being completed, Teacher B will continue her observation.)
	

	
	

The plenary will be used to read some examples of work out to the class and, as a group; they will apply the feedback sandwich. The classes review will then be compared to the feedback sandwich results completed by the pair (whose work was read out).


The class will also be asked if they like the strategy and if they find it useful.




The LO and SC will be reviewed to see if they have achieved our goals.
	

	
	
	

	
	
	Using the feedback sandwich what can we say about this work?
How does this compare to ...... and ...... assessment?
How does it differ?

	
	
	

	
	
	

	
	
	What did you find useful/hindering about the feedback sandwich?



	
	
	

	
	
	Have we written a short story?
Have we used connectives?
Can we see how our next story can be improved?
Have we been able to successfully use the feedback sandwich?
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Figure 26 : Statement to be read to learners at the start of each lesson.
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Observation Schedule.

28" March 2018

Time

Event

9:15-10:30

Hannah Rees’ lesson will be in the morning;
James Morgan will observe the class.
The structure will be as follows:

e Introduction (10 minutes)

¢ Independent stage (30 minutes)

e Feedback sandwich review (15

minutes).
e Editing (10 minutes)
«  Plenary {10 minutes)

10:30-10:50

Break.

10:50-12:00

Interview.

James Morgan will be leading the interview
with pupils A, B and C from Hannah'’s class.
Hannah witt be taking notes.

12:00-1:00

Lunch.

1:00-2:10

James Morgan’s lesson will be in the
morning; Hannah Rees will observe the class.
The structure will be as follows:
e Introduction (10 minutes)
¢ Independent story writing stage (20
minutes).
e Feedback sandwich review (15
minutes).
e Editing (10 minutes)
Plenary (5 minutes)

2:10-2:20

Break.

2:20-3:20

Interview.

Hannah Rees will be Jeading the interview
with pupils D, E and F from James’ class.
James will be taking notes.

Contemporaneous field notes will be taken.
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Statement

Today, we will be looking at your involvement in a lesson that is
assessed using a peer assessment strategy called the feedback
sandwich. The feedback sandwich is a way in which you look at your
friend’s work, and give them a positive, something that they could
have done better and a target for the future (positive).

You do not have to worry about anything, all you are going to do is
write a short story about WW2/Space, and assess your friend’s work
using the feedback sandwich. If you’re struggling at any point or do
not understand something, please ask me. I'm here to help!

You will be given a sheet to sign, which talks about the rules that we
follow. You can sign it if you are happy to be a part of this research. If
you don’t want to take part in the research that’s okay, just don’t
sign it. You do need to take part in the lesson therefore, but we will
not write anything about you.

Whatever you write or say is confidential, meaning that we won'’t say
that you said it. If you decide not to take part in the research, you
will not be treated any differently and you will not get into any
trouble. All that will happen is that we won’t take what you say into
account.

After the lesson, we will choose 3 of you to come with us for a little
chat about the lesson. The same rules apply to this, and we won’t
write your name at any point. The questions that we will ask are not
difficult, it’s just to get your opinion on things so don’t worry.

Just be yourseift
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