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Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Target 1
	‘Make further links between theory and practise’
I plan to meet this target by making links between my literature and noting how it may influence my own teaching practise.

	Target 2
	‘Engage with more peer reviewed journals’
I plan to meet this target by thoroughly researching my chosen focus through a wide range of sources and accessing academic journals that may help support my writing. 

	Target 3
	‘No need to place all quotes in italic font’
I plan to meet this target by following the assignment template and only put quotes in italic font when the quote needs to be indented. 



A proposal for a school community project.

The first section of this assignment will provide an overview of a school in the Rhondda Cynon Taff and elaborate on the practises and initiatives it has in place for developing links with the community. A focus for a school community project will be identified from the School Improvement Plan (SIP) with a justification on this focus. The second section will demonstrate a proposed community project that aims to address the chosen focus, evaluating its potential outcomes and intended impact.

For the purpose of this assignment, the school being discussed will be referred to as ‘School A’. School A is situated in the Rhondda Cynon Taff  and has approximately four-hundred pupils enrolled, aged between three and eleven. Around ten percent of children are eligible for free school meals in the school (Estyn, 2018a). This is considerably low since the all-Wales average is nineteen percent and the RCT authority is described as being one of the most deprived in Wales (Welsh Government, 2019). Very few pupils in the school have statements of special educational needs. No pupils speak Welsh at home and ‘very few’ pupils speak English as an additional language (Estyn, 2018a).

School A values the importance of developing strong links between the school and the community. Through efforts such as assemblies, celebrations and after-school clubs, the school involves the children in the local community so that they can learn how to participate in a practical way in the life and concerns of their neighbourhood and community (School A, 2019). The Welsh Government (2014) emphasises how “parents/carers and the community are an important asset in raising standards and improving learner outcomes” (Welsh Government, 2014, p.18). This proposal aims to further facilitate the professional relationship between School A and the community, with the pupils’ needs central to ideas. 

[bookmark: _Hlk40280153]The chosen focus for the project has been identified from School A’s SIP. This is where areas of development are identified with actions to improve learner outcomes (Welsh Government, 2014). The area of development being focused on within this project is the development of the new Curriculum for Wales, in particular “to develop a whole-school approach that correlates with the philosophy and principles of the new Curriculum and successfully uses real-life experiences to drive forward a purposeful curriculum” (School A, 2019). The focus on real-life experiences was motivated by the area of deprivation and to make effort in providing these enriched experiences for disadvantaged learners that advantaged learners may take for granted.

Whilst it is possible to learn and develop skills through traditional teaching methods, there is no substitute for the real experience in the wider world. The choice of focus was influenced by the growing recognition as to how important real-life experiences are for children. Real-life experiences allow children the opportunity to use their five senses when exploring a new object or experience. It is contrasted with the learner who only reads about, hears about, talks about or writes about these realities but never comes into contact with them as part of the learning process (Kolb, 2015). Pound (2014) describes how “learning opportunities are far more beneficial when children have the chance to experience something first-hand” (Pound, 2014, p.31). These authentic experiences can lead to children developing a range of skills such as communication, language and further developing their understanding of the world. 

This type of learning also enables children to experience failure and foster a growth mindset. If children do not have enough experiential situations, then they may not be given the opportunity to gain confidence and develop their self-esteem to work through challenges and overcome problems. It allows them to actively seek alternative scenarios and find different ways to express their feelings and their social or emotional difficulties. Dweck (2000) would support this pedagogy as she states; “children should be encouraged into a belief system whereby one’s intelligence can be grown or developed with persistence, effort and focus on learning” (Dweck, 2000, p.20).

Pragmatist Dewey supports experiential learning and has had a huge influence on the choice of focus. He remained critical of traditional methods that saw children as passive beings and argued that children learn best by doing and that education should be based on real-life situations (Pound, 2014). His theory indicates a ‘hands-on’ approach meaning that children must interact with their environment in order to adapt and learn. This is advocated by Vygotsky who believed that all cognitive development happens through social learning and social interactions, which is thus dependant on experience (Pound, 2014). 

The importance of experiential learning is further emphasised within the new Curriculum for Wales (Welsh Government, 2020). A central element of the new Curriculum are the ‘Areas of Learning and Experience’ (AoLE). This term was specifically chosen to signal the importance of educational experiences as an integral part of the curriculum rather than the narrower ‘Areas of Learning’ which is currently used in the Foundation Phase. Therefore, the choice of focus was also motivated by the curriculum and its reform. It is relevant as it complies with the new Curriculum for Wales and promotes knowledge, skills and experiences which are all essential in meeting the ‘What Matters’ statements. 

The need for real-life experiences could be argued to be more beneficial to those who may not have the opportunity of experiencing real-life situations outside of the school gates. School leaders in School A have recognised that they could suffer disadvantage by living in a deprived area. In the UK, nearly a third of the children live below the poverty line (Arshad et al, 2012). EKOS (2009) states that half of these children in poverty have an unemployed parent. This socio-economic factor influenced the focus of the project as it sympathises with the children who may not be able to experience real-life experiences at home.  

Living in poverty is also correlated with underachievement from an early age. School A’s motto is “striving for excellence in a caring environment” (School A, 2020). The broad term ‘excellence’ within this statement can have different meanings for different people. This can depend on their starting point. Children from poorer families tend to start school at a disadvantage and fall further behind (Grigg et al, 2014). Likewise, many of those children from poor families who make a good start at school, still fall behind their peers from wealthier families as they progress through school (Feinstein et al, 2008). This could possibly be down to the limited amount of support and experience a child has at home. The vision of the school has contributed to the focus of the project as it demonstrates the need for teachers to be proactive in raising questions about how schools can narrow the poverty gap and raise the idea of excellence for all pupils. Williams (2017) states that “equity and excellence go hand in hand, and we cannot have one at the expense of the other… deprivation should not prevent learners from reaching their potential.” (Williams, 2017, p.3). 

Many children growing up in poverty, by not knowing or experiencing anything different appear to remain in poverty in adult life, and whose children will themselves grow up in poverty. Kolb (2015) describes how “children and young people who experience real life experiences are more likely to think creatively in the future and look at alternative ways of completing tasks” (Kolb, 2015, p.50). As a result of this, they can learn assertiveness, social skills, ways of leading situations and how to resolve conflict and will be able to use these skills in later life. Therefore, by focussing on giving children real authentic experiences, it can contribute to the break the poverty cycle as it motivates learners to achieve the best they can, which can result in achieving a high earning job. This links the focus to one of the four purposes within the new Curriculum of being an enterprising, creative contributor who is ready to play a full part in life and work (Donaldson, 2015). 

Similarly, to this focus, a school in Pembrokeshire has adopted the pragmatic approach and allow their students to communicate with the community through community projects to develop their skills through real-life experiences. The school was praised for providing rich learning experiences by Estyn’s best practise where it is described to “engage children’s enthusiasm exceptionally well” (Estyn, 2018b). The report also suggests that these experiences have given excellent opportunities to develop their numeracy skills and most importantly that it makes them aware that they belong to a wider community (Estyn, 2018b). Therefore, by focussing on developing learners’ skills through real-life experiences and introducing a community project, should develop learners’ skills as it is proved to be effective by an existing school.

A final contributing factor to the focus of the project is the need to build more connections within the community. Donaldson states that:
“it is important that children and young people see the relevance in their learning to the world beyond the school gates and that opportunities are taken to forge links to that world” (Donaldson, 2015, p.67). 
Despite School A already having strong links with the community, the focus of using real life experiences can tie in with community work and further develop relationships between the leaner, school, and the wider community. The Learning Country emphasise how schools should act as a community resource and that community focussed schools “provide a base for not just education and training, but also a range of other services like family support, health and enterprise promotion” (National Assembly for Wales, 2010, p.25).

The whole school community project being proposed that can develop learners’ skills through real life experiences is the construction of an outdoor learning area. The project has three aims. Firstly, for the children to create an outdoor learning area that is useful to the school with the opportunity of meeting and working with the wider community. Secondly, to develop skills as a result of the real-life experiences available within the project. And thirdly, to further develop links between the school and the community. By taking a holistic approach to learning, this project will allow pupils to be well rounded members of the community to which they belong.

School A has had plans to work on the outdoor space around the school and there is no better way to utilise the space by allowing the children to design, plan and create their own outdoor learning area. It links to Dewey’s approach to learning where the children are learning by doing and are not seen as passive objects in learning (Pound, 2014). Allowing the children to put forward their ideas and be in control of their own learning gives them such confidence that their own thinking has been carried out; pupil voice is very important. The Welsh Government describes how “children and young people should be seen as young citizens, with rights and opinions taken into account” (Welsh Assembly Government (WAG), 2004, p.4). Laevers also agrees with this strategy of learning as he suggests that children are more likely to be engaged if their interests are considered (Pound, 2014). 

Activities within the project would include designing and planning the outdoor learning area, meeting with the manager in charge of school modernisation for the Rhondda Cynon Taff to explain to the children who they need to contact in order to plan their outdoor learning area and provide them with the basic rules of building regulations and to contact people in the wider community that may be able to help by emailing and writing letters. These are all skills that the children will need in their everyday life. These activities follow a social constructivist approach where learners are actively making meaning and their social world is fundamental to the process (Pound, 2014). Vygostky supports this approach to learning as he suggests that children learn best with a more knowledgeable other (Pound, 2014).     

There will be no need for extra staff allocated to this project. The teaching staff will incorporate the project into their lessons as part of a thematic approach. Donaldson (2015) does not state whether a thematic approach is the best approach to teaching, but he does state that “schools and teachers can choose to organise learning in whichever way is likely to result in the best outcomes… this may include learning through topics” (Donaldson, 2015, p.88). I believe that this approach will have the best outcome for the children as it draws existing and new connections from the real world while allowing all age groups to contribute. Alongside this, the Head Teacher will also need to make time to organise meetings with the school council to receive updates on the outdoor learning area and to discuss further actions.    

The obvious outcome that the project will have on the school and the children is the advantage of having an outdoor learning area. The Outdoor Learning Handbook reveal that “the outdoors is the ideal environment for experiential learning, because it offers unique opportunities to be creative, to move around, to be noisy and to take risk” (DCELLS, 2009, p.2). Many early childhood pioneers such as Frobel, Isaacs and Mcmillan have put a large emphasis on the importance of outdoor learning environments. Pound (2014) describes that outdoor learning experiences are often more memorable for children as it is not seen as their stereotypical day of being indoors. Therefore, this project will have an impact on children’s learning throughout the school as outdoor learning allows the opportunity to enhance all aspects of child development such as health and fitness and problem solving.

Another outcome of the project is that children will have the opportunity to experience real-life experiences that they may not have had before or may not have the opportunity to experience outside of the school gates. I believe this to be an important priority within the project as it promotes social justice within education and raises opportunities for disadvantaged learners. It links to what Williams (2017) articulates about equity and excellence going hand in hand and therefore eliminates barriers for the children to “strive for excellence”, which is the school’s motto. 

The construction of the outdoor learning environment has a large emphasis on literacy and numeracy skills. However, there are many other skills needed during this project such as thinking skills, communication skills and budget managing skills. This addresses the misconception that many children have, that those who display strong numeracy and literacy skills are the ‘clever’ ones. The project demonstrates to the pupils that there are many different types of learners and that different skills are important in different situations. Providing these experiences aims to have a positive impact on the children’s self-esteem and confidence, allowing them to believe that they can achieve whatever they aspire to be, which is important for School A being in a deprived area as “many children living in areas of deprivation do not develop ambitions” (Arshad et al, 2012, p.156). 

The project can also have a positive impact on the local businesses and people helping with the creation of the outdoor learning area. Firstly, it may improve relations between the school and the community and encourage parents to feel more comfortable at the school. Grant and Ray (2010) describe how the most effective schools are now widely considered to be the ones that encourage and support the involvement of parents and other family members in their child’s education. This could also influence projects in the future as more of the wider community will want to be involved. Secondly, some of these businesses could be owned by parents or relatives of children who are in the school and would benefit from extra endorsement. Working with outside local businesses may bring custom to their work and help grow the business as well as the local tax base, which in turn could decrease poverty rates for the area.

For the project to be carried out, the school will need to apply for a grant such as the pupil deprivation grant. The pupil deprivation grant is to improve outcomes for learners eligible for free school meals, for each child the school receives £1,150 (Welsh Government, 2015). Therefore, a proportion of this budget could go towards the construction of an outdoor area as it will benefit all children in the school. Failing this, the school could organise a fundraiser to receive funding for their outdoor learning area. 

A variety of research tools will be used to measure the impact that the project has had on the learner, school and the community. Measuring the impact of the project will allow the school and practitioners to identify whether the aims of the project have been met and whether the project was a success. Bera (2018) describe how “if the pupils made gains, the school was richer in knowledge about what worked; if the pupils did not make gains, the school was richer in knowledge about what did not work and what to avoid in the future”.

The overall creation of the outdoor learning area alone will demonstrate success that the children have been able to use real-life experiences as a way of developing skills from planning and designing to budgeting and placing orders. Throughout the project, the children will take photographs to document the journey of the outdoor learning area and create a film to show gratitude to parents and the community for their help during the project. Not only does this allow visible learning but it can also stimulate open discussion and reflection as children can re-visit, interpret and share their learning experiences and recognise themselves how to develop these experiences further (Hattie, 2008).  

Observation will be used as an ongoing measuring tool. The Welsh Government describe how “observation provides the opportunity to see things first-hand in a more natural setting” (Welsh Government, 2015, p.27). Children will be observed on their independence skills and on how much staff input they need. This does not necessarily mean the younger children in the school, the older year groups such as Year Five and Year Six are expected to be independent thinkers. Carrying out observation throughout the project will allow both the school and teachers to assess their current understanding and assess whether some children may need extra support. 

However, this flexible approach to data collection allows us to collect information through our five senses only. Therefore, only behavioural and physical personal characteristics can be examined. The observer does not learn about motives, attitudes, intentions or feelings (WG, 2015). The impact that the project has had on the children will be hard to measure as it cannot be quantified. The school will gage this impact through the writing of self-reflections. Before the project, as part of the thematic approach, the children will record their opinions and feelings in relation to working with the community and what having an outdoor learning area means to them. After the outdoor learning area is finished, the children will reflect on how they feel after the experience, this will help monitor wellbeing and allow teachers to have a response from all pupils. Hattie (2008) has ranked pupil self-assessment as one of the top reflective elements in raising pupil progress.

In order to measure whether the school has further developed links with the community, School A will take note of the volunteers and local businesses that have helped the children to create the outdoor learning area. Creating a list of volunteers will help the school to monitor existing links with the community and any newer links that they may make. To further measure the impact the project has had on community links, parents and members of the community will be asked to complete a survey online, to see if their opinion on school engagement has improved or changed in any way. This will also be monitored during future projects to see if the school has more people attending and wanting to be involved with the school. 

To self-evaluate the community project, a SWOT (Strengths, Weaknesses, Opportunities and Threats) analysis was carried out (See Appendix 1). This has allowed me to recognise the strengths and weaknesses that the project has as well as the opportunities and threats. 

The SWOT analysis proved that the proposed community project has a lot of strengths and opportunities to offer the school, learner and community. A reoccurring theme is that by conducting this type of project it will allow the school to develop closer relationships with the community. This can have a positive effect on the children as Estyn describes how this opportunity allows pupils to learn about their community and their role within it as future citizens (Estyn, 2018b). The Learning Country emphasises how they “want to see a much closer relationship between schools and the communities they serve” (Welsh Government, 2014, p.25). The project contributes to that aim while providing a base for education, training and other services such as support and enterprise promotion. 

However, there are some weaknesses and threats that can occur when carrying out the project, for example, the project may take longer than expected or the school may not have the money available. After analysing the SWOT analysis, I would like to address two potential threats that I believe can equally become an opportunity. 

During the project, staff are to appropriately challenge pupils with additional learning needs (ALN) and support them to achieve success. However, these children may not want to interact and engage with people that they are not familiar with. Examples of ALN within the school include children with Autism Spectrum Condition (ASC) or Attention Deficit Hyperactivity Disorder (ADHD). Children with ASC in particular may find the communication aspect of this project difficult as they “have much difficulty in communicating and interacting with other people” (NAS, 2018). This poses a threat to the community project as the intended outcome is for the children to work together with the community and if some children refuse or would feel uncomfortable taking part then the aims of the project would not be fully fulfilled.  

In contrast to this, encouraging these children to take part in the project may have a positive effect on their social skills. Vygotsky supported the idea that social interaction should be prioritised within learning. He highlights that people with learning needs should not be disregarded but included with the use of different interventions to promote better social interaction and communication skills (Pound, 2014). From Vygotsky’s view, interaction with object-orientated and socio-cultural environments provide better learning for children. Therefore, this will give children with ALN an advantage if they are included in a cooperative environment, which is vital within the project. 
 
Another threat that could potentially result in an opportunity is the cost of the constructing the outdoor learning area. Depending on what the children would like in their outdoor area, the school may need to apply for extra funding or organise a fundraising event. This could jeopardise the children’s plans and vision of the project if they cannot afford to have certain things in their ideal outdoor learning area. However, by the children prioritising things according to its cost or by organising a fundraising event to cover costs of the project, it demonstrates that they are aware of the value of money and what a budget is. Schwartzman and Suckow (2010) emphasis how the concept of budgeting needs to become an integral part of a child’s learning and how it is down to the parents, grandparents and teachers who are responsible for instructing children to be knowledgeable enough to make informed financial decisions. Therefore, this potential threat to the project could equally become an opportunity as it educates children to manage money effectively and use budget handling skills which are both life-long skills that will be relevant in their future. 

Overall, the proposed project addresses the priority of developing learners’ skills through real life experiences to drive forward a purposeful curriculum. It gives children the opportunity to develop skills used by a wide range of job roles such as designers, architects, accountants, builders, and gardeners. The project highlights the importance of real-life experiences, especially for those living in deprived areas and those who may not experience this at home. I believe this to be a key factor in the implementation of the project. This is also praised in the Qualified Teacher Status (QTS) standards under ‘Pedagogy’ where “the student-teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience” (Welsh Government, 2019, p.32). It is described to extend the learners cultural, linguistic, religious and socio-economic characteristics, motivating them to achieve. Therefore, children will be progressing in their learning and will have the opportunity to gain experience and face a range of challenges that can contribute significantly to their personal development for the outside world. 

This project proposal has demonstrated how factors such as linguistic, religious and socio-economic can have an influence on whole school issues and development. Due to the area of focus being deprived, social justice was explored during the project and encouraged me to think how I could work towards creating a fair and just learning environment within education. This also addresses one of the QTS standards under ‘Leadership’ where the student teacher demonstrates “professional attitudes and behaviours illustrating commitment to the fundamental principles of equity and maximising the potential of all learners” (Welsh Government, 2019, 57). Before my next teaching practise, I aim to delve further into the topic of social justice to make sure that I can provide children with a conductive learning environment allowing each pupil to maximise their potential. 
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Appendix 1
A Swot Analysis on the proposed community school project
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Pupil engagement.
· Pupil voice.
· Exercising school council.  
· A thematic approach on community work. 

	Weaknesses

· Time in the school timetable. 
· Budget to construct the outside area. 



	EXTERNAL
(outside the school)
	Opportunities

· Strengthening the relationship between the school and the community. 
· Development of real-life skills.
· Development of Four Purposes. 
· Allow parents to engage with their child’s learning.
· An outdoor learning area. 
· An improvement on children’s wellbeing.
· Give real-life experiences to those who may not have had them. 
· Develop goals and ambitions. 
· Promote local businesses. 
· Pupil’s learn about their community and their role within it as future citizens.


	Threats

· Lack of engagement from some parents. 
· Lack of support from community businesses. 
· Safeguarding: People involved will need approval from the school/ DBS check. 
· Weather conditions.
· Deprivation. 
· ALN: Some children may not want to engage with people they are not familiar with.
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