Student number - 1800162
Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.

Introduction
This essay aims to discuss the importance of supporting pupil progress by following the mosaic approach to collect data on a particular student and give a detailed analysis of the child’s progress and next steps for their learning. This research will be carried out in School A which is located in the east of Swansea. The school caters for approximately three hundred and fifty pupils aged three to eleven. Approximately 35% of the children receive free school meals, which is above, the national average in Wales (Estyn, 2014). School A has identified that 16% if children have English as an additional language, 18% come from ethnic minority backgrounds and 16% of the children have additional learning needs (Estyn, 2014). Being in a Nursery class, the pupil whose learning, which I have monitored will be referred to as Child X and the school will remain anonymous for confidentiality and respect within the BERA guidelines (BERA, 2018). Child X is four years old and is identified as a more able student. Child X is able to speak clearly and follow instructions. Supporting pupil progress is key to monitoring and assessing children in order to teach new skills and to develop their understanding. The new curriculum sets out to make lessons fun and to help children achieve outcomes at different progression steps.  In addition, there will be a new way of assessment to allow space for children to develop skills they have not yet reached or and to support pupils who have slower progress (Donaldson, 2015). Therefore, the new curriculum will allow space to monitor and develop pupils progress. 

Data Collection 
The primary data collection method used was the mosaic approach, which is a holistic method which uses a variety of data collection techniques to gain the perspective of a child (Clark and Moss, 2017). “The Mosaic approach enables children to create a ‘living picture’ of their lives” (Clark and Moss, 2017: 33). By following the mosaic approach this allows to gather different types of data which is then built together to make sense of the child’s perspective (Clark and Moss, 2017). The mosaic approach is a child led way of including a child in the process of research and allows us to research how they can develop their interests and explore new ideas (Clark, 2007). This can be linked to Reggio Emilia approach which is child centred in allowing children to express their interests and adapt their own knowledge and explore new ideas. By involving the child in the research process this allows them to have an active role to show us how they develop ideas which is in line with the constructivist learning theory (Clark, 2007). The mosaic approach is made up of methods that include, observations, interviews, children photographs and map making to understand the child’s perspective (Clark and Moss, 2017). 

An advantage of the mosaic approach is that it is accessible to all different types of learners as there are a variety of methods that collect the child’s perspective which can be adapted to suit the needs of the person that the research is being conducted on (Clark, 2007). Through observation it enables teachers to see how much progress a child is making after a skill has been taught and what the next steps are for the learner (Welsh Government, 2008), observations can be noted from watching a particular child throughout the day or notes taken at a certain time e.g. snack time. 

An advantage to observations is that it allows to make notes on what a child enjoys, how they learn best and what needs to be done to progress their learning (Welsh Government, 2008). Through observation a relationship can be built with a child in order to know how to develop their learning. Observations are important to inform future planning and assessments of the child’s achievement, through listening to the child’s speech and language you can learn from (Welsh Government, 2008). Limitations to observations include, it is time consuming and also can be seen as unreliable as observations are based on the researcher’s analysis as the data is interpreted by what the research believes (Queiros, Faria and Almedia, 2017). Therefore, data can be missed or interpreted differently by different people. 

I carried out a child focused interview to find out what the Child X enjoys about Nursery. Strengths of interviews include that there is a high response rate and there will be data collected and topics can be discussed to avoid any misinterpretations (Queiros, Faria and Almedia, 2017). However, on the other hand, they once again can be time consuming and the person in the interview can be telling you what you want to hear instead of what they actually think which then makes data unreliable (Queiros, Faria and Almedia, 2017). 
Overall, as there are many different approaches in the mosaic approach there are strengths and limitations.  A benefit of mosaic approach that it has multimethod data collections which allows a variety of children to be heard, e.g. if they have poor speech they can express their perceptions through using the camera and taking photographs to what is important to them (Clark, 2005). This holistic approach allows the child’s voice to be heard and express their views in their learning environment (Gray and MacBlain, 2015) which is a key role in their progression. As this is qualitative data based on social data not numerical this can be seen as a limitation which is not empirical evidence. 

Ethical consideration was taken into account, working in accordance with the BERA/EWC guidelines. To avoid emotional stress, Child X, knows that they are involved in research and can withdraw at any stage as this within the guidelines of BERA 2018. There has also been a consent form signed by the parents and class teacher (Appendix 1) in order to conduct this research (BERA, 2018). For my own safety, the interview was conducted in a classroom with other members of staff and children in the room, it was also conducted in the class as it a safe familiar area where Child X is comfortable.

Analysis of Learner and Next Steps 
In this assignment, I have used the A.S.K model to support the analysis of Child X development. The A.S.K model stands for attitude, skills and knowledge (Nottingham, 2013). This suggest that attitude and skills go hand in hand with knowledge in order for a child to develop their understanding (Nottingham, 2013). The attitude strand helps children have a positive attitude on their education and shows they can develop with curiosity and the confidence to develop (Nottingham, 2013). The skills teach the children abilities that they need to carry out a task and the knowledge which then gives them information in a wider fielder for the children to develop through concepts and practicals (Nottingham, 2013). Children with positive attitudes about learning usually progress as they have the motivation to want to learn (Nottingham, 2013). Lev Vygotsky suggested that children learn from those around them, therefore it is good to teach positive attitude to children as this can develop the skills they need to progress their learning (Nottingham, 2013). 
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Figure 1 A.S.K Model (Nottingham, 2013: 3). 

Example 1– Personal and Social Development 
Child X is a happy quiet child who enjoys playing with her friends and enjoys school. In an interview conducted (see appendix 2) with Child X she stated that she enjoys going to school and has two best friends.  She likes one of her friends because she has a rainbow necklace and the other friend because she is funny and kind. When Child X was given an IPad to take photos of important things in nursery she took a photo of her friends (see appendix 3). Linking to the A.S.K model Child is displays positive attitudes in her well-being and social interactions which enables her to have skills to interact and play with other is a caring kind manner (Nottingham, 2013). Child X has excellent vocabulary for a four-year-old child and is able to express her views and opinions. Child X is very aware of what she likes to play and in what areas she enjoys learning in, she expressed that her favourite part of the day is when she gets to go outside to play. Child X is also aware of personal hygiene as when she was taking photos she took a photo of the toilets and sinks where she washes her hands (see appendix 4), this indicates that she believes washes her hands is important. Child X has a positive attitude in school and enjoys coming to school and will always do her work.  Child X has a good home life with active working parents and surrounds herself with nice friends, this can relate to literature as Brofenbrenner believes that children develop and learn from the environment they are living in. As they grow and their environments and cultures change this shapes their attitudes and characteristics to how they learn and act in social situations (Gray and MacBlain, 2012). Due to Child X having positive role models this enable her to adapt a positive attitude on her personal and social development. Through observations (see appendix 5) Child X is chatty during carpet time, this indicates a gap in personal social development, this is specifies  a gap. When Child X is chatting they have become disengaged and are not involved in the learning process, engagement is an import factor in a child’s development as it corresponds with good grades (Skinner et al, 2008) therefore, when she is chatting she is not listening which is affecting her learning. 

Child X needs to develop her behavioural expectation of the school and understand rules are essential to an ordered community (Welsh Government, 2015). To develop her behavioural understanding this can be done through a behaviourist approach where there is a clear consequence for not following rules, whereas she will be put on the grey cloud or miss five minutes of her play for not following the carpet time rules.  Following the interview Child X stated that going outside was her favourite part of the day therefore, this would be a devastating consequence for not following the rules. However, there will also be positive reinforcements such as stickers and praise to develop the understanding to gain the child to follow the rules of sitting quietly on the carpet, a teacher can do this from a simple well done and nods which will  motivate the children to learn (Cotton, 1995). This is also supported by Bandura who suggests that children develop their self-efficiency through experience and positive and affirming praise (Gray and MacBlain, 2012). Therefore, this can be seen as classic condition to shape behaviour which correlates with Pavlov’s classic conditioning with dogs in the early twentieth century, (Cotton, 1995). 
	
Mathematics
Child X has started to understand some mathematic concepts for her age. She is able to count to twenty-five as she states in her interview (see appendix 2) and count backwards from ten. However, in her number assessment she is able to count to twenty-nine. Child X is able to form her numbers from one to ten and recognises the four primary shapes square, triangle, rectangle and circle (see appendix 6). Child X enjoys completing work she was able to finish a money activity independently then count the coins she stamped (see appendix 7). She is motivated which links to literature as Bandura saw motivation as kept in developing children’s learning (Gray and MacBlain, 2012). Child X always pushes herself to complete her work independently. Child X also enjoyed exploring mathematics of money in the Mc Donald’s role play area in the interview she stated that Mc Donald’s was her favourite area. Through observation (see appendix 8) you can see that when she is playing in Mc Donald’s she is also exploring the concept of money and paying for food at the till counting out five coins. This indicates that she is learning counting concepts through the idea of play, this can be backed up in literature where play motivates children whereby they are learning and developing their knowledge, this idea of play is stimulating and engaging (Welsh Government, 2009). The Mc Donald’s role play was intended to get children to think about real life situations and develop their thinking skills when it comes to paying for food. Child X was able to make meaning of the role play and use it to relate to everyday experiences which links to Piaget where he states children construct their own knowledge (Aubrey and Riley, 2016). Child X has displayed a positive attitude to learning in the role play and used her counting skills to pay for the food and she used her knowledge to help her peers develop their understanding of counting out money and paying. A criticism to the A.S.K model is that why are teachers teaching positive attitude and social skills instead of maths, however, without these skills and attitudes they would not have to motivation to use the role play to enhance their learning (Nottingham, 2013). From the Welsh Government Foundation Phase Framework, Child X is currently at outcome two for mathematics however, is working on stands in outcome 3 (Welsh Government, 2015). 

In order to progress the learning for Child X new skills need to be taught from the reception age skills so she starts to have a better understanding of how numbers can be used. To progress Child X mathematical development she could be taught simple addition and subtraction up to five which is a reception skill on the Foundation Phase Framework (Welsh Government, 2015). In order to make this progress you could take a social constructivist approach by using mathematical games to help the children learn through problem solving and interaction (Aubrey and Riley, 2016). Research suggests that using mathematical games can motivate and engage children which is effective for teaching maths and children achieving the mathematical outcome (Earnest, 1986). This is can scaffold the initial concept of simple addition and subtraction by having an adult model the game with the children, Vygotsky believed interaction with a capable adult will enhance the knowledge of a child, opposed to leaving them wok on their own (Aubrey and Riley, 2016). For example, using a game such as snakes and ladders can teach the children to add or subtract numbers from a given number e.g.  start on one, roll the dice now add five places. 
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Figure 2 – Image to show snakes and ladder addition (from Pinterest, 2019). 

 Relating back to the A.S.K model using a game would be having a positive attitude to learning and teaching the children the skills and knowledge for developing their understanding (Nottingham, 2013). 

Literacy 
Child X has excellent vocabulary for a four-year-old child and she is able to have a conversation and express her views and opinions. For oracy and reading, I would place Child X as outcome three in the Foundation Phase Framework as she is able to express her likes and dislikes, follow three step instructions and interact with other children. From observing Child X, she is able to have a conversation with her friends and retell events that have happened at home and what she finds funny, she is also able to ask questions to continue a conversation. It is clear that Child X has picked up her vocabulary from being spoken to at home and in school and she is able to interact with others clearly because of this development. Child X has recently been put onto stage one reading in order to progress her reading skills and become familiar with tricky words. 

For writing, I would place Child X at outcome two in the Foundation Phase Framework, she is able to write her name and start it with a capital letter (see appendix 9) she is able to hold a pencil in a pincer grip and write her name clearly, however, she still does not understand the concept of capital letters as she has used a capital in the middle of her name. Therefore, to progress Child X in literacy, I would develop writing skills and reading to help her recognise and start to phonically spell words. 

One intervention to help develop written skills is through story telling as this allows children to have a wider vocabulary to help spell out words phonetically, the more words they know will give them a larger range to use and try and spell (Phillips, 1999). Through story telling it also allows children to experience make believe worlds and enhances their thinking skills, stories can help social interactions as it allows children to use vocabulary to interact with each other in a variety of ways an in different characters. This can bring children out of their shell as they can feel more confident playing a character and speaking and retelling an event (Phillips, 1999). Through stories, it also enhances children’s listening skills as they need to listen to the story to understand what is happening, to engage children in a story it is best to get them involved in it, for example getting them to say a word or make a noise of a character (Phillips, 2009). Another way to motivate the children is through digital stories using a digital device this can increase the motivation and engagement in pupils (Tahriri, Tous and MouahedFar, 2015). Digital story telling will also link to the new curriculum as digital competence will be a key area for childrens’ development. 

The second intervention that could be used to process Child X literacy develop is Read Write Inc. which is a literacy intervention schools used to help with reading and writing. Read Write Inc. is a fun way to teach children to recognise sounds and has a story behind a letter (Oxford University Press, 2014). The programme includes activities and stories to help teach the phonics which helps the children have a wider vocabulary and develop and understanding with a meaning behind a sound (Oxford University Press, 2014). Read Write Inc. This encourages discussion which can motivate learners to take part in the session, this can also link back to the A.S.K model to teach children a good attitude on learning, therefore this intervention gives schools the tools and resources to improve children’s reading and writing in a fun and engaging way (Oxford University Press, 2014). However, the limitations to this intervention is that it is very expensive and not all children will engage with the programme (Ruthmiskin.com, 2019).  

Physical Development (600)
Physical development is also an important aspect to a child’s development as it teaches children to show awareness of space around them and how they can move in it. It is also important because it teaches children to stay fit and healthy while learning new skills whilst exploring indoor and outdoor environments (Welsh Government, 2015). From observing Child X it is clear that she knows how to use her body and move in different ways. Every Friday there is a keep fit session where the children complete fifteen minutes of activity (See appendix 10). Child X is able to know the difference between walking, running, jumping, skipping and hopping which is a skill that is taught as part of the National Curriculum (Welsh Government, 2015). She is able to follow out instructions and control her body movement depending on the action you have asked for. On Keep Fit Friday teachers talk to the children about keeping their bodies healthy and exercising regularly, this is setting the foundations for children to have a positive attitude to look after their bodies. 

Child X enjoys exploring the indoor and outdoor environment and is aware that the outdoor area is used for play as well as learning. Whilst on a minibeast hunt Child X used her prior knowledge and told her friends that insects like to live in the mud and under stones, this knowledge then activated the children to lift stones and look through the mud kitchen to see if they could find any minibeasts. This asking can link back to the A.S.K model where Child X is showing her positive attitude to learning, and the skills she already has to activate her knowledge to where she might find the minibeast (Nottingham, 2013). The social interaction is also helping the children develop communication and oracy skills whilst they are sharing their ideas. Child X was aware that we were outside to learn about minibeast and followed the instructions and did not use any of the outdoor equipment for play, this shows that she was able to have self-control and focus on the task even though there were many distractions such as the slide and bikes. 

Child X also enjoys using the outdoor area during break time, she enjoys climbing on the climbing frame then going on the slide. She is like to play with two friends in the playground and uses language such as follow me or do this, to guide her friends to use the equipment, because she feels confident to use the equipment she always encourages her friends to have a turn and join in on the fun. Child X also shows excellent gross motor skills (see appendix 11). She enjoys running and walking with her friends and is also capable of using the bike and pedalling around the playground. Child X is able to take part in planned games that have been organised, and she is also able to initiate and play her own games with her friends. She is able to play with dolls and prams where she uses her experiences to play ‘mammies and babies’ with her friends, she like to pick the baby up and put it in the pram and take it for a walk. Again, this can link back to stories where she has picked up vocabulary and experiences and can link it into her play and social interactions which is also developing her oracy skills (Phillips, 1999).

Fine motor skills are also an important part of physical development as it allows the child to manipulate objects and use hand and eye coordination. Child X displays good fine motor skills as she is able to hold the pencils and crayons in a pincer grip, however, you can see in appendix 9 the colouring of a dinosaur that she needs to refine her movements to stay in the lines when colouring and that she moves the colouring pencil in different ways when colouring. You can also see when she was writing her name that the letters are at different sizes therefore, when she develops her fine motor skills she will be able to write consistent size letters as she will have more control over the way she is moving the pencils. Developing fine motor skills is a requirement on the National Curriculum (Welsh Government, 2015) therefore, in order to progress Child X fine motor skills a variety of tasks could be put in place to enhance her learning. 

The next steps for Child X’s physical development is that she could develop her fine motor skills to have more accurate use of hand and eye coordination, this can be done by enhancing areas for example adding scissors on the cutting table will allow development of the skills as she needs to manipulate the scissors and paper to cut things out. The outdoor area could also be used to enhance the learning as being outside motivates children to learn and it is filled with risks and allows them to explore (Welsh Government, 2009). Another activity to develop fine motor skills can be measuring plants from outside as this is another engaging strategy again using the outdoor area for learning (Welsh Government, 2009). A further activity that can be used to improve fine motor skills can be playing with Lego as your manipulating the blocks using your hands and gluing activities on a worksheet, these interventions will develop the skills required (Marr et al., 2003). 




Conclusions (250 words)
In conclusion to this assignment, it is clear that the mosaic approach to collect data has many strengths and weakness. The strengths to this research are that a variety of data has been collected in different areas of the child’s learning and it can be said that Child X has strong social, oral and physical development skills and these are her strongest areas. However, all of Child X’s data has left room for improvements to be made for further development. Another benefit of this research was using the A.S.K model which made it clear to see that attitude, skills and knowledge all work together to develop a child’s understanding and important in the learning process (Nottingham, 2013). Although a limitation to the A.S.K model is that research indicates that it is a waste of time to teach skills (Gray and MacBlain, 2012), however, in line with the results in shows that teaching a positive attitude has a great effect on a child’s learning and understanding. 

However, even though there have been strengths to the mosaic approach there are also limitations. One of the limitations to this research is because the data is collected from observations and interviews has only my interpretation of the progress Child X is making, and what needs to be, therefore, the results are not reliable. Also, there are gaps in research because I have only covered a small range of topics. If I was to complete this assignment again, I would have a larger range of subject areas over a longer period of time, to discuss a child’s progress to have a more reliable and accurate results. 
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Appendix 6 – Numeracy assessment 
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Appendix 7 – Coin activity 
























Appendix 8 – Mc Donald’s observation 
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Appendix 9 – Name writing dinosaur colouring 
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Appendix 10 – Keep fit Friday observation 
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Interview for assignment:
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‘What s your name? Child X

How old are you? 4.

Have you got a best friend? Yes, Amaya and Myla.

Why are they the best? Amaya because she has a rainbow necklace and Myla s kind
and funny.

Do you like Nursery? Yes, it is fun.

What s fun? | get to play in Mc Donald's and | love my teachers.

‘What s your favourite area in Nursery? Mc Donald's (role play area).

‘What else do you ke in Nursery? | like to go outside on the climbing frame.

Do you do much work? Sometimes.

. Do you like counting? Yes, | can count to 25.

Is there anything you don't ike in Nursery? No | like everything,

‘What s your favourite part of the day? When | get to go outside.

Do you like coming to school to learn? Yes.

‘What s the most important thing in Nursery? The teachers.

Do you know any welsh? Yes, | know how to count to 10 in welsh (child counting to

ten in welsh)- she also knew coch, glas and melyn and songs we sing in welsh.
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Observation - 13/5/19

Carpet Time:

Class teacher is settling the children to get ready for story time.
Child Xis talking to her friends on the carpet and giggling.

Teacher sings are we ready song and Child X is joining in

Once the teacher has begun reading the story, child X and her friends start chatting.
Teacher stops the story due to fussing on the carpet and sings eyes are looking song.
Child X continues to chat.

Teacher reminds her that when they are on the carpet ears need to be listening and
mouths are closed. The chatting stops.

After the child, has been told she is then quiet and knows she has done something

that she shouldn't have been doing.
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Observation - 16/5/19

Mc Donald’s role play:

Children have been sent off to activities Child X and her friends have chosen to go to
the Mc Donald’s role play area.

‘The children put the hat and necklace on to show they are allowed in the role play.
Child X Is talking to her friends about what she likes to eat in Mc Donald's. Child X is
now going to the till to order her food.

‘The child on the till asks for £5, to which Child X is now counting out £5 coins from
her bag.

After she has ordered her friend is now going to get food and Child X s telling her
friend to give the money and helping them count.

Once they have ordered they have sat on the picnic table and are waiting for their
food to be cooked.

Children have acted out what it is like to go to Mc Donald's in the real world.
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Observation - 24/5/19
Fitness Friday:

* Al children go to the big yard to take part in fitness Friday.

« Two teacher lead the initial stretches teachers talk about keeping healthy and
exercising keeps your heart healthy as well as good food.

« ChildX can be seen listen and following the instructions to stretch copying what the
teacher is modelling.

« The teachers now play a song and they have dance moves for the children to follow.

« ChildXis following the dance moves and laughing with her friends.

« Child X has now gone off task as is chatting with her friends and not dancing.

«  After being told she starts to join in.

«  After the fifteen minutes the session stopped and children are allowed to go and
play in the big yard.

«  ChildX playing chase with two of her best friends.
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Observation - 23/5/19

Outside on the playground:

Children have just finished snack and are now lining up at the door to go out to play.
Child X is with her two best friends, they are running around the garden.

Child X has now got on a red bike and is pedalling around the slide and dolls house.
After the bike the child has now go on the climbing frame encouraging her friends to
climb up 5o they can go down the slide.

After the slide the girls are now playing with the dolls walking around the garden

pushing the babies in the pram and talking about ‘mammies and daddies’.

‘The girls have had fun playing in the garden and have enjoyed the sunshine. |
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