[bookmark: OLE_LINK2]Impact of Gender Stereotyping in ESL Texts on adolescences’ Reading Comprehension: Perspectives from Chinese Classrooms


[bookmark: OLE_LINK7]Research questions

[bookmark: OLE_LINK8]●   What are the most common gender stereotypes found in authentic ESL texts utilized in Chinese classrooms targeting adolescents?
●   How  do  gender  stereotypes  embedded  in  ESL  texts  impact  adolescents'  reading comprehension in ESL contexts within China?
●   What are the attitudes and perceptions of Chinese ESL teachers regarding the presence of gender stereotypes in ESL texts used for adolescent learners?
[bookmark: OLE_LINK4]Aims of the investigation

●   Identify prevalent gender stereotypes present in authentic ESL texts commonly used in Chinese classrooms targeting adolescences.
[bookmark: OLE_LINK9]●   Analyse the impact of gender stereotyping on adolescences' reading comprehension in ESL contexts within China.
●   Assess   the  attitudes  and  perceptions   of  Chinese   ESL  teachers   towards  gender stereotypes in ESL texts used for adolescent learners, and put forward the teaching improvement opinions and suggestions.

[bookmark: OLE_LINK5]The rationale and main conceptual themes for the investigation

[bookmark: OLE_LINK13]Many would contend that gender stereotyping has disappeared over the years due to feminism and other advocacy movements.  Issues pertaining to gender inequality and iniquity has been addressed by both governmental and nongovernmental organizations, resulting in a reduction in gender disparities and discrimination faced by women. It is rather improbable, though, that it can be claimed that stereotyping does not occur in one’s culture (Guimondetal., 2006; Coffman, 2014). According to Heilman (2001) even while the majority do not purposefully perpetuate gender stereotypes, the  ideas  of gender  roles may nevertheless  influence the way we make  decisions.  Most crucially, as many scholars suggest the gender perceptions that one develop can be significantly impacted by the influence of their cultural heritage (Bajdo and Dickson, 2001; Shinnar et al., 2012; Bianet al., 2017), and Asian culture might be more influential in comparison to the west end. It is likely that children pick up on a great deal of these gender stereotypes via their surroundings and society. From this point on, their upbringing has a big impact on how they perceive gender.
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The first thing that comes to mind when we hear the word stereotype is gender stereotyping. Furthermore, it is widely believed that stereotyping is only associated with marginalizing gender. However, stereotyping is a more general term that can refer to a variety of aspects of a man's life. While the focus of gender stereotyping is mostly directed towards stereotyping women, it can also stereotype men, but Turner-Bowker (1996) argues that these roles are positive, sought-after and often serve in central roles (p. 4). Stereotypes are learned, widely shared, socially validated general beliefs about categories of individuals (Eagly & Wood, 1991 as cited in Turner-Bowker, 1996).
[bookmark: OLE_LINK10][bookmark: OLE_LINK11][bookmark: OLE_LINK12]A gender stereotype, in a broader sense, is a generalized belief or preconception about the attributes or characteristics that men and women possess or should possess, or the roles that men and women should play. Gender stereotypes can be positive or negative, such as "women are nurturing" or  "women are weak." Children  seem to learn that certain behaviours and activities are associated with gender. According to Narahara (1998), Gender categorizing is based on males who wield the most power and women generally have lower status. According to Gamble & Gamble (1990),a stereotype is defined as "a generalization about people, places, or events that is held by many members of society" (p. 67). Stereotypes are learned, widely shared,  socially  validated  general  beliefs  about  categories  of  individuals.  While  usually inaccurate, they are widely shared as truth and very powerful (Turner-Bowker, 1996,pp.1).
[bookmark: OLE_LINK14][bookmark: OLE_LINK15][bookmark: OLE_LINK3]Textbooks are the most widely used material in an ESL classroom. It is the main carrier of the curriculum and represents the dominant role in school subject teaching and learning (Sherman et al., 2016; Hadar, 2017, as cited in Mithans & Grmek, 2020,p. 202). According to ‘Schema theory’: background knowledge is necessary for successful comprehension (Lee & Van Patten 2003), Gender stereotypes, which are rooted in social cognition and deeply embedded in culture, influence teenagers' reading comprehension imperceptibly.In the Chinese context, the English language teaching and learning process is largely reliant on textbooks. The value of engaging the learners’ minds and utilizing their existing skills is the purpose of countries producing their own textbooks rather than depending on global course books (Tomlinson, p. 10). These locally produced textbooks include the essential elements of language and culture, and they correspond to learners’ needs, cultural background, and level of linguistic proficiency (Bojanić  &  Topalov,  2016, p.  138).  Sheldon  (1988)  argues  that  in  the  eyes  of  students, textbooks are more reliable than teacher resources that were made at home.
According to the World Health Organization, adolescence is the phase between childhood and adulthood, from ages 10 to 19. It is advised that children of this age need information, including age-appropriate, comprehensive sexuality education and opportunities to develop life skills. According to Freud,a child’s behaviour in adolescence is determined by the experiences of the
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previous developmental stages. And the goal of a child in adolescence is to create a sense of stability throughout all aspects of life. Diem-Wille (2021) points out that the main goal of adolescence is finding one's place in the world, figuring out who one is, choosing a career, and figuring out how one will live in the future. He also points out the equal fear and need to bean adult  experienced  by  adolescents.  And  this  phase  marks  an  individual’s  transition  from childhood to adulthood. According to Erikson (1993), adolescence revolves around the crisis of identity versus identity diffusion. He contends that the primary conflict that a child faces during  this  stage  is  the  struggle  to  develop  a  personal  identity.  Completing  this  stage successfully results in a strong sense of self that lasts throughout life. He also discusses the identity crisis that can occur in adolescence as a result of a lack of favourable experiences.
Whether  it  is  the  L1  or  L2,  reading  is  the  first  crucial  ability  that  a  child  acquires. Additionally, it is the most common way that a learner of a second language receives linguistic input. Reading comprehension refers to the ability to understand and interpret written texts (Just and Carpenter, 1980; Elleman and Oslund, 2019). Therefore, the reading material we provide to students is quite important since it can influence not just their language skills but also their understanding of culture and society. According to Koondher (2015), reading is an ongoing, dynamic process where students can build their new information on top of their prior knowledge. However, the kind of textbooks utilized in the teaching-learning process may have an impact on this information acquisition. Given the circumstances, academics hypothesize that the reading materials used in classrooms have an impact on second language learners' development in reading comprehension (Dockx, Bellens, & De Fraine, 2020).
One could believe that breaking stereotypes would primarily affect the feminine gender given the increasing emphasis on gender equality that has been placed on it globally in recent decades, particularly in connection to women's rights. Nonetheless, gender stereotypes can apply to both sexes equally, whether on purpose or accidentally. Furthermore, teens' reading comprehension maybe impacted by gender stereotyping when it appears in a variety of real texts, which may reinforce societal biases. These preconceptions endure and may make it more difficult for adolescences  to  interact  critically  with  and  comprehend  the  varied  viewpoints  found  in literature, despite efforts by the educational system and worldwide perspectives to promote gender equality. Therefore, in order to design strategies that improve reading comprehension abilities while challenging gender preconceptions, it is necessary to investigate the level of gender stereotyping in actual texts and its implications for teens' reading comprehension.
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A description of the evidence collection

[bookmark: OLE_LINK16][bookmark: OLE_LINK17][bookmark: OLE_LINK18]A sample of three widely used public junior high school ESL textbooks in the research setting, Chengdu, China will be examined both visually and textually using quantitative and qualitative methods to identify stereotyped content in order to gather data relating to the study's primary purpose. A sample of 150, 14-15 year-old adolescences who are using the above sample of textbooks will be given a questionnaire in order to answer the study's second aim. The students were given 25-30 minutes to complete their survey  in their class within a proper and formal setting.  After that, the information gathered via this survey is assessed. An additional questionnaire will be given to a sample of 5 ESL teachers in order to meet the third aim of the study. To find out if the teachers recognize stereotyped elements, an additional interview will be given in addition to the questionnaire. The sample of teachers will be given some textual and visual extracts from ESL textbooks, and their task will be to identify the extracts that include stereotyped content.

The methodology

[bookmark: OLE_LINK20]The research design is both quantitative and qualitative, as statistical data, visual data, and textual data were analysed through close observation of content. The research survey was conducted using two questionnaires. The student questionnaire exclusively utilized a Likert scale to gather responses, ensuring the quantitative nature of the research content. However, in addition to the Likert scale, the teacher questionnaire included comment sections (conducted by interview), thereby incorporating both quantitative and qualitative attributes into its content. For The textbooks analysis the data will be gathered using a predetermined criterion developed by the researcher in reference to the checklist created by Narahara (1998), and the findings of Bahman & Rahimi (2010), Sovic & Hus (2015), Durrani, et al. (2022), and Abeyasekera (2008). The collected data will the analysed statistically as well as non-statistically. Stereotypical content will be mostly collected through close observation of the textual and visual content of the three books. Followed is the proposed criteria to analyse the textbooks for stereotypical textual and visual content.
[bookmark: OLE_LINK22]Criteria for the analysis of textual data

1.   How many female and male characters are present in each text?
2.   What is the distribution of gender in each textbook?
3.   What professions are assigned to male and female characters?
4.   What are the activities that the characters in the texts are involved in?
5.   What is the frequency of stereotyping in the actions of characters in texts?
6.   What are the adjectives used for each gender?
[bookmark: OLE_LINK23]
Criteria for the analysis of visual data
[bookmark: _GoBack]
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[bookmark: OLE_LINK21]1.   What is the frequency of gender in pictures?
2.   What colours are used for each gender?
3.   What are the activities that the characters in the pictures are involved in?
4.   What are the instruments the characters use? (if any)
5.   What are the professions the characters in the pictures represent?

[bookmark: OLE_LINK19]The questionnaire to gather data that impact gender stereotyping on adolescences' reading comprehension in ESL contexts within China will be also developed by referring to previous studies. It will contain a cloze test developed based on Yanan & Yaxu (2023). Then a survey questionnaire with a Likert scale will be designed based on the studies of Khalid (2017), Sri & Uning (2017) O’Reilly, Talbot & Harrington (2023).The student questionnaire contained 10 questions which followed the Likert Scale: (Strongly disagree, Disagree, Neutral, Agree, Strongly Agree)
The questionnaire for teachers will consist of open ended questions. Which will be later analysed through coding methods. This questionnaire will be based on previous discussions with teachers and the studies of Velya (2021) and Jing, Ros, & Karen (2021).
A description of the settings to collect  evidence

[bookmark: OLE_LINK25][bookmark: OLE_LINK24]For the researcher's convenience, participants(grade 3 students, 3 classes, total 150 persons) from Public junior high  school（Chengdu Yandaojie junior high school) in China, will be employed for the study. The textbooks that these sample of students currently use to learn ESL will be the source of the sample volumes for analysis. And this textbook sample consists of the three books from the ‘Go For It’ series intended for Grades 7, 8 and 9. The researcher intends to employ 5 teachers who teach ESL in the previous sample of students to be employed as the teacher sample. However, if the number does not permit, the researcher  intends  to  share  the  questionnaire  as  a  survey  form  with  teachers  whom  the researcher has confirmed to be English teachers in China.
The ethical issues 

There are several ethical considerations that could arise while conducting this study, and the following measures will betaken to minimize them:
[bookmark: OLE_LINK26]It is necessary to inform all participants of the study (both students and teachers) of the purpose, procedures, potential risks, and benefits of the study before agreeing to participate. Hence, a written consent form will be obtained by the teachers and the guardians of the adolescents who are participating in the study. The identity of the participant will not be revealed for any reason in the research paper. Either coding or anonymization techniques will be used to report data to
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[bookmark: OLE_LINK27]ensure that individuals cannot be identified. Further, the collected data will not be provided to a third party without the consent of the participant.
Most importantly, according to the second guideline of BERA, the researchers should ensure that the study will not affect the relationships of the participants by the end of the  study. Therefore, appropriate support and debriefing mechanisms should be given to the participants who may experience discomfort or distress during or after participation.
[bookmark: OLE_LINK28]Some of the findings and information gathered might be culturally sensitive, as the study addresses gender perceptions embedded in a particular culture. The researcher should make sure not to highlight such culturally sensitive gender norms during the study.
The methods  expect to use to analyse the evidence 

The data collected through the text book analysis will be then summarised via pie charts, bar graphs and tables. It will enable the researcher to compare the representation of two genders in the three textbooks.
The cloze test will not provide any wrong answer, but there is a high possibility of obtaining two  different  answers  based  on  the  stereotypical  perception  of  the  adolescences.  These differences are what will be traced in the study. The responses gathered will be compare to see how much stereotypical assumptions has been perceived by the adolescents that can affect their reading comprehension.  It is also possible to administer statistical tests such as t-tests or ANOVA to determine the significance of any observed differences.
The Likert  scale responses will be  converted  into numeral values  and then  analysed to discover the mean, median, and standard deviation for each item on the survey questionnaire. A regression analysis can be conducted to identify factors that significantly predict reading comprehension outcomes.The higher the mean score is, the higher the level of agreement is, in terms of gender stereotyping in the textbooks according to the students and teachers.
The responses for open ended questions can be analysed in several ways. First the responses can be closely observed  for recurring themes related to  gender  stereotyping  and reading comprehension. Next coding and categorization of the collected data can be used to get and insight of the participants' attitudes, perceptions, and experiences regarding gender stereotypes in ESL contexts.
Finally,  information  gathered  both  by  quantitative  means  and  qualitative  means  will  be compared to identify similar patterns and common thematic concerns.
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