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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Uju Ugochukwu


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Busines school

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer/ Module leader

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:      1          2 MONTHS: 




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here


My professional roles enabled me to design learning activities at the module level. I created series of teaching and learning activities to meet the need of students and learning outcomes.  Given the types of roles, I have played as a lecturer and module leader in UK higher education. When preparing a lecture plan, I consider the interrelationship between the student's knowledge, capability, learning abilities, and culture, the subject matter discussed in class, and current debates on social issues (A1). In addition to preparing and planning courses, I choose both challenging and effective learning content and activities for the students to be stimulated to think "beyond" their comfort zone and feel involved in their learning process (A1, A4, K2, K5). I planned for problem-based learning (PBL) across the module (Yew, & Goh, 2016). The subject module I designed focused on critical thinking and problem solving (A5, K5). The module that I designed was on social media for job hunting; This was interesting to students, as I made them create a professional social media account for job hunting (A5). The activity made them create a positive online presence, develop a positive attitude towards using technology for job hunting and create an opportunity for students to establish relationships with potential employers and gain a broader knowledge in their various career fields (V3, A5). I designed a workshop activity for students by using problem-based learning to encourage students' active engagement, participation, and cooperative learning. Allowing the students to enhance their working effectively with others, engage in process skills critical for processing information, evaluating, and solving problems (A1, K3, V2). In this current time, I took the responsibility of designing online learning in which students learning outcomes are considered in the design process. I used a digital learning environment to accommodate various individual learners/ diverse learners by designing flexible learning activities accessible to all students. Reading materials and activities were uploaded to encourage pre-reading to ensure students are fully prepared each day for learning (A1, A2, A4, K4).
I produce educational experiences that are intuitive, engaging, and consistent with learners’ expectations; this provides an opportunity for all types of learners to acquire a wide range of digital skills for their personal and professional development (Spante et al., 2018). The theory of multimedia learning emphasizes the importance of understanding the effective combination of visuals, text, and audio in education programs (Mayer, 2005).  Thus. I used a digital learning environment to accommodate various individual learners/ diverse learners by designing flexible learning activities accessible to all students (A4, V1, K4). Students benefited from these activities by accessing and using the information at their convenience, enhancing their academic performance.




	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here
  I have had the opportunity to teach and supporting learning activities for both undergraduate and postgraduate students. I teach business-related modules, provide students with a range of sight into the process of knowledge creation while simultaneously giving clear examples of how theory shapes practice (Rogers,1996) (A5, V3, V4). I consider where the students are in their learning, where they need to be, and how best to provide them with a learning experience. In my teaching practice, I provide an opportunity for assessment for students, the goals of the task and success criteria are made very clear (A3). Additionally, students often complain that they found it challenging to relate theory with practice. Research claim that students are presented with a range of theories and models to deal with more especially practical issues, but the origin of the models and the relationship between the theories are not well explained (Feigenblatt, 2013).  Rogers (1996) demonstrated the need to provide students with a range of sight into the process of knowledge creation while simultaneously giving clear examples of how theory shapes practice. This reflected my own experience of learning when I was an undergraduate student. I lacked understanding of why the theories work and found it challenging to combine and adapt the different theories to solve new or unusual problems. I promised to properly integrate and implement a topical approach to communicate the connection between theory and practice when I become a teacher.
Moreover, students need to understand the link between theories and practice in business management. Students must understand how basic and applied research directly benefits organizations. Therefore, I decided to adopt a problem-based teaching and learning method to develop cognitive thinking and process information.  As well as gain skills and knowledge that will help for practice and enable students to actively participate in group work by allowing students to absorb their learning through encouraging questions and using different strategies and approaches for the same problem questions (V3 ,V4). Authors support my practice, maintaining that Problem-solving learning is experiential learning that involves a social and collective process that includes interactions and active engagement and that Information will be better understood and remembered if there is an opportunity for elaboration (Albanese, 2000; Lien & Hakim, 2013; Poore et al., 2014). This problem-based teaching and learning method was successful, and the effect of using this teaching method was evident from the positive feedback form. Students verbally commented that it was a valuable learning experience. It facilitated them to develop better background knowledge in business management and make them better problem solvers. They took up jobs or as an intern (V3).





	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

As a lecturer, I understand the importance of giving students feedback, as it provides students the opportunity to understand their ongoing performance and achievements. Different research has emphasized that students are not satisfied with the feedback they receive on their course works due to a lack of adequate and timely feedback (Nicol, 2010; Janice Orrella, 2006). Therefore, to ensure clarity and enhance students learning experience, I communicate assessment and feedback expectations, standards, and marking criteria to students at the start of each course to help them understand expectations in context (A3, K6). The brief improves students' confidence and enthusiasm for learning and results in students achieving expected learning outcomes and fair assessment performed at the end of the semester.  Also, I design In-class quizzes, short non-assessed submissions, and class discussions to provide constructive feedback to individual and group feedback to students by signposting them how they performed against the assessment criteria (K6). It also identifies what they have done well and areas for improvement with suggestions for action to aid them in improving (A3, V2, K3). This was done by offering students realistic suggestions for improvement and allowed them to have one on one discussion on their feedback. Skew and Lodge (2000) state that feedback can engage both teachers and students in a reflexive and collaborative dialog. This strategy was beneficial to students as it helped them know what they could be doing to improve their assessment, which gave them the excitement and engagement to work harder. 
Additionally, I also implemented a peer feedback strategy to assess one another in a formative assessment. This strategy is vital to support students learning process by providing an intermediate check of their performance against the criteria, accompanied by feedback on strengths, weaknesses, and suggestions for improvement (Falchikov 2001; Cheng & Warren 1999). These strategies enable the students to make performance improvement (A3, V2)





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here


I develop an effective learning environment and strategies to support students. This was done by integrating technology in the classroom. I use learning technologies like classroom/ student’s response system, e.g., a clicker to help students actively engaged with the subject during class, to support students of all learning styles (K4). I also make use of breakout sessions on digital/virtual platforms to encourage student participation and engagement. The breakout section helped my students participate fully in group work and exchange their viewpoints in a more comfortable and intimate space.   Research states that technology use during classes can support constructivist approaches (Sandholtz et al., 1997). Also, an empirical study suggests that the use of technology influences student motivation and promotes meaningful learning experiences (Heinrich, 2012; Twining et al., 2005). Kurt (2010) maintains that using technology is important in the classroom, which can be used as a medium for establishing classroom activities and produce an environment that engages students in high critical thinking and problem-solving. With this in mind, I integrated technology (Clicker) into the classroom to increase engagement and participation (A1, K4).  Clicker is often use at the beginning of the class to give students short in-class assessments to determine their understanding of assigned reading. The rationale for integrating technologies in the classroom is that it was discovered that many students are digitally capable and technology savvy. So, it seems logical to align teaching with the way that students want and are familiar with learning. Therefore, I devoted attention to using technology to present questions in the classroom in which students work in groups and discuss a specific topic. In using clicker, I made students facilitate discussions through peer Instruction and then made them answer a question individually (K5). Integrating clickers in the classroom helped break the traditional passive learning model, helping students learn at their own pace. And prepare them more for the digital future. These learning methods' success was confirmed by my observations of students' active participation and engagement during classroom activities and group work. Many students also noted in the feedback form that using a clicker in the classroom and working in a smaller group made them more engaged and their learning experience enjoyable.






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

As a lecturer and module leader, I understand the importance of engaging in continuing professional development (CPD) to increase my competence and confidence to carry out my job role and continually improve my teaching quality. With that in mind, I engaged in various activities to enhance my skills. I attended conferences, workshops (both face-to-face and online), and teaching observation. The conferences and seminars I attended were the Pedro annual conference at Plymouth University, where I learned different teaching and learning strategies used in higher education. Such as problem-solving-based learning and team-based learning as good development of assessment design.  A clear assessment/ course learning outcome and ways to provide effective feedback to students (V4). The conference extended my knowledge of giving clear and transparent feedback and criteria in assessing students' course work. 
 I also attended the 13th UPFoBDC annual conference in Plymouth, where I learned the relationship between theory and business management practice. I learned the importance of public engagement and networking, which could help me gain professional opportunities and new ideas. Also, I realized that using technology/ social media platforms to build a network is vital, as social media can be a valuable platform to showcase my research and teaching skills. The conference enhanced my knowledge of technology / social media usage in business management, closely related to my Ph.D. research and teaching interests. It also provided me the opportunity to communicate and collaborate with others in my field ​​​​​.
Additionally, I attended training on using different technology/multimedia to engage and improve students' skills; as mentioned above, I integrated technology (Clicker) in the classroom to increase engagement and participation (V3). I often made students use Panopto for their presentations to help them improve their digital skills. Additionally, to build a culture of continuous improvement in online learning for all students' levels, more especially on giving feedback to students, I attended the Advance HE webinar, where I learned the importance of online assessment and feedback.  The workshop taught me how to Implement online feedback (Video and audio feedback), which helped improve students' social presence.  Moreover, I engage in research and collaborate with colleagues in my areas of expertise, which help enhance my interest and give me a new angle of approaching my studies and lesson plan, linking theory and practice in a meaningful way (V4). Additionally, I took the responsibility of module leadership and internal moderator in various University in UK higher education  (University of Wales-TSD, University Ulster-QAhiger education, and Buckinghamshire new University) to enhance my skills and ability to conduct, monitor, evaluate activities enabling students to be effective learners (K6)






SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name  
	Dr Eric Osei

	Job Title
	 programme leader 

	Faculty/Centre/School/Department
	Business school, University of wales, TSD 

	Email address
	e.osei@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
programme leader






	Second Referee:


	Name
	Jones Mordi

	Job Title
	Lecturer 

	Faculty/Centre/School/Department
	Business school, University of Wales, TSD

	Email address
	j.mordi@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Lecturer/  work colleague 












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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University of Wales
Trinity Saint David





